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Language and literacy in the digital age

The concept of storytelling refers to the act of telling stories in a variety of ways. This is in order to capture the attention of an audience by engaging them in the story. This is intended for the purposes of entertainment, educational development, and moral enhancement. In terms of how it can be conveyed, there are a variety of ways in which it may be expressed (Bower, 2014). There are many ways to tell stories, including through writing, oral storytelling, visual storytelling, and digital storytelling. There is a growing body of research that indicates that children benefit significantly from storytelling (Gottschall, 2012). It has also been asserted by Bettelheim (1991) that traditional storytelling directly impacts a child's literacy development along with his or her psychological and emotional development as a whole. It is through the use of such stories that they can be able to discuss a variety of topics. This can contribute to their critical understanding of real-life situations on a wide range of issues. There is a safe, imaginative, friendly environment in which this is done. Consequently, in today's rapidly changing technological environment, storytelling must be able to take a more flexible and adaptable approach (Jenkins & Gravestock, 2013). This will enable it to become something that is digitally accessible and engaging, as well as more flexible. In order to provide children with opportunities for learning online through the use of electronic platforms, we should strive to provide them with a wide range of engaging learning opportunities. Teachers and schools can use digital storytelling in a number of different ways in order to assist students with digital literacy. This is at a time when it is becoming more relevant to them (Lambert, 2013). As part of this essay, I will identify the differences and similarities between traditional storytelling and digital storytelling, as well as consider the benefits of both types of storytelling.
In this module, there are two components that make up the presentation aspect of this essay. It was my first task to record a traditional storytelling performance of Franklin goes to school by Bourgeois & Clark (1995). As Franklin begins school, he experiences a series of emotional experiences that are related to the beginning of the school year. As well as helping children understand the process of feeling anxious and the normality of learning something new for the first time, it also provides them with opportunities to discuss their own concerns prior to starting school, which will improve their capacity to communicate effectively. Using a digital storytelling system, I was also able to record the story of Angry Arthur by Kitamura & Oram (1982). Observations of temper tantrums from a child's point of view. The story illustrates how his family try to calm him down after he has thrown a tantrum; however, they make a tremendous effort to do so. It is critical for children to be able to question Arthur's behaviour and understand the perspective of his guardians. This will enable them to gain a better understanding of how reacting in anger can lead to poor decisions on behalf of Arthur. Taking the form of a digital tale, this reinforces the importance of proportional responses and emotions. It also teaches children the importance of taking responsibility for the reactions they have (Dickinson & Morse, 2019).
It is important to compare the differences in the way that these two approaches to storytelling might benefit different children when we evaluate the contrast between them. Historically, it has been considered that the practice of traditional storytelling is one of the most effective methods of teaching (Pedersen, 1995). As Lowenthal (2010) points out, students are able to make sense of their experiences depending on the stories they hear, and they are also able to enhance their schemata in accordance with the stories they hear. Essentially, Lowenthal (2010) asserted that by incorporating storytelling into the classroom, students would be able to gain a deeper understanding of the complex world of experience based on the storyline. This essentially discusses how storytelling helps to improve students' listening and reading skills by engaging them with the information they are told. Storytelling is one of the most time-tested methods of teaching that has allowed students to gain a great deal of benefits over the years (Neaum, 2012). It is still important that pupils engage with other sources, rather than relying solely on reading or listening to a text, in order to learn. The reason for this is that they still need to improve other skills such as the ability to think critically, present effectively, and use technology effectively (Erstad & Gillen, 2020). 
The use of digital storytelling was introduced in order to ensure that the students acquired both language and technical skills through the use of technology.
The concept of digital storytelling generally refers to the process of telling stories and sharing information using multimedia tools and resources in order to tell stories and share information. Digital storytelling has become a part of the academic mainstream in recent years as a result of large technological advancements, according to Ohler (2013), and teachers are encouraging their students to become involved in the process of creating their own stories using technology in order to create their own stories. Robin (2008) explained how digital storytelling has a significant role to play in enhancing students' and educators' information gathering and problem-solving skills in an educational setting. He described it as a process of creating short stories or personal stories that allows students and educators to enhance their knowledge and skills. In addition, he explained how teachers can use digital storytelling to facilitate students' collaborative capabilities when it comes to using technology in the classroom (Robin & McNeil, 2012). In considering the process and products of both approaches, we can conclude that there are few differences between digital storytelling and traditional storytelling when we examine the processes and products of both approaches (Barrett, 2006).
 It is imperative to note that there is a fundamental difference between traditional storytelling and digital storytelling in regards to the level of engagement students have with the language. Digital storytelling, according to Hofer and Swan (2006), will allow students to engage with the language of their generation in a more meaningful manner, as opposed to traditional storytelling, in order to better engage with the language of their generation. Using technology, the students will be able to strengthen and enhance their voices so that they can be heard more clearly (Robin, 2008). It should also be noted that students with special needs will also be able to learn syllabuses that typically do not fit with their typical academic model, such as listening and reading (Salpeter, 2005). We will now move on to identify which skills both approaches emphasize as part of the learning process over the course of the course. Through digital storytelling, we will focus on a variety of other skills such as interactivity by promoting collaborative learning. In addition, we will engage with sources that use technology (Lambert, 2013) (Kucirkova, 2018). In contrast, traditional storytelling emphasizes listening and reading skills such as oral and written stories in order to primarily develop a child's listening and reading skills.
As far as their potential to enhance children's reading, writing, and communication skills are concerned, both activities have a lot in common. During the early years of a child's education, the development of these skills is of utmost importance (Hayes, 2016). As a result, a strong foundation of critical thinking, knowledge, and understanding is provided by them, which is a reason why they are so helpful. Throughout the course of their lives, being able to communicate effectively will be essential to their development, especially when it comes to expressing themselves emotionally. As a result of this, they can be expected to have an enhanced sense of wellbeing and mental health (Whitehead, 2010). It is possible to accomplish all of these objectives through the combination of traditional storytelling with digital storytelling. Because of this, children are better able to deconstruct and summarize the text as a result of applying this method. Further, they have the ability to analyze plots, setting, and character development, all of which are critical literacy skills to have. We plan to use these activities to demonstrate to young children how they can make these stories engaging for them in order to make their learning more effective. As a result of this, we hope to get them excited about writing their own stories in the future (Whitehead, 2009). Using their own experiences and impressions of the stories, they can apply their impressions to create their own stories in order to improve their writing skills. In addition to improving children's ability to communicate narrative language, telling stories also improves their memory and the ability to recall information (Lysaker, 2019). The development of literacy skills relies on the integration of all of these elements. This is the reason why both of these examples of narrative can be regarded as effective methods to teach literacy. They can be used in a traditional or digital manner.
It has also been suggested that in addition to promoting literacy skills through storytelling, there should also be an emphasis on developing digital literacy as well. A Croatian case study conducted by Nives et al. (2016) found that digital storytelling methods used with children between the ages of 5-7 significantly improved their digital literacy and computational problem solving abilities, while also motivating and engaging them more through their enthusiasm, as a result of digital storytelling methods. Children found that this method of storytelling was much more engaging and stimulating when compared to traditional storytelling methods (Kucirkova, Littleton & Cremin, 2017). With the use of electronic resources, such as e-books, it is possible to support children's learning in a number of ways. As a result of digital storytelling, an increasing number of children have been shown to be able to comprehend stories and story language better (Smeets & Bus 2012).
There are a number of skills and knowledge needed for communicating, evaluating, and using information across a wide variety of electronic devices that form the basis of digital literacy. Acquiring these skills will make a person more likely to succeed in their academic studies, their career, as well as in today's tech-forward society if they acquire them. In order to promote digital literacy, the use of digital storytelling is an extremely effective method that can be used (Kucirkova and Littleton, 2017). Aside from providing students with the opportunity to develop critical thinking skills, educators can also encourage the dissemination of appropriate information, and promote individuality through the use of online learning activities (Flewitt, Messer and Kucirkova, 2015).
Having considered the points covered in this essay, I have come to the conclusion that children can see and develop greater literacy and digital literacy skills through a healthy blend of both digital and traditional storytelling, as outlined in the essay. The two together provide children with a wide range of skills that they will require in order to become well rounded and to enhance their mental abilities.
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