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Part 1      

In Iceland and other Nordic countries, the use of outdoor environment is considered to have a very positive impact on children’s lives.  In a study on Icelandic government policies, it was found to agree that the outdoors is favourable on children’s lives. 

Outdoor learning is also part of school curriculum guidelines in Iceland, where it is found to help pupils have a more positive view on the natural world and also benefits to exercise and healthy living (Noradahl and Johannesson 2014).

This emphasis on outdoor learning is deep-rooted in Icelandic preschools, children aged one to six will generally have time outside daily while children aged six to sixteen will generally get recreational breaks normally spent socialising. It varies from school to school, teacher to teacher how the outdoor space will be used for learning. 

There are signs of an increase in teachers using the outdoor environment in schools. Reykjavik, the capital of Iceland has reported 70% of their schools using outdoor education frequently (Oladottir 2008).
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Part 2  

This paper will discuss the short- and long-term benefits that Forest Schools provide for children’s lives.  According to The Forest School Network defines the school as:
An inspirational process that offers children, young people and adult’s 
regular opportunities to achieve, develop confidence and self-esteem 
through hands-on learning experiences in a woodland environment
(O’Brien and Murray, 2009, p.7).  
There is concern that latter-day children will not experience rural woodland areas in the way their ancestors previously did (Ibid.). Research indicates children who do not have access to the natural environment will be unlikely to experience it in later life, therefore missing out on the physical and emotional benefits associated with the natural environment (Ward Thompson, Aspinall, Bell, Findlay, Wherrett and Travelog, 2004). 

The Welsh Government are now encouraging schools to start their own forest schools, especially in foundation phase as benefits associated with outdoor learning cannot be achieved in the classroom (Welsh Assembly Government 2009).
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Part 2b

1.

Plagiarism, there are countless different types of plagiarism, direct, self, accidental and visual plagiarism are some examples. It is important to remember plagiarism is unethical, can damage your reputation and could also result in possible disciplinary proceedings.  The best way to avoid plagiarism is to make sure there is an understanding of good academic practice, that research and note are organised and proper management of time (Pears and Shields 2019).
2.



False, referencing should be used when using direct quotations, paraphrasing, summarising and in some cases secondary referencing.  This applies to all academic writings with no exceptions (Pears and Shields 2019). 
3.




False, Wikipedia is not always a good place to search for information for academic assignment as it is susceptible to having errors as Wikipedia is a collaborative website in which anyone can edit. Wikipedia is unlikely to be thoroughly referenced, which is not suitable for academic writing (Pears and Shields 2019). 

4.

When using a quotation which is over thirty words or over two lines, firstly look if the quotation could be paraphrase as this is a more direct way to get your point across. If the use of a long quotation is necessary, use a linking sentence to incorporate the quotation into your writing. Intent the quotation from the main text, single line spacing, justified also no use of quotation marks are needed. Then provided the authors surname/s in brackets along with year of publication and page number (Cottrell 2019). 
5.
To begin researching an academic assignment, firstly most importantly understand the question fully. Look at the question break it down, highlight keywords, ask lecturer to help. Once the task to be completed is clear start writing a plan which can be bullet points, mind maps or which ever styles fits best. This will help enable the researcher to focus on what is relevant to the assignment.  It is best to use the CRAAP method when researching this will ensure research is Currency, Relevance, Authority, Accuracy and Purpose. 

 Five sources which can be used when researching assignments are books, eBooks, journals, newspaper articles, expert reports, always try to make sure the source is scholarly, peer-reviewed or the authors credentials.  (Wisker 2009). 
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This critical response will be looking at the article Student’s Perspectives on Cyber Bullying composed by Agatston, Kowalski and Limber (2007), which discusses research on cyber bullying. Its aim to understand the impact of cyber bullying on approximately one hundred and fifty students from one district in Georgia across four schools, middle and high school age primarily aged between twelve and seventeen. Students were allotted into same-gender focus groups where they were asked to answer scripted questions by same-gender student assistance counsellor, on the subject of cyber bullying and the affects in and out of school and what if any, prevention message the students think should be to be used. 

The key argument in the study, cyber bullying is problematic essentially with females, primarily out of school hours.  Either through out school hours, students believe that schools are not doing enough to prevent and educate students, parents or teachers about cyber bullying.  Students were unlikely to report incidents to school as mobile phone use in school is against policy, and that students are more likely to report issues to parents. 

The purpose of this study is to give students a voice by putting forward   students’ ideas to recommend and to prevent cyber bullying.   Students find that schools are oblivious to the problem, have no prevention measure in place with regards to cyber bullying as an out of school problem.  The report suggests that cyber bullying can disrupt education. 

The arrangement of the article is typical of a journal however; the paragraph lengths are long winded and very persuasive in its writing and jumps from subject to subject with no real flow. The wording of the article was repetitive, and the authors repeated their key statement repeatedly, the word indicted is used several times in one paragraph. The statistics are difficult to read as blocked together, the significance of the statistics on free / reduced meals to the subjected being discussed is questionable. The article is formal in writing and aimed for academics, in order to persuade schools that cyber bullying is problematic, schools need to update policies to help prevented it. I found the structure of the article hindered the argument trying to be achieved.
Several weaknesses of this study should be noted. The main finding, that cyber bullying is a problem, and schools, parents and students need educating in cyber bullying, and the need for prevention messages is credible however; more research is needed  to support the theory, there are no ratios of students surveyed, generally making it difficult to really form a solid opinion on how bad the problem of cyber bullying is in that district.
Furthermore, the authors state that ‘particularly female’s view that cyber bullying as a problem’ (Agatston, Kowalski and Limber, 2007, p.59). This statement and the structure of the research is not the most effective way to gather accurate results. When separated into same gender groups, males are unlikely to speak up with diverse opinions and experiences in front of other males about issues of this kind, which I think would have significant effect on results of research (Morgan, 1988). According to Kitzinger (1995) force group as a method of research, frequently discourage participants from trusting others in the group and not to pass on sensitive or personal information which will produce false results. 
Contrasting research is available, Barlett and Coyne (2014) suggest males are more likely to be involved and be victims of cyber bullying behaviour than females due to being more aggressive in behaviour than females.

The authors should have provided different statistics to support the finding, of how many students found cyber bullying a problem, how many have been victims of cyber bullying, and how many wanted prevention strategies, this would have sent a more powerful message. National Crime Prevention Council (2017) reports 43% of young adults have experienced cyber bullying this year and, in my opinion, has more impacted the readers than the ‘students indicated that cyber bullying was a problem’ (Agatston, Kowalski and Limber, 2007 p.59). The statistics provided from Cyber bullying among middle school student by Kowalski and Limber (2007) in the journal, contradict the message trying to be relayed stating that 78% of student had no experience of cyber bullying. 
The report is out of date for trying to understand cyber bullying in 2019, as the online world has changed dramatically in the last 12 years. Mainly the introduction of new social media platforms like snapchat in September 2011.

The report does not really expand after the abstract, just basically repeating the abstract section four times, there are so many angles to regarding cyber bullying and its effects on students, their school life, social and home life. What was written needed more research to strengthen the theory being made. 

In conclusion, the main message in this report that cyber bully is a problem and schools need to work with teachers, students and parents is applicable. The statement that cyber bullying is worse in females than males needed more evidence, 
 same-gender force groups will not find accurate results to support that statement. Furthermore, further research should be performed in mixed sexed groups, with more open-ended questions, also a bigger sample size is needed to really understand the scale of the problem.
The report on a whole, lacked in structure, skipping back and forth to same argument, repeating the same words and phrases numerous times in one paragraph to try and persuade the reader. The statistics used contradict the message trying to be achieved, where were the statistics from focus group to support what the writer was reporting, what questions were asked doing the focus group. 

The way Agatston, Kowalski and Limber (2007) were able to give the students a positive voice putting forward the student’s recommendation for policy developments was very refreshing. ‘Students were able to suggest strategies for dealing with bullying, such as block the sender or ignore the message’ (Agatston, Kowalski and Limber, 2007 p.59).
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