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García (2009) states that bilingualism benefits cognitive development, as bilingual children are greatly facilitated in understanding the structure of both languages. Bialystok (2011) agrees and states that bilingual children have a greater metalinguistic awareness due to having an exceptional understanding and an extended vocabulary. Baker and Wright (2017) also support this stance as they believe bilingual children treat language as an object to reach a deeper level of understanding. Baker and Wright (2017) also believe that being bilingual benefits knowledge and critical thinking skills. For example, Bialystok et al. (2012) believe by having a metalinguistic awareness, it is an important factor for developing refined speech and reading. According to Christoffels et al., bilingual children are divergent thinkers as they have a developed flexible mindset, benefiting their cognitive control. However, Ouzia et al. (2016) believe that bilingual children display a weakness in problem-solving as they struggle to make decisions. Due to their metacognition, they lack the ability to evaluate their cognitive performance. Sorace and Ladd (2012) believe this weakness is a normal developmental stage for bilingual children due to having an extended vocabulary.  

Lightbrown and Spada (2013) believe that acquiring a new language is an effortless learning process, however, the children require extra time to process the information. Devarakonda (2014) agrees and states that children who are exposed to more than one language in early childhood, are efficient in listening and responding to two languages, which is known as simultaneous bilingualism. Thus, supports Baker and Wright (2017) as they believe there are two types of bilingualism: sequential and simultaneous. They believed both types benefit cognitive development which enables children to become successful in learning more languages. Furthermore, Baker and Wright (2017) stated that children use ‘codeswitching’, which is a valuable linguistic tool. Aljoundi (2016) believes that children use codeswitching to help build relationships with peers as it reflects their identity.  As seen in the recording, the practitioner supports bilingualism as they use codeswitching to turn from one language to another. This is an example of modelling, as the practitioner is modelling the language for children to help them learn. This supports Bandura’s (1971) theory as he believed children learn new behaviours by imitation, rather than receiving direct reinforcement of their own behaviours from the environment. However, in direct contrast, Marian and Shook (2012) believe that bilingual children can become confused which could develop a language delay. They believe it causes children to speak at a slower pace due to languages interfering with each other. As seen in the recording the practitioner read a Welsh book using props to the children. The book was a dual language book including both Welsh and English text and images. This supports Kraus and Chandrasekaran (2010) as they believe storytelling plays an important role when acquiring a new language. Children’s stories are often repetitive and interactive by using memorable words and images. Bialystok (2011) agrees and states that bilingual children can benefit from listening to stories in their additional languages as it helps with pronunciation of words. 

Cultural Benefits 
Due to increased migration, the number of children learning in a language other than the mother tongue is growing. A child’s mother tongue should be supported as it leads to a better understanding (BBC, 2014). Cummings (2009) agrees and believes that it is important that the mother tongue is respected by practitioners in settings. According to Mudiad Meithrin (2011), the majority of Cylchoedd Meithrin follow a Welsh Language Policy, where Welsh is introduced to children using the Immersion method. Nicolay and Poncelet (2013) argue that the Immersion method is ignoring a child’s mother tongue, as the main focus is on the Welsh language. They believe children may find it difficult to understand the concepts of their education if it is being taught in a completely new language. Cummins and Swain (2014) agree and state that to neglect a child’s mother tongue is to neglect the child. A child’s mother tongue is a central part of who they are, therefore once they are told to leave their culture outside of school it is damaging their self-esteem. Furthermore, García et al. (2017) state that neglecting the mother tongue can negatively impact a child, therefore they are less likely to participate confidently in school. This is due to feeling excluded as they are unaware of the language being spoken. This contravenes Maslow’s Hierarchy of Needs (1943) as he stated children require basic needs and positive experiences to reach potential with support. This may result in the child not progressing according to the Areas of Learning as they are not able to communicate their needs (Foundation Phase, 2015). Article 31 of the United Nations Convention on the Rights of the Child (2019) states that all children have the right to engage in their culture (UNICEF, 2019). According to the Curriculum Cymreig (2003) practitioners should develop an ethos and curriculum which celebrates the child’s mother tongue instead of de-valuing their culture. Butzkamm and Caldwell (2009) believe a child’s mother tongue should be supported by using the ‘sandwich’ method as this involves repetition which helps to demonstrate the definition. The Foundation Phase (2015) believes that by focusing on the child’s mother tongue and acknowledging their needs will help the child to develop a positive identity and self-esteem. 

Welsh as an Additional Language (WAL)
Mashayekh and Hashemi (2011) believe children who have Welsh as an Additional Language (WAL) require supporting strategies. They believe nursery rhymes and songs are important for children’s language development as children enjoy listening to rhythm and repetition. As seen in the recording the practitioner includes many Welsh songs which support Brandt et al. (2012) as they believe it is important that practitioners are confident and engaging whilst singing. Brandt et al. (2012) also believe it is important for practitioners to use a clear tone and a steady pace as it ensures the children are engaged. The Foundation Phase (2015) agrees as they believe children will acquire a new language by taking part in practical and play-based activities to help build on and increase prior knowledge. Thus, also supports Piaget’s (1953) theory as he believed that children learn best through experiential learning, which is paramount to their development. 

In the recording the practitioner also demonstrated positive modelling for children with WAL, this supports Bandura’s theory (1971). Bandura (1971) believed children learn by observing others to gain new knowledge. Bandura (1971) also believed positive reinforcement encouraged positive behaviours as the child imitates the practitioner. Furthermore, Jung (2016) believes engaging in music is deemed essential for a child’s linguistic ability as it impacts their brain development. Jung (2016) believes songs and rhymes help children to acquire a new language as it enriches their vocabulary, as the songs include informal expressions and words. The National Association of Music Merchants Foundation agrees and states that engaging in songs in early years can improve memory, and children are able to efficiently learn sounds and meaning of words. 


According to Oxfordshire County Council (2017), it is suggested that in practice, practitioners short support a child with WAL by ensuring they feel secure through a person-centred approach. The Foundation Phase (2015) believe that communication is important as it ensures all children are progressing within all Areas of Learning. Effective communication can be demonstrated by respecting the child’s mother tongue, by learning a few sentences in the child’s first language (Foundation Phase, 2015). Drummond (2014) believes practitioners should provide an inclusive curriculum to meet the needs of the child with WAL. This can be demonstrated by displaying boards in both mother tongue and main language spoken in the setting (Foundation Phase, 2015). Drummond (2014) believes that visuals in the form of pictures and diagrams should be used to help the child make sense of information. The practitioner could create a visual timeline of important times of the day; therefore, they are aware of upcoming events. This can be used with all children in the setting to be made into a fun and interactive activity. This supports Montessori (1912) as she believed if it works for one child, it will work for all. This has also been stated by both the Curriculum Cymreig (2003) and the Foundation Phase (2015) as they believe flashcards could be designed for the child, including photos and simple sentences. This will benefit their self-esteem as they are aware that although they are unfamiliar with the Welsh language, they still have access to their basic needs. 

Estyn (2018) states that children with WAL should have personalised lessons implemented to develop their Welsh language. In the long term, this will promote inclusion of the child’s participation through the medium of Welsh. The Curriculum Cymreig (2003) suggests by thoroughly planning activities for children with WAL will ensure that all areas of learning are met. The Foundation Phase (2015) agree and state that ensuring that children with WAL are included to feel a sense of belonging in the setting. The role of the adult is to support the child within the setting to ensure their needs are met (Devarakonda, 2014). This supports Vygotsky’s (1978) theory as he believed children require a More Knowledgeable Other (MKO) in order for his Zone of Proximal Development (ZPD) (1978) to effectively support a child’s social constructivism. However, according to MacNevin (2012), the majority of primary schools withdrew the requirement for language lessons due to cost. The Welsh Government (2014) suggests that there is no need for WAL support in settings. The Foundation Phase (2015) argue that children with WAL have participated in assessments which highlighted the need for additional language support. However, the new Curriculum for Wales does not contain any documentation regarding support for WAL (Welsh Government, 2019). The Foundation Phase (2015) suggested that the policymakers do not consider them to need separate attention as they should be participating in an inclusive curriculum. According to Donaldson (2015) this benefits bilingual children as practitioners have a thorough understanding of their needs within the curriculum, therefore they should be included by celebrating their culture to promote bilingualism. 
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