This essay has been constructed to discuss factors which can put individuals or groups of children and young adults at risk of being excluded in an educational setting. During the document, there will be a primary school in South Wales being addressed, which shall be named School A. School A has approximately three hundred pupils currently registered, forty-five percent of those pupils identify as having English as an Additional Language (EAL), and twenty nine percent of pupils have Additional Learning Needs (ALN). Of the three hundred pupils attending the setting, thirty seven percent are in receipt of Free School Meals (FSM), which is currently higher than the national average of nineteen percent (Estyn, 2018). 
According to Cambridge Dictionary, (2020), the definition of inclusion in an education setting or social situation is,
“the idea that everyone should be able to use the same facilities, take part in the same activities, and enjoy the same experiences, including people who have a disability or other disadvantage”
This is very much a huge part of how it should be worldwide, but there are those who still suffer from inequality in society. The term social exclusion was used for the first time by René Lenoir, former Secretary of State for Social Action, in France, (1974). He penned this term, to refer to certain groups of people, people he then described as,
“the mentally and the physically handicapped, suicidal people, aged invalids, abused children, drug addicts, delinquents, single parents, multi-problem households, marginal, asocial persons, and other ‘social misfits’” (United Nations, 2016, P18.)
At the time of Lenoir discussing the issues and risks for the groups mentioned, the words used would have been normal and not offensive, today these would be classed not politically correct, due to new and improved equality acts and policies. Policies such as the Equality Act 2010, The UNESCO Salamanca Report, and School A’s Strategic Equality Plan will be mentioned to portray changes made since Lenoir’s Social Exclusion change, he made in France.  The groups Lenoir referred too, those with mental and/or physical difficulties, those suffering extreme or relative poverty, and factors often excluded, like race and ethnicity, religion, sexuality and male/female equality will be discussed further throughout. The contrasts or similarities between theorists such as Urie Bronfenbrenner and his Ecological Systems Theory, Ruth Levitas and her Inclusive Society theory, also Abraham Maslow, and how his theory can be used likewise to Bronfenbrenner and Levitas, even when not typically or usually associated with Inclusion theories.
One factor that can affect children in education settings is poverty within their homes and families. With School A having a high percentage of pupils receiving FSM, this gives an idea of relative poverty they are experiencing. There are a number of valid reasons for the receipt of help from Local Authorities (LA) in feeding the children whilst attending the settings. Firstly, lone-parent families, where School A is situated, there are a high number of lone parents, some unemployed to help manage childcare, and others working but not with a high wage. This then would give the LA the opportunities to help with the mealtimes consumed in school times. Figures provided by the authority (2018), show the growth of households with only one adult,
“The total number of lone parent households (1 adult and 1 or more children) increased by 9.9% (+700) overall, from 7,100 in 2008 to 7,800 in 2018, with all growth within this wider category being in 1 adult, 1 child households (+800).”
The growth shown within the table provided by the authority, shows that at the time of printing there were over seven thousand families with children in a form of education setting, who possibly could then be eligible for FSM whilst attending their local settings. This can cause exclusion perhaps within Comprehensive settings where it becomes more obvious and noticeable that a pupil is in receipt of help with FSM. This took form of a token or ‘ticket’ in a lot of settings before most schools modernised with the use of biometric systems to finalise the purchase of a meal. These systems, store all details of pupils, which can be ‘topped up’ with money online by those not in receipt of FSM, and those are  eligible will have their funds already added, thus then creating inclusion by not singling out anybody. According to guidance on biometric systems in schools, produced by BECTA (2007), cashless catering, also reduces the risks of theft within schools, presumably of the ‘ticket’ or smartcards needed, therefore helping to create a safer environment within the settings using these systems. The exclusion would usually be in the form of bullying between peers, rather than exclusion from the setting itself, as the FSM pupils were different to their associates, in the payment methods they were using to purchase the meals during lunch. Stereotypically FSM give an impression to others of a low income, causing other to believe the families will not be able to afford other things. Pupils of any age, but more so those in Key Stage three and four, tend to be more materialistic, branded clothing becoming more apparent, carrying more money than before and using the latest technology devices, which not all are lucky enough to afford.
Free School Meals, ideally, were formed to ensure no child, no matter circumstances, went hungry in school. This can coincide with Maslow’s theory, The Hierarchy of Needs.  Bob Bates writes in his book, (2019, P66), that Maslow’s hierarchy is divided in two phases, with the lower order needing to be met before learners can show progression and move onto the higher levels. The first step shown is Physical, basic survival needs, such as warmth, rest and food. He believes individuals need to be comfortable in order to learn, which is not always achievable if the pupils are hungry and/or not rested. Maslow’s Hierarchy of Needs can be related to Urie Bronfenbrenner’s Ecological Systems theory. Bronfenbrenner’s system is divided into six, to illustrate the balance between nature and nurture (Bates, 2019, P194). The child is placed in the centre, with the first level being the ‘Microsystem’, the direct influences on the child included in this system, their homelife, family and friends. Education then falls into the second divide, the ‘Mesosystem’, the broader surroundings, and influences for the individual’s development, also including healthcare. He believes that interactions between factors can also affect the pupil, for example how the systems work together, Parents and education staff getting on with one another, not just as separate systems.
In September 2004, the Welsh Government introduced its Free Breakfast Initiative in primary schools (WAG, 2014.), The aim of the initiative was to help improve the health and concentration of children and to assist in the raising of standards of learning and attainment. It was not intended to replace breakfast already provided by parents/carers but to ensure that children of primary school age in maintained primary schools who, for any reason, had not received breakfast had a free, healthy breakfast at school each day. This initiative also would be able to link to Maslow and Bronfenbrenner’s theories, like Free School Meals, making the child comfortable, and hopefully then ready to engage in the activities set for the day ahead.
Another factor that can affect groups and individuals of those in education, is Race and the boundaries that can also occur simultaneously, language and religion. At the time of printing, (2012), School A’s Strategic Equality Plan portrayed twenty-one different ethnic backgrounds and six different religions of the pupils then attending. School A, also documented, 
“Our motto is United Through Learning and on which our whole school philosophy is based. As a school we pride ourselves on being fully inclusive.”
As of 2018, during Estyn inspection, of the pupils registered at School A, forty five percent identified as having EAL, which immediately can cause exclusion during school sessions. This approximately translates to twenty nine different home languages spoken by the families. A lot of pupils were attending first days of school, with no English language known, this then making it harder to converse with peers, and understand certain staff members. Not all staff members are monolingual, with some staff being able to speak different home languages to others, this can help encourage children to speak whilst at the setting and can cooperate with the Class Teacher the child had been assigned alongside other pupils. School A currently employ a small team of qualified staff, who will help these pupils via small intervention sessions. They assess pupil on arrival to school on the level of English known and understood, which will then give them an idea on how to approach their interventions, through games and fun medias, whilst constantly conversing with the children involved. 
Frederickson and Cline, (2015.) documented in their book, a table of motives for learning English or a secondary language. It shows Minority Bilingual families, a lot of those who attend School A, usually being refugees or immigrants from developing countries, have the motive to learn alternative languages for social and economic necessity. Without this, these families can they be excluded, failure in doing so can restrict employment opportunities, and their social status considerably within their communities.
Zmina Hawthorne (2019), constructed an online article on Special Educational Needs (SEN), now known as ALN in Wales, in pupils with EAL. She addressed a series of steps to follow with the pupils suggested, to ensure further exclusion within their education settings. One of these being, to conduct a Native Language Assessment. This can be vital when attempting to identify a possible ALN, if the pupil has difficulties in understanding and use of their home languages, possibly making it slower to process a new language, and new language rules like direction in writing or the use of phonemes and graphemes like the English language uses. She uses the quote, 
We must take into consideration the emotional wellbeing of an EAL child who is attempting to succeed and progress in a curriculum that is delivered in a language that they may not understand.”
This portrays the empathy teachers and other educations staff must withhold when dealing with these individuals, to ensure inclusion amongst lessons planned without creating further exclusion within the classroom environment.
In more recent times, Race and Religion has been widely viewed across platforms worldwide in being excluded in society as well as in education. Over the last decade Terrorist attacks have killed twenty-one thousand people every year as reported by Our World in Data, (2019). Many of these, but not all, were conducted for political, religious, economic or social purposes, such as the Islamic State of Iraq, or ISIS. These attacks were in no way condoned by those who practise the Islamic Religion, yet as it was documented so broadly globally, these people were put at risk of exclusion, many experiencing it first-hand. They were victim to Islamophobia, Islamophobia existed in premise before the terrorist attacks of September 11, 2001, but it increased in frequency and notoriety during the past decade. It was reported that the aftermath of the terrorist attacks had made life more difficult for British Muslims. (Gallup, 2020.) In data the company collected during 2010, Muslims were most likely to experience racism and exclusion compared to other major religions such as Christianity or Judaism, with the percentage considerably higher at forty eight percent.
Another group to experience exclusion as seen in recent media, the Black Lives Matter movement. There have been mass gatherings, and riots experienced to protest against an unlawful murder of a black man by police experienced earlier this year in America. The movement actually began in 2013 three radical Black organizers — Alicia Garza, Patrisse Cullors, and Opal Tometi in America, after the acquittal of a murder suspect. The project was formed realistically against the exclusion of black members of societies across the western countries of the world. (Black Lives Matter, 2020.)
Throughout history, Black individuals were excluded from the same activities, jobs and the same benefits as their White counterparts, another reason for the introduction of the movement. Mass gatherings saw statues of historic figures, destroyed or defaced if they were known to be involved with slavery, usually being of black origin, and to empower everyone today, not just Black individuals to ensure inclusion of all in society, no matter what race.
June 1994, saw the birth of the Salamanca Statement, developed from the United Nations Educational, Scientific and Cultural Organization. The statement was devised by ninety-two governments to ensure furthermore, the inclusion of disabled children in education throughout. In addition, the Conference adopted a new Framework for Action, to be implemented by the governments in attendance, the principle of which is that mainstream schools should accommodate all children, regardless of their physical, intellectual, social, emotional, linguistic or other conditions. Where possible and applicable, the LA in charge of School A have taken this on board, with twenty nine percent of their pupils having been identified as having an ALN, but the School is not equipped for those with more physical difficulties or disabilities. Being a Victorian building, constructed in 1887, School A has no formal wheelchair accessibility, and has very many staircases, thus proving very difficult to cater for those pupils in need.
Ruth Levitas, in her book, The Inclusive Society (20), explains how exclusion is proportioned into three separate discourses. The first, Redistributionist discourse (RED), whose prime concern is on poverty, individuals who are less likely to have the opportunities to create wealthy futures. This was pushed by socialist Labour Governments, with leaders like Tony Blair. Secondly, Moral Underclass Discourse (MUD), this relates to individuals’ failures or delinquency, lack of morals or lapses of attitudes. Stereotypically can be related to those who possibly have young parents, or an absentee parent, these are usually blamed to have a lack of work ethic. The last discourse discussed by Levitas, Social Integrationist Discourse (SID), both labour and conservative governments use this approach to certain extents within their parties for the UK. The central focus on this discourse is about paid work, integration and cohesion achieved through paid work, which is not the focus within the two other discourses.
Tony Blair whilst in charge of the Labour Party, and as Prime Minister in 1997, formed the Social Exclusion Unit. His approach was to change Britain’s’ thinking on exclusion and create smaller units and policies to help further create Inclusion within the UK. These included Mental Health teams, jobs for those in deprived areas and bettering education for children in care. (Social Exclusion Unit, 2004.)
These are nearly all still in force today, and the nation has a much better understanding of Social Inclusion within education and society, but still not a fully inclusive country, regardless of policies and laws currently in place. It is now down to certain individuals to help implement these measures across all aspects of education, work and within their communities to ensure everybody has a chance to be included and not to be discriminated, excluded, or simply told they cannot.
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