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Professional Observation


This essay will include a comparison of two lecturers observed over a period of 6 hours. To keep the identity of all students and lecturers involved, the terms Lecturer A, Lecturer B and students will be used to ensure that all members are kept anonymous throughout the review. An overview of the observation of Lecturer A will be discussed and supported by references in the first part of the assignment, with Lecturer B following. The Gibbs' Reflective Cycle (1988) will be used as a framework, this study will compare the observations of Lecturer A and Lecturer B. With phases including description, feelings, assessment, analysis, conclusion, and action plan, Gibbs' model offers a methodical way to look at teaching methods and how they affect students' learning. Using this methodology, the essay will evaluate how the two lecturers' methods of interaction, course delivery, and classroom management affect the learning environment and results for students' academic success.

Observation 1

In observation 1 it was clear to me that lecturer A was open and honest with the group by making it clear that it was going to be a heavy lesson due to there being a lot of theory to cover. Many educational resources advocate teachers to be honest with their students to build trust, transparency, security and an opportunity to promote a deeper level of engagement during the lesson, Rogers (1969).  Additionally, Lecturer A started the lesson with a task that was set for each group at the end of the previous lecture. Marzano (2007) discusses the importance of having a hook at the start of a lesson to create an environment where students are mentally prepared and ready to learn. Students had previously been divided into three groups to introduce, set the scene and discuss the achievement of the "This Girl Can" campaign. This engaged the students with their learning straight away due to this activity acting as a 'hook' to spark motivation and engagement on knowledge learned previously in the lesson. 

After talking for the first section of the lesson, Lecturer A split students into two groups to do a writing task on childhood obesity. Splitting students into different groups was a great way to adapt to different learning styles due to different methods working for everyone. Furthermore, encouraging students to work as a group helps to build communication skills and develop critical thinking skills. Vygotsky (1978) supports teamwork due to his understanding of how students benefit from social interaction while learning. Thinking skills are developed through collaborative activities where actions are learnt from those around them. This is shown through Vygotsky's theory on the 'Zone of proximal development'.  Following the group activity students were split into pairs to propose an idea to tackle obesity. Splitting from groups into pairs was another great way to adapt to enhance communication, and to increase concentration on the new task. An open discussion then started for every pair to present their ideas. This provided an opportunity for Lecturer A to assess how well each student understood the task. Shute (2008) discusses how formative feedback promotes long-term knowledge retention and understanding. Following presenting as a pair, Lecturer A provided feedback to each pair after listening to their ideas. Lecturer A remained respectable to every student accepting all ideas presented to them which provided a safe learning environment for students. Vygotsky (1978) supports this by stating that learning is best achieved through shared ideas. Having a teacher who accepts all ideas helps to build a learning environment that encourages students to feel valued and enhances cognitive development. 

Lecturer A was noticeably accommodating to all students going around to each student 1:1 to help with anything they might have been struggling with. This provided students the opportunity to discuss anything they might be finding difficult or didn't understand. Lecturer A's tactic of going around and having 1:1 time with each student could help to identify an individual's needs, offer personalized guidance, and foster a deeper understanding of content, which promotes better academic outcomes, Hattie (2009).


Observation 2

Lecturer B used the first hour of the lesson to discuss the topic of coaching providing in-depth information and the definition of coaching. Following a heavy first hour of learning, Lecturer B had students scan a QR code and create a mind map on Menti revising all the key characteristics of coaching that they had learnt in the first hour of the lecture. Pegrum et al.,(2014), support the idea of using digital resources in class due to its way of preparing students for the digital world in the 21st century. It is important to incorporate technology into lessons to promise digital literacy helping students to use tools effectively to communicate, create and collaborate. Along with using Menti to use technology, it was also a great way to assess the students learning by seeing what knowledge they have learnt in the first part of the lecture. Embedding formative assessment into every lecture is a great way to monitor and guide students' learning there and then. Using puzzles and quizzes to do this can help lecturers tailor instructions and meet students' needs improving educational outcomes, William (2011). 

Following a heavy lecture, Lecturer B then decided to move the rest of the lecture over to the LC2 to conduct a practical tennis session. This was a good idea by Lecturer B due to research showing that students actively engage with the material, digest it through reflection, and apply it in real-world situations with the support of practical, hands-on lessons, Kolb (1984). In the LC2, students were required to learn new tennis techniques that were demonstrated by Lecturer B. It is believed that students gain knowledge from both verbal and visual information which improves learning when activities are demonstrated to them. Mayer (2009) reinforces that explanations combined with visual demonstrations can improve comprehension, especially for those who are visual learners. This supports Lecturer B's method of demonstrating the movement, technique and strategy so that all students have a better understanding. 


Comparison 

Both Lecturers A and B decided to divide the class into groups and pairs to do work. Differently, Lecturer A used group work effectively to spark communication. Johnson et al., (2014), discuss the advantages of cooperative learning, including group discussions.  It emphasises how group discussions help students become more critical thinkers, enhance their communication abilities, and get more involved with the material. Additionally, Lecturer B used group work however to do a physical activity. Research by Beauchamp et al., (2007), highlights the psychological advantages of group exercise, such as improved enjoyment, motivation, and accountability. The article contends that group exercise's social interactions motivate individuals to exert more effort than they otherwise might, which enhances performance and adherence. While both lecturers used group work differently, research deems both ways to be effective 
to improve increased retention and academic achievement due to cooperative learning.

Similarly, both lecturers used the student's voice to lead the teaching. Lecturer B did this through the use of a Menti mind map, which aimed to collect points on the new things they had learnt at the start of the lesson. A Menti mind map is a great way for all students to participate in a lesson anonymously which is important to students who might be shy or embarrassed to speak.  Differently, Lecturer A used a Q&A on a PowerPoint to engage students with the lesson. Research by  Dillon (1988) discusses the art of questioning in the classroom and shows how Q&A methods can pique students' curiosity, make knowledge clear, and encourage deeper involvement with the material. He emphasises how creating an engaging classroom environment where students feel more involved in the learning process may be achieved by posing questions and encouraging responses. Although both lecturers used different ways to test knowledge, both ways were deemed effective and interesting to students. 

According to Black et al. (1998), talking about the material for upcoming lessons is consistent with formative assessment concepts since it enables students to comprehend learning goals and evaluate their preparedness. It was clear in the observation that Lecturer A focussed heavily on this. At the start of the lesson students were made to do a task that they ended within the previous lecture and at the end of the lesson, Lecturer A set a task for the students to research ready for the next lecture. Differently, lecturer B didn't discuss what had happened in the previous lecture or what the aims were for the next lecture. Marzano et al., (2001) believe that teachers who do not discuss previous or future aims may supply students with a lack of context, lack of ideas and lack of understanding within the topic. This ultimately could hinder students' achievement within the subject leading to possible failure. Students feel more engaged in the learning process and are more prepared for the aims of the next lesson when they are aware of what will happen next.

For the last part of the session, Lecturer B turned the tennis lesson into a competition. Johnson et al., (1994), support Lecturer B's strategy to open competition in the lesson however it must be applied properly, to ensure that competition can promote learning. Lecturer B's strategy to open a tennis competition fostered a dynamic and demanding environment, competition can improve performance and engagement in real-world contexts. This was also a great way to assess learning which was similarity done in a lecture but in a different way by Lecturer A. Lecturer A assessed learning by making groups of students present and discuss findings on a topic. While Lecturer B did not have students discuss anything, it allowed Lecturer B to observe if students had learned by seeing them use the technique.  Danielson (2007) can better understand students' learning styles, levels of involvement, and requirements by using a variety of observation techniques, such as scheduled evaluations and informal observation. Both Lecturers A and B both used formative assessment in their lessons however in two different but effective ways.

Action Plan 

Following observing both lecturers, there are some great tips that can be taken and used in my future lessons. After comparing both the strengths and weaknesses of both lecturers, I have created an action plan that includes some of the strategies that improve student engagement, academic attainment and cater to all students needs. The action plan includes the objectives, action plan, strategies and a timeline that I aim to follow, adapt and include in future lessons. 

	Objectives 
	Action plan 
	Strategies
	Timeline

	Enhance lesson planning 
	To improve planning every lesson so that every lesson links together.
	To discuss with other lecturers how they achieve this.

To do further research on teaching strategies. 
	2 months

	To do more groupwork 
	To allow students to do more pair/ groupwork in lessons to spark creativity and enhance learning.
	After observing two lecturers I now have some ideas on what activities could be affective in the classroom.
	1 month

	To use other learning environments 
	To plan lessons for somewhere other than a classroom. Using outdoor space or the leisure centre like lecturer B would be a great idea.
	To plan practical sessions outdoor or in the leisure centre so that students can do practical activities so enhance learning. 
	1-2 months 

	To explore other technology 
	To research strategies for students to use digital technology in the lesson to participate and answer Q&A’s
	Using Menti like Lecturer B was a great way for students to participate. Researching other ways would also be effective.
	1-2 months

	Make time for every student
	Ensure that every student has an opportunity to interact 1:1 with me during the lecture to ensure that every student’s needs are met.
	Allow time in the lesson to walk around the room to talk to every student to ask if they have any questions they’d like to discuss or if they needed help with anything.
	2 months




Conclusion 

After looking at both lecturers, both Lecturer A and Lecturer B use some great strategies in their lessons. Lecturer A looked at the past and planned the future while Lecturer B focussed more on the present. Research by many supports and encourages teachers to look at the past and present however, Lecturer B used the lecture to focus more on practical sporting skills rather than theory which allowed students to use skills outside of the classroom. From lecturer A I learned that it was important to plan well for every lecture. Lecturer A timed the lesson well and allowed enough time for students to do lots of group work rather than listening to the lecturer speak. Additionally, Lecturer A discussed the plan for the lesson at the beginning of the lecture to ensure that all students knew what was going to be happening. For some learners, routine and structure is important. As discussed previously by Marzano (2001), structured lessons provide a clear outlook for students which could benefit those who may have additional learning needs. Lecturer A catered to all and created an inclusive classroom environment. 

Observing Lecturer B taught me the importance of doing practical lessons. Students accomplish more in practical lessons due to them understanding the task by physically having to do it. Additionally, Lecturer B demonstrated a lot during the lesson which allowed visual learners to fully understand. Lecturer B also created an inclusive environment for a range of different learners. 

In conclusion, observing both lecturers has provided knowledge and understanding on how to create an inclusive environment. Additionally, it has taught me a variety of ways to observe learners in the classroom through doing an array of activities. Finally, both lecturers have provided an understanding of ways to ensure that student engagement and academic attainment are best achieved using different life skills like groupwork.   
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