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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Proof read work for clarity of expression.
	Ensure I use more of an academic tone in my writing and take more care in proof reading before submission. 

	Targed/Target 2
	Use more tentative language and avoid making assertions without supporting evidence.
	Ensured I always back up a point with supporting evidence. 

	Targed/Target 3
	Explore concepts in more depth in your critical discussions to demonstrate a greater.
	Wider reading of documents to deepen my understanding. 





Introduction 
This essay aims to focus on one element a school’s development plan (SDP) and will critically reflect on the actions taken and future aims of this focus. The essay with be following the school development plan of School A. School A consists of a headteacher appointed in 2023, 9 full time members of staff, 3 part time members and 27 learning support assistants. Other members of staff include a non- teaching, qualified ALNCo and a full- time wellbeing officer. School A is situated in an area with very high unemployment where pupils predominantly live in social housing and there is a minority of private housing available. There are 230 pupils who attend the school aged 3-11. The school has 22% ALN learners, 57% eFSM and 15% EAL learners. School A currently has the average of 92% attendance and 55.1% of learners live in the catchment area. The area of School A’s SDP the essay will follow is priority one: To further develop a bespoke ‘Curiosity’ rich school curriculum in line with the principles of the Curriculum for Wales, where learners lead their own learning. This essay aims to critically reflect on the action School A is taking to develop this including the impact it has on learners. 




Literature Review 
 The theoretical level of the school development process
When critically reviewing an aspect of a school development plan, it is vital to have a deep understanding of what it means for a school to have a development plan and what it can provide for a school. School development plans give schools the opportunity to ever-change whilst considering where they are now, where they would like to be in the next academic year and perhaps in multiple years to come (Davies, B, & Ellison, L , 2003). A school development plan is an ongoing document that a school puts in place where they can carefully layout their goals, resources and overall effectiveness (Davies, B, & Ellison, L , 2003). This journal describes a schools development plan as a process where schools can have a clear focus, especially with economic factors including staffing, buildings, resources and the development of the school curriculum (Davies, B, & Ellison, L , 2003). 
The Welsh Government have identified the importance of schools being fully involved in their school development plan and like the previous journal suggests, vision that schools should have a clear focus and be aware of the involvement in not only the school, but the wider community and stakeholders (GOV.WALES, 2022). Schools designing their own SDP also allows schools to be assessed in a broad range rather than one set framework for all schools, this results in schools having a bespoke improvement plan when being observed (GOV.WALES, 2022). The government information also includes that SDP’s should be published to the school’s website making the improvements a community goal inclusive of learners, parents and stakeholders (GOV.WALES, 2022). The guidance suggests that there are significant impacts of this approach of SDP’s including schools to continue to divert from being ranked according to performance which can have a negative impact on schools including judgement from the wider community and encourage schools for their improvement to be based on the values and specifics of their own school (GOV.WALES, 2022). 
The Theoretical level of School A’s focus
School A’s focus is shared in the Curriculum reform in Wales, especially when focusing on learners leading their own learning. Practitioners who supported the curriculum reform in Wales believed that there should always be opportunities for practitioners and senior leaders to enable learning which should be carefully considered when planning (Hwb.Wales, 2023). The article suggests that the enablers of learning are considered as teachers, senior leads and the learners themselves and it is vital that learners have control over their own learning and are interested in what education is being supplied to them (Hwb.Wales, 2023). The article also supplies to readers that teachers need to provide learners with not only a curriculum that is rich with opportunities, but also environments that allow learners to be curious and lead their own learning, sparking their imagination and allowing them to meet the four purposes (Hwb.Wales, 2023). 
When the curriculum for Wales was undergoing reform, four purposes of the Welsh Curriculum were identified using the best elements of learning in Wales (Donaldson, 2015). Donaldson (2015) discovered one of these four purposes should be that all learners are, 
                      “Enterprising, creative contributors ready to play a full part in life and work”.
The opportunity for learners to be educated with a curiosity rich curriculum allows children to meet the aims of the four purposes because having curiosities and being inspired allows learners to be able to think creatively in aspects of their whole lives (Donaldson, 2015). The Successful Futures document highlights the importance of leading your own learning as this approach keeps young people interested in their education which is important to learners who previously had no choice in their learning until choosing the GCSE subjects that they would take at fifteen (Donaldson, 2015). 
The education reform came from teachers wanting to tailor their own curriculum due to feeling that the national curriculum was not tailored to differing communities (Grigg, 2016). Having a lead role in education reform and the type of education students get, it’s a key factor to a good education according to authors and pioneers in education which has allowed schools to take back the education system and increase professional learning from professionals (Grigg, 2016). This literature supports the idea that teachers and educational professionals wanted to be involved in designing their own curriculum where it was meaningful to the local community and wider Wales (Grigg, 2016). 


Developing an action point 
School A develop their SDP using a range of strategies while including parents, governors, teachers and pupils. This research was developed using pupil voice, government guidelines including Curriculum for Wales and questionnaires available to all stakeholders and staff. Stakeholders can be a crucial involvement within a school and through the development of the SDP because they include high members of the profession and community figures such as parents and local members of the public (Keogh et al., 2010). Schools should develop their SDP using quantitative data such as PISA, wider factors like economic issues and comparative data and qualitative data such as information on pupils, surveys and inspection reports which should then be a continuous cycle and ever developed when appropriate (Welsh Government, 2014). Schools’ using statistics from previous assessments and pupil voice is considered important when designing an SDP because it allows schools to take action and improve their delivery of education (Welsh Government, 2014). The school should also consider self-evaluation when looking at school improvement as this allows school to lead their own improvement which reflects how they would like their students to lead their own learning (Welsh Government, 2014). This has been reflected in the headteacher of the school stating in the SDP that they constantly look for any parts of the SDP that need to be reviewed internally whilst also including students and stakeholders in the process. 
 The priority that is focused on in this discussion is priority one on School A’s SDP. This priority was created by School A because they believed creating their own curiosity rich curriculum in line with the Curriculum for Wales was crucial. The school used data from the Welsh Government including Successful Futures (Donaldson, 2017), Welsh Government guidance on the reformed curriculum and qualitative feedback from students and teachers who believed that they wanted more freedom in the classroom to explore their own education. Curriculum design is an important part of learning as it gives schools the opportunity to tailor the education to the relevance of their school and wider community (Hwb Wales, 2020). The school used this to define which aspects of the school were in line with the Curriculum for Wales and which areas needed improving using data analysis. Schools who use data analysis to commit to continuous school improvement find their priorities are continually successful and they target the correct aspects allowing the development of the school to be constantly continuous (Bernhardt, 2017). This is reflected in the review section of the SDP where School A notes that nearly all learners have shown a positive development in their understanding of films following a film fortnight that the school developed in their new curriculum. 
For the SDP to be the most effective, the designing of priorities and SDP’s need to involve all which should be a vital focus when designing the SDP (Welsh Government, 2014). When developing this priority, the school used strategic planning including pupils, staff and governors. A clear vision from the school set the context for the priority and the SDP as a whole which involved the whole school community. The strategic planning that took place through school council meetings and surveys discovered that children lacked interest in their learning. The school planned for this in Priority one of the SDP and as a result, learners now are engaging with their work more successfully alongside the curiosity rich curriculum. 
School Development Plans are widely recognised as live documents which are monitored and updated frequently and reviewed every academic year (Welsh Government, 2014). School A set clearly on their SDP that it is a live document and provide opportunities to termly review and provide next steps for development with priorities in the following academic year. The up-to-date context of the school including eFSM, budgeting and ALN figures should be considered continually throughout the development of the SDP and governing bodies should be responsible for ensuring this (Welsh Government, 2014).  This is ensured by School A who keep governors up to date with changes in the statistics of the school and every governing body and member of staff are provided with a copy of the current version of the SDP. 

Reflection and evaluation 
When the priority was first reviewed by School A, they had found that there had been improvements in aspects of all learning including the digital framework and Languages, Literacy and Communication. Digital skills have a positive impact on educational outcomes which is vital to assist schools in following the Curriculum for Wales and the curiosity rich school that School A strives to be (Pagani et al., 2016). Improving literacy skills in children inspires creativity and there are plentiful opportunities for children so be curious and lead their own learning (Hwb.Wales, 2023). School A have also seen improvements in Foundation Phase where children in Nursey are showing more signs of improvement and Reception children are transitioning to Year one with successfully covering initial sounds and working on number bonds to 10 with confidence. School A also provide guidance on their SDP of the steps that need to be taken in order to see continuous improvement from the priorities in the following academic year. The next steps highlighted by staff and stakeholders involved included further exploration of planning in the moment, trailing different software as a school to hold data and to continue to improve standards in the Welsh curriculum. 
Despite the findings in improvement for learners and their education, there are questions from some stakeholders surrounding that standards may worsen and freedom from children may show negative academic results (Dauncey and Morgan, 2023). When considering these questions from some educational stakeholders, it could be suggested that School A could slow down their implementation of the major reform to allow less inequalities between children and their educational outcomes which could result in further academic progress long term (Dauncey and Morgan, 2023). Further suggestions include developing an idea of what this curiosity rich curriculum means for the ALN learners in the school and how they can continue to develop their abilities to lead their own learning. Alongside the curriculum reform for Wales, there has been major educational reform for ALN learners which includes altering terminology to be more inclusive and providing more opportunities and support for ALN learners in Wales (Welsh Government, 2020). School A should continue to consider how this might look for these learners in the next academic year. 

Conclusion 
From the research that has supported this essay, it is clear that the SDP needs to involve not only the staff in school but the wider community and students in order to see improvements throughout the school. The essay has discussed the importance of this and  how vital it is that an SDP and its priorities are regularly edited and reviewed in order to see results. The essay has also highlighted the importance of children leading their own learning and how following the Curriculum for Wales has shown improvements in school A especially in Foundation Phase. When involved with an SDP in practice, I will consider how important it is to involve many factors in decision making including parents and the wider community involved. On my next placement I will seek the SDP very early on to ensure that I can incorporate the priorities in my planning and be involved as a stakeholder to the school community. This will ensure I exercise my corporate responsibility to meet the professional teaching standards and continue my professional development as a student teacher. I will also be influenced professionally to consider how I can make my learners more curious which will allow them to lead their own learning and be more involved and interested in their own learning outcomes. 
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