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Leadership and Management for Systems of Quality
Quality in the early years settings is crucial part of a child’s development. Sage (2016) implies that quality is a complicated combination of structural and procedural characteristics that, while favouring modernist approaches to measurable and assessable aspects of quality, also reflect fewer tangible aspects, frequently more dispositional and emotional characteristics that guide leaders and practitioners in creating high-quality early years services and that shape parents' decisions. Ensuring high quality throughout all aspects of the early years provides a range of people different benefits. For example, for the children high quality environments, lessons, toys, and staff is beneficial as they will be more engaged and ultimately get the most out of what they are doing. For staff, quality is important for them to feel like they are valued, well-educated and continue professional development to help themselves understand certain things that could make their day easier, and for the children and to educate the children on what they have learnt through professional development. GOV (2023), states that it is crucial for children in the early years to have access to high quality settings as high-quality interactions from adults to children support the learners in all aspects such as knowledge and understanding. However, GOV (2023) also suggests that high quality interactions alone is not enough for the children to develop as much as possible. Practitioners need to be looking at different aspects of learning such as language and communication, and the different ways they can help children develop in these areas. A good place to start is by looking at the areas in the setting and try to develop them to the children’s needs and wants to keep it engaging for them.
There are many additional ways that quality can be ensured and measured in the early years. For example, Early Years Wales (2020) develop a scheme called Quality for All (QfA). According to Early Years Wales, providing high quality care to children for them to have the most success and positive experiences is dependant on consistent reflecting and changes to practice, whilst ensuring all standards and regulatory requirements are met to the best possible standards from practitioners.  
Another scheme to ensure high quality settings and practice is ‘quality counts’ by the NDNA (2024). This framework is an ongoing developmental scheme that focuses on supporting all staff in the learning process and assessing the quality of their setting and the quality they provide. Ofsted (2021) states that the early years sector is everchanging and that it is imperative to consider any changes as well as consequences for the benefit of the children. 

The benefits of using the Quality for All scheme to ensure high-quality care is that professionals can see what is working at what is not and allow individuals to reflect on their practice and implement change if something is not working effectively.  Sage Journals (2021) states that A strong reflective practice can help direct the professional development of early childhood educators, enhance pedagogical quality, increase communication, and promote fairness in early learning programmes. This shows that the QFA scheme is beneficial to enhance the quality to enable learners further.
However, this scheme can be time consuming for practitioners which may take their focus off the children, which is the opposite of what it implies. Practitioners could need to spend time reading through the books available and may be allowed some time during the school day to do so but this then takes a person away from the setting in the short term, but in the long-term will be more beneficial for the children that attend their setting. 
An advantage of ‘quality counts’ scheme is the strive to ensure that all staff have the right training and continue their professional development. NDNA (2024) imply that research suggests that early childhood environments and practitioners that try their best to achieve Quality Counts, enhance their inspection ratings from Ofsted and show improved outcomes for the children. The focus is on motivating the whole staff team to collaborate so that they can help children reach targets and achieve high standards. NHS England (2019) suggest that including all staff in meetings and decision making can improve morale and boost motivation.
Although, a disadvantage of ‘quality counts’ is that in including all staff on the scheme, there could be too many differences of opinions, and conflicts. Additionally, the scheme may present some skills and qualification gaps, which would mean staff would need to enhance their professional development and attend more training courses. These courses would likely be out of work hours, meaning staff may not be happy with the commitment. This scheme states that the whole staff team need to be adapting to their methods, so if some staff are not on board with what is happening, they may feel alone, and could present with some mental difficulties at work resulting in them being unmotivated to do their job to the best standards. Hancock, J et al (2021) suggests that not catering to everybody’s beliefs can have a negative impact on the workforce. This shows that the leadership team must be confident and fair when making decisions. 
In section 1 of the early years Wales scheme (2020), it is titled ‘ownership, leadership, management, and organisation’. Ang, L (2012) suggests that studies have indicated a clear correlation in the quality of leadership and management in the early years and the quality of the environment and resources. This indicates that the higher quality of the leadership teams, the better the workforce and children work. 
Similarly, in the Quality Counts scheme, there is also a section called ‘leadership and management’. This suggests that both schemes are looking at improving the management and leadership within the setting, which shows that this is a key factor to success. Welsh Government (2015), states that to improve the quality in the early years, especially children who are at a disadvantage, good leadership is essential. Effective and efficient leaders use every member of the team and include them in decision making, allowing them to feel seen and heard which improves motivation at work. 
 Additionally, section 3 of the Early Years Wales tool scheme (2020) is the ‘learning environment and operational practice’. This section mainly focuses on how the environment we develop for children is key to their success and engagement. UNICEF (2018) strongly suggests that children learn best through play. They state that pay is meaningful, engaging, interactive and joyful. However, this can only be beneficial for children if their environment is enabling them to develop their skills and support the 5 areas of learning. It is crucial that the environment the children come into allows them to play freely and use their imagination whilst developing skills in areas such as science, maths and language. To children, everything is a game, so making use of this is helpful as practitioners can set up tuft trays with almost anything, and the children will almost teach themselves, as there could be endless opportunities with a cardboard box, for example. 
In agreement to this approach, the ‘quality counts’ scheme also has a tab for ‘play and learning’. This suggests that both schemes focus on play as it plays a huge role in how children learn best. Practitioners should aim to make the play fun and encourage messy play and risky play as this will support the children’s development. Continuously challenging the children, trying to get the best out of them without the children feeling overwhelmed. This is why play-based learning is beneficial, as the children do not realise they are learning and just see it as fun. Bubikova-Moan, J et al (2019) carried out research that suggested the most significant finding in their investigation was that the early years practitioners disagreed about how consistent play and learning are. They state that a lot of early childhood educators emphasise the natural connection between play and learning, viewing it as something that happens while playing. Thoughts of play based learning as something distinct from play are also prevalent in their sample. Furthermore, it is important to highlight that teachers may use distinct or alternate labels for play based learning depending on the studies that are included. For instance, when talking about circumstances in which play and learning are mixed.
To conclude, there are many similarities in these two schemes which have a positive impact on the standard of quality in a setting. Both schemes focus on their staff morale and involving everyone in the process. It is a huge team effort, but if everyone is on board with the plans, quality can be improved overall. 
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