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What is inclusive leadership? Inclusive leadership can be seen differently depending on the environment it relates to. Inclusive leadership within the workplace relates to individuals who care about their employees and inspire them to progress as supported by Rawe (2014), Sinar and Wooll (2021) and Ninan and Essandoh (2021). Ferdman (2021) elaborates on this further and states that inclusive leadership is the ability to lead alongside maintaining the inclusiveness between culture, groups, and organisations. Allowing the voice of everyone to be heard, to allow the individual to feel as though they belong by not adapting who they are Pacey (2021), Booysen (2014). Rodd (2013) believes that an inclusive leader should not want to gain or hold power over people but to work alongside them by having strong communication skills. 
So how is inclusive leadership represented in Early Years settings? According to the Childhood Education Institute (2021) and Newstead & Isles-Buck (2019) inclusive leadership is the want to have equality for all children within any educational setting by providing high quality practice and provisions, supported by Bortini et al (2016) who states that by supporting the diversity found in settings of all students and embracing their individual needs. In addition to this Nutbrown (2011) believes that inclusion is significant to ensuring all individuals feel a sense of belonging especially during the crucial developments made in Early Years. This supports the previously mentioned Pacey and Booysen. 
All Early Years settings should promote and encourage the staff to be inclusive leaders. This can be achieved by showing good role modeling to those around them through inclusive environments, valuing the individuals needs and approaching them accordingly. Allowing staff to simply fit in and be themselves Sinar and Wooll (2021). This allows for early years practitioners to have a good sense of individuality and a strong self-awareness of their own identities Ferdman (2014). 
The following scenario has been encountered by a practitioner within a primary school setting for the purpose of the scenario, the child will be known as Jane. 
Jane has recently joined the school and is 6 years old. She is in a Year 1 /2 mixed class.
Janes mum is a single parent, they have recently begun the gender transitional process from female to male. They have requested that staff refer to them as dad going forward.  
Staff at the setting have noticed that Jane often arrives late to school in the morning, having to arrive through the main door rather than her classroom door, also at home time dad stands at the back away from other parents. It has been noticed that dad doesn’t communicate or interact much with other parents in the yard. However, it has been noticed that other parents are not attempting to interact either. 
Within school Jane is academically lower than her peers, she struggles to socialize with the other children in her class, especially the older ones. When in the yard, Jane plays more frequently with 1 or 2 children from the Reception/ Year 1 class. 
Other children have begun asking questions to Jane about her Mum/Dad. Some of these questions have been ‘why does your mummy wear your daddies' clothes?’  ‘How come your mummies got a beard?’ Jane finds it difficult to answer these questions and regularly gets upset by these questions. 
 To be an inclusive leader, you should notice and voice any concerns and address them Ferdman (2021), By initiating the steps below the staff in the setting have started to act upon concerns and have started to develop their inclusive leadership skills. 
Child
To help support Jane within school the class has set up small group daily check in period time slots. Upon arrival, after lunch and just before home time, by doing this, Jane will benefit from building relationships with the practitioners in the classroom, enabling her to be able to share her experiences while also allowing staff to become more informed about Jane and her likes and dislikes. By jane doing this alongside her peers, this will give Jane time to settle and feel comfortable with those around, hopefully helping to build bonds with peers also. 
To support jane in class the class teacher has purchased books for the reading corner. Some of the titles purchased include: ‘He’s my Mum’, ‘She’s my Dad’, ‘Pink is for boys’. Alongside this Jane now attends a weekly cruise session with 3 peers who are also undergoing changes at home. These sessions help Jane to develop her social and emotional skills, giving her a space to feel comfortable asking questions and share her experiences if she so wishes. 
Families
Inclusive leadership to be successful, building relationships is essential and integral to the development between families and schools Bortini et al (2018). 
The first step the school takes is to arrange an informal meeting with dad, to allow them the opportunity to discuss concerns or issues regarding themselves and Jane, whilst reassuring dad that the teacher is approachable and supporting them. This would allow dad to feel more comfortable within the setting knowing that they are working together in partnership with him to get the best outcome for him and his daughter. Ferdman (2021) and Scanlan and Johnson (2020) believe that partnership working is essential when discussing inclusive leadership, by enabling families to feel valued. It creates a connection or link between home and school life, improving relationships with families. 
During these meetings the school have ensured they check the values and requirements of dad, by checking what pronouns they prefer to use, checking essential paperwork is correct and up to date with the current information Brown (2020).
The staff have noticed that other parents do not invite the dad into conversations or have much interaction with him, this could be linked to the intersectionality stigma that adjoins being a single parent, LGBTQ as well as having a low socio-economic status. When discussing intersectionality, it is important not to prioitise one factor over another, instead consider the various factors of a person's life and treat any form of oppression or privileges as interactive Hulko (2009). Diamond and Butterworth (2008) state that no identity status is experienced – or can meaningfully be understood in isolation Hulko and Hovanes (2018). Those who live under the LGBTQ umbrella have expressed concerns about the distress caused living in a world which isn't always accepting of gender and neuro-diversity Mink (2014) To assist with this the class teacher has suggested that Dad be invited into school to join the Relationship Based Play sessions that run once a week. These RBP sessions consist of 3 separate families all of which have been recognised by the setting as needing a little extra support. Through these groups parents can chat to each other, raise concerns in a safe space as well gain precious time with their children building stronger bonds with them. Landreth (2012) states that children are quite capable of helping adults learn about themselves, the adults just need to be patient and willing to learn. Alongside this the teacher has suggested that Dad attend the Cynefin Coffee Mornings which run once a month within the setting, this is with the hopes of allowing Dad time and space to feel more comfortable around the setting and with the staff. However, there may be some challenges when trying to implement these sessions or invitations into the school as we are unaware if the dad has had any negative experiences with other school settings, he has been involved with for himself or his daughter as supported by Murray, Mereoiu and Handyside (2013) to help combat this and build stronger relationships the setting and its inclusive leaders must be open and willing to collaborate to help build belongingness. Randal et al (2017). 

Professionals
When in an educational setting, it is quite often they would be expected to work with other outside professionals, this is known as multi-agency work or approach. According to Martin (2017) working through a multi-agency approach is one aspect of improving and enabling an inclusive environment. This is supported by Bortini  et al., (2018) who states that when this type of working is facilitated effectively, inclusive leadership can enhance the relationships between staff members throughout the setting and other professions. The Welsh Government (2020b) leaders within schools should ensure that professional learning and developemnt of skills and knowledge to be able to support LGBTQ. They continue by saying that this can be done by having input from specialist external partners who can provide specific training to develop skills with their organisation. The barriers when trying to include external agencies, is the contrasting ideas of that of either the agency or the parent about which is the best route and method for their children, the main underpinning goal for both agency, school or parent is the contrast between short- and long-term goals. Although the main concern is the short term of ensuring the child is safe and happy, this usually contrasts with the parent's long-term goals for their children. Smith (no date). Although at times it may feel as though the parents do not respect the knowledge or experience of staff,  when given the chance to voice their concerns, parents will often have valid suggestions and they can be an incredible resource. Empathy can often resolve a problem and shows the good skill of an inclusive leader by being able to appropriately resolve these issues should they arise Kriegel (no date)

Communities 
Within communities' schools play a central role, and by having a school that is open this allows parents to work in partnership with them and the community, building a stronger sense of togetherness and belonging Armstrong (2010). According to Epstein et al (2019) there are six types of parental involvement –parenting, communicating, volunteering, learning at home, decision-making, and collaborating with the community. 
Within the sixth type -  ‘collaborating with the community’ this refers to the schools and families having access to services, resources and events or opportunities, that would not be possible if these didn’t collaborate. Vanvalkenburgh. J, Putnam. J and Porter. M. (2021). According to the Welsh Government (2016) a school and the community in which it lives should not be separate, they should help those around them and not just those who attend their setting. Unfortunately, according to Sergiovanni (1993) schools have come to be seen as organisations rather than being part of the community, and the sense of community has been lost within some settings. This could be in part to the lack of cultural knowledge about those within the community as it has changed over the years, in line with the lack of participation from those within the community. One major impact on the change in community was or still is Covid-19 (coronavirus). This has significantly affected those in any form of education and their communities. Especially as the learning shifted to online quite dramatically meaning the communities and their resources could no longer be used Ratten (2020). To help combat this the Welsh Government has recognised the importance of community focused schools, Welsh Government (2022) developed the New Curriculum for Wales (2020) while taking inspiration from Te Whariki state that many of the communities are culturally and socially diverse, however still share social connections and a sense of belonging. These links to the previously mentioned Cynefin Coffee Mornings now run by the setting to help promote develop the sense of community within the setting (Lee 2013).
Conclusion
To conclude, there are many areas and ways in which the setting can provide inclusive practice. The setting and its practitioners can enable Jane and her father to develop a strong sense of belonginess. One additional recommendation would be to promote Jane to begin to attend breakfast club, these would allow more opportunities for Jane to mix with other children from across the setting and not just those in her class, helping combat her social interaction difficulties Graham, Russo, and Defeyter (2015). Children who attend breakfast clubs tend to have a better start to the day and can contribute to improved wellbeing and behaviour. Welsh Government (2022b). This can also minimise some of the pressure Janes dad may be feeling as a single dad on a low income.  Freeman (2019) states that a study conducted by the Food Standards Agency showed that food insecurity affects those in the lowest income quartile. 
By offering opportunities for them to attend the Cynefin Coffee Mornings, RBP groups and providing information about LGBTQ groups and support networks across this and other local community activities, parents may begin to see the positive communication between dad and the school, this may encourage others to follow suit or begin to interact more with him supported by Durisic and Bunijevac (2017) who state that the importance of parents’ participation and involvement in school activities are increased when the parents are encouraged and praised for doing so. 

Section 2 
When discussing policy, it is first important to understand what policy means. Pollack, et al (2017) refer to the term policy as an underlying guidance and strategies that are put in place for a course of action about to be initiated.  Policy is an action to be implemented by practitioners whilst having a governmental input as to strategy according to Baldock, Fitzgerald and Kay (2013). Policies can vary depending on where they are required and at what level they are implemented, otherwise known as macro or micro Ferdman (2021). A macro level policy is a policy that is set by the government, to be implemented on a national level, whereas a micro level policy could be a policy produced by an independent setting to suit their individual needs as supported by Liddicoat (2014). Regardless of the size of policy, Finnigan (2012) believes that for these to be implemented successfully, it should be done so by an inclusive leader. 
Having policies in any form of educational setting is important as it helps to provide the guidance needed to ensure that the settings are following similar paths, to give the best support and development for the children McClure and Jaeger (2008). However, Viennet and Pont (2017) state that when macro levels of policies are being made, the policymakers themselves do not understand the difficulty that comes with implementing these policies withing the settings as supported further by Hughes and Lewis (2020) who say that once policies are made educational settings are expected to implement it into practice efficiently. 
One very current macro level policy is the New Curriculum for Wales (2020). This new curriculum's main aim is producing ethical, informed citizens who are ready and able to learn throughout their lives, allowing this to be a more inclusive curriculum for Wales, Welsh Government (2020). One strategy to implement this suggested by the Welsh Government is that instead of grouping children by age-stage standardised testing, they should support individuals to progress on a journey of education Welsh Government (2015) (2015a). Using progression steps instead the Welsh Government believe this will help increase the use of Inclusive Leadership by allowing staff to create the best possible outcomes for the children and their needs, however Donaldson (2015) argues that there are too many demands put on practitioners to build an individualised curriculum for their setting. Previously the term ‘inclusive’ within a curriculum usually referred to those with Special Educational Needs (SEN) or Additional Learning Needs (ALN), UNICEF (no date) this however contrasts with the New Curriculum for Wales (2020) that expects inclusive leadership and education to co-construct allowing for culture, language, poverty, disability, wider community working and closer family links. This in theory should enable practitioners to promote the confidence of those within their care by having strong links to their identities as individuals Welsh Government (2021). 
Although this all may be good in theory currently, implementing such a macro level change doesn’t come without its challenges and the changes may not be implemented as initially thought. Curriculums are usually designed by those who may not ever experience its delivery within the settings Welsh Government (2018). Baldock, Fitzgerald and Kay (2013) state that policy when given in Early Years settings is usually created by those that it suits,  then this is used to inform the practitioners what to implement, rather than involving them in the process of creating the curriculum, however the New Curriculum (2020) involves the practitioners in the development process as it is individual to each setting, therefore allowing for developments of new knowledge and skills when creating an inclusive curriculum and environment Department for Education (2014). 
To enable this to happen successfully the New Curriculum must be put into place using the whole school approach, ensuring all staff have relevant training and support, feel supported and enabled to co-construct the new curriculum for their setting, whilst having a feeling of belonging and value from individual's experiences and expertise. OECD (2017) Welsh Government (2020). Nevertheless. Early Years settings can face barriers to implementation of the new curriculum, Naumann (2018) and Welsh Government (2014) agree that many settings lack resources and are ill equipped to produce learning environments that are inclusive, as well as this the lack of high-quality practitioners' and the availability of support towards professional development Welsh Government (2020). This could have a hinderance on the implementation of the New Curriculum across Wales as per its description and mission statement the schools are to develop their own curriculum, it is the staff who are to drive it, Wilson, Woolfston, and Durkin (2019)  how can this be done if there is little to no support in the staff and their professional development or belief in their own leadership skills and vital life experiences Tindall et al. (2015). To combat these barriers, the Welsh Government (2021) have suggested that they will endeavor to ensure that Early Years settings have access to the resources needed to help develop this inclusive curriculum which values diversity, creating a belonging environment and which allows for inclusive leadership to be successfully implemented by the practitioners of the setting, giving opportunities for professional development to help understand the new curriculum The New Curriculum for Wales (2020). 
Research and policy dictates that the New Curriculum for Wales (2020) does offer instances for inclusive leadership and development to arise within Early Years settings, however for the curriculum to be put into action as it is intended, current barriers would need to be removed and access granted to the appropriate funding, training, resources to all staff within the setting to enable the developments of inclusive leaders. 

Section 3
Helping dads to feel included in and around Early Years settings or external groups. 
We know that inclusive leadership is an integral part of any early years setting. Early years settings that create environments allowing for the development of belonging for children and their families Siraj and Hallet (2013) especially fathers. Fathers or father-like figures have a highly impactful role on their children and their development of social skills, cognitive development and self-esteem Bateson et al (2017), World Health Organistaion (2018). How can Early years settings help to facilitate this development and ensure the fathers feel included and welcomed. The Childrens Commissioner for Wales (2017) states that by listening to the children and their families a leader can promote inclusivity. Alemann, Garg and Vlahovicova (2020) show that throughout history the role of caregiver is typically given to mothers, as supported Castillo, Welch and Sarver (2011) by stating that research on parenting typically is primarily focused on women and mothers. contrasting to this Cabrera, Volling and Barr (2018) share the thought that this is now becoming an outdated president and no longer represents many of the children around the world. Bateson et al (2017) and McGill (2017) suggest that fathers now spend more time with their children than previously recorded, they are now seen as a generation of ‘new fathers’ who are more equal in the nurturing, interactive and physical caregiving of their children. However, although there is a rise in the number of fathers who are sole or joint caregivers to their children. Martel (2015) states that although fathers are now equal to mothers, they still feel like the minority when it comes to childcare or group settings or activities. Although contrast to these ideas are the barriers that surround fathers and their level of involvement. As stated by Castillo, Welch and Sarver (2011) who say that there is a definite difference between how a father interacts with their children based on whether they are resident or non-resident. Being a non-resident father would hinder the father's involvement in the child's development and possibly even their want to participate in activities or groups, especially if the relationship between them and the mother is strained or complicated. 
McGeary (2021) states that settings or practitioners have the ability and power to create activities or environments to be more inclusive allowing the fathers to participate confidently and not feel excluded from their children's lives and development. Settings can do this by engaging with the fathers and helping them to understand the importance and benefits of male role models on children's development, offering either groups or activities that are accessible within the setting or information about the range of groups available within the community.  By involving fathers from the early stages of the child's development, this creates positive relations enabling inclusion and a sense of belongingness between settings, staff and families possibly enabling fathers the opportunities to develop friendships and relationships with other like-minded fathers, developing the wellbeing of the fathers Kilgore (2017)  According to the Institute of Fatherhood (no date), positive early relationships make it very likely that fathers will endure and continue the process throughout their children's school life.  
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