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Introduction
This report will consist of one objective taken from the school’s strategic targets within the School Development Plan (SDP). The aspect chosen from the SDP is to improve the quality of feedback to learners (see appendix 1). This has been recommended by Estyn in previous years and the school have identified it as a priority within their SDP. The school will be named ‘School X’ for the purpose of this report and in accordance with the British Educational Research Association (BERA) guidelines. As a result, anonymity and confidentiality will be ensured (BERA, 2018). 
School X is a primary school located in an urban area where there are approximately 200 pupils. 34% of these pupils have additional learning needs which is above the Welsh average of 20% (Estyn, 2019).  The average proportion of pupils eligible for free school meals (FSM) is 65%, which again is above the average for Wales, which is 18% (Estyn, 2019). School X is located in an area of high unemployment and pupils predominantly live in social housing. There is high level of crime, anti-social behaviour and violence. Therefore, there is a high take up of multi-agency support such as social services (Welsh Government, 2020). 


School Development Plan
SDPs are deemed very important as they provide an individual plan, personalised for each school, with targets set and clear guidelines on how they are going to make improvements upon these targets (Department of Education, 2021; Bell, 1998). The SDP was written after deliberation from staff, governors, parents and pupils. The deliberation occurred through INSET days, questionnaires and meetings (School X, 2021). Through completing the SDP, self-evaluation procedures would take place and three main areas would be focused upon. These were: standards, improving the quality of leadership and management and reducing the impact of poverty on educational achievement and progress (School X, 2021). The school’s SDP is reviewed at least termly and updated annually, and it is also shared with the whole school community (Welsh Government, 2016). Also, the plan establishes the relevant links to Wales’ Four Purposes which have been set out by Donaldson (2015), and the Common Inspection Framework. It mirrors the Welsh Government’s engagement to the United Nations Convention on the Rights of the Child (UNCRC) and the core aims set out in the Welsh Government document ‘Pupils and Young People: Rights to Action’ in which Welsh government echoes its commitment to the UNCRC (see appendix 2). 
The Welsh Government (2016) explain how the SDP will develop high standards of educational achievement and the governing body must make sure the plan combines a number of contents such as school targets and priorities for the current school year and the two years that commence after. To summarise, SDP’s encourage direction for the school to improve as a whole, to ensure that learners obtain effective education of their holistic development and academic achievement (Broadhead & Cuckle, 2002:310; SDPI, 1999:12; Bell, 1998:452).
The school development plan is seen to be a clear and simple way to bring together information about the school, the school’s priorities, the main measures it will take to raise standards and the targets it intends to achieve by the next review (Education Authority, 2020). Although, Xaba (2006) believes schools often focus on unrealistic factors which are difficult to implement, monitor and evaluate. As a result, not all SDPs lead to school improvement (MacGilchrist and Mortimore, 1995:207). 
Feedback within the Primary Sector
The target focused on for this assignment is to improve the quality of feedback for learners. Feedback is pivotal in education, as it improves students’ confidence, self-awareness and enthusiasm for learning (University of Reading, 2021). Bellon et al (1991) believes academic feedback is known to be more actively and consistently related to achievement, compared to any other teaching practice. Nevertheless, feedback can be seen as ineffective as it is often generalised and not linked to the successful completion of an activity (Burnett and Mandel, 2010). Therefore, in order to improve the quality of feedback, the teacher must link the comments back to the task and the skills within the task (Hattie and Timperley, 2007). As a result, pupils will understand exactly what they did well and what may need improving in the future. Burnett and Mandel (2010) explain that there are two types of feedback: ability and effort feedback. Ability feedback is when the feedback is aimed at their personal ability whereas effort feedback is about the effort that they have put into undertaking a task. Mueller and Dweck (1998) disagrees with using ability feedback as it is believed to have a damaging impact after a failure is encountered and used to support comments made on the child’s effort. 
There are many ways to improve feedback within the primary sector such as developing collaborative feedback and planning feedback within the lesson. Thus, pupils can understand what the patterns of errors are and what the strengths are (Van den Bergh et al, 2013). All these strategies can be used to enhance student learning and can be done during class time, relating the feedback to the learning goals. Panhoon and Wongwanich (2014) supports this, and states that feedback is one of the most powerful influences of learning when done correctly. However, Van den Bergh et al (2013) explains how only five percent of feedback has found to be related to a learning goal, and that teachers tend to be directing the learning processes rather than facilitating it. 
Feedback was highlighted as a major factor of raising standards of achievement (Black and Wiliam, 1998). Feedback is seen to give better quality support and encourages and empowers pupils to take more responsibility thus, they learn more effectively (Black and Wiliam 1998). When feedback is completed adequately it often creates positive outcomes. However, implementation is often reliant on the teacher’s knowledge and skill. A disadvantage to this is that marks can be over-estimated and pupils can be compared with one another, which can affect a child’s morale and enthusiasm for learning. 

The process of an SDP
There are four stages which occur when creating a SDP: self-evaluation, strategic planning, making improvements and reviewing the impact. As stated previously, the SDP is written after consultation and input from various individuals (School X, 2021). During this occasion, a self-evaluation would occur where the schools priorities should be discussed, the main measures it will take in order to raise standards, the resources that will be used and the key objectives which it aims to accomplish (Department of Education, 2021; Welsh Government, 2016). A more detailed description of the school development plan content can be found in appendix 1 and 2. Self-evaluation allows the school to honestly reflect on their performance as a school. Pupils may be included within the self-evaluation process, which allows for pupils voice. This follows Article 12 of the UNCRC which explains how children should be able to form their own views and express them candidly in all matters affecting the child (Unicef, 1989).
The SDP will have a strategic planning and reviewing process where the governing body must deliberate with the head teacher, the pupils, parents, staff and other stakeholders. The governing body must observe and review the progress made during each school year against the SDP and must review it annually (Welsh Government, 2016). Each priority may be measured differently. Nevertheless, this will be discussed prior to the publication of the SDP so that all individuals involved will know their roles and how each priority is planned to be achieved. As the focus of this report is improving the quality and use of feedback, this priority will be discussed in more detail. This target links to the articles 3,6,28 and 29 of the UNCRC and will help improve feedback through all AoLEs. There are two measurable pupil outcomes: pupils are able to articulate the impact of teachers’ feedback and a clearer view of progress during each activity as a result of feedback (see appendix 1). 
Making advancements should consist of all of the actions and strategies outlined in the SDP. All staff should have access to the SDP and know all the information stated within the document, to ensure they know their individual roles when making improvements. The SDP should be seen as a live document, being regularly monitored and reviewed formally at least once a year (Welsh Government, 2014).

Who is involved and when will it occur? 
As a school and a community, actions were put in place, stating who would be involved, when it would occur, the intended outcomes and how the action would be monitored to see if progression had been made. Firstly, it was decided that there would be a review of the current assessment for learning (AFL) policy which would be led by all staff members and the head teacher. This would occur through whole school INSET to discuss from the teachers and teaching assistants’ viewpoints of what works best. This is deemed a successful approach as working as a whole school is seen to raise quality of standards across the entire school rather than individual classes (Rowe and Stewart, 2011). Although, this can only work if everyone participates and invests themselves in the approach (Mogren et al, 2019). Mogren et al (2019) explains how working as part of a team allows for a holistic vision, and results showed that schools who worked as a whole school have higher quality and coherence, and greater pedagogical work in practice. However, it has been noted that there is a substantial variation in perception of teachers, thus, it can be hard to decide on what works best when having so many different viewpoints (Mogren et al, 2019). 
Secondly, the school have planned to visit other schools in the local area to share good practice and then implement the elements of good practice seen. Sharing good practice is believed to be very beneficial as it allows teachers to offer expertise, whilst also gaining advice and support and as a result will raise their own level of expertise (Wong, 2010; Cameron, 2009). However, sharing good practice can be seen to generate little enthusiasm and often lead to confusion, passive resistance or hostility (Wong, 2010).
Another action which will occur in order to help improve this priority is to spend more quality time with focus groups. This will be done by ensuring the class grouping allows for work to be set out appropriately where differentiation can occur effectively. Differentiation is a vital part of teaching and planning where if done correctly, it will lift the performance of all students and appropriate feedback can be provided (O’Brien and Guiney, 2001). Another aim is to ensure that the teaching assistants are allocated to support and challenge pupils. This will have a positive impact on the amount of time the teacher will have with the focus groups, thus more time to offer feedback throughout the lessons. Black and Wiliam (1998) states adequate teaching assessment can extensively develop a child’s rate of learning, although, this is only effective if assessment strategies are executed. Assessment for learning (AFL) is deemed to be a vital factor within a child’s progression, as in order for the pupils to be familiar with their progress, numerous AFL strategies need to be implemented where feedback is provided to guide the children forward (Jones, 2005). 

Reflection
School X’s SDP has stated that there has been satisfactory progress with feedback across the school, however, not all strategies have been implemented or evaluated yet therefore it is difficult to state whether all strategies can be deemed successful. From looking at pupils books it was clear that feedback is being given to pupils. Even so, it can be argued that it is not effective especially for the children in Foundation Phase, due to comments often being left at the bottom of the work page. It also tends to be generalised and the children do not read it. This is very concerning as the pupils are not given time to read the comments or engage with them. This is deemed as ineffective with helping children understand how to progress as they are not actively engaging with the feedback and linking it to their learning goals (Van den Bergh et al, 2013). However, feedback is often given verbally which is deemed a successful approach to feedback as pupils can talk about comments in depth and ask questions throughout (Harris et al, 2014). Thus, verbal feedback is seen to improve students’ self- efficacy and motivation compared to written feedback (Harris et al, 2014; Shih and Alexander, 2000).
Another method which can be evaluated is spending more quality time with focus groups. All class teachers have implemented this strategy and found it very beneficial. This is due to teachers and pupils having more time to discuss the work, ask questions and participate in different AFL strategies (Jayanthi and Nelson, 2002). However, Jayanthi and Nelson (2002) also explains how focus groups can cause disadvantages such as time, resources and confidence. Often, pupils thrive when they are in mixed groups, with more able and talented pupils supporting the lower ability groups (Kulik and Kulik, 1992; Craven et al, 2000)
One method that could be used in the future to build upon the aim to improve feedback is to reduce the frequency of self and peer assessment tasks. Pupils will often over evaluate their own performance and under mark their work (Macbeath and Sugimine, 2002). This can result in a lack of motivation and confidence. Also, pupils may not be familiar with the assessment criteria or find it challenging to understand the aim of evaluating their own work. Therefore, other methods are seen as more beneficial for pupils, in order to allow feedback and progression to be made. 
Another method which could be used in the future to help pupils understand their feedback is to offer a success criteria. Success criterions are seen as advantageous within teaching because they are deemed an effective way to see if pupils have reached the required skills of the lesson (Hattie, 2010). The success criteria can be shared at the beginning of the lesson where pupils can discuss each point before completing the task. The feedback provided by the teacher can then link to the success criteria, where pupils can clearly see what went well and where improvements can be made. Donaldson (2015) states how assessment for learning provides useful feedback where children can clearly see where they can improve which results in children having a deeper understanding of their skills. Furthermore, Fautley and Savage (2008) explains that teachers need to providing constant feedback whilst working alongside the pupils,  rather than the assessment occurring separately. 


Conclusion
To conclude, the SDP was beneficial in improving feedback within the school because as a group it was decided what needed to change, how they would change it, and who will be involved. Thus, there is a clear structure and outline on what needs to occur over the next school year to achieve this. Bell (1998) explains how SDP can assist the school to introduce changes successfully in order to improve the quality of teaching and learning standards.  Despite this, it has also been said that SDP plans are not always useful as MacGilchrist and Mortimore (1995:207) states not all SDP are effective due to the way they are drawn up. Therefore, when the SDP is being written there needs to be a deep understanding of what the intentions are and how they are going to achieve it. 

In regard to setting feedback as a priority, this aim was identified by Estyn (2019) as a recommendation after an inspection, and there were clear actions put in place to help improve this. Nonetheless, after speaking to peers it was inevitable that feedback is still a challenge within the school due to factors such as lack of time. Although, it has been identified that moving forward, verbal feedback will be the main form of feedback especially within Foundation Phase, Key Stage 2 will focus on verbal and written feedback. This report has identified that a SDP can only be beneficial if completed correctly, and all individuals involved are aware of the priorities and the actions required to make it achievable. In the future, I will make a conscious effort to look at the SDP in detail, and become involved in any way possible sharing ideas throughout. 
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Appendix 1

Priority 1

Standards- Improve the quality and the use of feedback to pupils

Measurable pupil outcomes: 
1. Pupils are able to articulate the impact of teachers feedback.
2. Clearer view of progress during each session/activity as a result of feedback

	Actions
	Who?
	When?
	Intended Outcomes
	Impact
	Type of monitoring and reporting mechanism
	Who?
	When? 
	Costs

	Review the current AFL policy

-  Whole school INSET used to discuss from teacher and TA viewpoints, what works best 
- Consult with Team Learning. Establish their view on what they feel works best 
- Visit identified schools in order to share good practice 

	DT, all staff 










LR
	Aut 1 (Sept 2nd) 

	  Develop a new, corporately agreed policy designed to best support learner progress 
  More explicit progress each session – improvement in standards 




  Identify and select good practice to implement 

	
	  Book looks 
  SV1 (Nov 11th 

	SMT 

DT/AL 

	Spr 2 







Spr 1 

	

	Spend more quality time with focus groups
Ensure that class groupings allow for work to be set appropriately 
Ensure that TAs are allocated to support and challenge to allow teacher time with focus group Consider the use of whole-day missions to support group work 

	DT




All


Teachers
	Spr 1
	  More time to give quality, immediate feedback 
  Teacher and TA can give top quality feedback during sessions 
  Further develop independent learning and allow adults more quality time with groups 

	
	Learning walks 
  Class on a page 
  Book looks 

	SMT
	Spr 1 
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	Reduce the frequency of self and peer assessment tasks


  Reduce the number of self-assessment Stickers being used. Spend more time on ‘upleveling’ work 
  Re-focus the use of peer assessment to ensure the task is purposeful 
  Train children to provide more useful peer feedback 

	All teachers
	Aut 1
	  Less occuarance of children making comments that do not fully support a reflection of their performance 
  Improved quality of work due to more time given to uplevel 


  Peer assessment clearly focussed on providing quality next steps. 

	
	  Listening to learners 
  SLO reviews 
  SV (ERW) process (Spring visit) 



  Discussion with team learning 

	SMT
	Spr 2












Spr 1
	




	Resources
	Costs
	CPD required
	Costs

	 Printing (ELRS) – AfL policy 
 Stickers 
 Printing 

	£150 

£100 
£50 

	  NQT development time 
  AE/LR release time 

	3x £180 supply 
6x£180 supply 




	Impact statement from reports and final evaluation of outcomes 

	Sept 2nd meeting – agreed to reduce the stickers and re-focus the self-assessments. Ongoing discussions and impact evaluation. Initially teachers are reporting more time to uplevel with children. 
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