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Introduction 
Throughout this assignment I have decided to look at video number four with the research question ‘To what extent does a focus group provide opportunities for pupils involvement and learning?’. From the research question I already know that I am going to be observing a focus group in a foundation phase environment. I will observe the pupils and take notes on their involvement and well-being according to the Leuven Scale. During the video there are four pupils with a classroom teacher learning the different between 2D and 3D shapes. The pupils were then expected to work in partners in order to sort through a number of different shapes. They were also expected to be able to understand the difference between a 2D shape and a 3D shape. Focus groups (using focus groups in school, 2011) are an important way of learning within the foundation phase as it allows a small group of children to be able to interact with a task, have discussions about it with the teacher and share their opinions to the group. It also allows the classroom teacher to focus on a smaller group in order to help them develop on a particular topic if they need it. Overall, I would like to collect data on the pupil’s involvement and well-being according to the Leuven scale to gain a better understanding on focus groups within the Foundation Phase classroom. 
Literature review (approx. 500 words):
The Foundation Phase (Curriculum for Wales, 2015) framework is a framework in which the Foundation Phase teachers follow in order to cover the curriculum for Wales. The documents main aim is to voice the requirements for pupils aged three to seven. The framework (Curriculum for Wales, 2015) targets seven different areas of learning these areas are personal and social, well-being and cultural diversity development, mathematical development, language literacy and communication development, knowledge and understanding of the world, physical development, welsh development and creative development. To develop in these seven areas the pupils will do so through play and by completing different activities. Tina Bruce (Hansen, 2012) states that there are twelve features of play within a foundation classroom, using first hand experiences, making up their own rules, making props to use in different activities, choosing to play in a certain are of the classroom, rehearsing the future, pretending to be different people for example in the role play area, playing on their own and playing with other pupils, having a personal agenda, being deeply involved in a task or activity, testing something that they have recently learnt and co-ordinating ideas, feeling and relationships from play. Learning through play is an important aspect of the Foundation Phase. Erikson (Hansen, 2012) states that learning through play allows the children to develop emotionally and allows cognitive growth of the pupils within the classroom. Learning through focus groups is an important part of the Foundation Phase. It allows the classroom teacher to interact with a smaller number of pupils in order to complete part of the Foundation Phase curriculum. By using focus groups (dawson, 2003) the teacher has the opportunity to ask the pupils questions which they may not necessarily want to answer if it was an activity with the whole class, this will allow the teacher to gain a greater understanding on how well they are doing within a certain topic. Focus groups (dawson, 2003) also allow the teacher to have more control over the conversation, therefore if the conversation within the focus group goes off topic the teacher can put it back on track, this is useful in the Foundation Phase classroom as the pupils can get distracted more easily and go off topic. Focus groups (Greene, 2015) can also be used within the Foundation Phase classroom in order to resolve an issue. For example, an argument between a few pupils on the school yard at lunch time. By using a focus group, it allows the teacher to once again be in control of the conversation and also allows them to ask questions to get to the bottom of the situation. Focus groups (Greene, 2015) can be used for many different reasons within the Foundation Phase classroom. They can be used to complete different activities as part of the curriculum, discussions about a certain topic, to help pupils who need extra help on a certain topic or to even solve an issue. 
Methodology
Observation (Cohen, 2014) has a number of strengths and weaknesses within the classroom. It can lead to the researcher gaining qualitive and quantitative data, measure records of behaviour and also it can be a low impact way to collect data. Although they need to be carefully planned in order for the researcher not to miss anything. Using the Leuven Scale (Software, 2014) whilst observing pupils allows you to target certain pupils and make quick and easy notes, it will allow you to have a much greater understanding of the pupil and also may encourage you to change the layout of the learning environment. On the other hand, using the Leuven Scale can also result in the researcher not finding enough information and having to do more than one observation. To prepare myself for my observation on the focus group I created my own Leuven Scale (see appendix 2). There are a number of strengths about my observation sheet. For example, it allows me to mark each pupil on their involvement and well-being, it allows me to write a brief description about the environment the focus group took place in and it also has a timescale in which I could make each pupil at the start, during the task and at the end. Although not every observation sheet in perfect. Pupils behaviours and attitudes towards a task change rather quickly so I could of included more than three sections to monitor their involvement and well-being. Also, I could of included a section where I briefly explained the task that the pupils were expected to complete during the focus group.
Discussion and findings
Ethics (Cohen, 2014) are important for not only the researcher but also the participants. The researcher has the responsibility to make sure that the participants feel comfortable throughout the research. For example, consent is important for the researcher to have off the participants before any data is collected as it allows the participants to know what the researcher is observing. The researcher should also make is clear to the participants that they can withdraw their consent at any time during the research. It is also important that the participants are made aware that they have the right to confidentiality and anonymity (UWTSD Moodle 2019/20: BERA, 2020). This means that the research collected would be kept private or the participant would be kept anonymous if that is what the participants requested. If I was able to conduct my research within a School environment, I would create a consent form and an information sheet explaining what I needed to do and what I wanted to observe. This would allow me to conduct my research within an ethical boundary. As a result of my observation I filled out my observation sheet (see appendix 1) using the Leuven Scale. My research question is ‘To what extent does a focus group provide opportunities for pupils involvement and learning?’. The focus group was inside a foundation phase classroom on the carpet. Each pupil that took part in this focus group all had completely different attitudes towards the task. Student 2 was marked 5 in their involvement according to the Leuven Scale all the way through the video. This means (Software, 2014) that student 2 were concentrated, creative and energetic about the task. Whereas student 3 did not get marked as high in their involvement score as they got distracted more easily compared to the other students taking part. Once again student 2 marked high all the way through the task in their well-being according to the Leuven Scale. This means (Software, 2014) that student 2 was full of energy, was talking to their partner and teacher about the task and was confident. Student 3 did not mark as high on their well-being as they showed little to no emotion about the task. Going back to my research question ‘To what extent does a focus group provide opportunities for pupils involvement and learning?’. From the data that I have collected it shows that every pupils involvement and well-being is different and can also change within a short space of time. Focus groups (Francis, 2015) can be tricky to analyse as if I was conducting my research within a classroom environment, I could easily miss something that was taking place. This might result in having to observe more than one focus group in order to collect enough data to answer my research question. Although each focus group would be different and I would collect variety of data, it would allow me to gain a greater understanding on what opportunities it gives pupils for involvement and learning. Observing a focus group may not allow me to gain both qualitative and quantitative data, as observing a focus group leads to qualitative data and not quantitative. This is because a focus group would have a discussion about a certain topic therefore, I would not need to collect any quantitative data. 
Conclusion and recommendations
To conclude I believe that my observation went well. I gathered data on the pupil’s involvement and well-being according to the Leuven Scale and gained a greater understanding of why focus groups are used in the Foundation Phase. Although my research went well, I do believe that next time I get the opportunity to observe a focus group within the Foundation Phase classroom I would like to observe it for a longer period of time or observe multiple focus groups to once again gain a better understanding of why focus groups are used and it will also allow me to collect far more data. One recommendation I would make is that focus groups are good for group discussions and group work (using focus groups in school, 2011) and can help to build on different ideas and opinions on a topic. Maybe next time it would be beneficial to see a bigger focus group or allow the pupils to have more of a discussion about the topic. Another recommendation is you do not know how reliable (Francis, 2015) a focus group really is. For example, the pupils may know that they are being observed and therefore act in a differently to the way in which they usually are. This would then affect your data as it would not be valid. I do believe that doing this research has had an impact on my professional learning and it will now transform my practice. The next time I am on placement I will keep an eye out for the pupil’s involvement and well-being according to the Leuven Scale as I now have a greater understanding of it after observing a focus group. In the future I would like to be able to do my own research. My research question would be ‘to what extent does messy play provide opportunities for pupil involvement and learning?’. I have chosen messy play as when I was on placement that was the most popular area of the classroom. Pupils wanted to do the activity more than once and always wanted to take something home to give to their parents or guardians. I believe doing research on messy play would allow me to understand the impact it has on the pupil’s and why it is such a popular area of the Foundation Phase classroom.

Appendix 
Appendix 1 – observation form from video 4 
	Lesson Details/classroom environment- Foundation Phase classroom. On the carpet in the corner of the classroom. 




	Student 1 
Start of the task:
Leuven scale of involvement score- 4
Leuven scale of well-being score- 4

Middle of the task:
Leuven scale of involvement score- 5
Leuven scale of well-being score- 4

End of the task:
Leuven scale of involvement score- 5
Leuven scale of well-being score- 5

	Student 2:
Start of the task:
Leuven scale of involvement score- 5
Leuven scale of well-being score- 4

Middle of the task:
Leuven scale of involvement score- 5
Leuven scale of well-being score- 5

End of the task:
Leuven scale of involvement score- 5
Leuven scale of well-being score- 5

	Student 3:
Start of the task:
Leuven scale of involvement score- 2
Leuven scale of well-being score- 3

Middle of the task:
Leuven scale of involvement score- 3
Leuven scale of well-being score- 3

End of the task:
Leuven scale of involvement score- 3
Leuven scale of well-being score- 3

	Student 4:
Start of the task:
Leuven scale of involvement score- 3
Leuven scale of well-being score- 3

Middle of the task:
Leuven scale of involvement score- 4
Leuven scale of well-being score- 4

End of the task:
Leuven scale of involvement score- 4
Leuven scale of well-being score- 4

	Further comments:
Student 1:
Student 2:
Student 3:
Student 4:



Appendix 2 – blank observation form

	Lesson Details/classroom environment-




	Student 1 
Start of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

Middle of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

End of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

	Student 2:
Start of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

Middle of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

End of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

	Student 3:
Start of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

Middle of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

End of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

	Student 4:
Start of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

Middle of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

End of the task:
Leuven scale of involvement score-
Leuven scale of well-being score-

	Further comments:
Student 1:
Student 2:
Student 3:
Student 4:
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