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Classroom management refers to the atmosphere in a classroom and how teachers have control over the atmosphere (Bull & Solity, 1987). Many factors affect the atmosphere in a classroom, including behaviour, relationships and the attitudes to learning. Laslett & Smith (1984) argue that effective classroom management leads to the ideal environment for learning to take place. Positive relationships between pupils and teachers lead to an environment where pupils feel safe and comfortable to learn and ask questions (Barrow, Bradshaw & Newton, 2001). 
There are many different forms of classroom management, all of which may be used on any given day depending on what is appropriate (Stone, 2005). She explains the different forms may be individuals working quietly, groups working together, pupils listen to the teacher or groups investigating together. One of the key features of a well-managed classroom involve one which has positive relationships between pupils, where pupils behave appropriately so that learning can take place. MacGrath (1998) argue that an efficient classroom environment is a peaceful one, and that peace in a classroom allows pupils to feel safe to learn. 
An effective classroom manager is one that takes theory on classroom management and bring it into practice (Tauber, 2007). He believes that classroom management is a skill that can be taught and that during teacher training, trainee teachers should learn the theory behind what a well-managed classroom is like and how they can provide it in their future classrooms. Ginott (1975) makes the argument that the teacher has tremendous power over the classroom environment and that it is the teacher that creates the atmosphere in the classroom. How the teacher acts will affect how the children respond, creating the classroom atmosphere. As examples, he explains that when a teacher acts joyously, the classroom environment becomes a joyous one when a teacher shows interest in a subject the subject then becomes interesting to the children. When it comes to behaviour, he explains that a teacher’s response to the behaviour hugely affects the outcome, with the teacher deciding whether negative situations are escalated or dealt with. 
This essay will address three components of a well-managed classroom. Theories on behaviour management, how behaviour affects the classroom environment and how teachers can manage this will be discussed. Relationships in the classroom will also be discussed, including how teachers can manage the emotional needs of their pupils and how to ensure children feel emotionally safe in the classroom. Finally, the matter of providing the ideal environment for learning will be discussed, including how teachers may promote attitudes to learning and how the physical environment can be used effectively for learning to take place. The essay will discuss how the use of key theories about behaviour and classroom management can be brought into practice and how these may be used to for effective classroom management.   
One of the key aspects of a well-managed classroom is one which has positive behaviour and behaviour management techniques (Fontana, 1994). When it comes to behaviour management there are different theories about what causes different behaviours and how these can be managed. The Behaviourist Theory argues that children are more likely to repeat a behaviour if they are rewarded (The Welsh Government 2012;Moore, 2011). This theory suggests that when children behave in a desired manner, rewards should be given so that they associate the behaviour with receiving something positive. This is known as Operant Conditioning and according to research by Skinner, behaviour is either strengthened or reduced by rewards and punishments or sanctions (Poling & Normand, 1999). In a similar way, unwanted behaviours may be reduced by providing sanctions. The Welsh Government (2012) explain that a behaviour is less likely to be repeated if children associated the behaviour with receiving something negative. 
Some examples of types of rewards for desired behaviour are physical rewards, opportunities or simply praise. An example of physical rewards being used is a ticket reward system. When children display good behaviour, their name is written on a ticket or piece of paper and placed into a jar. At the end of the school day, one name is pulled out and that child receives an item (Morgan, 2008). The more tickets a child has in the jar the more likely they are to receive an item, so children are encouraged to behave appropriately. Opportunities such as extra play time or whole class opportunities like trips to encourage whole class behaviour may also be used (Barrow, Bradshaw & Newton, 2001). In a similar way they explain that sanctions for unwanted behaviour may be removing such opportunities. 
Praise may also be given to encourage good behaviour or good effort when doing work (Tauber, 1991). Praise may be used as a means of recognising effort or good behaviour without providing rewards each time. Tauber (1991) believes that praise can have a positive impact on children in the classroom as they feel appreciated for their effort, improvement and contribution to the lesson and positive classroom environment and will be more inclined to repeat the behaviours they are being praised for. The Welsh Government (2012) suggest that it is important to praise children for their effort rather than what is accomplished as it is this that encourages improvement. In a similar way, Tauber (1991) explains that the action should be praised and not the child themselves, following the concept of ‘separating the deed from the doer’ . 
It is highly important when dealing with behaviour that teachers deal with the behaviour as soon as it happens (Rogers, 2002). The reason for this is so that the children associated their behaviours with the rewards or sanctions. According to the theory of operant conditioning, associations are often made subconsciously and when they are being rewarded immediately after displaying good behaviour, their subconscious makes connections between the behaviour and the reward (Shelton & Brownhill, 2008). They further explain that in order to maintain this, rewards and sanctions must be consistent so that children can always expect a positive response to their good behaviour and negative response to their unwanted behaviour. Children also need to be aware of what behaviours are desired by the teachers and so rules should be made clear (Howard, 2013). 
[bookmark: _Hlk8296059]Another important aspect when it comes to classroom management is the relationships in the classroom and how the emotional needs of the children are managed. Aubrey & Riley (2016) explain the theory that children’s behaviour in the classroom is influenced by relationships with the teacher and with other children in the class. When children are in an environment which responds to their emotional needs, they tend to display more positive behaviour. Barrow, Bradshaw & Newton (2001) suggest that a positive teacher-pupil relationship leads to good behaviour as children have a desire to please the teacher. Also, when their emotional needs are being met, they are less inclined to behaviour in a negative way as they don’t feel the need to get extra attention or get power or revenge on their teachers as is often the reason for poor behaviour according to Dreikurs, Grunwald & Pepper (1998). 
Faulkner, Littleton & Woodhead (1998) suggest that children’s emotional needs must be met and positive relationships must be formed between them and their teachers in order to best develop and learn. This links strongly with Maslow’s Hierarchy of Needs, which is associated with much of the theory of the importance of emotional needs and relationships. According to McLeod (2007), Maslow’s Hierarchy of Needs suggests that only when emotional needs are being met can one fully develop in their learning and reach their highest potential. In order to deal with children’s emotional needs, many schools have adopted the concept of nurture groups. Nurture groups are small groups of children that are taught away from their main class group for short periods of time in order to assess any learning, social or emotional needs (Nurture UK, n.d.). Shaver & McClatchey (2013) address the positive impacts research has found nurture groups to have on children, and they claim that they found improved social skills, attendance, attainment, behaviour, pupil relationships and child happiness in pupils that attended Nurture Groups. Children may attend nurture groups if they have problems with mental health, additional learning needs, difficult home lives which have led to negative behaviours (such as aggression, and anti-social behaviour which disrupts classrooms), children who have difficulties forming relationships with other pupils or those who come from disadvantaged backgrounds and are not having their needs met (such as not getting enough meals, or emotional care) (Boxall, 2002). The main aim of nurture groups are to deal with these issues in a safe environment, where they get nurtured and emotional care from staff so they can develop positive relationships with them. In time, the affect these issues have on the children’s well-being and learning are reduced and the children can join the main classroom again full-time after a few terms (Nurture UK, n.d.). 
There are methods of managing behaviour in a way that maintains positive pupil-teacher relationships and are sensitive to the emotional needs of pupils. One of these is assertive discipline, a form of discipline which has is used to encourage children to choose to behave responsibly (Canter & Canter, 1992). They explain that there is research to suggest that by encouraging children in this way, their self-esteem and academic success is raised. With this methods, clear rules are set out that are easy for all pupils to understand. Positive recognition is given when rules are being followed, but consistent consequences must be given when rules are broken. Canter & Canter (1992) explain that it is consistency that is more effective than severity when it comes to consequences, and the pupils should be aware of what the consequences are. When they need to happen, the consequences should be given calmly, and pupils should be given an opportunity to talk about what happened so they can come to understand their behaviour and so that they can deal with their feelings in other ways.  
Another humanist approach to behaviour management is ‘Discipline Without Tears’ which is described by Dreikurs, Grunwald & Pepper (1998). This approach follows the belief that teachers and pupils are equal and focuses on the emotional reasons for behaviour. In order to control misbehaviour, strategies include support systems which involve communication about behaviour. The goal of this type of behaviour management is for pupils to develop self-discipline and control their own behaviour rather than rely on punishment as a tool for controlling behaviour. In a similar way to the Assertive Discipline approach, logical consequences are used consistently, and these consequences relate to the misbehaviour. An example described by Dreikurs, Grunwald & Pepper (1998) is cleaning up as a consequence for deliberately causing mess or destructive behaviour. 
[bookmark: _Hlk8297842]Attachment issues can cause problems in the classroom if they are not dealt with effectively. These are children who have experienced negative caregiving and therefore have unhealthy attachment with their adults or other adults in their lives. Bombèr (2007) describes the different types of attachment disorders and the causes of each of these. Children may be insecure avoidant which means they have received rejecting caregiving. These children are often self-reliant but have difficulties forming relationships with others. Children may be insecure ambivalent which means they have received inconsistent caregiving. These children are often clingy as they fear losing the attention of adults as they have come to expect from caregivers. Children may also be insecure disorganised which means they have received neglecting or abusive caregiving. These children are often afraid of adults and will display bizarre and unpredictable behaviour (Bombèr, 2007;Bergin & Bergin, 2009). Children with attachment issues will often rely on teachers to be their attachment figure, and these teachers can have a great effect on children’s lives and emotions (The National College for Teaching and Learning (NCTL), 2014). If children can develop a secure attachment with an adult, their learning experience will be overall more positive as there is research to suggest that children with secure attachment have stronger academic attainment and are better at developing self-reliance (NCTL, 2014). 
The final aspect of classroom management to be discussed is the learning environment and how the physical environment can be used effectively for learning to take place. In The Sutton Trust Report, Coe et al. (2014) highlight six components for great teaching, two of which are classroom climate and classroom management. They explain the best classroom environment is one which is controlled in a way that provides a suitable environment for learning. Dean (2009) explains how the learning environment has changed over time. In the past, the learning environment was usually seen as a classroom setting with desks that children sat behind whilst the teacher stood in front of a blackboard. Today, however, the learning environment can be many different things from inside the classroom to outside the classroom to away from the school altogether (Bates, 2015). Friedrich Froebel had revolutionary ideas about the learning environment for young children in his time, and his views led to the development of today’s Kindergartens (Smith, 1997).  His beliefs in how learning looked were vastly different to what was commonly seen at that time (desks etc. as previously mentioned) as he believed that playing and practical experiences were crucial for the learning of younger children. His work influenced the educational world, and over time similar ideas led to the introduction of today’s Foundation Phase. The Foundation Phase, according to Estyn (2011), has had positive affect on young children’s motivation and enjoyment of learning. 
According to Bates (2015) the learning environment does not need to look a certain way; the effectiveness of the learning environment lies in how the teacher makes use of the environment. Cremin & Burnett (2018) however, specifies that there are certain things that make a classroom a more engaging one to learn in. These include: different areas (such as a reading area/art area), displays of children’s work, guides relating to their topics on the walls, and be full of resources. Grigg (2015) believes that the learning environment should be comfortable and welcoming for children so that children feel “at-home” and ready to learn. 
Morrison (2015) suggests that are a number of changes one can make to the classroom in order to improve the environment for learning. He describes the changes the school of Laguna Beach in California made to their classroom in order to provide a better experience for learning for their pupils. These changes were having display systems, providing plants in the classroom, making the classroom more colourful, removing clutter, having air conditioning, having both sitting desks and standing desks, having chairs with wheels and stools and having audio amplification. All of these changes had a positive impact on the pupils’ learning experience according to Morrison (2015) which suggests that through observation and research, many different changes can be made to the classroom environment. 
By addressing various factors, a teacher can provide such an environment, through behaviour management, developing positive relationships and providing a physical environment suitable for learning among other things. Teachers who can provide a safe, engaging and positive environment will have the ideal atmosphere for learning to take place (Barrow, Bradshaw & Newton, 2001).
The three aspects discussed have all been found to have an effect on pupil well-being and attainment. According to Tauber (2007) teachers who have taken the theories discussed (in addition to any others relevant) and brought them into practice are those who are providing the best learning experience for their pupils. Tauber (2007) also believes that classroom management can be taught to teachers or trainee teachers, and taking this into consideration, it would be beneficial for trainee teachers to learn about different aspects of classroom management and how these can affect the learning and well-being of their pupils. Training on behaviour management can allow teachers to deal with behaviour issues of future pupils effectively, how to encourage their pupils to behave positively. Training on child psychology and how experiences can affect children, and how to best deal with emotional issues of their pupils can allow teachers to provide emotional security and a learning environment which is sensitive to the needs of pupils and allows them to feel safe. Grigg (2015) explains that a learning environment where pupils feel emotionally safe is one which leads to learning to take place (also linking to Maslow's Hierarchy of Needs (McLeod, 2007)). Teachers can also be provided with training on how to provide the ideal physical learning environment, taking into consideration comfort and engagement. 
To conclude, all teachers have the ability to control the atmosphere of the classroom, but they need to be aware of how to control it and how to provide the ideal atmosphere for a learning environment.
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