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	Module Learning Outcomes  (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences 
· Review how previous instances of misconduct/malpractice can influence future professional policing 
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims 
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics 
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities


	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score. 

All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles: 


Essay one – Maintaining Professional Standards
Critically examine policing policies and procedures (e.g. PACE, Code of Ethics, NDM, use of BWV) aimed at reducing misconduct and malpractice by police officers. How might these increase public confidence in police?
Support your answer with relevant evidence drawn from academic sources.
NB – to critically examine is to give a balanced answer that points out weaknesses as well as favourable aspects of the topic in question. 
Word limit: 1000 words.

Maintaining professional standards in policing is vital for fostering public trust and ensuring the ethical, lawful, and fair exercise of police powers. Professional standards safeguard against abuses of authority, protecting the rights of individuals and the legitimacy of the criminal justice system. Public concerns about police misconduct and malpractice, such as incidents of excessive force, racial bias, and unethical behaviour, have raised questions about the effectiveness of current policing frameworks (Drew & Prenzler, 2015). High-profile case, such as those involving stop-and-search disparities or misuse of force, erode public confidence and highlight the urgent need for robust mechanisms to prevent misconduct (Lammy, 2017; Bowling and Phillips, 2007).

The Police and Criminal Evidence Act, 1984 (PACE) is a cornerstone of professional standards in policing, designed to regulate police powers and protect individual rights. One of its key strengths lies in its emphasis on accountability through structured procedures for searches, arrests, and detention. For example, under Section 1 of PACE, officers must have a reasonable grounds for stop and search, ensuring actions are evidence-based rather than arbitrary (Home Office, 2022). Moreover, safeguards such as the necessity test for arrest and provisions for vulnerable individuals, including the requirement for an appropriate adult during interviews, underscore PACE’s commitment to protecting public rights (Youth Justice Board, 2018).
However, significant weaknesses have been identified. Stop-and-search powers under PACE have faced sustained criticism for disproportionately targeting Black and minority ethnic groups. The Lammy Review (2017) revealed that Black individuals are nearly nine times more likely to be stopped and searched than White individuals, raising concerns about institutional bias. Furthermore, the potential for misuse of these powers persists, as procedural guidelines are not always strictly followed. 

The impact of PACE on public confidence is twofold. While its transparent framework can foster trust, particularly when officers adhere to its principles, racial disparities in the application of stop-and-search powers undermine its credibility, damaging community relations (Bowling and Phillips, 2007).

The Code of Ethics, introduced by the College of Policing in 2014, serves as a national framework for ethical policing, outlining principles such as integrity, fairness, and respect. One of its strengths is its provision of a clear and consistent set of ethical standards, guiding officers in their decision-making and behaviour (College of Policing, 2014). Its emphasis on fairness ensures that officers are expected to act impartially, treating all individuals with dignity regardless of background. Furthermore, the Code seeks to embed a culture of professionalism, enhancing the moral accountability of officers and promoting transparency. 

However, the Code has been criticised for its lack of enforcement mechanisms. While it provides ethical guidance, it lacks the statutory authority to impose sanctions for non-compliance, reducing its practical impact (Home Office, 2021). Moreover, offices often face ethical dilemmas in high-pressure situations, such as balancing public safety against individual rights, where strict adherence to the Code may not always be feasible (Smith et al., 2020).
The impact of the Code of Ethics on public confidence is significant. When officers embody its principles, trust is strengthened, as the public perceives fairness and professionalism. However, high-profile breaches, such as misconduct or corruption scandals, undermine its credibility and exacerbate public scepticism of law enforcement (Bowling & Phillips, 2007).

The National Decision Model (NDM) is a key framework for professional policing, introduced to provide officers with a structured and ethical approach to decision-making. Centred around the Code of Ethics, the NDM encourage transparency, fairness, and adherence to the law while considering the unique circumstances of each situation (College of Policing, 2014). Its adaptability allows it to be applied across diverse operational scenarios, from public order incidents to routine policing tasks, promoting consistency in decision-making processes (Duncan, 2019).

However, the model is not without limitations. Its reliance on individual judgment can lead to inconsistencies, as officers may interpret ethical principles differently depending on their personal biases or experience. Furthermore, deficiencies in training and understanding of the NDM can result in improper application, particularly under high-pressure conditions where decisions must be made rapidly (Shepherd & McCann, 2020).

The NDM’s impact on public confidence is closely tied to its application. When used effectively, it fosters perceptions of transparency and fairness, reassuring the public that police actions are both ethical and lawful. However, inconsistent or improper use can undermine trust, particularly in situations where poor decision-making results in harm or public scrutiny (Home Office, 2021).
Body-Worn Video (BWV) has become a pivotal tool for promoting transparency and accountability in policing. By providing recorded evidence of interactions between officers and the public, the BWV offers an objective account of events, which can be invaluable for resolving disputes and enhancing procedural justice. Studies, such as Ariel et al. (2016), have shown that the implementation of BWV can lead to a significant reduction in complaints against officers, suggesting its potential to deter misconduct and build public trust.

However, BWV is not without its challenges. Concerns have been raised over selective recording, where officers may fail to activate devices during contentious encounters, potentially undermining transparency (Taylor, 2020). Additionally, the use of BWV raises privacy concerns for both citizens and officers, particularly regarding the storage and sharing of sensitive footage (Huff et al., 2021).

The impact of BWV on public confidence depends on its consistent and ethical use. When implemented correctly, BWV fosters perceptions of fairness and accountability, strengthening public trust. However, misuse or selective application can lead to scepticism and diminish its perceived value as a tool for reform, highlighting the importance of robust guidelines and oversight mechanisms (Home Office, 2021).

The effectiveness of these policies depends heavily on consistent implementation, adequate training, and robust accountability mechanisms. Without these elements, their potential to reduce misconduct and enhance public trust is significantly diminished. Ultimately, public confidence necessitates embedding a culture of transparency, fairness, and ethical behaviour within police forces. Future improvements could focus on enhanced community engagement, greater independent oversight, and tackling systemic issues such as unconscious bias, ensuring that professional standards align with societal expectations of justice and equity.
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Essay two – Public Protection
What characteristics (socio-economic, psychological etc.) can make a person vulnerable to exploitation to criminal gangs? 
Your answer must be based on academic research.
Word limit: 1000 words.

Criminal exploitation, a pressing issue within public protection, refers to the process by which individuals or groups are coerced, manipulated, or deceived into engaging in criminal activities for the benefit of others. This form of exploitation is particularly prevalent in the context of criminal gangs, which often target vulnerable individuals to recruit or use for illicit purposes, such as drug trafficking, money laundering, or violent offences (Hesketh & Robinson, 2019). Understanding the factors that make individuals susceptible to such exploitation is crucial for developing effective prevention and intervention strategies.

Socio-economic factors play a significant role in shaping an individual's vulnerability to exploitation by criminal gangs. Financial hardship is a key driver, as individuals facing poverty are more likely to be enticed by the financial incentives offered by gangs. Many young people, particularly in deprived communities, view gang involvement as a means of escaping economic precarity or supporting their families (McLean, 2019). Studies suggest that individuals living in socio-economically disadvantaged circumstances are at greater risk of being targeted, as gangs exploit their need for income and perceived lack of alternatives (Andell & Pitts, 2018).

Limited education and a lack of career opportunities further compound vulnerability. Research indicates a strong correlation between school exclusion and gang involvement, with excluded pupils often left unsupported and vulnerable to recruitment (Hesketh & Robinson, 2019). Criminal gangs frequently exploit this disengagement, presenting themselves as an alternative source of identity and purpose for marginalised youth. Moreover, inadequate education can lead to limited employment prospects, leaving individuals with fewer legitimate pathways to financial stability (Densley, 2013).

Neighbourhood and environmental factors also significantly contribute to the risk of exploitation. Living in areas with high crime rates, socio-economic deprivation, and a visible gang presence can normalise gang culture and violence, making it easier for gangs to recruit and exploit individuals. Studies on “postcode wars” illustrate how territorial disputes between gangs can create a climate of fear, trapping young people within a cycle of violence and exploitation based on geographical boundaries (Irwin-Rogers & Pinkney, 2017).

Psychological and emotional vulnerabilities significantly increase susceptibility to exploitation by criminal gangs. Adverse Childhood Experience (ACEs), such as abuse, neglect, and exposure to violence, are widely recognise as key contributors. ACEs can lead to emotional dysregulation, difficulties in trusting others, and a heightened risk of engaging in risky behaviours (Bellis et al., 2014). Studies have found that individuals with high ACE scores are more likely to experience criminal exploitation, as gangs exploit their emotional trauma and lack of stable support systems (McLean, 2019). For instance, young people with histories of family conflict or domestic abuse may seek protection or belonging in gangs, making them easy targets for manipulation.

Low self-esteem and identity issues also play a critical role. Many individuals targeted by gangs struggle with feelings of rejection, inadequacy, or invisibility. Gang involvement often serves to fulfil unmet psychological needs by providing a sense of purpose, belonging, or status (Densley, 2013). Maslow’s hierarchy of needs helps contextualise this, as individuals with unfulfilled needs for safety and belonging may turn to gangs as a substitute for healthy relationships or community support (Maslow, 1943). The promise of respect, power, or a sense of family can be particularly appealing to those with fractured self-identities.

Mental health challenges, such as anxiety, depression, or post-traumatic stress disorder, further heighten vulnerability. Individuals with poor mental health may lack the resilience to resist coercion or manipulation. Research has shown that mental health issues can impair decision-making and increase dependence on external validation, making individuals more susceptible to gang recruitment (Firmin, 2020). Criminal gangs often exploit these vulnerabilities by offering emotional support or promising an escape from distress, only to trap individuals in cycles of exploitation and harm.

Social and cultural factors play a significant role in an individual’s vulnerability to gang and exploitation, with peer pressure and social networks being particularly influential. Adolescents, in particular, are highly susceptible to the influence of their peers, and gang membership can often stem from friendships or familial ties to criminal groups. Research has consistently shown that social networks, such as associations with gang members, serve as a key recruitment tool for gangs, with individuals being drawn in through peer pressure or the desire for acceptance (Thornberry et al., 2003). These peer networks often provide a sense of belonging and protection, but they can also coerce individuals into criminal activities, trapping them in cycles of exploitation.

Cultural and media influences also contribute to vulnerability. The glamorisation of gang culture in popular media, including films, music, and social media platforms, often presents gang life as exciting or empowering, normalising violence and criminality as desirable (Nash, 2020). Studies suggest that this portrayal can influence young people’s attitudes towards gangs, leading them to perceive gang affiliation as a route to social status or protection (Decker & Van Winkle, 1996). The normalisation of violence and criminal behaviour within certain subcultures, reinforced through media depictions, has been shown to increase susceptibility to exploitation, as young people may view gangs as a means of asserting power or achieving social mobility in environments where other opportunities are scarce (Hall et al., 2019).

The concept of intersectionality underscores how various vulnerabilities do not exist in isolation but intersect to compound the risk of exploitation. For example, a young person experiencing socio-economic disadvantage, mental health issues, and adverse childhood experiences is at a significantly higher risk of being exploited by gangs compared to someone facing just one of these challenges (Crenshaw, 1989). Therefore, it is crucial for policy-making and intervention strategies to recognise the interconnected nature of these risks to provide comprehensive and effective protection for at-risk individuals (Duncan & Lee, 2018).

	This essay has explored the socio-economic, psychological, and cultural factors that contribute to an individual's vulnerability to exploitation by criminal gangs. These vulnerabilities intersect, compounding the risk of exploitation, and demonstrate the need for comprehensive public protection strategies. 
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Essay three – Vulnerability & Risk
Is early intervention an effective means of preventing young people from offending? What increases or detracts from its effectiveness?
Your answer must be based on academic research.
Word limit: 1000 words.

Youth offending is a complex and multifaceted issue, often influenced by a range of social, psychological, and environmental factors. The concepts of “vulnerability” and “risk” are central to understanding youth crime. Vulnerability refers to the heightened likelihood that certain young people will experience negative outcomes, such as offending, due to factors like poverty, family dysfunction, or mental health issues (Farrington, 2003). Conversely, “risk” refers to the external or situational factors that increase the likelihood of a young person engaging in criminal behaviour, such as peer influence or exposure to violence (Rutter, 1999).

In response to these risks, “early intervention” refers to programmes or strategies designed to address the root causes of offending behaviour before they escalate (Lipsey, 2009). Such interventions may involve support in education, family dynamics, or mental health, with the goal of steering young people away from criminality. “Youth offending” refers to the engagement in criminal acts by individuals under the age of 18, and can range from minor infractions to more serious offences (Muncie, 2015).

Two key theoretical frameworks offer insight into how early interventions can be effective. Social Learning Theory (Bandura, 1977), posits that individuals learn behaviours through observation and imitation of others in their social environment. Early intervention programmes, such as mentoring or community-based support, can alter the social environment of at-risk youth by providing positive role models and alternative pathways. By engaging vulnerable youth in pro-social activities, these programmes change the associations that young people form, potentially reducing their exposure to delinquent peers and fostering more constructive behaviours. 

Strain Theory (Merton, 1938) further supports the rationale for early intervention by suggesting that individuals who experience significant social or economic strain may turn to criminal activity as a coping mechanism. Early intervention aims to relieve this strain by addressing underlying issues such as poverty, family instability, or lack of educational support. By reducing these stressors, interventions help to prevent the adoption of criminal solutions to societal pressures (Agnew, 2006).

There is a growing body of research supporting the effectiveness of early intervention programmes in reducing youth offending. Statistical evidence highlights the significant impact these interventions can have in curbing criminal behaviour. For instance, the Positive Parenting Programme (Triple P) has been shown to reduce antisocial behaviour among children and adolescents. A study by Sanders et al. (2003) found that parents who participated in the programme were more likely to report fewer behavioural problems in their children, including aggression and rule-breaking. Similarly, Youth Diversion Schemes – which aim to divert young offenders away from formal justice proceedings by providing support and guidance – have been linked to a reduction in reoffending rates. In a study of the Youth Justice Conferencing programme in Australia, results indicated that participants were less likely to reoffend compared to those who went through traditional judicial processes (Sherman et al., 2005).

Case studies and longitudinal research further support the efficacy of early interventions. The Perry Preschool Project, a longitudinal study in the United States, followed children from disadvantaged backgrounds who participated in early education programmes. Findings showed that those who received early intervention had significantly lower rates of criminal behaviour in adulthood, with a marked reduction in arrests and convictions (Schweinhart et al., 2005). This project, along with others such as the Chicago Child-Parent Centres (Reynolds et al., 2011), demonstrates that early intervention can produce long-term reductions in criminal involvement by addressing factors such as educational underachievement and social isolation.

The effectiveness of early intervention is significantly influenced by several factors, including the quality and intensity of the programmes themselves. High-quality interventions, which are evidence-based and led by well-trained professionals, are more likely to achieve positive outcomes. Additionally, the intensity of the intervention – measured by its frequency, duration, and the level of personalisation – plays a critical role in its success. Interventions that are more intensive and sustained over a longer period have a greater chance of fostering lasting behavioural changes (Lipsey, 2009).

Cultural and contextual factors also affect the success of early interventions. The needs of youth in urban environments, where issues such as gang involvement and drug abuse may be prevalent, differ significantly from those of youth in rural areas, where isolation and limited access to services may be more prominent (Crawford & Newburn, 2013). Programmes must be tailored to the specific socio-economic and cultural conditions of the community they serve.
Family involvement is another key determinant of intervention success. Programmes that engage families in the process – through therapy, parenting support, or collaborative goal setting – tend to have better outcomes than those that focus exclusively on the youth. Research has shown that involving families in decision making and support mechanisms can strengthen the emotional resilience of young people and reduce reoffending rates (Sexton & Turner, 2010).
However, stigma remains a significant barrier to the effectiveness of early intervention. Young people and their families may perceive participation in such programmes as a sign of failure or as a mark of being “problematic” (Crawford & Newburn, 2013). This stigma can deter individuals from seeking or fully engaging in available support services, which may undermine the success of interventions. Addressing these negative perceptions through public education and a focus on the positive benefits of early support is crucial for maximising the impact of these programmes. 

Despite the promising outcomes of early intervention programmes, there are significant challenges in measuring and sustaining long-term success. One of the primary difficulties is barriers to access. Many programmes suffer from limited funding and resources, which can restrict their availability and effectiveness. For example, in low-income areas, there may be insufficient financial support to implement comprehensive interventions, or a lack of trained personnel to deliver them (Crawford & Newburn, 2013). Furthermore, young people in remote or underserved areas may face barriers to accessing services, such as geographical distance, lack of transport, or insufficient local service providers (Reynolds et al., 2011). These issues can undermine the potential for early intervention to reach all those who could benefit from it.
Another limitation lies in the potential for labelling. Young people who are identified as "at risk" and are referred to intervention programmes may experience stigma and alienation. This labelling can reinforce negative self-conceptions and contribute to the very behaviours the interventions seek to prevent (Scheff, 1966). If youths are labelled as problematic or delinquent, they may internalise these labels, which could lead to further social exclusion or association with deviant peer groups, inadvertently increasing the risk of reoffending (Becker, 1963).
Word Count: 1067

Essay four – Valuing Difference & Inclusion
How effectively has policing adapted to accommodate diversity within the UK?
Consider the police force itself and/or the way police engage with diverse communities.
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

The United Kingdom has become increasingly diverse in recent decades, with significant growth in ethnic, cultural, and religious diversity. According to the 2021 Census, ethnic minorities now make up around 14% of the population, and this demographic shift has important implications for public services, particularly the police. The police play a crucial role in ensuring the safety and security of all citizens, regardless of their background. However, their ability to effectively serve diverse communities has been subject to considerable scrutiny. While there have been significant strides in adapting to this growing diversity, such as in recruitment and community outreach, challenges persist in ensuring that policing practices are equitable and inclusive for all groups. 
Historically, the relationship between minority communities and the police in the UK has been fraught with tension, primarily due to issues such as racial profiling, discrimination, and exclusion. One of the most significant flashpoints in this history was the 1981 Brixton riots, which were sparked by grievances over police harassment and discriminatory treatment of the Black community. This event highlighted the failure of the police to build trust and legitimacy within minority communities, particularly in urban areas with high concentrations of ethnic minorities (Reiner, 2010). Similarly, the murder of Stephen Lawrence in 1993 and the subsequent investigation exposed deep-seated institutional racism within the police force. The Macpherson Report (1999) famously characterised the police as "institutionally racist," a damning critique that brought the issue of police racism to the forefront of national debate. These early criticisms set the stage for reforms, as the police force faced increasing pressure to better represent and serve the diverse populations of the UK.
In response to criticism regarding representation and institutional biases, the UK police force has implemented several internal adaptations to improve diversity and inclusion. One key area of change has been the recruitment of officers from diverse backgrounds, reflecting the increasingly multicultural nature of the population. Government initiatives, such as the introduction of positive action programmes and diversity targets, aim to address the historical underrepresentation of ethnic minorities in policing. The establishment of the National Black Police Association (NBPA) in 1994, for example, has played a pivotal role in advocating for greater inclusion and diversity within the police force. These initiatives are designed not only to ensure that the police reflect the communities they serve but also to foster greater trust between minority groups and law enforcement (Harrison, 2006). Positive action measures, such as targeted recruitment campaigns, have been particularly focused on encouraging people from Black, Asian, and Minority Ethnic (BAME) backgrounds to consider a career in policing (Nash, 2011).
Training and cultural awareness programmes have also been central to internal reforms within the police. The College of Policing has developed various training resources aimed at improving cultural competence, including modules on anti-racism, unconscious bias, and effective communication with diverse communities. These programmes are designed to help officers better understand the needs and perspectives of minority groups, ultimately improving their ability to serve all communities equitably (College of Policing, 2018). Research indicates that such training can be effective in reducing biased decision-making and improving interactions with diverse populations, though its success relies on consistent implementation and a commitment to cultural change within the force (Tuffin et al., 2006).
In terms of promotion and career progression, the police have made efforts to ensure that diversity is reflected not just in entry-level recruitment but also in leadership positions. However, progress in this area has been slower. Although the proportion of ethnic minority officers has increased at lower ranks, senior leadership within the police force remains disproportionately white (Bradford & Quinton, 2014). The persistence of this leadership gap highlights the challenges of ensuring true equality at all levels, especially given the impact of systemic barriers and biases that may influence promotion processes. Efforts to address these disparities have included mentoring schemes, leadership development programmes, and greater transparency in promotion procedures, yet meaningful progress continues to be a work in progress.
Community policing and engagement have become fundamental strategies for building stronger relationships between the police and diverse communities in the UK. One of the key initiatives in this area is neighbourhood policing, where officers are assigned to specific communities to foster trust and increase the police’s visibility. Police Community Support Officers (PCSOs) have played a crucial role in this model by providing a visible, approachable presence in local areas, often engaging in informal discussions with residents and addressing concerns. For example, the success of community policing in areas like Nottingham has been attributed to close partnerships between the police and local community groups, leading to improved public safety and reduced crime (Levi, 2007). Similarly, community safety partnerships, where the police collaborate with local authorities and organisations, have shown positive outcomes in addressing local issues while building trust among diverse groups (Brunsdon & Lee, 2011).
The police's response to specific minority groups, including ethnic minorities, LGBTQ+ individuals, and religious communities, has evolved over time, although issues persist. For example, the policing of Muslim communities post-9/11 has raised concerns about racial profiling and Islamophobia within law enforcement. The implementation of counter-terrorism measures like the Prevent strategy has often been viewed with suspicion in Muslim communities, exacerbating feelings of alienation (O’Toole, 2016). Similarly, the police's handling of LGBTQ+ issues has improved in recent years, but discrimination and underreporting of hate crimes continue to affect this group (Herek et al., 2015). The treatment of disabled individuals by the police also remains a sensitive issue, with research indicating that disabled people often experience higher levels of mistreatment during police encounters (Shakespeare, 2006).
Public perception and trust in the police, particularly among minority communities, remain key challenges. Studies consistently show that ethnic minorities, especially Black communities, have lower levels of trust in the police. This mistrust is often rooted in past experiences of discriminatory policing practices, such as disproportionate stop-and-search tactics, which have disproportionately impacted Black and Asian communities (Shiner et al., 2018). In response, various initiatives have been launched to improve relationships, including the establishment of Independent Advisory Groups and efforts to increase transparency and accountability through body-worn cameras. While these efforts have shown some success in improving perceptions of police legitimacy, ongoing dialogue and sustained reform are necessary to rebuild trust, particularly in communities with a history of marginalisation.
Resistance to change remains a significant barrier to effectively embracing diversity within the police force. Many police officers, particularly in senior ranks, have shown reluctance to engage with reforms aimed at increasing diversity and addressing racial biases. Academic critiques suggest that institutional inertia, coupled with a culture that resists external scrutiny, often impedes efforts to challenge and change entrenched practices (Reiner, 2010). Moreover, some former officers have spoken about the difficulties of implementing cultural change, particularly in organisations that value hierarchy and tradition (Rowe, 2014).
In summary, while policing in the UK has made considerable progress in adapting to diversity, significant challenges remain. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.
 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	    Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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