1706756

In 2011, Allan B.I. Bernardo and Marianne Jennifer M. Gaerlan compiled an article titled ‘Non-Native English Students Learning in English: Reviewing and Reflecting on the research’.  They focus on reviewing studies into bilingual learners, where English is their second or foreign language, and how those learners adapt to learning, focussing on cognitive processes as well as social and personal impact on their ability to learn a new language.  Working alongside each other, their experience in the field of psychology and linguistics, with Bernardo being a cognitive and educational psychologist, demonstrates their knowledge of the topic.   
The term bilingual can cause much confusion given the many interpretations.  Those within the world of linguistics disagree massively so it is easy to comprehend the difficulty in understanding what being bilingual truly means.  Valdez and Figeora (1994) believe bilingualism is knowing two languages, which is extremely vague. Diebold (1964) believes it is the ability to say any word in a different language, while in contrast, Oestreicher (1974) states that it is complete mastery of two different languages.  These views only confirm the ambiguity regarding what being bilingual actually means.
To begin, it is worth noting that as stated in the title of the article, the focus is on non-native English students learning in English, with the main focus being within the Philippine education system.  To make direct comparisons to how people in Wales learn Welsh as a second language is not necessarily straightforward.  The English language is used in almost every country by around 1.5 billion speakers worldwide (Ruiz, 2019).  The language is held in high regard and as noted in this article, English is seen as the gateway to achieving higher and further education as well as leading to “professional opportunities in an increasingly global labour market” (Bernardo and Gaerlan, 2011, pg1).  Consequently, parents are keen to ensure their children acquire this new language to provide a wealth of opportunities in the future.  The same cannot be said in Wales.  The United Nations Education, Scientific and Cultural Organisation (UNESCO) has placed Welsh on their endangered language list, stating the language is vulnerable, with children able to speak Welsh, but only in certain domains (Guardian, 2016).  
The main focus of the article is the learning experiences of pupils in the Philippine educational system, with attention paid to not only how they learn English but how they learn in English, given the medium of instruction for most subjects is in English.  The article focuses of two different perspectives, beginning with psycholinguistic, which states learning is not just based on memory and storing and reproducing knowledge, but rather the “acquisition, comprehension, and production of language” (Ratner and Gleason, 2017).  The article highlights the benefits of a psycholinguistic approach in the context of mathematical learning in the instance of mathematical problem solving and how learning in their native Filipino or newly acquired English impacts their comprehension and completion of varying tasks.  The report found “students were faster at retrieving basic arithmetic facts when these tasks were done in English” (Bernardo, 2001), suggesting facts were more easily recalled in the new language they were taught them in.  This highlights pupils’ ability to retrieve information in the language it was taught and apply it to new situations to aid problem solving.  Based on personal experience within the classroom, the teaching of Welsh can be seen in comparison as perhaps tokenistic, with words and phrases taught, but not whole lessons in a totally Welsh environment.  This places limitations on pupil ability as they are not having opportunities to be taught in this manner.  Having not observed mathematics or any subject taught solely in Welsh suggests that the provisions in Wales are not equipping pupils with the tools they need to do the same.  Welsh pupils are being deprived of developing this language coding.  “Switching languages allows the bilingual learner to access a wider range of knowledge representations available through the two linguistic codes, compared to when they are using only one linguistic code” (Bernardo and Gaerlan, 2011, pg4).  To ensure that this takes place, pupils must be provided with a language rich environment in both their first language (L1) and their second language (L2) in order to allow the children to have fluidity between the two.  It is to be noted however that Cummins (1980a, 1981a) stated that there is a ‘Common Underlying Proficiency’ model of bilingualism, represented by two icebergs which are not connected on the surface where each iceberg represents L1 and L2.  However, “underneath the surface, the two icebergs are fused so that the two languages do not function separately.  Both languages operate through the same central processing system” (Baker, 2011, pg165).  The two languages are interlinked to this thinking system and Cummins believes this drives the learning of each language.
However, the psycholinguistic theory claims that the “learning mechanisms available to the young child simply cease to work for older learners, at least partly, and no amount of study and effort can recreate them” (Mitchell, Myles and Marsden, 2013, pg16), placing an even bigger emphasis on ensuring these strategies are taught from a young age. Noticeably, the article makes no reference to the ages of the pupils, making it difficult to draw direct comparisons to the learning of pupils in Wales according to age.  However, “Welsh-medium education from the early years, with robust linguistic progression through every phase of education, offers the best conditions for developing future bilingual citizens” (WAG, 2010, pg7).  It is imperative that the language is enhanced from an early age within the Foundation Phase and on a continuum of learning at the child’s pace. The subject of language learning and age causes some debate, resulting in a ‘Critical Period Hypothesis’, where “there is a time in human development when the brain is predisposed for success in learning language” (Lightbown and Spada, 2006, pg68).  Patowski (1980) studied the relationship between age and L2 acquisition and discovered for a nativelike mastery to be obtained, the L2 must be acquired before the age of 15, suggesting that the importance of language learning must continue into their secondary school education. 

Another perspective mentioned in the article is ‘sociolinguistic’, looking at the “explicit or implicit socialisation through linguistic and social interaction into relevant local communicative practices or ways of using language and into membership in particular cultures or communities” (Duff, 2007, pg310).  It is important to focus on the impact of identity and relationships in regard to pupils’ learning experiences without dismissing the present cognitive aspects.  The report highlights that pupils were not making a choice to rely on their mother tongue when they felt their second language was not adequate enough, but language switching due to the choices they were making, based on what they believed would help them solve the task more effectively.  Reflecting on observations made during teaching placements, this was not witnessed within the classroom.  Pupils seemed eager to rely on L1 due to simply not having the language to complete tasks in L2.  For this to take place, pupils need to have the tools to implement such language during day to day learning.  Only when they have these skills can they build on their language to elaborate ideas, collaborate and develop learning.  Gaerlan (2009) studied various social factors that impacted on successful learning of English by Filipino bilingual learners, the most common being language exposure within the home, including language used within the home, how family members perceived and influenced the use of English and exposure to various English resources.  Gaerlan noted the positive influence family members had.  Within Wales, the impact of the family is not always a positive one.  According to Cymraeg 2050-A Million Welsh Speakers, “We see how globalisation, mobility, and more varied interpretations of concepts such as the family unit and ‘community’ have led to far-reaching changes” in relation to learning the Welsh language and its decline.  “The 2011 Census reported that in couple households where two adults could speak Welsh, 82% of children between three and four years of age were also able to speak Welsh. In couple households where one adult could speak Welsh, 45% of children three to four years of age were able to speak Welsh” (WAG, 2017, pg21).  More must be done to raise the profile of learning Welsh within families and communities. “Children who are taught through the medium of Welsh but don’t speak Welsh at home are less likely to overachieve by the time they reach the end of their primary schooling” (Rhys, 2014) Parents should be encouraged to have an active role in developing their own Welsh language as well as that of their children, encouraged by professionals such as midwives, primary care providers and family services (WAG, 2017, pg34)
Gaerlan (2009) also noted students believed teachers were models of good English use.  It is vital that teachers have good knowledge and understanding of the language they are modelling.  The Welsh Assembly Government set out their ambition to ensure “Welsh-medium education and training are integral parts of the education infrastructure. We want to ensure that our education system makes it possible for more learners of all ages to acquire a wider range of language skills in Welsh” (WAG, 2010, pg4).  Furlong (2015) highlights the need for an increase in the use of Welsh within schools.  Estyn’s annual report (2017, pg81) states that “standards in Welsh in English-medium schools and English streams in bilingual schools are low and pupils generally lack confidence and fluency when speaking the language”.  More must be done within schools to not only promote the use of the language, but to raise confidence levels.  However, this may not be easily achieved as teachers entrusted with this role may be lacking confidence and knowledge of the language themselves. “With insufficient bilingual teachers, and with insufficient training for bilingual classrooms, much of the current expert knowledge about bilingual children and bilingual education is not filtering through to teachers” (Baker, 2007, p183).  This is extremely concerning.  It is vital that teachers are competent in the language in order to encourage high levels of attainment among pupils.  One way to determine a strong understanding among pupils is to offer open ended questions to develop their understanding in the context of content and language integrated learning (CLIL) (Coyle, Hood and Marsh, 2010).  However, “this level of question/response interactions requires a high level of competence in the foreign language on the part of the teacher” (Lightbown and Spada, 2006, pg132).  “For primary teachers, we will need to see an increase in the number of teachers who can teach in Welsh from 2,900 to 3,900 by 2031 and to 5,200 by 2050” (WAG, 2017, pg43).  One way to implement this is via sabbatical schemes to develop the Welsh language among teachers, although this undeniably has cost implications for schools.
Whilst the article does look at strategic uses of learning an additional language among adequately proficient bilinguals, it pays no attention to how lower attaining pupils or those struggling with English manage with utilising two languages.  Pupils must have a sound knowledge of L1; in regard to L2, “it uses the semantics of the native language as its foundation” (Vygotsky, 1986, pg169).  In relation to bilingualism in Wales, it is essential that the learning of Welsh allows for additive bilingualism where the learning of both L1 and L2 are equally important in order to preserve the two languages and not subtractive bilingualism which is where L1 is ignored and therefore only L2 is developed (Baker, 2011).  Additionally, there needs to be consideration regarding how pupils with additional learning needs cope with acquiring another language.  As a parent of a dyslexic child within a bilingual school, it is interesting to note research has deduced that given the phonetic nature of Welsh, it is beneficial for dyslexic pupils to focus on learning “through a phonetically consistent language (Welsh) rather than English (which is irregular and phonetically inconsistent)” (Baker, 2007, pg115) as this will allow for ease and speed of learning. 
[bookmark: _GoBack]There are several points to reflect on and discuss in relation to what has been presented in the article and what comparisons can be made to bilingual learning in Wales.  Donaldson (2015) states within Successful Futures that it is imperative that pupils, teachers, parents, carers and the public must be aware of the value of learning Welsh, not just in relation to job prospects but also regards holding onto the Welsh culture past and present and propelling the Welsh language into the future. For that to take place, both the psycholinguistic and sociolinguistic perspectives have a role to play, importantly alongside each other to ensure this takes place to guarantee pupils are “ethical, informed citizens of Wales and the world” (Donaldson, 2015, pg29)  As seen within the article, we must equip our pupils with sound knowledge of L2 to give them the confidence to code switch as and when they see fit. By giving pupils these opportunities, they will propel themselves from sequential learners who have L1 and acquire L2 through their lives, to being able to the raise the next generation as simultaneous bilinguals who are then able to learn L1 and L2 concurrently from birth thanks to their acquired skills via their own bilingual education. 
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