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[bookmark: _GoBack]This essay supports a play-based activity, to promote and encourage bilingualism and multilingualism. The essay begins by looking at the benefits of bilingualism and multilingualism. Firstly, to define what bilingualism and multilingualism are, both Baker (2011) and Rodriquez (2014) define bilingualism as the capability, to speak two languages and multilingualism is defined as the skill, to speak three or more languages. 

One of the ways in which bilingual abilities are displayed is through code-switching, which involves a change of language during conversation, usually whilst in company of other bilinguals (Shin, 2013). Gardner-Chloros (2009) explains the use of code-switching is one of the clearest indications, of a person’s bilingual abilities.
For many people who are from bilingual backgrounds, language is about family, intimacy and cultural identity (Pearson, 2008). In addition, there are many benefits and reasons a person will be encouraged to, adapt bilingual or multilingual abilities such as economic, informational, employment and social interaction purposes including increasing cross-cultural understanding (Rodriquez, 2014).
 
In a study by Carrasquillo (2010), twenty-five bilingual business professionals from New York, were asked to provide their own benefits of bilingualism. The following responses are the most frequent benefits provided, by sixty percent or more of the group which include, bilingualism encourages international unison and understanding. Bilingualism also demonstrates respect and deliberation for those, of minority language groups. 
The benefits of bilingualism in children has been widely documented.  Bialystok et al. (2010) conducted a study on bilingualism and the effects on cognitive development skills, in young children. The study concluded bilingual children, showed advantages in the areas of cognitive development, higher academic attainment than monolingual English-speaking children and cross-cultural mindfulness and understanding. 
The benefits of bilingualism specifically to learners who increase their ability, to speak Welsh are similar to those provided in the previous research study outcomes. Estyn (2013) lists benefits of the capability to speak Welsh include, extending language skills for work, gaining appreciation for diversity and enhancing intellectual growth, such as cognitive development in children and mental agility. 
Many parents often worry that young children who hear two languages, will reach developmental milestones later than those children, who know one language explains Houwer (2010). However, Houwer (2010) clarifies that there is no research evidence to confirm this and professionals, who work with bilingual children who believe bilingualism causes danger to the language acquisition process, can create negative attitudes. It would be unethical to advise individuals to give up speaking a language and avert them, from conveying much of their cultural heritage to their children.
In regard to how to provide support for English as an Additional Language (EAL) and Welsh as an Additional Language (WAL), the essay looks at the outcomes of the following reports.

Firstly, a report on approaches to support the delivery of English as an additional language (EAL), in Wales by the People and Work Unit (2015) claims that all counties in Wales have EAL learners, which grew to twenty-eight percent in 2012/13. The Welsh Government offers an annual grant to local authorities to offer additional support, to pupils from ethnic minority groups in the form of a specialised teacher, to work alongside and support (People and Work Unit, 2015). However, the report found that the school became reliant, on the specialised teachers and subsequently led to rarely prioritising EAL as a whole school approach. Leung (2001) clarifies all teachers are expected to identify the individual needs, of bilingual children and promote EAL development through their teaching methods. To improve with the whole school approach to EAL, the report recognised key necessities for building a whole school method, to supporting EAL. The outcomes are the need for better access to training and mentoring to teachers to build confidence, commitment from the management teams to recognise, how to support EAL learners and including cultural diversity, within the school curriculum (People and Work Unit, 2015).

Supporting Welsh as an Additional Language, is pronounced in a report by Jones (2014) who, presents findings of a research project which explores the level of demand for WAL and the accessibility of support for Welsh as an Additional Language (WAL) in schools. The research project included providing questionnaires, to twenty-two local authorities in Wales and visits made to eleven, Welsh-medium and bilingual schools. The study identified key necessities of operative WAL support such as, personalised WAL support provided to individuals, grounded on their assessment requirements and inclusive methods to providing provision. However, teachers expressed concern that they did not have the knowledge or resources, to sufficiently deliver the support that WAL children need (Jones, 2014). 
Evidence has shown that learning languages occurs before birth called prenatal language learning. Throughout the third trimester of gestation, a baby in the womb can listen to the mother's voice plainly and makes use of this capability by absorbing the paces, tones, and orders of the languages the mother speaks (Childs, 1998). Furthermore, new-borns of bilingual mothers during pregnancy, can differentiate their two languages from one another, and show an equivalent preference for both, this suggests that bilingual prenatal practise is adequate in amount and in detail, to shape distinct interpretations of the two languages (Byers-Heinlein, 2010). Another author who researched prenatal language learning is Gervain (2015), who produced a review on recent evidence which looks at primary experience with speech. Gervain (2015) discussed in detail the neural associates of speech and language understanding, similarly, display an early readiness as well as indication of prenatal learning. 
How children acquire language has been widely studied by the likes of Chomsky (1965), who is best known for the idea that children are preprogramed and have an innate ability, to acquire language. Chomsky (1965) created a concept called Language Acquisition Device (LAD), which is a biological intellectual ability which lets an infant attain and generate language. The LAD is a section of the Nativist Theory of Language (Saxton, 2017).
Pilatsikas et al. (2015) explored the idea of how research studies suggest, that bilingualism can affect brain structure including, the structure of the white matter tracts and preserves its integrity, in later life. The article’s findings pose a debate for the overall advantages, of additional language learning and the significance of language acquiring and usage, in a natural setting.
Another idea thoroughly researched, is how bilinguals can be provided with the ability to be divergent thinkers. Divergent thinking is defined by Saccardi (2014) and Mayesky (2009) as thinking in different ways about a problem. Divergent thinking goes beyond just thinking creatively and entails the individual, to see many answers to a single problem. Baker (2006) explains children who are regarded as a diverger is more creative, elastic and free in thinking. 
Baker (2006) also highlights the concept regarding bilingualism and creative thinking is the ability, to use two languages or more could enhance fluency, elasticity, innovation and amplification in thinking.
Early research into bilingualism and cognitive outcomes, came from research from bilingual and monolingual children carrying out metalinguistic tasks (Bialystok, 2017). 
The research originated from ideas by Vygotsky (1962), where he considered the child’s capability to identify and split words and their significances and see the similarities, between them as random to be a vital basis for advanced cognitive thought. Vygostky (1962) speculated that experienced bilingual children, where meanings were paired with different symbols, would lead children to that understanding more rapidly (Bialystok, 2017). In a research study by Luk et al. (2011), young English-speaking bilingual and monolingual twenty-year olds, were observed for English ability, their language use past and functioning on a flanker task. The results found suggested an incline in which, higher ability in being dynamically bilingual is connected to larger compensations, in cognitive control and advanced language proﬁciency.

To support Welsh language and culture within Wales, the Qualifications, Curriculum and Assessment Authority for Wales (2003) outlines guidance, to implement Curriculum Cymreig. There are five features of the Curriculum Cymreig which are cultural, economic, environmental, historical and linguistic. To develop the curriculum, schools should offer and use related resources that have a Welsh element, teaching of topics through Welsh and use bilingual resources (Qualifications, Curriculum and Assessment Authority for Wales, 2003). Also, The Department for Education and Skills (2015) sets out, the Welsh Government’s requirements in the national curriculum, for Welsh second language in Wales. The curriculum states that schools should encourage progress in every pupil, a feeling of individual and cultural distinctiveness, that is open and respectful towards others. To look specifically at the Foundation Phase, children should be stimulated to converse needs in Welsh and be progressively subjected, to the Welsh language (The Department for Education and Skills, 2015).

Within the Foundation Phase Framework, the Department for Education and Skills (2015) articulates there are seven areas of learning, one of which is the Welsh Language Development Area of Learning, which explains Welsh language should be implemented within the curriculum. Children should be encouraged to learn to use and communicate, in Welsh and this can be fortified through playful planned activities.
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