Marking, feedback and moderation
Marking, feedback and moderation
Welcome to this unit!
In this unit, we will consider:
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2. Setting assessments
3. Information to students 
4. Academic misconduct
5. Marking
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7. Moderation
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Regulations
It is essential that you read Chapter 7 of the UWTSD Academic Quality Handbook. The information in this training only summarises the full set of regulations. 
You can find the Academic Quality Handbook by following the link below. As we will refer to it multiple times throughout this unit, we recommend bookmarking it for easy access.
Academic Quality Handbook
UWTSD principles of assessment for taught programmes 
1. Rigorous assessment procedures are essential for the maintenance of appropriate academic standards. 
2. Assessment methods and criteria are aligned to learning outcomes and teaching activities. 
3. Assessment is reliable, consistent, fair and valid. 
4. Assessment design is approached holistically.
5. Assessment is inclusive and equitable.
6. Assessment is explicit and transparent.
7. Assessment and feedback is purposeful and supports the learning process.
8. Assessment is timely.
9. Assessment is efficient and manageable.
10. Students are supported and prepared for assessment.
11. Assessment encourages academic integrity.
12. Assessment methods and strategies are designed to motivate students by providing them with opportunities to review, demonstrate and consolidate what they have learnt at particular stages of their Programme of Study.  
13. Students are provided with opportunities to experience a range of different kinds of assessment.  
14. Feedback on assessment performance provides students with information on their strengths and weaknesses, with the aim of helping them to improve the quality of their knowledge, understanding and skills in a timely manner.
15. External Examiners are appointed for all provision that leads to an intended award.
16. Where programmes are offered in partnership with other institutions, memoranda of agreement confirm that assessment arrangements are the responsibility of the University. Partner institutions are expected to meet the principles set out in this chapter in relation to assessment security, assessment submission, marking and moderation.


Setting assessments
Assessments are directly connected to module learning outcomes and need to ensure that the learning outcomes are met.
If you are required to set assessments for the module you are teaching, then you need to do the following:  
1. Follow closely the assessment requirements in the module descriptor. You must not deviate from what is identified in the module descriptor. Your programme manager will be able to provide you with a copy of the module descriptor.
2. Complete the appropriate GA36 form(s) (Assessment Specification Template). Your Programme Manager will give you instructions as to how to where and when you need to save these forms. You can find the GA36 forms in the appendices and forms section on the Academic Quality Handbook web page.
a. In some Institutes, you may need to also complete the relevant GA34 form (Module Assessment Approval). Please ask your Programme Manager. You can find the GA34 forms in the appendices and forms section on the Academic Quality Handbook web page.
3. If the moderator or external examiner requires changes to the assessments you set, you are required to make the changes and update the relevant GA36 form(s).
Important!
If the assessments for the academic year (or module iteration) have already been set, then you need to follow the information in the GA36 form(s) without change.
Following the module descriptor
Certain types of assessment give you greater freedom than others. However, there are certain elements of assessment that you cannot change, as identified in the module descriptor:
· Number of assessment components
· Weighting of assessment components
· Length of assessment components
Example
Let's examine an example of an assessment part of a module descriptor.
Number of components
[image: Screenshot of the assessment part of a module descriptor. There are two assessment components. Assessment component 1 is a written exam, which consists of a 2-hour unseen examination with 50% weighting. Assessment component 2 is coursework, more specifically a portfolio equivalent to 2,500 words, comprising of no more than 3 parts with 50% weighting.]
This module’s assessment has 2 components. You cannot add a component.
Weight of the components
[image: Screenshot of the assessment part of a module descriptor. There are two assessment components. Assessment component 1 is a written exam, which consists of a 2-hour unseen examination with 50% weighting. Assessment component 2 is coursework, more specifically a portfolio equivalent to 2,500 words, comprising of no more than 3 parts with 50% weighting.]
Each of the 2 components is worth 50% of the final mark. That division also cannot change.
Component 1
[image: Screenshot of the assessment part of a module descriptor. There are two assessment components. Assessment component 1 is a written exam, which consists of a 2-hour unseen examination with 50% weighting. Assessment component 2 is coursework, more specifically a portfolio equivalent to 2,500 words, comprising of no more than 3 parts with 50% weighting.]
Component 1 is an unseen examination of 2 hours length. The main elements of this assessment cannot change: the examination has to be unseen and has to last 2 hours. However, the content of the examination is not specified. You should speak to the Programme Manager in relation to any specific requirements for exams in the discipline, but you are free to choose the questions, exercises, etc. You must ensure that they are not the same as any examinations for the same module in the last 3 years.
Component 2
[image: Screenshot of the assessment part of a module descriptor. There are two assessment components. Assessment component 1 is a written exam, which consists of a 2-hour unseen examination with 50% weighting. Assessment component 2 is coursework, more specifically a portfolio equivalent to 2,500 words, comprising of no more than 3 parts with 50% weighting.]
Component 2 is a portfolio equivalent to 2,500 words that comprises of no more than 3 parts. Please note the wording. Although the length/size of the portfolio is given in words, this is an equivalence. So, not all elements of the portfolio need to be written pieces; one the contrary, you may decide that you wish to include no written work in this assessment. You can find out about the equivalence regulations at UWTSD by reading the UWTSD Assessment Equivalence Policy (PV4) in the Appendices to the Academic Quality Handbook.
A portfolio should consist of scaffolded connected parts. This means that it should exhibit gradual complexity and connectivity between the tasks. It is easier to construct a portfolio by thinking of the larger and final task. Assume that the final task is a 10-minute presentation worth 50% of the portfolio (i.e. 25% of the whole module). A good choice of supporting tasks is: (a) an annotated bibliography for the presentation, worth 20% of the portfolio (i.e. 10% of the whole module); (b) an A2 infographic on the main theoretical considerations of the topic of the presentation, worth 30% of the portfolio (i.e. 15% of the whole module).
Recap: What you cannot change
· Specific types of assessment: If it says essay in the module descriptor, it needs to be an essay.
· Number of assessments or tasks within a task: if it says a 2,000-word assignment, it has to be one assignment. 
· Size of assignment: if it is 2,000 words then that’s it. If it is 50%, then that’s it.
· Group or individual: If it says group, then it needs to be group-based. If it does not say group, you cannot make it into a group-based assignment.
What “assignment” means
An assignment can be:
· An essay
· A report
· A blog
· A speech
· An annotated bibliography
· A case study
· A review
Please note that if the module descriptor says “equivalent”, then an assignment can be oral as well as written, or in another format. But if the descriptor specifically mentions “written” assignment, then it has to be a written piece of work. 
Marking criteria and GA36
In the GA36 in addition to generic guidance on the marking criteria for students, there is a section on specific guidance for the particular assessment. This is the appropriate place to provide any specific guidance for the particular assessment.   
Examples:
· In groupwork assessments, how the groupwork will be marked and the particular elements that will count in the assessment. Such as minutes of group meetings, observations of the group working together in class or outside, etc.
· In role-plays, the importance of supporting materials vs. the actual performance of the role-play. How the performance element will be marked.
· In assessments where the students create their own titles/projects, how the proposed titles/projects will be submitted for checking, and how they will be approved by the lecturer. Specific guidelines for an appropriate title/project at the specific level of the module. Any support arrangements, such as specific sessions, for title/project creation.


Quiz: Setting assessments
· This quiz consists of three multiple-choice questions.
· You must answer all three questions correctly to proceed to the next section.
· You have unlimited attempts to achieve the passing score.
1. What is the role of a lecturer in setting assessments for a module?
a. Deviate from the module descriptor to introduce variety
b. Follow the assessment requirements closely as outlined in the module descriptor
c. Modify the GA36 form(s) without consultation
d. Set assessments independently without considering learning outcomes
2. According to the information provided, what is a requirement for Component 1, an unseen examination?
[image: Screenshot of the assessment part of a module descriptor. There are two assessment components. Assessment component 1 is a written exam, which consists of a 2-hour unseen examination with 50% weighting. Assessment component 2 is coursework, more specifically a portfolio equivalent to 2,500 words, comprising of no more than 3 parts with 50% weighting.]
a. It must have a specified content outlined in the module descriptor
b. The examination should last no more than 1 hour
c. Lecturers are free to choose the questions and exercises
d. The content must be the same as the examinations from the last 3 years
3. In constructing a portfolio for Component 2, what is a key consideration for ensuring gradual complexity and connectivity between tasks?
[image: Screenshot of the assessment part of a module descriptor. There are two assessment components. Assessment component 1 is a written exam, which consists of a 2-hour unseen examination with 50% weighting. Assessment component 2 is coursework, more specifically a portfolio equivalent to 2,500 words, comprising of no more than 3 parts with 50% weighting.]
a. All tasks should be unrelated to each other
b. The final task should be a written report
c. The portfolio must consist only of written pieces
d. Tasks should exhibit gradual complexity, leading to the final presentation


Information to students
It's essential that information about assessment is shared with students.
You can find UWTSD Assessment Criteria in Appendix GA35 on the Academic Quality Handbook web page and visiting Chapter 7. 
If you are the module leader, then you are expected to provide the students with the following information regarding assessment:
· The module descriptor
· The complete and approved GA36 form(s)
· An explanation of the marking criteria and how they relate to the assessment(s) set
· All expectations you have in relation to assessment
· The regulations on work over the word-limit (UWTSD AQH 7.7)
· Where group working is to be assessed, the methods to be used to apportion marks must be provided
Important!
Please do remember that UWTSD does not allow extensions to assignments to be given by tutors/lecturers/module leaders to individual students.
You can find out about Extenuating Circumstances in the Mitigating Circumstances policy, make sure to select Chapter 12 of the AQH.
Explaining the marking criteria
The GA36 includes both generic and specific guidance for students. If you set the assessment, then you will have provided the specific guidance. If you are working with an already set assessment, then you will need to consult the GA36 carefully.
All particulars mentioned in the GA36 will need to be adhered to/delivered.
Students, even at higher levels, should have a session where they work with the marking criteria for the particular assessment or set of assessments.
We suggest that you use the systems identified in the Racially Inclusive Practice in Assessment Guidance (RIPIAG) report, specifically the Modified Seminar Workshop and the Active Group Marking Exercise.
Modified seminar workshop (MSW)
The Modified Seminar Workshop (MSW) consists of a series of (inter)active and group-based learning exercises that cover at least the following areas:
· What do I need to get started?
· Structuring the assignment
· Formulating an introduction
· Assignment dos and don’ts
· Key advice:
· What are the differences between stronger and weaker assignments?
· Learning the difference between anecdotal, evidence and critical assignments?
Active group marking exercise (AGME)
The Active Group Marking Exercise (AGME) is a group-based activity where students mark previous scripts. Using a combination of the assessment content covered in the MSW and the marking criteria, students have to come to a consensus about the grade score for each previous script. In each case, they provide a rationale for the awarded grade using the descriptors in the marking criteria and the lessons learned in the seminar to justify the grade given. They also have to provide an example of something that would improve the assignment.
Work over the word-limit
If the specified word limit for an assessment has been exceeded, the following penalties would normally apply. The penalty cannot take the work into the fail category (UWTSD Academic Quality Handbook, 7.7).
Up to 10% above the word limit
No deduction off final mark.
Between 10% and 25% above the word limit
Deduction of 5 marks off final mark, or reduce the mark to the capped mark, whichever is the lesser penalty. For example, for an undergraduate student achieving a final mark of 44%, the mark would be reduced to the capped mark of 40%; whereas for an undergraduate student achieving a final mark of 49%, the mark would be reduced to 44%. For a postgraduate student achieving a final mark of 54%, the mark would be reduced to the capped mark of 50%; whereas for a postgraduate student achieving a final mark of 67%, the mark would be reduced to 62%.
Between 25% and 50% above the word limit
Deduction of 10 marks off final mark, or reduce the mark to the capped mark, whichever is the lesser penalty. For example, for an undergraduate student achieving a final mark of 47%, the mark would be reduced to the capped mark of 40%; whereas for an undergraduate student achieving a final mark of 55%, the mark would be reduced to 45%. For a taught postgraduate student achieving a final mark of 59%, the mark would be reduced to the capped mark of 50%; whereas for a postgraduate student achieving a final mark of 64%, the mark would be reduced to 54%.
50% or more over the word limit
Maximum mark of capped mark.
A failure to meet the word limit (or minimum word limit if a range is given)
This may result in lower marks based on the quality of the work because the work may not include the necessary information required for the assessment to meet the stated learning outcomes.
Important!
The feedback on the assessment should explicitly mention any mark deduction and the reason for it.


Quiz: Information to students
· This quiz consists of three multiple-choice questions.
· You must answer all three questions correctly to proceed to the next section.
· You have unlimited attempts to achieve the passing score.
1. Can tutors, lecturers, or module leaders grant extensions to individual students for assignments?
a. Yes
b. No
2. Match the information to be provided to students with its description.
a. Explanation of the marking criteria
b. Regulations on work over the word-limit
c. Methods to apportion marks in group working assessments
d. Mitigating Circumstances policy

e. Details on how to handle assignments exceeding the word limit
f. Guidelines for assessing group work and distributing marks
g. Specific guidance for students, provided by the module leader
h. Information about circumstances that may affect assessment submissions
3. If an undergraduate student achieves a final mark of 47% and exceeds the word limit by 25%, their mark will be reduced to the capped mark of 40%. 
a. True
b. False


Academic misconduct
“Academic Misconduct” is defined by UWTSD, as any action by a student which gives or has the potential to give an unfair advantage in an examination or assessment, or might assist someone else to gain an unfair advantage, or any activity likely to undermine the integrity essential to scholarship and research. 
This can include:
· Plagiarism: presenting someone else’s work or ideas as the student’s own, including using another author’s work, and using automated paraphrasing software.
· Self-plagiarism: submitting work that the student has already submitted for another assessment when this is not permitted.
· Collusion: working with someone else on an assessment which is intended to be the student’s own work and leads to the work being submitted that is substantially different from what they originally wrote.
· Falsifying data, evidence or experimental results.
· False authorship: where someone completes work for a student who then submits it as their own, including use of an essay writing service or buying work online, producing work for another student, arranging for someone else to impersonate a student in relation to an assessment, impersonating another student in relation to an assessment, use of a file-sharing service to access and use the work of others, using AI to generate material for submission where this is not permitted, submitting the work of another student or individual.
· Cheating in examinations (or other formal assessment): including possession of unauthorised material or technology during an examination, and attempting to access unseen assessment materials in an advance of an examination.
· Breaches of research and ethics policies: e.g. carrying out research without appropriate permission.
· Enabling plagiarism: making assignment work, including old assignment work, available to others.
Maintaining academic integrity: guidance and support
You are expected to remind your students of academic integrity and misconduct at the beginning of the module, and at appropriate times during a module. 
· The UWTSD Academic Misconduct Policy is available the Academic Quality Handbook.
· You can find resources regarding academic integrity, including a quick video guide in the Academic Office pages on UWTSD HWB.
· Student Services offers Study Skills Support for all students, which includes support for academic integrity.
Academic misconduct investigation procedure
When a Module Tutor suspects academic misconduct other than in an examination - in relation, for example, to assessed coursework, dissertations or theses - the Tutor shall seek to document the evidence of academic misconduct as thoroughly as possible. 
The Module Tutor shall complete the Academic Misconduct Investigation Form and submit it to the Academic Misconduct Co-ordinator for further investigation as soon as possible, along with a copy of all relevant evidence. You can find the Academic Misconduct Investigation Form (SC05) on the Academic Quality Handbook web pages.
Here is a short overview of the process:
· Lecturer
· Provides information to students about assessments and Academic Misconduct.
· Marker
· Identifies Academic Misconduct. 
· Does the initial allegation (SC05 form).
· Academic Misconduct Co-ordinator
· Checks the SC05 and agrees, or not, with the allegation. 
· Arranges viva, if necessary. 
· Makes probation arrangements (after substantiation).
· Case Officer (Academic Officer)
· Final check of SC05.
· Official communication to the student.
· Arranges Academic Misconduct Investigation Panel and/or Formal Panel.
· Official communication of penalty to student.
Assessment submission
Please remember that all assessments except formal examinations and assessments of a practical nature must be submitted electronically, normally through the University’s virtual learning environment (VLE), Moodle. 
Tutors must ensure that all involved with the assessment process have sufficient knowledge to enable them to use the electronic submission facilities, together with the facilities for grading and feedback. Where submission cannot be via electronic methods or where there are other reasons for alternative submission, the actual method of submission must be made clear, including details of where and how to submit. Where students submit work for assessment in hard copy, they must be given a receipt. The receipt must be signed and dated by an authorised member of the Institute and a copy must be retained by the Institute (UWTSD Academic Quality Handbook 7.6(3)).
In UWTSD, for written assessments, as well as visual aids for presentations, we use Turnitin assignments through the Turnitin Moodle Integration.
Using Turnitin
This video gives you a quick overview of Turnitin and its features: Turnitin Quick guide
Video transcript
Hello and welcome to this quick refresher guide to Turnitin features.
If you want to learn more about Turnitin, please use instead of this video The Turnitin Guide for Markers.
Let us start by the basic reminder. Turn it in is a text matching detector. The result always needs interpretation by the marker.
Setting up a Turnitin assignment is the first step when you go to your moodle page, add an activity or resource and then just to turn the assignment.
There are various options here, but the one to remember is that for draft submissions you need to choose no repository under the similarity report options.
So no repository for draft submissions.
Reading and interpreting The TIN Report takes some time and care.
We will go through the basics here. Of course, the submissions you will see are made up texts for instruction.
When you go to one of your students' pieces of work on Turnitin, the first thing you need to do is to turn on the similarity layer.
This is the red layer here. If it is not turned on, then you will see none of the text.
As soon as you turn on the similarity layer, the text is highlighted.
By opening the match overview. Here we are.
You can see all of the matches easily.
One two. Three four.
Please do not be deceived by the specific source mentioned in the overview.
The match breakdown which you access by clicking on the little arrow here will give you all of the possible sources for any given piece of text.
Remember that the percentage, this big number here, brings together all matches in the submission.
This includes matches that are not necessarily representative of academic misconduct, such as bibliographies, references, quotes, title pages, tables of content or indeed front page information for UWTSD students, for example, dissertations or theses.
So you need to decide which percentages count.
And which don't as well as the extent of each individual percentage.
What you will see is that a lot of the marches will be to other student papers.
That has become much more common over the last seven or eight years.
Some of these student papers will be papers from our own institution.
These you can investigate directly by clicking on open.
Opening the match so the full source view here.
Papers from other institutions, however, are often available to you, but you need to request them.
Some of them, like this one, are not available at all, but now importantly, matching to a student paper does not mean that this is a case of collusion.
Often it is a case of multiple students copying from the same original source.
The match break down by clicking on the little arrow.
Will often give you access to that original source.
As you can see, the source here. In some cases, you will come across matches that are 100%.
So the whole of an essay or a piece of work seems to be matched to another student's submission.
There are several options if you're getting this 100% match.
Option number one. Very common is that you forgot to choose no repository when you set up the draft submission.
And don't worry about it. It happens. All you need to do is ignore the match on Turnitin and I will show you how in a second.
The second option is that two or more connected students have submitted the same work, so students within the same course or who are friends or are in the same apartment or are related.
This is collusion. You can show it by clicking on the link and showing the text similarity between the pieces of work.
Remember that you will need to instigate an investigation for all of the students involved. The third option is if two or more unconnected students have submitted the same work.
This is often evidence of false authorship, such as buying an essay from an essay mill.
Now sometimes, right, like for example, in the case of some 100% matches, but also in the case when the first match is to a student paper, like here. But what you want to show is the match to the original source.
You find that you need to exclude sources from the Turnitin report. You can do that, by clicking on the Exclude Resources button and you choose the sources that you wish to exclude.
And now that 51% that you saw before, match to a student paper is now matched to this original source where the plagiarism comes from.
Sometimes you will find that you you see a lot of many small matches.
So there is a paper full of 2%, 1% or less than 1% matches.
Most of them to other student papers. This is often not collusion or indeed evidence of the student having used an essay mill, even if it looks like it is. The first thing you need to do is drill down by using the match break down and see if there is a common source.
If there is no common source, then this is an example of the use of automated paraphrasing software.
Yeah, this is an example of automated paraphrasing using paraphrasing software,
In this case, Quillbot. This is a paragraph copy pasted from an online source and this is the same paragraph but passed through paraphrasing software.
As you can see, it does quite a good piece of work into taking this and making it seem as if it is not a case of plagiarism.
Now what you will see right is that often enough when you have more, you will have multiple students, all of them using the same automated paraphrasing tool.
You will have you will have cases where the work is shown as a text match to another student paper. Using automated paraphrasing software is academic misconduct? But you need to have told your students about it first because this is a new type of academic misconduct that has become more prevalent over the last three or four years.
It may very well be that you also have many small matches in the bibliography.
Now that is not evidence of academic misconduct.
This is very important. Small matches in the bibliography is not evidence of academic misconduct.
Why? Because most students will use some type of reference creator such as the one provided by the library catalogue.
This means that a bibliographical item would be text matched to other students who have used the same reference creator whichever that reference creator is.
Thank you very much for watching this very quick refresher.
Good luck with Turnitin.
Important!
It is essential that you set up a DRAFT link for each assessment, so that students can check their work through Turnitin before submission.


Quiz: Academic Misconduct
· This quiz consists of two multiple-choice questions.
· You must answer all two questions correctly to proceed to the next section.
· You have unlimited attempts to achieve the passing score.

1. What is considered academic misconduct according to UWTSD's definition?
a. Collaborative group projects
b. Working with peers on assignments
c. Any action giving or having the potential to give an unfair advantage in an examination or assessment
d. Seeking help from Student Services for study skills support
2. Match the type of academic misconduct with its description.
a. Cheating in examinations
b. Self-plagiarism
c. Enabling plagiarism
d. Collusion

e. Attempting to access unseen assessment materials in advance of an examination
f. Making assignment work, including old assignment work, available to others
g. Submitting work that has already been submitted for another assessment when not permitted
h. Working with someone else on an assessment intended to be the student’s own work


Marking student work
The basics
Marks for individual assessment tasks that contribute to an award must be expressed as a percentage (whole number). So, 71%, not A, or 70.8%, or P. 
Marks are awarded to students on an individual basis irrespective of the nature of the assessment task. So, even in group-based assessments, each student must receive an individual mark.
Marks are provisional until confirmed by an Examining Board. So, all marks that you give students will be considered provisional until the relevant Examining Board has concluded. 
Anonymous marking is mandatory only for formal written examinations. 
Marking must be completed within 20 clear term-time working days after submission of an assignment. 
You need to provide feedback for all summative work.
Marking must follow the appropriate Level Marking Criteria according to Appendix GA35 of the UWTSD Academic Quality Handbook.
Understanding the marking criteria
The GA35 of the UWTSD Academic Quality Handbook Appendices includes the generic marking criteria for all levels. It is essential that you understand what these mean and how they work. 
As mentioned above, the GA36 document for the assessment will include any specific guidance for the particular assessment you are marking.
The framework uses five skill categories of learning:
1. Engagement with literature skills
2. Knowledge and understanding skills
3. Cognitive and intellectual skills
4. Practical skills
5. Transferable skills for life and professional practice
The levels: Skills and abilities
The generic marking criteria change from level to level, and cover all levels from 3 (Foundation) to 7 (Master's).
Let's examine what it is expected for each level of study.
Level 3
· Identify and use relevant understanding, methods and skills to complete tasks and address problems that, while well defined, have a measure of complexity. 
· Taking responsibility for initiating and completing tasks and procedures as well as exercising autonomy and judgement within limited parameters. 
· Show awareness of different perspectives or approaches within an area of study or work
Level 4
· Demonstrate knowledge of the basic underlying concepts and principles of a subject, and an ability to evaluate and interpret these within the context of that area of study. 
· Show the ability to present, evaluate and interpret qualitative and quantitative data in order to develop lines of argument and make sound judgements in accordance with basic theories and concepts of their subject(s) of study. 
· Evaluate different approaches to solving problems, and be able to communicate the results of study/work accurately and reliably, and with structured and coherent arguments. 
· Undertake further training and develop new skills within a structured and managed environment and have the qualities and transferable skills necessary for employment requiring the exercise of some personal responsibility.
Level 5
· Develop sound knowledge and critical understanding of the well-established concepts and principles in the field of study, and of the way in which those principles have developed.  Apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. 
· Show knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. 
· Show understanding of the limits of one’s personal knowledge, and how this influences one’s analyses and interpretations.  
· Use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. 
· Show ability to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. 
· Undertake further training, develop existing skills and acquire new competences that will enable one to assume significant responsibility within organisations.
· Show the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.
Level 6
· Show coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. 
· Accurately deploy established techniques of analysis and enquiry within a discipline, using one’s conceptual understanding to devise and sustain arguments and/or to solve problems. 
· Be aware of the uncertainty, ambiguity and limits of knowledge. 
· Show critical evaluation of evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. 
· Apply the methods and techniques that one has learnt to review, consolidate, extend and apply knowledge and understanding, and to initiate and carry out projects. 
· Manage one’s own learning, and make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). 
· Demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.
Level 7
· Demonstrate a systematic understanding of knowledge, and a critical awareness of current problems and/or new insights, much of which is at, or informed by, the forefront of the academic discipline or area of professional practice.
· Demonstrate a comprehensive understanding of techniques applicable to one’s own research or advanced scholarship.
· Show originality in the application of knowledge, together with a practical understanding of how established techniques of research and enquiry are used to create and interpret knowledge in the discipline
· Show conceptual understanding that enables the student to evaluate critically current research and advanced scholarship in the discipline to evaluate methodologies and develop critiques of them and, where appropriate, to propose new hypotheses. 
· Deal with complex issues both systematically and creatively, make sound judgements in the absence of complete data, and communicate conclusions clearly to specialist and non-specialist audiences.  
· Demonstrate self-direction and originality in tackling and solving problems, and act autonomously in planning and implementing tasks at a professional or equivalent level to continue to advance one’s knowledge and understanding, and to develop new skills to a high level. 
· Develop the qualities and transferable skills necessary for employment requiring the exercise of initiative and personal responsibility; decision-making in complex and unpredictable situations/professional environments; and the independent learning ability required for continuing professional development.
As you can see above, the expectations of students increase and become more complex as we move from level to level. 
If you are teaching mixed cohorts, then it is essential to remember the different expectations per level when you are marking, and mark accordingly.
The easiest way to calibrate according to level is to compare the same skill in the marking criteria across levels. It is best to do this by considering across categories; we would suggest using Fail (0-29), Good (50-59) and Exceptional (85-100).
Take for example, the Engagement with Literature skill at Level 3. Consider the differences between categories:
	Fail 0-29
	Good 50-59
	Exceptional 85-100


	Limited evidence of reading and/or there is reliance on inappropriate sources. Limited engagement with information gained through class contact. Very poor use of referencing.
	Engagement with an appropriate range of reading beyond information gained through class contact. Referencing may show minor inaccuracies or inconsistencies.
	Exceptional critical engagement with a very wide range of relevant reading. Consistently accurate application of referencing.


Let us then compare this with the equivalent at Level 4:
	Fail 0-29
	Good 50-59
	Exceptional 85-100


	Little or no evidence of reading and/or reliance on inappropriate sources. Views and findings mostly unsupported and non-authoritative. Referencing conventions used incoherently or largely absent.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts rather than other sources. Referencing may show minor inaccuracies or inconsistencies.
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.


The difference between categories (classes) and levels is significant. 
Avoiding traps in marking
One of the main issues with marking is that “good” or “successful” students are over-represented in the pool of markers. That is inevitable as it is a consequence of knowledge and expertise. However, it does create a series of traps for the unwary marker.
"What I would have done as a student"
The first trap is to take the instinct of “what I would have done as a student” and consider that as the basic expectation. We often forget that what we did as students most probably resulted in marks much higher than a 40. It is best if, instead, we tried to create a clear set of expectations that relate to the letter of the marking criteria; so, “Limited evidence of reading” means really limited, rather than limited by the standards of someone who normally achieved 2:1 or 1st class marks.
The "ideal" student
The second trap is to judge our students and their work based on some “ideal” student, where such an “ideal” is either a baseline for the cohort as a whole, or a baseline for any mark over 70. Such “idealisations” can be expressed in naïve or rose-tinted terms. 
For example:
· “A good student always comes to class”. With the unspoken corollary: “and they remember everything I said in every lecture, take perfect notes, and do all the extra reading I mention in passing”
· “A good student starts their work as early as possible”. With the unspoken corollary: “and they know exactly what to do, do not get confused, and can read the marking criteria as well as I do”
· “A good student has an instinct for critical analysis”. Effectively a type of talent that cannot be taught or learnt and you either have it or not. So, if you don’t have it now, you will never get it.
These students do not exist. They are a combination of imperfect memory and frustration. So, they should never be used to judge real students and their work.
Fear of low or high marks
Another trap is the fear of low or high marks. There are 30 marks in the first class, and 39 marks in the fail category. Yet the majority of marks tend to cluster between 35 and 75, showing an unwillingness on the part of markers to give what they consider very low or very high marks. Yet, the marking criteria allow us to make judgements within the fail and first class categories with the same granularity as in the range between 40 and 69.
Let us take the Level 4 criteria for Engagement with literature. There are considerable differences between a Fail (0-29) and a Marginal Fail (30-39), as well as between Excellent (70-84) and Exceptional (85-100).
	Fail
0-29%
	Marginal Fail
30-39%

	Little or no evidence of reading and/or reliance on inappropriate sources. Views and findings mostly unsupported and non-authoritative. Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.



	Excellent
(1st/ Distinction)
70-84%
	Exceptional
(1st/ Distinction)
85-100%

	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing.
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.



Uniformity of student's work
The final trap to consider is the misconception that all of a student’s work need to be at the exact same level and class. Often, students do not achieve a uniformly distinct skills performance that meets all of the expectations of a particular classification band and they may demonstrate stronger performance in relation to some assessment criteria than others. A useful principle when applying the criteria is to look for the ‘best fit’ classification. For example, a student assignment may display one or two of the characteristics in the 70-84% band and many characteristics within the 60-69% band, but may not quite achieve the standard of the 60-69% band in one or two areas. The best fit in that case is likely to be within the 60-69% classification.

Quiz: Marking student work
· This quiz consists of three multiple-choice questions.
· You must answer all three questions correctly to proceed to the next section.
· You have unlimited attempts to achieve the passing score.

1. Anonymous marking is mandatory for all types of assessments, including group-based assessments. 
a. True
b. False
2. What is one of the traps to avoid in marking assessments?
a. Overestimating the expectations for students who achieve 2:1 or 1st class marks
b. Creating clear expectations based on the marking criteria
c. Judging students based on an "ideal" student with unrealistic expectations
d. Providing feedback for all summative work
3. The fear of low or high marks is reflected in the majority of marks clustering between 35 and 75. 
a. True
b. False


Feedback and feedforward
This section will provide guidance on how to provide feedback on students' work.
Marking and feedback must be completed within 20 clear term-time working days after submission of an assignment. It may be that the module you are teaching has a different completion cycle; that may be less than 20 days, and will never be more than 20 days, with the exception of Master's dissertations.
Formal assessment feedback must be prepared for every piece of assessed work that contributes to the formal assessment of an individual student’s performance.
It is strongly encouraged that you use the appropriate level rubric as part of the feedback you provide.
This video will cover guidelines for good feedback.
Giving effective feedback
Feedback is key for our students because it helps them understand what they're doing well and where they can get better. Here are some tips for giving them effective feedback that will help them improve.
· Look to the future: Feedforward is the most important element of feedback. You should ensure that your comments provide ways for the student to improve in future and frame them as such.
· Be clear, specific, and consistent: In your feedback, you should highlight both strengths and areas for improvement. Vague or overly general comments can be less helpful. Also, make sure to maintain consistency in your feedback approach throughout the course to help students understand your expectations.
· Constructive criticism: Frame feedback in a constructive and supportive manner. You should offer actionable suggestions for improvement rather than just pointing out errors.
· Feedback sandwich: Consider using a feedback sandwich approach which involves starting and ending with positive comments while addressing areas for improvement in the middle. 
· Two-way communication: It's good practice to spend time in class discussing feedback with students after each assessment and, if possible, before their next submission. Create opportunities for students to seek clarification and encourage a dialogue to address questions and concerns. These discussions may help students reflect on their weaknesses and plan for future improvements. You can also guide students to identify strengths in their work using feedback and the rubric.
· Goal setting: Encourage students to set goals for improvement based on your feedback. This helps them take ownership of their learning and progress.
· Professionalism: Finally, always ensure you maintain a professional and respectful tone in your feedback, emphasising that it is about the work, not the individual.


Quiz: Feedback and feedforward
· This quiz consists of three multiple-choice questions.
· You must answer all three questions correctly to proceed to the next section.
· You have unlimited attempts to achieve the passing score.

1. What is the maximum time frame for completing marking and feedback after the submission of an assignment?
a. 10 days
b. 20 days
c. 30 days
d. It varies based on the module's completion cycle
2. Feedback should focus on both strengths and areas for improvement, and it is encouraged to use a "feedback sandwich" approach.
a. True
b. False
3. Match the guideline for good feedback with its description.
a. Clarity and specificity
b. Constructive criticism
c. Feedback sandwich
d. Two-way communication

e. Be clear and specific, highlighting both strengths and areas for improvement.
f. Create opportunities for students to seek clarification or discuss their feedback.
g. Start and end with positive comments while addressing areas for improvement in the middle.
h. Encourage students to set goals for improvement based on feedback


Moderation
All assessments which contribute to a final award/degree classification must be subject to moderation. You may be asked to take part in a standardisation exercise as part of a group of markers to ensure parity.
UWTSD follows specific systems of moderation. Which system is the one for the module you are teaching will be identified to you by the Programme Manager.
The majority of modules use internal moderation, but some modules or assessment may use second marking or blind double marking.
Let's review these three systems of moderation.
Internal moderation
In internal moderation, the marker marks and annotates the work fully. The role of the moderator is to check that the marking is appropriate, exercising a professional judgement about whether the process of marking has been fair, appropriate and in keeping with the assessment criteria for the module.
Internal moderation uses sampling. The rules of sampling are as follows:
A representative sample of at least six pieces of work will be selected and should include:
· examples of work in the first class category (or equivalent for other awards); 
· examples of work in the fail category; 
· examples of work from each classification; 
· examples of work within 2% of a classification boundary (or equivalent for other awards)
Second marking
In second marking the first marker annotates the work and the second marker marks the work in the knowledge of this information. Marking is done sequentially, i.e. the first marker needs to finish before the second marker starts.
Blind double marking
In blind double marking both markers record their marks and comments separately and then compare marks and resolve differences to produce an agreed mark. Marking is done concurrently.
The UWTSD regulations relating to moderation are both strict and specific.
If the moderation process identifies concerns relating to the marking in one or more categories, all work in the identified category must be reviewed and any differences must be resolved by means of discussion and negotiation. This means that resolution will not relate simply to the sample but rather to all work in that category. For example, if the moderator identifies issues with marking of first class work, then all work in the first class and all work that could be in the first class needs to be reviewed.
If such resolution is not possible, the work must be marked by an additional marker identified by the Chair of the relevant Examining Board. The marks awarded by the additional marker are final. The process by which a final mark is agreed must be carefully documented so that the module External Examiner is able to follow that process.
If you are marking as part of a team, then you should take part in calibration exercises to ensure parity of marking across the module/team.


Quiz: Moderation
· This quiz consists of two multiple-choice questions.
· You must answer all two questions correctly to proceed to the next section.
· You have unlimited attempts to achieve the passing score.

1. All assessments contributing to a final award/degree classification must undergo some form of moderation.
a. True
b. False
2. In blind double marking, how is the marking process conducted?
a. The first marker annotates the work, and the second marker marks the work sequentially
b. Both markers record their marks and comments separately, then compare and resolve differences concurrently
c. The moderator checks the marking for fairness and appropriateness
d. The first marker marks the work, and the second marker marks the work in isolation
2
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