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Introduction

Storytelling plays an important role in early childhood education, providing meaningful
opportunities to develop children's communication, language and emerging literacy
skills. Through exposure to stories, children encounter new vocabulary, sentence
structures and narrative patterns, supporting both expressive and receptive language

development (Neaum, 2012a)

Many researchers and theorists have highlighted the importance of storytelling and its
contribution to children’s learning and development. Peck (1989) states storytelling is an
important aspect of early childhood education, it provides opportunities to develop
children's communication, language and literacy skills. Isbell (2002) makes a similar
point in her study. She states, through listening to stories, children encounter new
vocabulary, sentence structures and narrative patterns, supporting their understanding
and use of language. Listening to stories provides children with opportunities to
encounter a wider range of vocabulary and grammatical structures, helping them
develop receptive language skills. Nation and Dawson (2024) also highlight the
importance of reading in supporting children's early language and literacy development.
Their research identified that children's books contain a wider range of vocabulary and
more complex sentence structures than those typically encountered in everyday
conversations with parents, practitioners and other children in the setting. This suggests
that storytelling provides valuable opportunities for children to experience unfamiliar
language and develop the linguistic knowledge necessary for reading comprehension.
The increasing use of digital technology within educational settings has introduced
another way of storytelling, creating opportunities to develop children's digital literacy

alongside traditional literacy skills

Digital storytelling is entertaining and captivating; it motivates children to take part in
learning. Digital storytelling combines traditional storytelling with digital technology, such

as; computers, phones, tablets and interactive screens, Ohler, 2016 (cited in Malia,
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2021). Maila (2021) claimed that digital storytelling can create a more interactive,
appealing and engaging experience, enhancing the way stories are presented and
communicated to children. This highlights the positive contribution digital technology
can make to storytelling by creating engaging and enjoyable learning experiences for
children. They concluded that digital storytelling supports language development in
children in early years. It provides opportunities to develop their communication skills
through meaningful interactions through sharing ideas and asking questions. Research
indicates that children in early years are more exposed to digital technology before
being introduced to books Brody, Hopkins, et al. (cited in Malia, 2021) This highlights
the potential benefits of incorporating digital storytelling alongside traditional storytelling,
into early years education, particularly in supporting children's language development

and creating opportunities for meaningful communication.

Storytelling Activity

The storytelling activity involved presenting Room on the Broom by Julia Donaldson and
Axel Scheffler through two different approaches: traditional storytelling using a physical
book, character puppets and props, and digital storytelling using an interactive
whiteboard. Both approaches provided opportunities to explore how different storytelling

techniques could support children's communication and literacy development.

Significant aspects of the story Room on the Broom is the use of rhyming language and
repetition. These features make the story particularly appropriate for young children,
providing opportunities to develop early literacy skills. During both the traditional and
digital storytelling activity the practitioner emphasised the rhyming patterns through
variations in the tone of voice when reading the story. Neaum (2012b) highlights the
importance of rhyme in supporting children’s language development, suggesting that it
provides an enjoyable and engaging way for children to explore language. Through
rhyme, children become increasingly aware of the prosodic structure of speech, helping
them to understand how language can be used to communicate meaning. Research by
Bryant and Bradley (1985) cited in Bower (2014) found in a longitudinal study of 400
children, suggested that children who were exposed to and engaged with rhyme were

more likely to have improved reading and oral skills.
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Goswami and Bryant (1990) identify the importance of children's awareness of rhyme
and sound patterns in developing early reading skills. Due to the similar spelling of
rhyming words, children gain a phonological understanding and awareness of spelling
patterns and that multiple words are written almost the same, with just one or two letters
different, contributing to the development of the essential skills required for reading.
Therefore, emphasising rhyme during storytelling could support children's early literacy
development by encouraging them to identify and anticipate patterns in the spoken
language. However, although rhyme can contribute to phonological awareness,
recognising rhyming words does not automatically lead to reading proficiency. A study
by Zavala and Cuevas (2019) showed an increase in reading fluency by both repeated
reading and rhyming interventions. Consequently, rhyming stories should be considered
one factor of a wider approach to literacy development. During both the traditional and
digital story, the practitioner deliberately pauses before selected rhyming words to allow
the children to gain awareness of the concept of rhyming words and have the
opportunity to think of the word for themselves. Deliberate pauses before selected
rhyming words would create opportunities for children to anticipate and predict the next
word, encouraging active listening and participation. For example, slowing the delivery
towards the end of a rhyming sentence could help children recognise similarities
between word endings (Bower, 2014) supporting this, a study by Read (2014) found that
when parents deliberately paused before a rhyming word when reading to their child,

they were able to produce the rhyming word that was missing.

During the traditional story, the practitioner used character puppets and props whilst
reading the story. As each animal joins the witch throughout the story, the practitioner
introduced the corresponding puppets and attached them to the broom. Moving the
broomstick through the air would represent the characters flying together, providing a
physical demonstration of events described in the story. This technique could support
children's receptive language development by creating a visual connection between
spoken words, characters and actions. Soundry (1993) describes the use of props
during storytelling as an effective way of supporting children’s understanding and
engagement with a story. Props encourage children to actively explore and make sense
of events, helping them to develop mental representations and strengthen their memory.

4
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Furthermore, props can support language development by encouraging children to

express their ideas, organise their thoughts, retell events and develop their own stories.

The use of puppets and rhyme within storytelling also supports the Curriculum for Wales
(Welsh Government, 2023) particularly the Languages, Literacy and Communication
AoLE. Within Progression Step 1, the descriptions of learning encourage children to
participate in familiar rhymes and stories, retell stories and respond to literature. By
incorporating character puppets, and highlighting rhyming language in Room on the
Broom, children could be encouraged to anticipate familiar words, recall events and
develop their understanding of the story. This demonstrates how effective storytelling

techniques can support children's progression in language and literacy development.

Throughout both the traditional and digital storytelling activities, the practitioner
incorporated prosody through variations in pitch, tone, pace to communicate meaning
effectively. Whilst reading they changed their voice to represent the different characters
and changed the tone of their voice to represent the witch and Dragon being scared.
Neaum (2012c) states, Prosody refers to the changes in pitch, tone and volume that
help communicate meaning and expression through speech. These features allow
language to be used in different ways to convey emotions and information. Through
regular exposure to and interaction with spoken language, children develop an
understanding of these features and learn how to use them effectively in their own
communication. Holding a similar view, Science Insights (2026) highlights the
importance of prosody in supporting reading fluency and comprehension. The article
indicates that expressive reading can support comprehension by emphasising important
information and breaking sentences into smaller, meaningful sections. Furthermore,
exposure to fluent and expressive reading provides children with opportunities to
become familiar with the natural patterns of speech, supporting their developing
language and reading skills. However, these benefits may be limited if the practitioner
does not use appropriate vocal expression to capture and maintain children’s interest

and engagement throughout the storytelling experience. (Kerry-Moran, 2016)

One significant difference between the two storytelling approaches was the use of

physical resources. During the traditional activity, the character puppets and broomstick
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provided a physical representation of the story, whereas the digital activity presented
the characters and events visually through a screen. Although the digital version
provided visual representations of the characters, it did not offer the same opportunities
for physical interaction with the resources. This suggests that traditional storytelling with
props may offer additional opportunities for children to develop their understanding of

events through practical and imaginative experiences (Marsh and Hallet, 2008)

Effective storytelling, whether traditionally or digitally contributes to children’s language
development. Vygotsky’s (cited in Daly, et al. 2006a) concept of the Zone of Proximal
Development (ZPD) suggests that children may achieve more with appropriate adult
guidance than they can independently. Within storytelling, the practitioner could scaffold
children's understanding through, prosody and visual prompts. Also, Bruner (cited in
Daly, et al. 2006b) emphasised the importance of storytelling in helping children develop
an understanding of the world around them. He suggested that stories enable children
to make sense of their own experiences while providing a way to share and
communicate these experiences with others. His Language Acquisition Support System
(LASS) claimed children that are learning to speak need to be involved in clear,
predictable and repeated interactions with others (Neaum, 2012) showing that
storytelling can provide meaningful opportunities for language learning. Additionally, the
increasing use of digital technology within education has introduced alternative
approaches to storytelling, creating opportunities to develop children's digital literacy

alongside traditional literacy skills.

Conclusion

During my research | used Al to help me find academic resources on the benefits and
negative effects of using digital stories in the early years. Although it produced many
results, Al generated information can contain inaccurate findings and due to the
unreliability of Al generated data | had to verify the credibility of the sources. | used the
university’s online library to authenticate the source to be able to use the information.
Also, when accessing the resources | used the Research Assistant available on the site,

which is an Al feature that gives you insight to the document to help assess whether the
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source is relevant to the research | was undertaking for this assignment. The use of Al
supported me in this assignment by reducing the time required to identify relevant

literature.

Listening to a story is an important developmental experience for young children. It is
the first form of narrative literature they can fully understand and in which they can
participate. (Sherman, 1979) Comparing traditional storytelling to digital storytelling,
there is more emphasis on the benefits of traditional storytelling than digital. Children
are now more experienced and competent interacting with digital technologies before
entering school. However, due to this, digital literacy experiences provided in schools
may be less stimulating and varied than the digital media children regularly access at
home, which could potentially result in a reduced interest and engagement in classroom
activities. Lankshear and Knobel (cited in Larson and Marsh, 2005). Although this
literature is dated, it may not fully reflect the technology children encounter and use
today as technology has developed considerably. Takacs, et al. (2015) suggest that
appropriately designed digital storybooks can support vocabulary and comprehension,
although additional interactive features may distract from the narrative. A study by
Reich, et al. (2019) comparing printed books to e-books found that children’s post test
scores of recall, sequencing and vocabulary were higher after interaction with the
printed book than the e-book. This again emphasises that although digital literacy can
support children’s literacy development, digital technology may distract children from
understanding due to being more concerned about the device than the actual activity.
Although during this activity the digital literacy used by the practitioner was simply
reading a story through an interactive whiteboard these findings do not directly apply to
this activity, it just highlights the possible limitations to using digital technology to

support children’s literacy development.

Overall, both traditional and digital storytelling can contribute to children's early
language and literacy development when supported by effective practitioner
interactions. Reflecting on the two approaches highlights the importance of selecting
appropriate resources and adapting storytelling techniques to meet children's individual
learning needs. While traditional storytelling may provide greater opportunities for
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physical and imaginative engagement, digital storytelling can introduce children to
alternative ways of accessing literature. Combining both approaches could therefore
provide a more varied learning experience, supporting children's literacy development

through different types of interactions.
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