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Part 1 –
According to Early Years Matters (2022), Zachery (2011) and Douglass (2019) leadership is someone who is able to lead and encourage others, provide innovative ways of working, influences change, shows commitments and has a positive attitude to solving problems. Leadership is about developing existing skills and knowledge through collaborating with other stakeholders to build an inclusive and diverse environment, it is about encouraging people to think about change and how effective it can be for practitioners and the children (Strehmel et al., 2019, p. 13).
Hadfield et al. (2012) agrees with this and suggests leaders motivate others to achieve their goals, they are catalysts for revolutionising the quality of care given in settings and they aspire to make a difference in children’s lives. However, Nicholson et al. (2018) suggests that a leader is a position of hierarchy and they have limited communication and engagement with families and their children. 
Alternatively, Taleghani, Salmani and Taatian (2010) claim there is a difference between a manager and a leader, for instance a manager is someone who instructs staff on what they must do, follows a strict protocol and will not allow for any mistakes. Whilst a leader is someone who recognises that everyone is an individual, they inspire people and build relationships with them, they support them and recognise their achievements and they look at ways to achieve the end goal by listening and discussing the views of others. 
In 2014 Finland begun restructuring their leadership roles and formed a joint leadership model, they claim a practitioner’s role is too difficult for one person and believe by having two leaders can strengthen the thought process and allows for teachers, communities and stake holders to have more of an input in decision making (Keski-Rauska et al., 2016). 
Joiner (no date) believes there are three types of leaders, the Expert leader, the Achiever leader and Catalyst leader. The Expert leader is the least active and can get complacent, whereas the Achiever is slightly more motivated and promotes some change, but the Catalyst leader thrives when confronted with challenges, supports change, finds solutions and is a creative thinker (Joiner, no date). Furthermore, Zachery (2011) claims a catalytic leader not only inspires and influences others but empowers and motivates those others to forward that knowledge and skill on to others. 
According to Taleghani, Salmani and Taatian (2010) leadership is about influencing others to achieve a goal, it can vary depending on what country you live in or the timing and situation you are in, therefore it is important to gain more knowledge about the cultural differences of your organisation before commencing the tasks. Matapo (no date) also state the importance and awareness of communities and cultural differences when discussing leadership, they state leaders in the early years should not only be focussing on the curriculum but the difference in cultures and the environment they live in.
Catalytic leaders are creative, innovative, self-motivated, engaging, diverse, dynamic and have a holistic way of thinking, this can also be referred to as the Social Pedagogy (ThemPra Social Pedagogy, 2022). To be an effective leader you must listen to others, build strong relationships, have excellent knowledge and believe and encourage people to give their views and opinion, but you must also accept that you could be scrutinised for your own work (OSullivan, no date). The Department for Education (2021 b) support this and believe leaders need to be continuously thinking of innovative ideas and be willing to adapt to change to ensure the child is being provided with the best start in life. 
According to OSullivan (no date) change is a significant factor in being a leader, and one of the barriers that leaders could face is that people do not like or want to change even if it makes processes better. McDowall Clark (2012) points out the zone of proximal development (Vygotsky 1978) not only supports children’s learning, but it could help support practitioners in their leadership role through linking individuals and society.
According to Douglass (2019) effective leadership is paramount in early years settings to improve the quality and performance of a setting, a high-quality setting supports children’s well-being, social, emotional and cognitive development. Talan, Bloom and Kelton (2014) agree with this, and state that children’s development improved when the setting was of a high standard. 
Zachery (2011) suggests a Catalytic leader not only develops themselves but inspires others to improve their performance and develops new initiatives to support others. Joiner (no date) agrees with this and claims that holding workshops and coaching sessions with employees and stake holders allows everyone to present their ideas and visions, consequently leading to new strategies that could improve performance. Furthermore, Ang (2012) believes a leader is not just about one person but is several agencies working together to contribute and reflect on practices which subsequently influences the practitioner’s work. 
Some people assume leadership means overseeing people, but you can still be a good leader without being in a place of authority (McDowall Clark, 2012). Leadership is changing and it emphasises more on partnerships, engagement and collaborating with numerous services to create different perspectives (Nicholson et al., 2018). NHS Wales (2020) support this and suggest collaborating with different agencies allows people to share information and their knowledge and skills consequently identifying new methods and approaches which can improve services provided.
Cooper (2014) claims practitioners get anxious when they have conversations about leadership, she believes they can sometimes misunderstand what leadership means. Leaders do not have to have a designated title to have responsibilities, it can be anyone who holds a professional qualification to educate children, furthermore any professional educator could potentially incorporate leadership into their daily practice and empower other individuals (Cooper, 2014). 
[bookmark: _Hlk98595071]Sims et al. (2015) claims some leaders are not prepared for their role and are just given it; she says leaders are following the national quality of standards, but they lack the ability to engage and re-evaluate new concepts of leadership and quality, therefore more training is needed for them to provide a diverse quality of service. Some leaders have not had any official leadership training and are not able to contribute fully to the role, by educating new leaders in the sector may allow practitioners to offer support and share their experiences of leadership with their colleagues in their everyday role (Cooper, 2014). 
Nicholson et al. (2018) agrees with this and suggests catalytic leaders need to be more diverse to support families and children with complex situations, they need to consider approaches, build relationships with share their knowledge and experience with others. 
According to Dyer (2018) some practitioners are intimidated by the hierarchy/leaders in their setting, they feel they are not able to challenge or suggest ideas, they state the children’s needs and rights are not being met which could help improve the well-being and development of the child. However, she goes on to suggest that even positions of hierarchy try to suggest innovative approaches to improve the quality of the setting, but they claim they are unable to implement them due to the policies and procedures in place. 
The Department for Education (2021 b) believe the first five years of a child’s life is the most important, they claim it can influence the decisions they make in the future. Practitioners play a significant role in ensuring they deliver a high-quality setting for children, and they need to be highly skilled in providing an education to develop children’s outcomes (Department for Education, 2021 b). 
[bookmark: _Hlk98753295]A high-quality setting needs to have the correct staff-child ratios, regular continuous professional development (CPD) sessions for staff, communicate and build relationships with the children and their families, support colleagues, provide encouragement and celebrate children’s achievements, share knowledge and provide educational experiences indoor and outdoor for the children to interact with everyone and challenge themselves (Department for Education, 2021 b). 
[bookmark: _Hlk98755989]The Public Services Staff Commission (2017) suggest organisations should work collaboratively with stakeholders to share information, develop the workforce’s skills and work more efficiently and effectively, consequently this could lead to an improvement in the economy, social well-being and environmental factors. 
The Welsh Government has an ambition to ensure the well-being of all work forces in Wales is at the core of all decisions made, they believe if the staff feel valued and supported this will then reflect on the service they provide to others (NHS Wales, 2020). By continuously developing and supporting staff in the workplace can build relationships and drive equality and diversity which is what is needed to be a catalytic leader (NHS Wales, 2020). 
Sims et al. (2015) claims graduates may not have the skills to interact with adults even though they have experience working with children. Furthermore they suggest if you are a leader then you should be able to improve staff performance by coaching and mentoring the staff, but this is not always the case and imply staff are struggling to put their knowledge into practice (Sims et al., 2015). 
In contradiction to this Dyer (2018) states early years graduates have a greater understanding of improving quality in a setting, this is due to them having an enhanced knowledge of theory, research and policy that support children’s development. However, she points out that it may cause controversy when graduates are being managed by staff who have less qualifications than them, as they believe they are not being recognised for the qualifications they have achieved (Dyer, 2018). 
Hadfield et al. (2012) undertook a three-year study in the Early Years to establish if practitioners qualified to Level 6 felt they were able to put their knowledge in to practice and if there were any issues they encountered in their role. The study uncovered those practitioners who have been in their current position less than three years were interested in progressing with their development and wanted to become a leader, whereas practitioners who were already in the leadership role were not so positive about the role. 
[bookmark: _Hlk98927451]Hadfield et al. (2012) points out that 87% of practitioners who are qualified to level 6 are more interested in the leadership role, they want to improve the quality of care in their setting and felt they were able to identify good practice amongst the staff and could support them in developing their skills and knowledge. However, over 50% of practitioners did not want to progress into the leadership role due to low pay and lack of career opportunities (Hadfield et al., 2012). 
According to Dyer (2018) practitioners have not had any input in the new curriculum framework, and it has been devised by the government and stakeholders. Dyer (2018) claims they are being treated unfairly; she says other professions can define their procedures and context. In contradiction to this the Welsh Government (2021) claim the new curriculum has been designed by practitioners and other educational professionals to increase the standards of education in schools.
The Welsh Government (2015 a) state it can be hard for families to build relationships with practitioners due to them feeling judged, schools want leaders to interact with families, build trust and develop relationships so they can all work together to support the child’s development. Practitioners are highly skilled in working with children but may have less skills in supporting the families, it is therefore essential for leaders to interact with multi-agencies to ensure the families feel supported and included in decisions made about their child, consequently meeting the family’s needs and ensuring the child’s education is paramount (Welsh Government, 2015 a). 

Part 2 –
Over time looking after children has changed and a woman called Eglantyne Jebb believed children should have the right to a happy and healthy life, and in 1919 Save the Children was founded. In 1959 the United Nations agreed with her aspirations and adopted the Declaration of the Rights of the Child  (Save the Children, 2022).
The United Nations Convention on the Rights of the Child (UNCRC) wanted to protect and promote children’s rights all over the world (UNICEF, no date). The UNCRC is an agreement that was implemented in 1989, the purpose was to ensure the rights of the child are at the forefront of decisions made in political, social, civil, economical and cultural rights (Save the Children, no date, a). The UNCRC is made up of fifty-four articles which are all as important as each other, and the principle of the rights are ensuring children are protected and have a happy and healthy life (Senedd, 2020). 
The Children Act 1989 was implemented to safeguard all children and to ensure the local authorities provided services and support to families and children in need. The key principles of the legislation were to ensure the child was paramount in all decisions made and the views and feelings of the children were a primary factor (Department for Education, 2021a).
In 2004 the Welsh Government was the first country in the United Kingdom (UK) to implement the UNCRC as part of their policy involving children (Welsh Government, 2022). Later in May 2011 the Rights of Children and Young Persons (Wales) Measure 2011 came into force, the objective was to incorporate the UNCRC rights of the child when planning new and existing policies or legislations. 
[bookmark: _Hlk97384126]The Children’s Commissioner for Wales (no date, a) was established in 2001, the aim of the Commissioner was to ensure the safeguarding of all children and campaign for their rights. Since 2001 the Commissioners have used their powers to safeguard all children and ensure we listen to children to protect their rights (Children’s Commissioner for Wales, no date, a). 
[bookmark: _Hlk97817684]Ireland was the second country in the UK to appoint a commissioner in 2003, their aim is to ensure children are aware of their rights and have the best possible start in life (NICCY, 2022). In 2004 Scotland appointed their first Children’s Commissioner, this was due to several organisations pointing out that children had the right to a voice and should be protected (Children & Young People’s Commissioner Scotland, 2022). England was the last to appoint a Children’s Commissioner in 2005, and this was only a result of the inquiry into the Victoria Climbie case (Children’s Commissioner, 2022).
Following an inquiry into the tragic death of Victoria Climbie the government made several changes to protect children even further from harm and advised how multi-agencies should be working together to safeguard all children, this was then revised as the Children Act 2004 (UK Parliament, 2020).
Peter Clarke was appointed the first Children’s Commissioner for Wales in 2001, his strategy was to listen and encourage children to share their concerns and opinions (Children’s Commissioner for Wales, 2001 – 2002). He believed the system was failing children and children should be given the same rights and respect as adults (Philpot, 2007). 
In June 2004 he led an inquiry into allegations of abuse of children at a Welsh school, they named this the ‘Clywch’ report (Children’s Commissioner for Wales, 2004). As a result of this report the Welsh Government implemented changes in schools to ensure the safeguarding of all children, they introduced a school counselling service and changed several policies and procedures, this was also supported by the WJEC and local authorities (Children’s Commissioner for Wales, no date, a).
Keith Towler was the second Children’s Commissioner for Wales in 2008 to 2015, he strongly believed that children had the right to play and was a member of the International Play Association (IPA) (Welsh Government, no date b). Keith Towler was very highly regarded by IPA and was asked to assist the draft of General Comment on Article 31 of the UNCRC (Welsh Government, no date b). The Children’s Commissioner for Wales claims that every child is entitled to play freely, and Play Wales agrees with this and states everyone needs to understand how to incorporate the rights of the child into their policies (Play Wales, 2022). 
In 2011 an investigation was held into the death of an eight-year-old boy named Dylan Seabridge from Wales, he tragically died from Scurvy which reports suggest could have been prevented (BBC News, 2016). A case review established that children who are educated at home in Wales were falling under the radar and their needs were not being met, and more needed to be done by the Welsh Government to ensure they complied with the UNCRC and the Rights of Children and Young Persons (Wales) Measure 2011 (Children’s Commissioner for Wales, 2021).
Sally Holland is the current Commissioner for Wales, she wants children to have the same rights as adults and is campaigning to change the law (Children’s Commissioner for Wales, 2022 a). Research showed that school councils were not effective in some schools and Sally Holland has set out to change this and ensure children feel they are able to have a voice in decision made in their schools (Children’s Commissioner for Wales, 2022 b). 
In 2020 there was a change in the law for children with Additional Learning Needs (ALN), from now on local authorities and public bodies must ensure they consider the human rights of the child in any decisions made (Children’s Commissioner for Wales, 2022 b). In addition to this the Commissioner for Wales met with stakeholders to ensure they provide a service for children with complex needs, she published a report titled No Wrong Door which investigated what regions were meeting children’s needs (Children’s Commissioner for Wales, 2022 b). The report suggested that there were several cases in the UK that confirms children’s human rights had not been met due to multi-agencies not working in partnership to support these children (Children’s Commissioner for Wales, 2020).
The Well-being of Future Generations (Wales) Act 2015 was introduced to enhance the economic, environmental, culture and social well-being of Wales, the objective was to work collaboratively with public bodies to try and protect the environment and prevent poverty and health inequalities in Wales (Future Generations Commissioner for Wales, 2022). 
The commissioner’s role is to protect the well-being of future generations and make Wales a prosperous place to live (Future Generations Commissioner for Wales, 2016). The Welsh Government require multi-agencies to work together to provide the best possible care for children and adults, they want children to be able to feel safe and lead a healthy and happy life (Social Care Wales, 2017).
[bookmark: _Hlk97644059]In 2016 the Social Services and Well-being (Wales) Act 2014 came into force, the purpose was to ensure that support and care was provided to those in need and give people a voice (Social Care Wales, 2017). However, some children feel they are not listened to, and their views do not count (Children’s Commissioner for Wales, no date, b). 
Then in 2019 the Wales Safeguarding Procedures was launched (Cardiff & Vales of Glamorgan Regional Safeguarding Adults Board (C&VRSAB), no date), the principles were reinforcing the Social Services and Well-being (Wales) Act 2014 which is to ensure the safeguarding of all children (Wales Safeguarding Procedures, no date). The aim of the Wales Safeguarding Procedures was to standardise all processes throughout multi-agencies in Wales and ensure the child rights were paramount in all decisions made whilst still safeguarding the child (Wales Safeguarding Procedures, no date). 
A report by the Children’s Commissioner for Wales (no date, b) suggests that children from higher socio-economic backgrounds are more likely to encounter problems with educational achievement and health and well-being. Around 28% of children are living in poverty in Wales, and income growth is lower than in England and Scotland, this suggests that the needs and rights of the children in Wales are not being met (Children’s Commissioner for Wales, no date, c). Children in Wales (2020) agree with this and state there is an increase of families living in poverty than there was 5 years ago, and this has gradually got worse since the pandemic. 
[bookmark: _Hlk98156812]In December 2017, the Equality and Human Rights Commission (EHRC) (2018) undertook a study to measure if the Rights of Children and Young Persons (Wales) Measure 2011 had an impact on children’s rights. A mixed method approach was used to acquire the findings, they concluded that even though the measure has seen an improvement on the way policies include and respect children’s rights, more needed to be done to incorporate it in to Welsh law.
The new Curriculum for Wales 2022 incorporate the rights of the child and are factored around the four purposes, the curriculum is designed to engage children and practitioners in a learning environment (Welsh Government, 2020).
In 1979 Sweden was the first country to bring in the ban of punishment on children (The Week, 2019), then in 2019 Scotland made it law (mygov.scot, 2020) followed by Wales in 2022 (Welsh Government, no date a). The UNCRC state under article 19 children have the right to be safe from harm (UNICEF, no date). The Welsh Government support this and want children to have the opportunity to reach their full potential and believe children’s rights should be protected, and studies suggest that any form of punishment could have a detrimental effect on children’s well-being (Welsh Government, no date a). 
Children in Wales (2020) fully agree with the Welsh Government in banning smacking in Wales, they believe it will allow children to have the same protection as adults. During the pandemic there was a 53% increase in calls to children helpline who were concerned about children’s well-being (Children in Wales, 2020). The coronavirus pandemic has impacted several people especially children, their right to an education and play has been disrupted and they have had limited contact with family and friends (Senedd, 2020). 
Neath Port Talbot believed so strongly that children’s rights should be respected, they set up a charity to provide support to young people and organisations in the area, they want to ensure that everyone understands their rights and that they are respected (Children’s Rights Unit, no date). Senedd (2020) claims more needs to be done to ensure children’s rights are included in Welsh Government legislations and policies, and as a country we should be educating children about their rights. Moving forward we should be working in partnership with public bodies to ensure they incorporate children’s rights into their guidance and legislations (Senedd, 2020). 



Part 3 –
Children around the world are all affected by some aspects of sociological issues, for example poverty, abuse, teenage pregnancies, child labour, lack of education and poor health (Save the Children, no date, b; Yoshikawa, Aber and Beardslee, 2012). The UNCRC believe every child has the right to be protected from abuse, has the right to an education and have access to an adequate standard of living (UNICEF, no date).
Over one billion of children live in poverty around the world (Save the Children, no date, b), over four million of these children live in the UK and this is increasing due to the Coronavirus pandemic (The Children’s Society, 2022). Statistics suggest that 31% of children in Wales are living in poverty, this is compared to 30% in England and 24% in Northern Ireland and Scotland (ITV News, 2021). Joseph Rowntree Foundation (JRF) (2021) suggests the reason Wales has the highest poverty rating is because they are the lowest paid sector in the UK. 
Poverty not only affects families who are on benefits, it also affects families who are working (Welsh Government, 2015 b). The Children’s Society (2022) and Child Poverty Action Group (CPAG) (2022 b) claim millions of children who live in poverty have at least one working parent, but due to the Coronavirus pandemic which resulted in a loss of jobs, increasing rise of household bills and zero-hour contracts it has increased. 
Poverty is not just about children going hungry, it is about much more than that for example wearing old school uniform, not having any clothes to wear, not having a home to live in, avoiding activities with friends due to not being able to pay for it and for girl’s period poverty (The Children’s Society, 2022). 
Poverty can affect children in several ways, for instance it can affect their emotional, social and physical well-being, their cognitive development and relationships with family and friends (CPAG, 2022 a). The Welsh Government agree with this and point out that children living in poverty miss out on opportunities with their friends, they suffer from health conditions, and they have poor educational attainment (Welsh Government, 2015 b). Additionally, Sharkins, Leger and Ernest (2016) believe children living in poverty suffer with their language development and fine motor skills which not only affects their education now but could have long term effects through adulthood. 
According to Musgrave (2017) poverty has a detrimental effect on children’s health, it can prevent children from reaching their full potential, the area children live in can also affect their well-being due to lack of resources for children’s health. The Welsh Assembly Government (2010) support this and suggest that children who live in areas of high-poverty are prone to suffer with mental health issues. 
Children can feel several emotions such as embarrassed, unhappy, anxious, worthless, excluded, insecure and judged, they can get bullied for not going on school trips or inviting friends round to their house and not having the brand-named clothes (CPAG, 2022 a). Lee and Zhang (2021) support this and claim children can lack self-confidence, struggle to build relationships, have difficulty dealing with emotions and low self-esteem, and they are three times more likely to suffer with mental health problems than those who live in wealthier homes. 
All these factors can contribute to issues with their mental health, and a study undertaken by The Millennium Cohort shows how by the age of eleven children living in poverty are four times more likely to suffer from mental health issues (CPAG, 2022 a). Furthermore, Goldstein and Brooks (2012) claims children who have been affected by poverty often find themselves in a similar situation when they reach adulthood and suffer from mental health problems.
Adverse Childhood Experiences (ACEs) happen when children suffer from traumatic experiences and over 47% of children in Wales have suffered from these harmful encounters (Addis et al., 2021). Addis et al. (2021) claim that these incidents can lead to several health issues but with the right support and early intervention from multi agencies can support their well-being and help them cope with their emotions later in life. 
The House of Commons (2018) agree with this and believe ACEs contribute to health and social issues in adulthood, evidence suggests that the local authorities are neglecting children because they are not providing enough support to tackle these issues early on. Children who experience these traumatic events are more susceptible to cognitive issues which can therefore cause behavioural issues due to them not knowing how to cope with stressful situations (The House of Commons, 2018). Furthermore, The House of Commons (2018) state that this can be avoided with early intervention programmes, and they suggest research has shown these interventions have successfully improved the lives of adults which consequently has conserved government funds. 
Early intervention is paramount in supporting young children and their families, it is about recognising that these children need our support to try and prevent them from being impoverished (Early Intervention Foundation (EIF), 2022 b). Early intervention is about preventing any issues before they get worse, it also provides support to the child for them to reach their full potential in life (EIF, 2022 b). 
Sociological factors can compromise children’s opportunities in life and can affect the well-being of the child, some of the factors that contribute to this is family, society and communities (EIF, 2022 b). However, the Welsh Government (2015 b) suggest if multi-agencies collaborate with the children and listen to voice of the child then this could help tackle poverty. 
[bookmark: _Hlk99276226]According to Yoshikawa, Aber and Beardslee (2012) children whose parents are on a low income are not able to provide the best education and these children suffer with their learning and are socially excluded from the community. Furthermore, Yoshikawa, Aber and Beardslee (2012) also claim these children are more likely to suffer with behavioural problems and lower life expectancy than those on a higher income. 
[bookmark: _Hlk99107491]In the first five years of a child’s life their brain develops a considerable amount, and early intervention is key in ensuring children have the best possible start in life (Waite and Ryan, 2020). EIF (2022 a) and EIF (2022 b) support this and believe it can support children’s cognitive, social, physical and behavioural development, they claim by families working collaboratively with multi-agencies can ensure the child is given the right support to develop to the best of their ability. 
Waite and Ryan (2020) claim a child who lives in poverty is more susceptible to abuse or neglect. Yoshikawa, Aber and Beardslee (2012) agree with this and state families who live in poverty are more stressed and can often be depressed, and because they do not know how to cope with these feelings it can result in violence and anger towards the child. However, EIF (2022b) believes that early intervention programmes may be able to prevent this from happening. 
The Welsh Government (2015b) have introduced several key strategies to support children and reduce child poverty for instance flying start, free school meals, free access to advice, affordable housing, free entry to museums and swimming and grants for school uniform (Welsh Government, no date c). 
Families first is an early intervention service created by the Welsh Government; the aim is for them to work with families who live in poverty and support them in engaging with multi agencies and overcome any barriers they encounter (Welsh Government, 2017). The Welsh Government (2017) suggest that parenting programmes can not only support the parent, but it can have an inspiring effect on children’s emotional and social issues. 
The Trussell Trust (2022) is a charity that supports food banks around the UK to help families living in poverty, food banks have provided nearly two million food supplies to families in an emergency. The charity not only provides food to these families, but they provide additional resources so they will not have to use the food bank again (The Trussell Trust, 2022). 
In conclusion based on the evidence above children living in poverty are not only suffering through their childhood but throughout their adult life as well. All children have the right to be free from suffering and more needs to be done to ensure these children have a happy and health life. 
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