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Essay

The author of this assignment will endeavour to enable the reader to understand the benefits and disadvantages of outdoor learning within our educational setting. The author will also critically discuss the planning managing and the implementation of the daily teaching programme when outdoor learning is to be undertaken, whilst reflecting on how and why outdoor learning is key to children’s health and wellbeing, not only with additional learning needs, but also in mainstream school. Key elements that the author will consider are what are the effects on day-to-day learning in the outdoors, and what strategies are needed to enable all children to participate in outdoor learning proactively, whilst endeavouring to demonstrate the authors understanding of this, whilst putting into perspective what difficulties can occur when teaching children outdoors, also the advantages there are within the educational environment. 
So, what do we know about outdoor learning and why is it important with regards to children’s wellbeing, and approach to outdoors. Within my working environment, we have a fully trained level 4 who undertakes the forest schools programme at school. Forest schools or out door learning is a child-centred inspirational learning process, that will offer our children within Additional Learning needs (ALN), the  opportunity to have more of an holistic approach in developing their skills by having  regular sessions. It is however a long-term teaching and learning programme,  that will  support the children in play, exploration and supported risk taking. It will also develop confidence and self-esteem, with our learners, who will need extra support to enable them to understand the objective of outdoor learning, but it will inspire, hands-on experiences in a natural setting. Outdoor ‘learning’ is not however   the same as outdoor when a child goes out to play at play time. Outdoor learning should be purposeful & meaningful and has the added benefit of fresh air and a general sense of wellbeing. All activities outside, have an extra feeling of freedom, discovery, and energy and can give a boost to the senses, which is important for ALN children.
There are many benefits to outdoor learning or forest schools, which relate to the same curricular activity within a school environment. These are various and allow children to explore the outdoors. Research has been done over time which backs up that outdoor learning stimulates children and young people within the educational system, and over time it increases their own self-belief, it increases the children’s confidence in the learning capacity of outdoors, along with enhanced enthusiasm, communication, and their emotional wellbeing. When the children learn outdoors, it increased their stamina, and their desire to improve their skills. ALN children, within a classroom will struggle on times to regulate themselves, and to be able to 

focus for any length of time, is not always easy, however learning in the outdoors, enables them to gain confidence, in what they have been asked to do. Outdoor learning is a safe environment for our children to participate in. It allows children to naturally learn to assess the risks around them and will also enable them to make sensible and informed decisions, however ALN pupils will need the help and encouragement of teachers and staff to ensure that the decisions they make are the right ones for them and all around them. Mainstream children have more of an ability to see danger and foresee certain situations, however this doesn’t mean that children from mainstream should ever be left unsupervised. The outdoor environment gives the children the ability and skills to use tools supervised, build dens and shelters, which will result in the opportunities to test their own abilities in a real life context. Children can also learn how to develop their team working , at the same time learning how to become more independent. The environment may be unfamiliar for the children, but they can use this for a basis of a life long relationship with the outdoors, and natural spaces. Learning outdoors can be more effective than learning in the classroom. Children learn to solve problems, and be creative with their imagination, therefore showing behaviour which is productive as opposed to challenging, which will then give them the opportunity to experience outdoor learning as part of their overall education. 
There are two theorist which believed that outdoor learning is the root to progressive education. Friedrich Froebel (Froebel in Lilley 1967:41) believed in the principles and practices in wanting to educate children to be free to think , to take action for themselves. He also stated that children should be active, curious and creative learners, and that they learn best through activity, play, talk and self-reflection. Whilst Lev Vygotsky stated (Hausfather 1996) that adults learn from children. He also believed that children learn through play, and that play is a form of social cultural learning. In 1962 Vygotsky proposed that a child’s development is best understood in relation to social and cultural experiences. It is seen as a critical force in a child’s development. According to Article 31 of the United Nations Convention of the Right of the Child (UNCRC), it states that all children have a right to have a rest and leisure, to engage in play and recreational activities and to participate in cultural life and the arts. So Vygotsky who  also had the theory of the Zone of Proximal Development, which he defined as the space between what a child is capable of learning without assistance , and what that child can do with adult guidance, or when working with his/her peers. Therefore, Vygotsky’s theory works well with outdoor learning.  Vygotsky’s theories also stress that it is the fundamental role of social interaction in the development of cognition (Vygotsky, 1978), as he believed strongly that (“FHB presentation - Lev Vygotsky's Sociocultural Theory”) (“Psychologically Speaking: Kohlberg's & Vygotsky's Viewpoints”) 
the community that we live in, play a central role in the process of “making meaning.” (“Psychologically Speaking: Kohlberg's & Vygotsky's Viewpoints”)
There are also challenges to outdoor learning, as there are in many educational settings and environment. Working within ALN can in itself be challenging, so being able to take our children outdoors to learn, is given our children the chance and opportunity to experience a different environment. The challenges can be a lack of outdoor space, so planning where the learning will take place is an important part of the planning, as is having the correct clothing to ensure that our children are dry and warm when outdoors. Also the risk associated with outdoor learning from senior management and parents. A full risk assessment must be done. Teachers will have a concern as to whether they can meet the demands of teaching outdoors, and whether it meet shte curriculum. This may be challenging for ALN children, who may find it challenging to be able to self-regulate outdoors as it is a change of routine for them. Teachers will then have concerns about how they manage behaviour outdoors. Teachers will have a lack of confidence when teaching outdoors, so it would be good practice to make sure that all schools who participate in outdoor learning, have at least one qualified Level 3 in outdoor learning /Forest Schools, who can they control the learning and be able to encourage and ensure the children learn to the best of their potential. The spotlight report Article 31 of The Childrens Commissioner of Wales 2018 report, consulted with over 450 children and young people about the way they play, spend their free time, and take part in activities in school. It also identifies the barriers facing children and young people, including a lack of money and access to suitable transport. 
The author of this piece of work had an the opportunity to discuss the benefits and barriers to out dorro learning. The author also research on how over time outdoor learning has because  an integral part of the curriculum, and why within the ALN schools it has given the children the opportunity to be part of something that they can not only learn from but also benefit . Working within additional learning needs, the author has had first-hand experience of how children progress with their learning when outdoors, but also how behaviour can change, especially when routine is broken. But when this happens a outdoor leader will know how to de-escalate this without disrupting the session too much and manage their activities appropriately. There is no one clear, universal explanation into how pupils learn or how they are taught, however there are a range of theorise that help teachers to understand an reason as to why behaviour and learning develops in or out of the classroom environment. 
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Enjoy, experience the joys of outdoor learning.
Get muddy, explore, build, climb, and discover how nature work.

Tree Climbing
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Literature Review

The following literature review will concentrate on what research had been done and learnt whilst undertaking this module and the above essay. The essay that was written allowed the  author to concentrated on how outdoor learning can be and is incorporated into the New Curriculum of Wales, and how it has helped primary school children both in mainstream and Special Needs, to explore and build their confidence in the outdoors.
The literature that is available for teachers and support staff is vast, it covers all that is needed for all teachers to undertake and comprehensively ensure that what they are teaching the pupils. There is various literature and reviews on what is thought about outdoor learning, and how it all fits into the school day and the curriculum. During the following review, the author will endeavour to demonstrate the knowledge that has been obtained and highlight what outdoor learning is all about and why it is so beneficial to our children, culminating in the literature that is available for all to access.
“Denying children of a chance to encounter nature, no matter how small, ‘robs them of the very essence of life’ (Engwicht, 1992: 6)”, Matthews and Limb (1999), p. 78
Therefor this literature review will endeavour to examine the  existing research on the effects of  health on our children, when experiencing  the outdoors – highlighting the key ways in which researchers have, thus far, examined most of the links and have documented the effects. Children have been identified as one of the key social groups that could gain health benefits from use of the outdoors – but they have also been one  of the groups that will  require the  evidence-based policy, that will be  directed towards their needs (Nilsson, 2007).Recent research has started to examine what the links are between  the use of the outdoors, how our children can access to greenspace and our children’s  health. As we face contemporary health challenges, such as a growth in levels of obesity and stress, medical researchers, and social scientists got together to examine what the outdoors and use of the natural spaces that are available for our children, have that could potentially alleviate any such health problems, within the childhood years. Outdoor learning has become integral part of the learning within our primary schools, both in Special Needs Education and mainstream. In order for schools  to successfully engage the children with the outdoor environment, changes in the curriculum were made and have been incorporated the outdoors as a part of children’s learning from age three though to fourteen. In early childhood the Foundation Phase emphasises the outdoors as an integral part of children’s learning and from seven to fourteen years children progress to a more formal curriculum with the outdoors evident. Palmer (2006, p.59) however, expresses concerned about the lack of outdoor play opportunities for young children with ‘the decline of the free-range child’ and Wilson (2012, p.32) highlights the contrast between structured play and ‘free-range’ playing in a wild overgrown space. 
Outdoor learning in the United Kingdom (UK), was first used as part of the modern outdoor education, which owes its beginnings to several separate initiatives. The Scouting movement, which was established in 1907, are where the roots were found for the first Outward Bound Centre to be opened and established in 1941 in Aberdovey. Derbyshire Council opened the first local authority centre in the UK in 1951. However Wales lead the UK in its development of learning outdoors and the Foundation Phase will then further ensured that we are in the vanguard of experiential learning, of which outdoor learning is such a vital element. (“Foundation Phase Outdoor Learning Handbook - Hwb”) (“Foundation Phase Outdoor Learning Handbook - Hwb”)
Being outdoors enhances a child’s development, and according to the Welsh Government Foundation Phase Learning Handbook, outdoor learning is the best was to enhance all aspects of children’s development, whether it be social, physical, creative, cultural, or personal. Children with these skills more able to  learn and to retain that learning. (“Foundation Phase Outdoor Learning Handbook - Hwb”) Placing greater emphasis on the use of the outdoor environment as a resource for learning benefits children in so many ways. There is a vast amount of literature available for teachers and parents to view. This will give them the opportunity to understand what is meant by outdoor learning, and how it is incorporated into the Welsh curriculum. Sue Williams from Natural Resources believed that the natural environment played a vital role in the new Curriculum for Wales, and how natural resources has helped to develop the way pupils learn in, about and for the natural environment. According to the sustainable Development Commission report (2008).  there is development and upcoming  research and policy interest in the health and wellbeing outcomes associated with use of outdoor spaces, which can be beneficial on our children’s health. It is apparent that he importance of  links between nature and our  children’s educational development has  not only been recognised in Spain (Rodriguez Jimenez, 2002) but also  the Scandinavian model in particular is being transferred to other countries, such as Sweden and Belgium  (Doyle, 2005). This is accompanied by not only  focused on environmental education for pre-primary school age children , but also children up to the age of 13 (Medek and Robertson, 2005).
It is known to us that children benefit form being outdoors, and the effects it has on their health and wellbeing. However , although children share many of the same types of health benefits from the  outdoor as us adults do, there will be  some aspects of the benefits that are specific to and that are more important. These can include how  the effect of contact with nature, and that the  time that is  spent outside as children. Has a positive effect on children with attention deficit hyperactivity disorder (ADHD). Also, the health benefits of outdoor play have, and the long-term effect of contact with nature, can alleviate some teenage anxiety and depression. 
Article 31 of the United Nations Convention on the Rights of the Child recognises a children’s right to play and play related issues emerge as a key theme within research on children’s use of space. Ongoing Research has looked at how children play, their differing play needs and the role of the outdoors in their play experiences (e.g., Cole-Hamilton, 2002; Fjortoft, 2001). Engaging in ‘play’ activities constitutes a large proportion of children’s time and is a key aspect of their physical activity levels (Dietz, 2001). Research has shown that encouraging children to play may be a key way of increasing their levels of physical activity (Burdette, et. al., 2005). Therefore, if one of the keys to tackling contemporary health problems, such as obesity, is to create environments that encourage greater levels of physical activity (Department of Health, 2004), for children, then this will mean an engagement with the production of environments that facilitate active play. Could only benefit our children, and allow them to experience the natural environment, which in turn will improve their mental and physical wellbeing.  According to Pound (2014), Piaget believed that to give our children the best opportunity and encourage further psychological development of children as they mature through life.  Therefore, being able to have the ability and opportunity to be playing outside, can incorporate all areas of learning and help us to become more aware of their environment in which they live. However, Vygotsky believed that when a child can play outdoors, it can improve behaviour, and then this will allow the child to be content in what he is achieving.  Froebel had an approach of that encouragement for our children and giving them the opportunity for positive risk-taking and having all the adventurous of being able to play outdoors. He also argued that children who have experienced risk and challenges in their play were safer than those who had been protected and discouraged from challenging themselves, therefore being able to have the opportunities given to them, gives them all what they need in order to thrive in the outdoor environment.  Being able to play and work within the   outdoor education is correlated with the core competencies such as development of thinking and learning skills, problem solving, self-regulation, and collaboration, which is all part of the curriculum. So, our role in the outdoor playful learning processes can be the stability that our children need in order to have the assurance that what they are doing is beneficial to them.
In conclusion there is a lot of research that have facts of disadvantage and advantages of outdoor learning, which has been proven by academics and theorist over many years. The advantages can be that it improves children’s health, their development, their skills in the outside world. It also helps to connect them to nature and gives them the [practical experience that they need to achieve. The disadvantages are that i
Learning outdoors is unhygienic, and that children with special educational needs will not always adapt easily to it. It can be routine changing which will then dysregulate and child with autism. SO overall outdoor learning has been proven to be the opportunities that children need. It allows them to be themselves and discover the world around them, within a safe and controlled environment.
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Risk Assessment- Beach Visit

	Location / Activity:
	Beach Walk/ Local Area
	Date:
	30th March 2023

	Assessor:  
	Anne Arnold
	Review date:  
	Weekly due to ALN Needs




	Hazard
	Activity / Benefit 
	Hazzard’s
	Who is at risk?
	Controls in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Transportation to local beach
	To be able to get to the beach, enjoy the fresh air, walk along the sand and look in rock pools.
	Slips, trips, and falls.
Cuts, grazes, and abrasions.
Drowning. Breakdown of bus, webbing wheelchairs, weather hazards. Walking – traffic, crossing the road. Seizures – administrating first aid. Incidents – Challenging behaviour.
	Young people, public, teachers, LSA
	Diver no being distracted, good behaviour will be insisted on. 
All doors on the minibus to be always locked whilst the bus is in motion.
Ensure all drop off pickup points are safe and away from traffic.
Driver aware and trained on how to web wheelchair onto bus. 
	Low

	Beach Walk on local beach
	To be able to enjoy the fresh air, explore the beach and its surroundings with the support of the teachers and support staff.
	Crossing the road to the beach, hit by a moving car. Ingestion of harmful plants, becoming ill. Staff and pupils caught out by tide. 
	Teachers,
Pupils
	Staff to advise children that any fruit on plants should not be picked and eaten. Correct staff/pupil ratio. 
Staff to always provide supervision. 
Staff to be aware of tide times, always monitor tide levels. Pupils briefed on water safety.
	Low

	Observing rock pools & walking over rocks on the beach. Walking on sand. 
	To see nature at its best. To be able to identify what sea creatures and insects there are. To discover the contours of the rocks, and what lies beneath them. Have the sensory feeling of sand on feet and in hands.
	Falling causing injury to pupils and staff.
Fractures, sprains, cuts, slips, trips & falls.
Broken glass on beach, sand in eyes, hit by stone/pebbles. Dog mess.
	Pupils, Staff, General Public. 
	Ensure pupils are safe and do not climb the rocks if unsupervised. 
Adequate supervision always. 
Staff to check beach area, Pupils instructed not to pick up rubbish. 
Appropriate footwear to be worn. Pupils instructed not to throw stones.
	Med/Low

	Transport back to school
	To return pupils via minibus back to the school environment, to engage with staff on what they did, saw, and how they enjoyed it.
	The trip. Pupils become bored or behaviour issues start, due to length of trip.
Pupils running away from staff.
	Pupils and Staff
	Teacher and staff members to monitor pupils throughout the trip. 
Assess pupil’s behaviour and mood on arrivals to school. If pupil runs off, designated staff member to follow, as decided before departing school.
	Low
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