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[bookmark: _GoBack]The purpose of this report is to critically explore planning within school X, analysing how priorities are actioned with regards to relevant literature and research around the chosen topic of study. 
School X is located along the M4 corridor in an area with the rate of claiming any benefit is 25% higher than the national average, the school has 1512 pupils within this number 32.2% are eligible for free school meals (eFSM), nearly double the national average of 16.4%. 60% of the pupils at school X live within the 20% most deprived areas of Wales (Estyn, 2018). These figures underline why I have chosen to focus my report on the impact of poverty on educational success, focusing on their strategic plan to reduce the gap between eFSM pupil educational attainment and their peers. I will be looking into how school X go about this in their strategic planning, as well as considering the research and literature around the topic to suggest improvements moving forward. 
Eligibility for free school meals is broadly a representation of socioeconomic status (SES) of school children in education used by the Government and academic researchers (Taylor, 2018). Free school meals (FSM) for children in schools across England and Wales has been available to some of the poorest pupils for over one hundred years. However in 1980 the Education Act enforced it to become a statutory duty for local authorities to provide FSM to school children living in homes where there is income support. The aim was to ensure that pupils from backgrounds in poverty have access to at least one meal a day which is balanced and nutritious (Harper and Wood, 2009). What a fantastic intervention to support the health of children, however is this a reliable measure of poverty in our society? 
Within school X 2018 School Development Plan (SDP) (Appendix 1), one of their priorities is ‘Narrowing the gap in performance between eFSM and non-FSM learners’. With a third of pupils at School X eFSM it is a priority of the school under their strategic plan to minimise the impact on their learning. Eligibility for FSM is a useful indicator, however I am also conscious that it can be impacted by a variety of influences related to living in poverty and which indirectly may affect educational attainment. Such as increased chance of ill health, young pregnancies, poor attendance, poorer attitude to learning and less aspirations, and it is the schools role to help minimise the impact of these on pupils development and learning to provide them with better skills to equip them to be as successful as they can be in life. Education can help shape our community and influence poverty in Wales by providing children with the best education and support during their development in order to help equip them with skills for life after school and the chance to achieve great employment and not fall into a similar path they may have come from, schools can help make a change. 
Strategic planning is essential not only in business but in schools also. As discussed by O’Brien (1991), it essential to line up opportunities and threats with resources to work towards a schools mission in the most efficient way. Strategic planning paths the direction to success adding value to the school to succeed, a model which is true to their environment and culture around them (Tracy, 2013). In addition Bryson (1995) believes it enhances performance by using a thorough strategic plan. Kaufman and Jacobs (1987) define the difference of strategic to traditional planning in the adoption of a competitive attitude with a vast participation, the aim to assess the environment along with important opportunities and threats which may arise. 
However in contrast with these views, it is highlighted by Tracy (2013) that a strategic plan in itself will not concrete success, it needs to be in conjunction with a variety of other factors in order to be effective. It is also important to note the political influence on education which differs the environment and culture hugely to corporate businesses who are driven purely by profit. Bryson (1995) emphasised that if strategic planning is to take place in education, stakeholders must have a very active role in the validity of the process to ensure it is workable and doable by all and inline with the schools philosophy if it is to sustain effective implementation and development
We are living in a rapidly changing world, this enforces strategical behaviour on schools, encouraging them to plan ahead because of the cultural and social influences on their environment constantly changing (Sukru, 2018). Globalisation and competitive conditions encourage new ideas because of changing perceptions from society and so strategic planning has to be up to date and relevant to move an organisation forward with the future (Sukru, 2018). As well as keeping up with the changing surroundings to capture opportunities, it is also important to protect themselves against risk, encouraging the successful direction of the organisation (Sukru, 2018). OECD’s “Education at a glance 2017” annual reports present a picture quite different to the desirable level of success and activity of strategic planning required (Education at a Glance OECD Indicators, 2017), this makes us question the quality of implementation schools adopt when strategic planning. In some readings it is mentioned there may be a lack of structure and guidance on how exactly to structure and implement a strategic plan to maximise the efficiency and effectiveness of the process. Without clear modelling and direction how are schools expected to present a desirable plan. 
As stated by Bryson (2004), main benefits are that it improves strategic thinking, develops decision making, eases adjustments to changing environments and promotes organisational understanding. Improved team work and execution of responsibilities, it can also smooth over possible division divides, especially keeping the lower level on track to strategic targets, avoiding the loss of strategic vision (Bryson, 2004).  Lingham and Raghywaiya (2014) extend this thinking by stating the process provides the organisation with a vision to move in accordance to core values, incorporating shared responsibility, transparency and accountability of the team. Arslan (2009) states strategic planning is essential to keep a school functioning sustainably. Within strategic plans an action plan is essential to prepare how the school will reach their targets in the most efficient and effective manner, involving as many stakeholder as possible (Allison, 2005).
I have decided to focus on the work within my chosen topic of study because it is well researched that child poverty has a link with poor education, however not all pupils from poverty backgrounds will fail, evidence in research suggests that factors can influence the success of children and they are not all set out not to succeed because of their background. It appears there are a number of influences to account for and so this interested me to proceed with the study into this topic. On the one hand it has been researched that good teaching can be the factor to change the impact and influence a more successful story (Cummings et al, 2012) and so the Government are right in prioritising education to help combat this. In addition, Jenson (2009) trusts the importance that trainee teachers learn understanding of the impact of poverty in their classrooms, echoing the importance to know your learners.
Over the last five years there has been an increase in the UK of working families struggling financially, meaning in an average classroom of thirty pupils, nine are now living in poverty (JRF 2016). These figures are from the leading authority in UK poverty, the independent Joseph Rowntree Foundation (JRF). It states one in five of the UK population are in poverty (22%), within this 4.1 million are children.
Within the ‘developed world’ sits the UK as one of the most unequal societies (Wilkinson and Pickett, 2009). However this is an image of the impact of socio-economic disadvantage on educational attainment which is present in 53 out of the 54 OECD countries in the world (OECD, 2006). PISA reveals the attainment gap is increasing with poorer educational achievements for lower-income pupils leading to poorer employment and life chances compared with more socio-economically fortunate peers. Wales has the highest rate of child poverty in the UK and therefore it is vital if schools can help reduce the impact on society then they should welcome advisories on how to do so (Padley and Hirsh, 2013). The achievement of eFSM pupils, alongside pupil progress, attendance and results has become a key part of measuring performance of schools in need of support in the National School Categorisation System in Wales (Welsh Government, 2015). 
This is a picture which is present throughout the UK and other countries, not just in Wales (Ellis et all, 2016). Across the countries there is solid evidence that educational attainment correlates to economic disadvantages. The picture is present in all schools, even those rated ‘outstanding’ by Ofsted in England (Strand, 2014).  
Although it has been suggested that possibly the impact of schooling may not be purely to blame, schools may not have much say on intake of pupils, and therefore attainment of some pupils may be out of their control (BERA, 2014). In support of this, Ball (2010) argues discussion around the ‘gap’ can underplay the social cause of poverty on educational attainment and can focus on the school system and pedagogies as a main contributor instead. Additionally Smyth and Wrigley (2013) view the responsibility falling on the individual for their methods to overcome the effects of poverty on their education attainment rather than the schooling. 
Having said this, yes the education system cannot prevent the disadvantaged effect on children living in poverty, however they can help by identifying, supporting and mentoring the development of their education when at school (Perry, 2018). It is this rebalancing which I will be looking into, and how school X support eFSM pupils to minimise this and do the best they can to decrease the poverty-related attainment gap (Taylor and Barrett, 2017).
Parents from families in poverty are in survival mode, with not much time, money and energy to devote to their children’s education, along with living in disadvantaged communities with little resources and opportunities (Coleman, 1990; Jencks and Mayer 1990). It is vital to understand this and highlight how these factors all contribute to the success of pupils along with the educational system supporting their development, but how much can schools actually make a change, will they forever be restricted by pupils home and the community they live in. 
When looking into eFSM as a measure, it is important to consider that it is not the schools who provide this benefit and who assign the benefit, it is in fact up to the families to apply themselves for the benefit. Therefore when looking into this we should consider who has applied for this eligibility, who is even aware of it and who may have not formally applied but who may still be in receipt of income support (Taylor, 2018). Storey and Chamberlin (2001) research supports this, they concluded with a figure of 11% of parents interviewed, across 13 schools, should be eligible but they were unaware they could be or knew how to apply for the benefit. These are important factors to consider when taking account of attainment of pupils, and how reliable the eFSM measure is in providing us with an insight into attainment of pupils from lower income households.
Since 2001 the registration has been simplified however it is still a necessary influence to identify who may not of applied because of various reasons, such as it may not be simple to everyone (Taylor, 2018). Gorard (2012) argues eFSM could be more of a representation of state dependency rather than poverty, is it really a true picture, or is it just representing some families who claim income support. In the context of this thinking, and also in addition to this, it is significant to consider once these families receive state benefits, could they be in a better position economically than other families who may not receive income support, so who should be eligible?
In Wales in 2012 the Welsh Government began assigning funding, such as the Pupil Deprivation Grant, to schools, this is additional funding per eFSM child, with the aim to support as an intervention to help decrease the educational achievement gap between eFSM and other children (Taylor, 2018). Head teachers have mentioned it can be difficult as there are a number of children who are deserving of this extra support but who are not eFSM. Some have suggested there should be additional measures considered, as not all pupils from low-income families are identified as eFSM, and many teachers feel there is a large number of pupils who can be described as socio-economically disadvantaged and have lower attainment but are not recorded as eFSM, as mentioned earlier in the report. Another argument to think about, is when looking at the attainment gap between eFSM and non eFSm are other SES factors which may influence results, so are these considered or is it just an income measure. 
Research conducted by Taylor (2018) presented an important picture that the number of children living in poverty is nearly double that of children eFSM, so can support why head teachers find it challenging when deciding on how to spend funding to reduce the attainment gap which is also intended to decrease the socio-economic disadvantages of the school. So it is suggested by some that maybe now we are in a time where eFSM needs to be measured alongside other socioeconomic factors when assessing the attainment gap and measures of practice within schools. 
Nevertheless, advantages of using eFSM as a measure is that it has been in place for a number of years with little change and therefore a useful tool for identifying trends (Taylor 2018) and supporting schools to help move towards greater success.
It is a national priority for education in Wales by the Welsh Government to reduce the gap in achievement caused by poverty in Wales (Egan, 2013). In line with this as part of School X’s SDP three year priorities is the attainment gap between eFSM pupils and non FSM. Looking into data published by All Wales Core Data Sets (2016) focusing on KS4 Performance dashboard, it is easy to see there is a gap between pupils in school X. In the year 2016/17 there was a 30% gap in KS4 achievements in English and Maths, in comparison to the figures in the local authority which is a 32.6% and in Wales a 32.3 % gap. With school X having such a high percentage of eFSM pupils in total at 32.2% compared to the national average (Welsh Government, 2018), it is essential that something is done to reduce this gap.
When looking into work within chosen topic it is essential to consider all views out there, such as the work by Halfon (2017). Social capital has been discussed as an important element as to why poverty can impact educational attainment. As stated by Halfon (2017) pupils are at a disadvantage to fellow peers if they come from a disadvantaged broken home where they have not had the development of social skills properly, so even with the best teaching standards in education they will still be at a disadvantage to others. OECD define social capital as ‘links, shared values and understandings in society that enables individuals and groups to work together. Access to information and influence through social networks confers private benefits on individuals’ (OECD, Halfon 2017). Educational opportunity levels across society can only get disadvantaged pupils so far, it is what people do with those opportunities which is shaped by social capital (Halfon, 2017). Therefore placing importance on how individuals use opportunities they have, however their disadvantaged backgrounds may not equip them with the knowledge on how best to grasp opportunities that come their way.
Evidence states in the JRF 2017 report, even when eFSM pupils get similar GCSE results and live in the same communities as non-FSM, eFSM pupils are:
· 34 per cent more likely to drop out of post-16 education.
· 29 per cent less likely to study two or more facilitating A-levels.
· 47 per cent less likely to attend a Russell Group university.
This suggests that it isn’t all blamed on the education system but it is a segment in the mix surrounded by eFSM pupils confidence, networks, experience and life skills, if part of the mix is missing then it will impact on success (Hafon, 2017).
On the other side of the coin it has been mentioned by Wright and Case (2016) that the Government can play a part to close the gap by driving up the quality of teaching and leadership standards in education, not focusing on how poverty can impact other aspects of life which have a rippling effect on attainment. Additionally to this, Barnard (2017) believes that the education system fails low-income pupils, and that there are areas which need to be focused on more in school planning. To start with Barnard thinks there should be improved value and importance of childcare in the early years of pupils life which can then help to have a positive impact on attainment later in education. He believes there is a shortage of better qualified teachers and maybe this is due to and alongside a need of higher wages for staffing within the education system to encourage a more positive effect on the role they do. Barnard trusts excellent teaching is the most forceful driver of success of low-income pupils educational attainment, so encourages greater emphasis on more professional development to push towards greater excellence in teaching to improve success of pupils. It is significant to note that here Barnard does not take account of individual efforts or influences of their surroundings at home impacting on educational achievements and purely believes the emphasis lies with the teaching and the school system.
In conjunction with low income households comes other stressors such as poor nutrition and health, inadequate living conditions, lack of parental supervision, sometimes unstable family dynamics, and also hostile social and physical environments and possibly not easy access to transport. All of these factors which can be linked to children living in poverty have a huge impact on how they behave and learn, school may be the first ordered environment they may have known in their lifetime to date and therefore emphasises the huge importance of school and the education system on reducing the impact of poverty on educational attainment and society (Arnett-Hartwick and Walters, 2016). 
Wong and Wong (2009) research suggests teachers are the one reason for education attainment, Hanusheck (2005) supports this by stating teachers can offset the impact of poverty on academic achievement. Additionally Jensen (2009) trusts in order to succeed in education, pupils need to be in school and stay in school. Jensen believes if the classroom environment created by teachers is engaging, relevant and a safe place full of encouraging relationships for pupils to learn, then this will have a greater influence on the impact of poverty on attainment. Engaging them is making them feel a part of something which is what they may be missing at home so it is vital in order to develop their skills and attainment. Jensen (2013) suggests showing pupils from poverty backgrounds commitment to them and their education, building strong relationships and providing them with easily available resources to support their learning as a method of closing the attainment gap. Jensen (2009) echoes the importance of knowing your learner, supporting their needs and understanding why they may have a poor attitude or bad behaviour, and lack of respect for people around them including themselves is the key to success.
‘Promoting physical and mental health in schools creates a virtuous circle reinforcing children’s attainment and achievement that in turn improves their wellbeing, enabling children to thrive and achieve their full potential’ (Brooks, 2013, p.8).
The first important point to notice is that it is one of their priorities within the strategic plan of the school, the commitment is in line with the Governments priorities to reduce the influence of poverty on the attainment gap. In order to do this they set out different ways to achieve, methods include extra mentoring to year 11 pupils, extra support wellbeing and academically, along with being members of the GCSE pod to help support when lessons are missed or more information is needed to assist pupils learning. 
As defined by Welsh Government (2019), the PDG (Pupil Deprivation Grant) was introduced in 2012, in order to provide supplementary funding to improve attainment of disadvantaged learners aged 5-15 who were eFSM or LAC (Looked After Children). This was in line with the Government’s priorities to decrease the impact of poverty, and support these learners to improve chances of employment after school and attempt to avoid poverty in their future, narrowing the gap in educational achievement between eFSM and non. Independent assessment of the PDG discovered the PDG was relatively effective in concentrating on reducing the eFSM attainment gap, however LAC was not quite given the same focus. Therefore in 2015 the two were separated in regards to funding and in 2017 it was re-named Pupil Development Grant (Welsh Government, 2019).
Below are some key features of how school X plan to spend their 2018/19 PDG (Appendix 2) they receive from the Welsh Government in order to reduce eFSM attainment gap,
· Set up homework and catch up club for eFSM pupils
· Teaching assistants to support eFSM pupils to get through the day
· Appointed Wellbeing Directors to improve management of wellbeing
· The largest amount is spent on behaviour support, to improve understanding and guidance of pupils attitude and behaviour
· Reduction in core subject classes to enable a closer teaching relationship
Head teacher at school X, expressed concerns similar to those mentioned above, that the grant not only assists eFSM but also areas in the school to support as many children as possible, he echoes the same issues with the categorisation of eFSM and deprived children, emphasising the need to not only focus on eFSM pupils to improve educational success but to possibly consider out influences.
As stated by the head teacher at school X, the outcomes of the grant funding have been, a reduction in exclusions therefore representing a positive picture of pupils attitude and behaviour towards schools; increase in attendance, again mirroring a positive picture that interventions are encouraging pupils engagement in school; reduction in persistent absenteeism from 10%-5%, this is the largest reduction in the local authority and something to be proud of as school X, again this is an important picture to represent the positive attitude, behaviour and engagement; attendance is monitored regularly through the use of SIMS, and staff work closely with a variety of partners to ensure pupils are motivated to attend.  As a result, persistent absenteeism has reduced substantially. These outcomes all present a positive picture of school X and their efforts which contribute to reducing the impact of poverty on attainment within their environment. 
These are supported by the recent Estyn inspection in November 2018. Where Estyn highlighted that school X have a thorough and inclusive monitoring and tracking system which is used efficiently by the school to identify and support pupils academic, wellbeing, emotional and social needs, as suggested by the Welsh Government (2019). Estyn (2018) state school X support individuals concerns and requirements successfully when faced with challenges and that they make best use of their budget and resources, highlighting effective use of PDG to support vulnerable pupils and reduce class sizes, having a positive influence on the wellbeing and attendance of eFSM. This presents that developments are not only recognised by the school but outlined by Estyn as good practice, presenting a very positive picture of the school accommodating Welsh Government priorities to lower the eFSM attainment gap.
The Welsh Government (2019 :45) state, 
‘What really works for disadvantaged/eFSM pupils, 2014: delivering staff training and developing staff expertise; taking a whole school, strategic approach; collecting data to track disadvantage; improving literacy and learning skills, social and emotional skills, attendance, punctuality and behaviour; tailoring the curriculum; offering enrichment experiences and extra-curricular activities to facilitate out of school hours learning; engaging with parents and carers to increase family learning opportunities; delivering nurture groups; and facilitating on-site multi-agency support’.
 School X have included the majority of theses in their SDP, however some I would suggest to look into next year when planning to drive the initiative further. 
It is critical to note what they are currently doing however there is little focus on how they will sustain this moving forward, this is something essential to consider when using strategic planning effectively and so a recommendation to emphasis on in the future.
Having read around the topic extensively I would recommend some additional methods to help reduce the attainment gap, firstly by developing ‘pupils voice’, I really think an inclusion of this and by school X really listening to how their pupils would like to learn would really benefit in the achievements and wellbeing of the pupils. To support my suggestions is Rinaldi (1993) who emphasises the importance of ‘pedagogy of listening’, listening is an essential skill in order to develop our learners, taking account of learners questions, answer and ideas, in order to do this effectively teachers and staff within schools need to take on board these voices without predetermined thought on the validity of them (Dahlberg, Moss and Pence 2007). 
Simpson et al (2017) underlines that listening is essential to gather a clearer understanding of the impact of disadvantaged backgrounds on children’s learning and enable them to have some input into the process may have a greater effect, improving inclusion and constructing some flexibility to develop. Simpson et al found a common theme in their research that practitioners tended to down play poverty and interact with children all the same, which may overlook the diversity needed to be valued. Ridge (2011) supports this, by saying children living in poverty are likely to have differing needs from their peers and there their voice is essential. Simpson et all (2017), research has supported my recommendations by finding the lack of importance of listening to pupils voice to support their learning, and believes this is why there may be small influences on reducing the attainment gap between eFSM and their peers, they believe it is vital to include in pedagogy to reduce this. 
Secondly parental involvement has a great importance in influencing educational achievement (Wang and Sheikh-Khalil, 2013), Hill and Craft (2003) findings back this by highlighting school-related parental involvement is related to improved success. However it is important to note that the influence can somewhat be hindered by the community they live in (McBride Murry et all, 2011), lower income families are more likely to face additional challenges such as a lack of resources and parental knowledge, restricted time they spend together because of work commitments which can be inflexible and at anti-social times (Archer-Banks & Behar-Horenstein, 2008). This suggests that maybe in areas of higher poverty, increased parental involvement may not have the positive effect on the eFSM attainment gap as maybe once thought. It definitely could be a positive method to focus on increasing with other children within a school, but not necessarily the correct methods in reducing the eFSM attainment gap with peers.
Educational success in teenagers can have real positive effects on improved physical health, peer relationships along with enhanced opportunity for better economic position in life after school (Johnson et all, 2010) and so hope these priorities continue to develop in our ever changing world.
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