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Critically evaluate a selected range of methodological approaches appropriate for research in work-based settings with due consideration to research ethics and insider research issues.

5th February 2021



In this essay I will be addressing a range of methodological approaches that will help me when I undertake research as part of my future research. My area of interest, and therefore study, is with the psycho-physical connections a singer or actor make when connecting to their voice with emotion. As I begin considering what study I would like my work-based research project to be, I must take time to consider the most appropriate and relevant methodologies to use for my research project’s integrity. In Cohen et al (2007) they highlight Hitchcock and Hughes (1995) who have proposed that all research is based within philosophy where we must find our ‘ontological assumptions’ which prompts our ‘epistemological assumptions’ and finally informs our methodological considerations and data collection choices. Chilisa and Kawulich (2015) address this and tell us how it is our approach to a problem that advises us how we should study it. 



Ontology addresses our core beliefs of reality; what is it about the nature of reality we believe? (Chilisa and Kawulich, 2012 p.1). What do we know? Our impression of the world reveals whether we believe the existence of a single ‘verifiable reality’, or if there are numerous socially constructed realities (Chilisa and Kawulich, 2012, p.1), that is assuming there is a real world at all (Guba and Lincoln, 1994). 

Epistemology questions the sources of our understanding; how do we know what we know? It holds our assumptions to question and asks us how we can prove this information is real and true (Chilisa and Kawulich, 2012 p.1). 

In acknowledging my personal world view I am able to examine my beliefs and establish what I see as truth (Chilisa and Kawulich, 2012, p.1). This is known as a research paradigm. The paradigm I choose will guide my research motivation, resolve, my assumptions, and ultimately influence which research methods, methodologies and literature I will use (MacKenzie and Knipe, 2006, p.2). In order to discover which paradigm I ought to use, I will decide what my ontological position is.
In my work as a singing and acting teacher, focussing on vocal performance I regularly work with various developmental ages and as such I structure my lessons and language according to those I am working with. This requires that I make assumptions whilst they are singing and talking on what is physically happening to their bodies, voice and what they are feeling emotionally. My work-based research concerns emotions and how performers are able to induce emotion through their voice alone. As a teacher I am unable to control my students’ emotions or fully understand their perception of what an emotion means or feels like, it is a subjective experience and deeply personal. Ontologically, I do not believe that there is a only a single reality. This is because individually we can experience an event differently based on many factors such as our history, upbringing and class which in a single reality we would surely experience identically. ‘Human behaviour, unlike that of physical objects, cannot be understood without reference to meanings and purposes attached by human actors to their activities’ (Denzin and Lincoln, 2017, p. 106). As I cannot control a student’s voice production or emotion, nor they mine, I believe that their reality and truth are not the same as mine. However, although their individual realities are different, there are some truths that we can prove to be the single reality. We know through scientific research how our vocal apparatus works; there are four major cartilages in the larynx, one is called the epiglottis and it lowers to cover our trachea when we swallow so we do not ingest liquid or solids into our lungs (Doscher, 1994). This is information can be discovered as a truth by using a camera scope on singers then observing how their vocal apparatus is working whilst they swallow, and it can be observed several times using different voice users. This dilemma resolves me to believe that there is potential for both single and multiple realities.


Bogdan and Biklen (1998, p.22) choose to define a paradigm as ‘a loose collection of logically related assumptions, concepts, or propositions that orient thinking and research’. Whereas, Guba and Lincoln, 1994 refer to paradigms as a set of basic beliefs, and Feilzer (2010) adds that paradigms ‘direct research effort’. After careful consideration and debating my ontological and epistemological alignment I can assess which paradigm best suits my view of the world, this I can use to create the foundation for my research project. Before exploring these three paradigms in depth, Chilisa and Kawulich (2012) express that there is not a single paradigmatic or theoretical framework that is correct, only the one the researcher finds that best answers the question at hand. A researcher may notice their paradigm feeling ‘prescriptive’ and may choose to reject research methods that do not fit their chosen paradigmatic view (Feilzer, 2010). Paradigms ultimately inform our research methods and methodology.
I shall explore three paradigms in this section: positivism, constructivism and pragmatism (Feilzer, 2010).

Positivism, also known as the ‘scientific method’ (MacKenzie and Knipe, 2006), was conceived by Auguste Compe who viewed scientific research and evidence as the ‘representative of truth’ rather than that of metaphysical opinion (Chilisa and Kawulich, 2012, p.7). Positivism bases its knowledge on verifiable assumptions we are able to confirm as fact (Guba and Lincoln, 1994), and researchers who use this as their paradigm will be ‘testing a theory or describing an experience’ (MacKenzie and Knipe, 2006 p.3). The ontological concept of Husserl’s single reality is at the core of positivist research, as it is believed that there is only one truth to be found (Feilzer, 2010). Researchers using this paradigm are more likely to be aligned with using quantitative methods of compiling evidence through technical methods, measurements and designs (MacKenzie and Knipe, 2006, p.3)


In stark contrast to the positivist paradigm the constructivist (interpretivist) paradigm, which was also developed from Husserl’s phenomenology, is firmly rooted in hermeneutic phenomenology (MacKenzie and Knipe, 2006). We will talk about hermeneutics in depth later in this essay, but it regards interpretation as an important part of understanding a person’s worldview (Laverty, 2003). The constructivist paradigm gives the researcher freedom to see multiple realities from an ontological point of view (Guba and Lincoln, 1994). Feilzer (2010) states she doesn’t believe there is just one objective reality and that those people who align with this paradigm favour qualitative methods because the subjective inquiry is the only kind truly possible. Qualitative methods of data collection are most often associated with constructivism as the researcher often does not have to lead with a theory but can rely on the collected data, and sometimes uses a combination of both qualitative and quantitative methods to achieve this (Feilzer, 2010; MacKenzie and Knipe, 2006). MacKenzie and Knipe (2006) writes that a ‘constructivist researcher tends to rely upon the ‘participants’ views of the situation being studied’ (p.3). It is fair to say that ethics underlines this paradigm due to the deep involvement of participants, especially in work-based research. The hermeneutic methodology does not protect the researcher from disinformation given by a participant and, if discovered, may cause obstacles with trust, confidentiality and other social aspects to the data (Feilzer, 2010; MackNezie and Knipe, 2006; Guba and Lincoln, 1994).

Pragmatism is regarded as an alternate option to those who wish to collect data qualitatively and have use of some quantitative methodology to solidify their research in evidence (MacKenzie and Knipe, 2006). This is known as the mixed methods paradigm which gives flexibility in which methodologies and research methods a researcher can use. Pragmatists do not align themselves with a specific ideology or reality and think of their research primarily. MacKenzie and Knipe (2006) further this by telling us how a pragmatist places the research central to their investigation to understand the problem and will use whaichever methodologies and research methods needed to solve it. Feilzer (2010) notes there have been many unproductive debates regarding mixed methods research, with many researchers arguing the advantages and disadvantages of qualitative and quantitative research. Although there are positives and negatives respectively to each methodology and set of research methods, as a researcher searching for a truth you must use whatever means necessary to uncover it. Whilst pragmatism is regarded as an alternative paradigm (Feilzer, 2010) summarises it as avoiding testy arguments on matters of truth and reality, but philosophically welcoming the ontology of both singular and multiple realities as possibilities.

With due consideration to my work, I value finding answers that will help myself grow as a teacher and my students as performers. As I have already stated earlier in this essay, I believe there are multiple realities which guide us as individuals which lends me to the constructivist paradigm, but there are some things I recognise as single truths which are applicable to everyone which suggests a single reality also exists. The question I have to ask myself is: Do I value the nature of reality and being more, or equal to, the work-based research problems I wish to solve? With everything considered, I align my beliefs with the pragmatic paradigm.
With my focus on emotion, I make the assumption that everyone has the ability to experience similar emotions, but their past history dictates what that emotion means to them. Happiness for one person may feel different to the next, and I recognise this is a subjective understanding. To truly comprehend what emotion means to each participant requires an element of communication which qualitative methodologies allow me to do. Yet each participant’s experience of emotion will lie in different intensities and quantitative research methods can measure these levels. 



Methodologies are directly linked to a researcher’s behaviour and belief system based on their personal assumptions of each paradigm. Two of the most common methodologies are qualitative and quantitative. Hoepfl (1997) states that ‘qualitative analysis results in a different type of knowledge than quantitative inquiry’. Dabs (1982, pg. 32) in Berg (2001) defines quality as imperative to all things- its essence and ambience, and quantity as the volume or amount of a thing. Qualitative methodologies concern the use of communication at the core its belief. Communication is important, especially in my future work-based research as Denzin and Lincoln (2007) tell us, it can provide ‘rich insight into human behaviour’. Although there are people who disagree, Pope et al (2000) positively believe that qualitative methods of data collection can create ample information from interview, focus group and field note transcripts, but admits that the researcher must spend a huge amount of time sorting and interpreting them. There are two ways to approach analysing qualitative data: Inductive and deductive (Neale, 2016). 
Inductively analysing the collected data creates a theory based off the data you receive and building your research project from gaps and issues that arise in your chosen area. (Burnard et al, 2008)
Deductive analysis is good for researchers who have a theory and can look for their theory in the data collection. It is quicker than inductive analysis but is inflexible and ‘potentially bias the whole analysis process’ (Burnard, et al, 2008, pg. 429)

Quantitative research methods involve processes which will collect data through scientific and mathematical means rather than communication. The area of quantitative methods is broad and started in the 1890’s with traditional and classical statistics (Little, 2013). Involving quantitative methodology in your research means you are either processing data for exploratory purposes or to confirm your theories (Davies, N.D.). In my case I will be using mixed methods to complete my research, and this will likely be exploratory. Measurements are an important part of quantitative research methods, relying on scales within questionnaires and surveys to produce data to analyse (Davies, N.D.). These can be completed at the start and end of a research task to collect a reliable source of information. This data will form a solid foundation to my research.



In this section I will be exploring phenomenology and sourcing its origins. According to the Merriam-Webster dictionary, phenomenology is defined as a movement within philosophy that studies the progress of ‘human consciousness and self-awareness’. Phenomenology is a type of qualitative research that concentrates on personal lived experiences in this world (Neubauer, 2019). Teherani et al (2015) believe that phenomenology is about studying the essence of an experience or phenomena (Neubauer; 2019, Crowther et al, 2017; Kakkori, 2009), and van Manen (1997) describes it as a way to decipher and describe it from the point of view of those who experience it (Neubauer, 2019)

Van Manen opens his essay ‘Phenomenology of Practice’ (2007) by saying ‘Phenomenology is a project of sober reflection on the lived experience of human existence’ (pg.12). His use of the term ‘sober’ helps convey how the researcher must keep an outside and unbiased approach to their work and in his own words ‘free from theoretical, prejudicial and suppositional intoxications’(pg.12). Edmund Husserl has been called the father of phenomenology for his conception of the methodology, (Laverty, 2003; Cohen, 1987; Polkinghorne, 1983; Wojnar and Swanson, 2007; Neubauer, 2019), with his primary focus on studying phenomena through a personal, or groups collective, consciousness (Laverty, 2003; Wojnar and Swanson, 2007). What this means for the researcher, is that a phenomenological inquiry requires the researcher to disengage with their personal beliefs and existing understanding of a phenomenon and achieve a transcendental subjectivity (Neubauer, 2019). Husserl felt that achieving true transcendental subjectivity enabled the researcher to enter a reality of internal spiritual consciousness to form the essence of a phenomenon (Baruch, 2004, Neubauer, 2019). This type of phenomenology is known as descriptive phenomenology and seeks to find out what has been experienced and how it has been experienced (Sloan and Bowe, 2014).

Hermeneutic phenomenology was primarily developed by Martin Heidegger (Neubauer, 2019; Laverty, 2003) and varies from transcendental phenomenology, rather than finding the essence to a lived experience in a person’s internal consciousness the researcher must use interpretive skills as a tool to process a phenomena’s essential themes whilst considering their personal experiences as a means to understand and relate to the participants lived experience (Neubauer, 2019; Laverty, 2003; Sloan and Bowe, 2014). Hermeneutic phenomenology, similar to phenomenology, is about the human lived experience and gaining a deeper insight into these phenomena (Laverty, 2003). Heidegger approached understanding experiences through historicality, which takes information from a person’s culture, class, social status, upbringing and other factors that would influence their personal world view and in-turn impact their account of a phenomenom (Sloan and Bowe, 2014; Laverty, 2003). Annells (1996) views Heidegger’s approach as a ‘study of human cultural activity’ which provides a rounded and deeply understood engagement with the participant. Gadamer expands on Heidegger’s Hermeneutics viewing interpretation as a ‘fusion of horizons’ (Laverty, 2003) and believes interpretation and understanding are ‘bound together’ with interpretation ever growing. I think hermeneutic phenomenology will be helpful to me as I plan to talk with participants of my research. I can utilise this methodology to gain a wider understanding of my participants background and place in the world that can help establish their personal limitations and emotional baselines. 



Action research is a type of practitioner-based research developed in the 1940’s by psychologist Kurt Lewin (Merriam and Tisdell, 2016) with Hensen (1996) promoting it as a beneficial methodological approach for teachers. Merriam and Tisdell (2016) explain that action research works by recognising how attendees in a study interpret issues through their own meaning in a work, community or practical setting, and attempts to connect with the attendees throughout the process to fix an issue. It supports teachers to expand their knowledge pedagogically and apply it to their classrooms. Mills (2011) states that through encouragement there is a link between teachers practices and student achievement. Here are some principles to actions research:

1. The first principle involves directly working on improvement to a practical problem throughout the process.
2. The second principle regards research design and works through four phases: planning what actions to use, acting on the plans made, observing what the effects these actions have had and finally, reflecting on the outcomes and how they will influence future work. The reflecting phase can also serve the purpose of planning to start the cycle over again.
3. Our third principle is engaging the participant’s in the action research as it happens. Merriam and Tisdell (2016) express they believe that action research is ‘generally not done on participants; it is done with participants’ (p.67). 

Action research allows me to improve my work by asking myself, ‘How can I improve my practice?’ ‘How can I adapt my approach to meet the needs of the age, ability and personality of the student I am teaching?’ (Stringer, 2008; Reason and Bradbury, 2008).



Ethnography is an area of qualitative research that concerns observing groups or communities as a means to gather data (Ellingson, 2009). Ethnography requires the researcher to observe people, non-invasively, in a natural situation (Frey et al, 2000) and attend the location being studied at the time of data collection. Being present allows the researcher to have a unique understanding of the phenomenon, the first being emic, the participants perspective of the lived event and etic, which provides the removed perspective of an observer (Potter, 1996; Hoey, 2014; Ellingson, 2009, p.130). The aim of the observation is to provide an information rich description that can provide insights into cultural behaviours and communication (Geertz, 1973) although the data collected is often unstructured (Flick, 2002). We can divide ethnographical study into two categories, according to Potter (1996), who suggests a holistic approach known as macroethnography which directly seeks the inner workings and world views of a culture, and microethnography which focuses on the behaviours present within a culture and how ‘mutual social influence creates context and sense of an activity together’ (Garcez, 1997, p.188). 

Differentiating between research methods and methodologies can get confusing, especially when some studies use the terms interchangeably, so I will define the differences between the two for full clarity. Research methods are a variety of approaches a researcher can use to gather information they need to analyse and ultimately draw their research conclusions from, whereas methodologies refer to the researcher’s perspectives (paradigm) and the processes they will follow in-line with their personal beliefs according to these perspectives (Cohen, Manion and Morrison, 2007, p. 47). 



Interviews are a popular qualitative research method (Berg, 2001) which over time have transformed from a physical method, to a widely accessible tool over the phone (Opdenakker, 2006). Bell (2005) describes that the ‘major advantage of the interview is its adaptability’ (p. 157), what Bell means is that a researcher who is skilled enough can take the participants answers and explore them fully; the researcher has freedoms which questionnaires and surveys are unable to replicate. Opdenakker (2006) uses the term ‘synchronous communication’ to describe the real time nature of face-to-face interviews. Live interviews allow researchers access to their participants physical reactions which, through my research looking at emotion and the performer, I am able to take their social cues into consideration which can include voice tonality and pace, hesitations, facial expressions and fidgeting (Bell, 2005; Openakker, 2006). 
Interviews can be categorised into three types according to Creswell (2014):

1. Unstructured, conversational.
2. Semi-Structured
3. Open-ended, structured.

These categories allow us to decide how we wish to conduct the interview to get the best responses in our research project. Using a semi-structured or structured interview will allow you to prepare questions in-advance and ultimately summarise the answers through tick boxes of prepared possible answer outcomes and avoids writing continuously throughout the engagement (Bell, 2005). In comparison, unstructured interviews require time management skills and discipline to stay on topic throughout without losing sight of the research goal (Bell, 2005). Utilising an unstructured interview can produce a wealth of useful information into a problem or topic but will take a greater amount of time to analyse the data produced (Bell, 2005). Preliminary interviews are often unstructured and allow the researcher to find out what areas are of importance to the study participants which can inform the main data collection later on (Bell, 2005). 
It is important for me to note that the researcher must be aware of their attitude and approach when addressing study participants. Imposing any kind of influence that is not a neutral personality may affect the responses a participant will give causing them to become uncomfortable, unhappy or feel pressured by the interviewer to respond in a certain way. An interviewee should feel relaxed in their environment and in a happy emotional state to ensure their responses are appropriate, true according to the questions they are being asked with plenty of time to think if needed.



Surveys are a form of data collection which compile information on how groups of people think or behave, or a combination both (Bell, 2005). The priority with designing a survey lies with the relevancy of the posed questions in relation to the research: Will they provide the participant with an acceptable set of questions and will the answers to those questions lead the researcher to a rounded and competent set of data they can easily analyse and interpret (Bell, 2005). For a survey to succeed we must ensure that we are creating clear questions that aren’t ambiguous to the participant. ‘Precision of wording is important’ Bell (2005) states, this is to ensure there is no room for interpretation which could lead to inappropriate answers or gaps in the data. Cohen, Manion and Morrison (2007) emphasise the importance of pre-pilot and pilot runs to surveys. A pre-pilot usually consists of open-ended questions which helps formulate the survey by giving the researcher categories of multiple-choice questions that the pilot then trials. They go on to assess how piloting a survey allows the researcher to analyse a small sample of answers to find any gaps in the data and catch any mistakes before it goes live. ‘A rigorous survey, then, formulates clear, specific objectives and research questions’ (Cohen, Manion and Morrison, 2007, p.211).



Literature reviews are a type of qualitative research method that allow the researcher to gather wider knowledge on their chosen topic as possible. The information this provides on previous study results can guide the continuing narrative and fill missing gaps in your own research (Creswell, 2003). Creating a critical review of literature involves addressing the big questions the papers are asking, and answering, but also painting a picture of the wider picture the work is constructing (Bell, 2005). Establishing the key themes and issues you could likely encounter during a study will inform the framework you design to avoid these problems from arising during your research (Bell, 2005). Fully utilising and analysing the literature allows the researcher to know what to expect from their results and adapt sections of their framework (Creswell, 2003). In Creswell (2003), he addresses Cooper (2010) who posed what he believed to be the four types of literature reviews:

1. Fuse the ideas and results other researchers have made.
2. Critically analyse previous academic papers.
3. Connect, and build, relationships between similar and relevant topics.
4. Determine where there are important problems and questions in the research.

Only by reading the wider literature on a topic can you successfully achieve all of the literature review types that Cooper (2010) is suggesting. Qualitative studies using literature reviews are usually inductive, although there may be times that the researcher needs to outline further literature at the beginning of their paper to orientate the direction their work is taking (Bell, 2005). 



Validity is used to describe whether research methods used to form data relates to the conclusions written by the researcher. Bell (2005) addresses this by telling us that researchers must not rely on conclusions alone in case ‘they are not substantiated from the data’ (p.149). A way to ensure that the information provided is correct can be through the use of triangulation, which is when the researcher uses multiple sources of data to compare and cross-check the already collected information to enhance credibility. Patton (2015) recommends that researchers invite persons independent of your study to be ‘triangulation analysts’ who can review your collected data without bias to see if they are drawing the same conclusions (p. 665). Merriam and Tisdell (2016) call the use of triangulation a ‘powerful strategy for increasing credibility or internal validity of your research’ (p.252). They also highlight another strategy to create credibility through a strategy called respondent validation, wherein the researcher relays some of the findings in their preliminary stages to participants (p.253). This works well with people you have already interviewed allowing you to find out whether you’ve misinterpreted any aspect of the data they have given, and it helps uncover any personal biases (Merriam and Tisdell, 2016).

For any research project to be successful it needs to consider ethics as an integral and critical part of the process. Ethics forms are the gateway to getting any research or study approved: it considers the subject matter, the data collection methods, design and participants wellbeing. These forms are submitted to an ethics committee who review the information to ensure that ‘no sloppy, damaging or illegal research slips through’ (Bell and Waters, p. 47). In my work as a researcher there are some principles to consider, and Berg (2001) highlights the main ethical concerns as consent and safeguarding. 
Informed consent refers to a participant agreeing to the research project with full knowledge of any risks to them and the expectations of them in advance to the project starting, and in the case of minors and of adults with mental impairments it will be for a legal guardian or power of attorney to consent to the research instead (Berg, 2001). Berg (2001) states that informed consent is often obtained through written consent which will include all the information they need to know for the project and their role in participating which on choosing to continue will be received containing their signature and date of signing. Safeguarding participants is a broad topic, but its ultimate goal is to keep them safe, provide support information they can access, keep their personal information anonymous and identifying data secured under GDPR. In keeping participants anonymous, researchers can use pseudonyms or case numbers relating to each individual to maintain their privacy (Berg, 2001, pg. 58).



Researchers often align themselves as an inside or outside researcher and for my project I will be positioning myself as an insider researcher. The term insider researcher describes the individual conducting the research as part of the group or culture they are studying, whereas outsider researchers will have no relation to the topic or people they are studying (Breen, 2007). Insider researchers have a valuable view of the community they are studying; they understand the community, they can relate and interact with the community members and they already have a bond with the community and their moral values (Breen, 2007; Bonner and Tolhurst, 2002). Although there are benefits to these points, they also relate to disadvantages, such as a loss of objectivity with a community the researcher is familiar with and imposing personal past knowledge onto the qualitative data collected. Insider researchers must be aware of how they conduct themselves and treat the data, some prefer to ‘conceptualise themselves as co-investigators, co-learners, facilitators, or advocates’ (p.163), this reduces the status difference and dynamic (Breen, 2007). Another problem the researcher may encounter is with information they already know that comes up as an issue which they could dismiss due to their sensitivity to the problem (Saidin and Yaacob, 2016) 



Conclusion

During my research I will remain teaching my students in voice and performance, and the research I intend to conduct on emotion and the voice may get integrated in my lessons. Ethically, I must consider making lesson plans that I can follow for my one to one, or group students who are not involved in my research.

For my research I will be using qualitative and quantitative approaches which aligns me as a pragmatist using mixed methods. I believe that this is the best approach for me to get the answers to my problem. As I shall be focussed on emotion, a deeply personal topic to some, I must safeguard my participants from any unwanted resurfacing of emotion they find troubling. I can provide helplines and websites with information they can use to help themselves should they need it. I will be teaching elements of Alba Emoting to musical theatre and acting students to find their emotion, and also learn the step out method to return from it. I aim to see whether using these techniques will practically assist students achieve convincing affective performances without creating any tension in the body or voice. 
Conducting interviews at the start and end of the research allows me to hear in their own words the impact of using emotion in performance and in class, and whether these methods have had any impact to their craft and listening to how their experience has been. I plan to use weekly anonymous questionnaires to monitor personal mood and wellbeing alongside their experience, this will provide insight into the changes they experience using Alba Emoting and the step out method. Interviewing participants on their experiences performing with emotion will give me an insight into how they find their emotive selves, what do they think and feel. 
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