ECAD7003: The importance and development of School Improvement Plans
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Aim to read more widely on key topics so that you are not citing the same people
	I have tried to use a range of document and only reused a source when necessary.

	Targed/Target 2
	Reflect further on how your study links to your future development. Use  Professional Standards -
	I have tried to develop my explanation of how the professional standards link to the assessment.

	Targed/Target 3
	Regarding et al. when referencing, use these resource: https://www-citethemrightonline-com.ezproxy.uwtsd.ac.uk/
	I have used this source to try to have a better understanding of this referencing style.



Introduction
This part of the assignment will be focused on the School Development Plan (SDP) that has been put into action in PTE2. When considering the SPD, one action plan needed to be chosen to consider both how the target was chosen in addition to what steps have been taken to help achieve the target. For this assignment, the aspect of the SDP that I have chosen to look at is the target focused on the pupil recovery programme, specifically the concern to help improve students’ literacy skills.
The school is a large English medium comprehensive school in south Wales, with pupils aged between 11-18. The school is based in a traditionally affluent area, however over the last three years there has been an increasing number of students becoming eligible for free school meals although it remains below the national average of 16.4%.
Literature review 
School development plans play an important role in helping schools to identify areas that require further or more specific actions in order to improve the experience that students have in school and improving what students can achieve in education.  These areas of focus are identified through continued self-evaluation (Welsh Government, 2014) and may also be developed through recommendations made by outside organisations, such as ESTYN inspections.  Previously, self-evaluation in schools became entwined with written reports, which focused on numerous areas with the school.  Consequently, the purpose had shifted from a true self-evaluation with the aim of identifying areas that could be developed, into a long document that placed a significant emphasis on data or becoming a document for outside the school rather than for internal use.  
Other factors that will impact the development of the priorities in the SDP include the national mission that the Minister for Education identified (Welsh Government, 2014).  The priorities within the SDP are therefore influenced by a number of factors.  However, as a result of the national mission there are often areas that appear in many SDPs throughout Wales such as literacy, numeracy and recovery from the pandemic.
In addition to there being several factors that influence the development of a school’s improvement plan, there are also a number of stakeholders that take part in helping to develop the plan.  It is primarily the headteacher who will lead the creation of the SPD, all staff members, in addition to the governing body of the school are responsible for the preparation, monitoring and review of the school development plan (Welsh Government, 2014, 64).  Further to this, all stakeholders should be involved in identifying the strengths and areas of development in the school as a whole to help shape and create the SPD.  
When considering common areas of development identified within the school improvement plans, literacy is nearly always highlighted as something in need of development.  Over recent years, ESTYN reports have frequently highlight that despite different literacy frameworks being put in place, overall literacy skills have remains constant rather than improved, and that the focus of ensuring that disadvantage does not affect attainment in literacy has been limited and has remained a priority in the majority of schools in Wales (ESTYN, 2019).  The focus of reducing the impact of poverty and disadvantage on literacy skills has remained a key consideration in the 2021-2022 ESTYN report.  The continued focus on literacy in yearly summaries from ESTYN highlights how literacy has remained a challenge for many schools and an area that required continued work to help improve.  The work that schools had put into helping to develop students’ literacy was then considerably affected by the pandemic with students literacy being disadvantaged.  This impact on literacy also disproportionately impacted students from disadvantaged backgrounds (Department for Education, 2022).  However, it remained an impact for most students in secondary schools (National Literacy Trust, 2022).  Consequently, literacy remains a key and important focus in many schools to attempt to recover from the effects of the pandemic while also improving overall literacy skills.
In regard to methods put forward to help improve students’ literacy, the Education Endowment Foundation suggests seven recommendations to help improve literacy in schools.  One recommendation made was to prioritise ‘disciplinary literacy’ (EEF, 2021), where both general and subject specific literacy skills are developed across the curriculum. This is because students who are successful readers, and therefore have good literacy skills, are able to utilise general reading skills, but also subject specific contexts (Goldman, 2012). The significance of literacy skills being developed throughout the curriculum is also highlighted in other documents including ESTYN (2022) and Ofsted (2013).  Outside the UK, the role that all teachers play improving literacy continues to be a common theme.  For example, in the United States, cross disciplinary literacy is being implemented in high schools (Wendt, 2013) Therefore, the focus of literacy throughout the curriculum is a comment theme throughout the literature.  
Another of the recommendation made by the Education Endowment Foundation to help develop students’ literacy, was to breakdown complex writing tasks (EFF, 2018, p18).  Allowing students to have the time to both write and check over their works can help to develop literacy skills and when considering overall literacy writing skills are highlighted as weaker (ESTYN, 2021) in addition to longer writing tasks being considered cognitively demanding (Kellogg, 2008).  The importance of allowing opportunities for extended writing also links to the importance of cross curriculum literacy development as writing opportunities should be provided so students can develop and understand different ways of writing in the different subject areas (Munro, 2008; ESTYN, date unknown).  When completing the extended writing tasks, literature highlights the importance of students being given explicit guidance on how they can improve so that their literacy skills can continue to advance (EEF, 2018)
A third method that is often used to help develop students’ literacy skills is the use of specific literacy interventions (EEF, 2018).  This targeted support should be aimed towards students with low levels of literacy, with the overall aim to provide support that results in steady improvement in students’ literacy skills.  The level of intervention can also be determined based on the child’s need to help ensure that the time spend on the intervention is used constructively (Brozo, 2010).  Although this method of developing literacy skills has a focus on specific literacy intervention outside of the usual classroom curriculum, the rule that all teachers have to play in helping to develop students’ literacy remains vital with the overarching theme of literature being on how the implementation of literacy throughout the curriculum allows students to improve their skills in this area.
Developing an action point
When creating and maintaining a school development plan, there are a number of factors that must be addressed.  Before making the SDP, it is important that an effective evaluation is completed.  For the evaluation to be effective, it is important for the senior leadership team to consider both the strengths and areas of development with the current curriculum offered (Welsh Government 2014).  The reflection that is required for the creation of a school development plan can be linked back to Dewey’s (1933) idea of a reflective practice where reflection is an active and continuous act, rather than a single event.
It is therefore important that reflection takes place throughout the year and not only limited to the beginning and end of the year.  Within the school development plan there is a time scale of when each aim is expected to finish.  In this development plan, the timescale for completion for every department area is August 2023.  This could be considered a limitation of the SDP because it limits the reflection to the end of the year.  However, the SDP is vague and so there maybe measures in place to reflect on the measures that have been implemented throughout the year.  By including opportunities to review progress at different points throughout the year, it can accommodate for changes if progress is halted.
When creating the development plan, it is important that all members of staff are aware of the key aims and how the school plans to improve these areas.  The importance of all staff being aware of the contents of the SDP can be highlighted by Hopkins (2013) who highlighted the importance of the SPC has a classroom level.  The implementation of some of the focus areas, such as literacy, therefore, lies within the classroom rather than in staff meetings.  It is therefore important that teachers are made aware of the reasoning behind the initiatives as the ‘quality of teaching and learning’ is one of the five standards that allow for a successful school development plan (Cambridge Assessment, date unknown).
One the main aims of the development plan have been established through effective self-evaluation, it is important that the school established an achievable time projection and have methods of evaluation to measure the effectiveness of the methods implemented.  Under Welsh Government regulations (2014), schools are required to have a three-year improvement plan.  It is therefore important for school development plans to identify which areas should be short term targets compared to the long-term targets, such as literacy.  As highlighted in the guidance, the three-year plan is required to be a “live document” (Welsh Government, 2014) and should therefore be reviewed both during and at the end of each academic year.  The version of the SPD that I had access to be a simplified one year plan, consequently it is difficult to establish the true timescale that each of the targets have because of lack of information.  However, this smaller document makes it easier for staff to access the documents they need at the beginning of the academic year, making the document beneficial because staff can take steps to make it proactive in the school (High Speed Training, 2022).  Although this shorted document makes the information easy to access for staff, it remains important that staff know the purpose of each target and have an explanation of how each target will be implemented so that it is consistent throughout the school to help the school development plan to be more effective (Jamieson and Wikeley, 2000).
The last stage of the SPD is evaluating the effectiveness of the action (Welsh Government, 2014).  Although this is listed as the last stage of the SPD, the process of school improvement is circular and consequently, the reflection should take place consistently throughout the process so that necessary changes can be made if needed.  When evaluating the improvements made, the collection of evidence and data is needed to make judgements on its effectiveness.  For the target of improving literacy, the school has highlighted that the evidence used to measure the effectiveness of the support will be analysis of skill improvement and assessment results.  When considering the use of testing to measure skills, this links more to the target of improving students’ numeracy skills, however, it could still be considered beneficial for measuring literacy skills as many subjects require students to compete extended pieces of writing.  By having students complete extended writing tasks, it reduces a limitation associated with testing such as students learning to the test (Drew, 2023) as their literacy skills can be tested in addition to another subject based knowledge.  However, this method of data collection does not allow for raw literacy date to be collected, and although raw data alone cannot show the students capabilities, it does provide a point of comparison (NFER, date unknown).
Reflection and evaluation
The focus of improving students’ literacy is not its own target within the schools improvement plan, but rather comes under the ‘learner recovery progress’.  The inclusion of literacy development as a sub-section allows it to be paired with other cross-curriculum skills such as numeracy, which can be considered beneficial because it highlights that it is the responsibility of all teachers rather than just to teachers in literacy heavy subjects, such as English or Humanities.  However, a weakness that could arise as a result of this combination of focuses is that there is very limited details on ow literacy skills will be taught or developed.  Consequently, the ‘action/task’ part of the improvement plan is left vague and does not highlight the different methods that are being utilised in the school.  Another possible limitation of the school development plan that arises as a result of a vague plan is that the time scale for completion of this target is August 2023.  Although there is the need to have a time scale to check pupil improvement, it could be more beneficial to create a more specific timeline, with estimated goals for literacy improvements, if this has not already been created.  By having a more specific and smaller milestones, it could make it easier to measure progress and check students’ ability.  However, in a large secondary school with mixed ability classes creating specific milestones for the school as a whole would be challenging.
When considering the specific actions that the school has implemented to help improve literacy skills is to introduce specific literacy lessons for all students in years seven to nine.  This action is supported by research such as the Education Endowment Foundation, and consequently can be seen as a beneficial and proactive step to help improve students’ literacy.  Although the use of specific literacy lessons have been shown to be effective, the lessons being delivered are general lessons compared to the specific sessions as suggesting in the literature.  However, as the measures that are being taken are to help reduce the effects of the pandemic on students, working to help all students in Key Stage Three, is beneficial to help reduce this limitation.   Furthermore, the literacy lessons are delivered by a variety of teachers throughout the English and Humanities departments this is a beneficial method to have literacy lessons delivered as it highlights the importance literacy has outside of English lessons.  This also encourages both students and teachers to be aware of the importance of literacy lessons.
Another methos that has been implemented to help improve literacy is a less direct method of providing support for literacy skills.  In this method, the school have created resources that are available via the school website to help parents have a better understanding of literacy and therefore support their child’s development.  Parental engagement has been highlighted as a beneficial and cost-effective way to help develop students’ literacy (EEF, date unknown).  However, the weight of this benefit lies within early years development.  Despite this, research has found that parental engagement is still beneficial in secondary school settings (Desforges & Abouchan, 2003).  This method of literacy development can therefore be considered a beneficial approach within the SDP because it is a low-cost method to supplement a more active method.  However, for this to be beneficial, it is important that both parents/carers and students are aware of the resource so that it can be utilised.
Conclusion 
This assignment has highlighted the importance that literacy has as a national focus, and because it is a priority across most school improvement plans it is important to understand the approach that the school takes to help students develop their literacy skills. It is therefore vital that all staff members in the school are aware of the different focuses within the plan. By including all stakeholders in the process of the school development plan, it can allow for a more successful implementation. This assignment will therefore influence my future professional practice as I am able to understand the importance of having a developed understanding of the school development plan and continue to understand the national priorities in education within Wales. This links with the professional standards, especially the collaboration and leadership strands. For example, the stand of helping formal leadership roles to support the overall work of the school or enabling improvement (Hwb, 2019). The professional standard of enabling improvement links to the assignment as by having a good understanding of the school development plan allows for both the school to improve, but also for teachers to develop skills in areas needed. The literature connected with this assignment has also aided in further developing ideas connected to the professional standards, particularly cross-curricular themes and reflection on learning (Hwb, 2019). 
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