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Element 1

Reflective practice is rooted in theory and supported by research, it can support practitioners to achieve high quality provisions and support individuals to consider all aspects about themselves in practice through continuingly improving, challenging and modifying practices to provide the best possible care in early years setting (Colwell, 2019, Pacey, 2016). Reflective practice is a structured approach to evaluate individual practice in early years settings (Play Wales, 2018).
Reflective deliberation is applied in settings, in order to develop individual educators’ awareness of the influence, his or her own actions have on a group of children, and to share experiences and design and implement working practices. (Venninen et al. 2012). John Dewey first highlighted reflection in practice nearly 100 years ago, Dewey (1909) believed that educators must interact with their environment in order to adapt and learn from their experiences (Dewey, 1909).
Reflective and reflexive processes allow us to be self-critical in our practice. It is analysing your own experiences to improve the way you work (Bright Knowledge 2003). Questioning your actions in this way is extending your thoughts one step further to enable practitioners to develop professionally. (Dallos and Stedmon, No Date). Early years practitioners begin their career not knowing everything, bringing a different set of skills sets and experiences to a professional setting. Reflection enables continuous learning from mistakes and successes creating stimulating environments for children to learn and thrive from (Play Wales, 2018). Nutbrown (2012) suggests that high quality provision in an early years settings can positively impact on young children’s educational outcomes, this highlights and acknowledges the significance of reflective practice to the outcomes for early years children. 



A reflective practitioner can evaluate their own practice and interactions with children, colleagues and parents, this will help to identify personal professional growth and development that will support a more confident, effective practitioner (Pacey, 2016). Sylva et al (2004) suggested in the EPPEY report that practitioners who consider the interactions they have with children and engaged in sustained share thinking impact the quality of care provided. The evidence suggest that the quality of care makes a difference to a child’s development, there is a significant relationship between quality of care in a nursery setting and improved child outcomes (SureStart, 2004).

Making the time to reflect is important, it is also about finding and understanding the right reflective model that works best for you (Play Wales, 2018).

Models of reflection offer a structured process to guide the act of reflection. Studies have also revealed that the depth of reflection varies even during the same discussions. As the reflective understanding deepens the educator will also develop their pedagogical observations that can be used to further develop their depth of awareness and influence (Dahlberg et al. 1999).  Schon (1976) ‘Knowledge-in-action’ which is to reflect whilst you are participating in an activity and ‘Knowlegde-on-action’ which is to reflect with hindsight after an event (Schon, 1976 cited in Brock, 2015).

Gibbs (1988) reflection model is a circular process with a six-stage plan of reflective practice in action. Gibbs’s model enables a practitioner to move through the cycle by simply describing what has happened through hands on experience or ‘learning through doing’ and through a process of analysis develops future actions (Brock, 2015). 

Spiral curriculums such as Bruner (1959, quoted in Rose, et al. p117) suggests that revisiting experiences develops a deeper understanding, Gibbs’ model support this  to facilitate the practitioner to revisit the experience and develop deeper understanding. 

This type of model works well within the early years, as setting are continually wanting to change and improve provisions it’s a great way to develop activities, make them more challenging and continually enhance building on prior knowledge as supported by the Foundation Phase pedagogy (Welsh Government, 2008).

Gibbs’ model of reflection (1988) is a more structured approach to reflection which can particularly benefit newly qualified practitioners who are also new to reflection as it offers clear guidelines to lead you through the reflection process. The advantages of this cycle are that the questions guide you through the sequence in an order which need to be considered before moving onto the next question.  As you become more familiar and gain more experience it allows you to give a more balanced judgement (Forrest, 2008). However, there are also draw backs to this model. As the model also focuses on thoughts and feelings during an experience this can differ from person to person and therefore have different outcomes (The University of Edinburgh, No Date).  It does not take the view of the activity or event from a different perspective and as its observations are from your personal point of view some practitioner may find it intimidating to give an honest view of oneself (Bishop and Blake, 2007).

Another reflective model that can be used is Rolfe et al. (2001), this model can also be seen as simple and straight forward as it is only based on three questions only, What?, So What? and Now What? (Brown, 2015).  However, this does not necessarily mean that the reflection should be superficial but should be as comprehensive as possible. This model would perhaps be better suited to individuals with prior knowledge and experience of reflection, as the reflective understanding deepens, the educators will also develop their pedagogical observations that can be used to further develop the process (Venninen et al. 2012)

Gibbs’s model could be seen to be more time consuming as there are more stages to work through, practitioners may feel there is little time for paperwork as they can be consumed by practical tasks. However, as a tool for new practitioners this can be time well spent to develop an understanding of how you learn as an individual and actions you need to take in order to progress the learning further (Bishop and Blake, 2007). 

Looking at reflective models, individuals could prefer the cyclical manner in which Gibbs model is based or Rolfe who provides educators with a toolkit of reflexive practice. Honey and Mumford (1995) identified that by practitioners thinking about their preferred style of reflection you’re likely to learn much easier and quicker. All settings should ensure that their staff’s development needs are identified and considered regularly as this supports the principles of Continuing Professional Development (Welsh Government, 2016).

Both of these reflective concepts also allow a practitioner to focus on positive behaviours and ideas as well as any improvements, this can be an important element to success as positive reflection can significantly develop a learner’s competence and confidence (Hardavella et al. No Date). Rose et al (2016) also agrees if we do not evaluate our reflections in a positive light, we may not develop a capacity to learn from our mistakes. 

Each of these models have slightly different themes of approaches, the main difference is the number of steps involved (Gibb’s has more) although they also ultimately share a common goal which is to support student learning and staff development. (University of Cambridge, 2020).  Being active agents in your own learning can depend on and how in- depth you go with both models (Brock, 2015). 















Element 2				Briefing Paper



      What is reflection?

· Reflection is the process that moves a learner from one experience into the next with deeper understanding of its connections to other experiences and ideas (Rodgers, 2002).

· Moon (2004) suggests we reflect in order to learn and we learn as a result of reflecting.

· It is the thread that makes continuity of learning possible, and ensures the progress of the individual and, ultimately, society (Rodgers, 2002).

· Dewey (1909) believed student who are learning must experience hands on interactions to learn. He believed experience of students and teachers together can be more beneficial to the outcomes.

· Schon theorised that the ability to reflect on action is necessary in order to engage in continuous learning that is crucial for professional practice. (Schon, 1976 cited in Brock, 2015).  

F


         Why is reflection important?

· The reflection process encourages practitioners to work with others, share best practice and draw on others for support. (Enfield and Strasz, 2011). 
· The leading concept is the idea of development of working practices and pedagogy through a reflective and open dialogue (Venninen et al. 2012).
· The Welsh Government (2018) Foundation Phase identifies that play is an important part of a child’s early development.  Reflective practice can help practitioners identify areas of the setting where provisions set up worked well, what could be enhanced and consider different ways to stimulate the children’s interest as a group and individually. Using a reflective approach to the provision available for children will support practitioners adapting the environment to meet the needs and interests of each individual child. This will ensure that at all times a high standard of care, development and educational experiences are being provided. Nutbrown (2012) suggests that poor or mediocre provision will have little impact on a child’s educational outcomes.  
· It was suggested in a study that children in early years settings thrive most successfully when engaging in activities that prompt deep thinking (Blactchford et al.2002)
· Unicef (No Date) Article 3 identifies the best interest of the child must be of top priority. Reflecting on day to day engagements with the children adults can observe and encourage social and cognitive development and also support the rights of a child.
· Researching Effective Pedagogy in the Early Years (REPEY), also agree that environments that encourage ‘sustained shared thinking’ foster overall better outcomes for children (Siraj-Blatchford, 2002).
· Focusing on the unique child is part of the early years foundation phase, creating opportunities for children to grow in their own uniqueness, this should be true also of professional practice (Evans, 2010).
 
For further information of how reflective practice can improve quality and service within early years practice see link 
 https://www.youtube.com/watch?v=efeizNuuEo0     




How to reflect

· Schon (1987) describes two way in which reflection can take place, ‘reflect on action and to reflect in action’. Reflection on action refers to thinking about actions and activities after the event. While reflection in action is the ability to consider ongoing activity from the perspective of multiple criteria.
· Reflection is developed in the context of supervision, conversations about the meaning of experiences and how they fit with theoretical assumptions of policies are encouraged (Dallos and Steadman (No Date)
· Argyris and Schon (1974, quoted in Lindon and Trodd, 2016) developed a theoretical model. Their perspective was aimed at helping professionals to understand the process and to support discussion by given visual cues, they identified 3 main parts to their model that would allow the practitioner to make more active and better-informed choices.
· Reflection on your action can be challenging, reflection requires conscious effort. It is something that will becomes easier with experience and even automatic (Johns, 2000).
· Mentors/supervisors in settings can provide resources, skills and guidance to develop reflective practice (Pacey, 2016). 
· Reflective practice requires attitudes of open-mindedness, responsibility and wholeheartedness (Dewey, 1909).


                    

 Models of Reflection

· There are many reflective models to support student learning and staff development. However, they all share the same basic principles which aim to get the best result from learning (University of Cambridge, 2020).
· Reflective models are a useful resource to begin the reflective process but as your reflection habits deepen you may choose to change to a different approach that suits new circumstances. 
· Naturally the more you reflect the deeper your analysis of an event and the more experience you gain with reflective models (Johns, 2000).

An example of two reflective models can be seen below:

Gibbs’ Reflective Cycle
Gibb’s, 1988 (Google images)

	[image: Gibbs' Reflective Cycle - Helping People Learn From Experience]						Gibbs’ reflective cycle is split up into six stages. Gibbs’ model encourages participants to think systematically about an experience (Mulder, 2018).

Rolfe et al.’s 2017, (Google Images)

  Rolfe’s’ Reflective Model
[image: Rolfe's Reflective Framework (2001)]Rolfe et al.’s model has the virtue of simplicity and straightforwardness, as it based around just three questions (Brown, 2015).

What is ultimately important is that you learn from your reflections and from the investment of time and effort that you put into the process. If you are privileged to be working with children and their families you owe it to them to be as knowledgeable, skilful, moral and reflective as you can be (Hayes et al. 2014).
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	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	
Story time with nursery 2 children aged 3/4 years old, 8 children within group with 1 adult.
The chosen story will be ‘we’re going on a bear hunt’ linked to our current theme.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	
· To enhance listening skills
· Promote understanding of the sequencing skills
· Develop vocabulary and language skills
· Imagination for their own play 
· Encourage confidence to express themselves and develop inference
· Thinking and problem solving

Supporting Welsh Government (2015) Foundation Phase Profile language, literacy and communication skills.


	Eich rôl chi                                                                   Your role

	
My role within this activity was to organise and facilitate a story telling session so that all children within the group feel involved and are listening. To achieve this there are some key elements that needed to be addressed;
· Making sure story telling takes place at a suitable time
· Ensuring all children are able to view the pictures on the book
· That the chosen story is suitable for their understanding
· To make story time fun and engaging
· To allow time for children to listen and respond and ask questions
· To observe children and respond appropriately to their engagement
· Record any significant observations







	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	During this activity most of the children sat well and engaged in taking part in the story. The activity was well planned as the story was appropriate to the level of development of the children. The activity was undertaking on the carpet area which gave the children a relaxing space to sit comfortably without distractions.  Before the story session started, I ensured resources were readily available.  By telling the story with the use of verbal and non-verbal cues I was able to direct my attention to all children within the group. I encouraged the children’s enthusiasm be using a varied tone to set the scene and create atmosphere. The children responded with excitement and were keen to join in by making the noise of the bear and listening to find out what happened next in the story.

To develop this further next time I could use musical instruments to support the children making noises heard within the story. 



	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	Within this group there was one child with EAL. During the session I supported the child by supporting an answer to a question by just pointing to the pictures in the book. I supported this child by ensuring he sat closet to me, I engaged with him frequent eye contact and smiles for encouragement. When this child did become distracted, I gave him the puppet of the bear to hold, this redirected his attention and encouraged him to make the noise of the bear when appropriate within the story.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	
From previous experience i understood that even though the child is not as fluent in speaking english as his peers he was still able to benefit from the story. Listening to the rhythm and language patterns will support language development.
I am aware that EAL children may go through a silent period and although he might understand the question that was asked he may not be ready to verbally answer, so to support this I encouraged him to point to the pictures in the book. 
I demonstrated an understanding of language development through the use of repetition and encouraging the children to take part in the rhyme of the story. I also promoted word play by pausing and allowing the children to finish the sentence.

I drew upon my knowledge on my multilingualism model understanding language acquisition.




	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	
During the activity I observed the children’s participation and enjoyment and reflecting on my role and responding appropriately to keep everyone engaged. This included my energy and enthusiasm particularly in response to support the children to explore the feelings within the story. I used eye contact appropriately and was patient with children who needed longer or support to respond to any questions I asked. 

I responded to children’s concentration levels, ensuring the session was at the right pace and timed appropriately so those with less of a concentration span were able to complete the session successfully.

Following the session, the resources were available for the children to explore independently to encourage independent learning and imaginary play opportunities.


 

	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	
I value the rights of a child (Unicef, No date) ensuring all children have a voice and equal access to learning. By responding to the individual needs I provided equality.


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	
To benefit the EAL child a smaller group would encourage more participation as the child may feel more confident. By translating some key words in their home language could help the child relate to the story further. I could demonstrate value for the home language by trying to pronounce these words myself role modelling a positive attitude to making mistakes and learning from them to develop language skills. The use of the sandwich method would also be beneficial. 
To enhance the children experience the activity could be undertaken outdoors encouraging the children to explore the environment. Through manipulating the grass and trees the children would learn from first hand experience, while listening for the sounds in the story would further develop listening skills through a multi-sensory learning experience.


































Element 4 Personal Development Plan


	Area for further development
	Why?
	How?
	Who/Where

	PGCE Teacher Education programme.
	Career Progression and development.
	Application should be made online through UCAS teacher training portal.
	Apply to UWTSD mid to late October 2020. 
Book online taster sessions July 2020.

	

Welsh language
	
To support welsh heritage.
	
online course 
	Welsh Government ‘Cymraeg Dysgu’ available at www.learnwelsh.cymru  

Ongoing training

	

First Aid
	
CIW Requirement, 
Professional development


	
Apply through family information service training booklet
	
British Red Cross, Paediatric training awaiting further information due to Covid 19.

	
Forest School outdoor learning



	
To gain knowledge and skills to providing and enhancing outdoor learning.  
	
Apply through family information service training booklet.
	


Apply online at https://www.forestschoolsnpt.org.uk/training/ 
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