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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application.

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore, applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice.
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information.



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	Write your Context statement here.
For the last two years I have been working in the role of a Programme Manager for two programmes, CertHE Applied Leadership and Management in the workplace and BA Applied Leadership and Management in the workplace. For two years prior to that, I held the post of a Quality Assurance Manager for the CertHE and the BA programmes but when my role changed, this role has not been replaced. In effect, my current role encompasses both these sets of duties. K2 K5 K6
Duties include coordinating undergraduate teaching team and although I am not their line manager, I am responsible for the running of the programme which indirectly includes ensuring that roles carried out by the teaching team are carried out effectively and that staff are fully resourced with skills, time, and other resources they might need. Most recently I have been in conversations with colleagues from other departments to see if it’s possible to offer all colleagues in my team a Chartered Manager Status with the CMI. K2 K5 A5
I also look after the new staff in a mentoring role ensuring that they are familiar with university systems and feel confident to carry out their administrative duties and roles as well as their teaching commitments. K1 K2 K4 K6.  Most recently we have had a colleague join us on a fractional contract which meant we only have a fraction of her time. After the initial few days, we scheduled weekly meetings so I can continue to support her in her duties. Although she is an experienced educator, she needed help navigating the university systems.   K6
I am responsible for the revalidation of the programme A1 A5 K1 K2 K5 K6, new teaching material design K1, new assessment design K2 K5, planning of second marking and internal verification of assessments K2 K5, coordinating the activities of the Institute as the ILM Centre with Direct Claims Status V4, exam boards and liaison with two External Examiners K6,  ensuring that teaching material and assessment methods are in line with QAA standards and fit for the level and the students K4 V1, and that they contribute to the industry readiness of our students upon completion K3 K5 V1 V4.

I have coordinated a field research project in which the teaching team approached employers within the industry to find out what they expect their potential new managers to be able to do V3 V4, and then I used that as a template for the teaching material and the assessment methods. Assessment methods now mirror those requirements in a way that students will be using them in their workplace as a newly qualified managers. A1 A5 K1 K2 K3 K4 V4
This approach not only, makes the students more employable and industry ready but it also promotes continuous professional development and encourages continuous academic development. V4





	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	Write your reflective commentary here. References and citations are to be listed in a dedicated field below.

In addition to being a lecturer on CertHE and the BA programmes, I am also tasked with the role of a Programme Manager for the CertHE Applied Leadership and Management programme Outreach (A.L.A.M.o) and the role of ILM Centre coordinator. We are a unique programme designed to widen access to university level education for mature students who are also in full-time employment. 
The course is delivered at weekends and in the evenings across various locations around South Wales. The locations are set up depending on the number of applicants and the programme can at any time run in up to 7 different locations. V1 V2 V4

This programme was initially validated as Skills for the Workplace Outreach course but during the recent validation, the course has been completely rewritten and rebranded as Applied Leadership and Management Outreach. As the Programme Manager for both programmes, I was the lead on the revalidation process. This meant leading the initiative of new module introduction, designing the content outlines, ensuring alignment with the QAA, ILM and the UWTSD, coordinating the new material design, designing the new assessments for all six modules, working with UWTSD Quality team to ensure smooth revalidation and the adherence to the quality standards.A1 A4 A5 V3 K1 K2 K5 K6 The new programme had to be mapped to the ILM qualifications to allow for our students to continue having two certificates upon completion. I liaised with the ILM Quality department to make sure all documents are completed and submitted on time, so the transition is seamless for the students and staff on the programme. 

For the last two years I have been working in the role of a Programme Manager. For two years prior to that, I held the post of Quality Assurance Manager for the CertHE and the BA programmes but when my role changed, this role has not been replaced. In effect, my current role encompasses both these sets of duties. K2 K5 K6. My current role is to oversee the delivery of the course in various locations to ensure that all deliveries are to the same standard. A1 A5 K2. 

Before I started looking after the course, this was not the case. The lecturers would deliver their own version of the material with their own examples and slides to their cohorts. This meant that there was no standardized delivery in any two locations of the same level. One of the first challenges I faced in my new role was organizing one version of the material to be delivered across locations and getting the lecturers to adhere to this. K1 K2 K5 K6. This was a huge challenge to face as the first action point. The lecture team on the programme is experienced with academic and corporate backgrounds. My challenge was tapping into that wealth of knowledge without alienating the team through the introduction of change to their working practices. I organized a face-to-face meeting and asked for their ideas on how we can improve, streamline, become more efficient and effective. A1 A4 A5 K6 V4. This was a calculated move as I knew that some team members had a long career in LEAN practices before joining the university. The team generated multiple ideas and ways forward, and my contribution was “standardizing the teaching material across cohorts”. The team agreed to supply all the material they are using, and I coordinated the design of “the one” version to be used. K1 K6.  As all the work was done by me, it didn’t increase their workload in the short term and made their live easier in the long term.  All they had to do was use the version that was on Moodle, each and every time. This made the team realise that using what is already available is easier than writing new material before each session and that it meant that all the students were seeing and hearing the same thing. A4 K2 K6

This meant that if a student from one location missed their session on, for example, Tuesday night, they could attend a session in a different location on, Wednesday or Thursday, and get the same experience. A1 A4 K6 V1



	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




	Case Study One

	LEAP Fellowship
My current engagement with LEAP (Learning Enhancement Advancement Programme) Fellows is enabling me to compare best practices across the university and adopt those relevant to our student body. K2 K3 K4 K5. My project focuses on the use of positive psychology within the teaching environment in order to reduce stress associated with learning and returning to HE education as a mature student. There is a large body of research that supports the use of fun to create a stress-free environment which is more conducive to learning, increase in memory creation, retention, and recall (Bryant et al, 1980) V2 V4 K3 K5 A1 A4 A5

As part of the LEAP Fellowship, I have undertaken primary research into aspects of HE education that students expect, seek, and deem important. D3V 
The study was designed to enhance the pedagogical knowledge of teaching and learning and provide some insight into what elements need and can be addressed to make the delivery of the programmes more effective for students and lecturers. 
Recurring themes identified, were grouped into Teaching style, Learning Environment, Engagement, Trauma and Future Planning
Findings showed that the majority of mature students appreciated the style of teaching above other aspects of classroom presence. 
 Students’ expectations of classroom seemed to have been exceeded by utilising a friendly and relaxed approach by the lecturer. 
They all reported feelings of fear and apprehension at the prospect of attending any type of education again, but seemed pleasantly surprised that it was very different from the “school” as they remember it. 
“Me, coming in that first day to today, my view has completely flipped. Because I was terrified, thinking it was going to be strict….and it’s not. Its enjoyable and I enjoy coming in. “KL1P
Learning environment was the second most spoken about aspect providing a “safe space” for students who were initially apprehensive about returning to education. 
Humour has been connected with increased motivation and attention in the learning environment (Berk, 2003), and Davenport (2015) also recognises humour as a powerful psychological tool that enhances mental health by reducing the stress and tension in the learning environment.
“So, coming in at this age, I think having a bit of humour in it has made it easier. It made it just feel normal, in a way”.MC2P
One explanation for this is a phenomenon of cognitive dissonance. Galloway (2001). The two cognitions, for example: “I feel apprehensive” and “This is amusing” are contradictory making them difficult to exist at the same time. Seeing the funny side of a scary situation would make it difficult to also feel apprehensive and it would enhance the feeling of being in control. As a result, feeling that we are in control of the scary situation, makes it no longer scary.

Cognition was another clear theme that came through during the interviews. 
A clear connection between adding humour to the process of learning and the learning itself has been repeatedly highlighted.
“I tend to remember more from the lessons about what we had a laugh about than what we’ve just gone over…. I tend to learn a lot more from the funny moments.” KL1P
Students comment on humour aiding the creation of memories. Berk (2003) also found that students retain more information from humorous lectures and class discussions.

Engagement was discussed within the interviews as another theme that emerged, organically. 
Students report enjoying the humour aspect of the lectures and feel it aids engagement with the material. 
“I love the fact that there's humour, there's smile and there's laugh and there's debating.” LN3O

Brent (2005), Hodgson (2005), and Jones (2007) have all talked about the added value of a delivery style by the lecturer that causes the enthusiasm of the lecturer to spark the interest and the enthusiasm for the topic, with the students. Effective teachers are often described by their students as being “enthusiastic”, and those teachers who utilise humour within their sessions tend to be rated highly. Lowman (1994) 
Another unexpected theme that emerged was prior trauma within the educational sector that made mature students reluctant to repeat the experience. 
The question posed to the participants did not invite any mention of trauma, the offerings of it emerged organically. Although the research interest is not focused on educational or childhood trauma, the researcher chose not to redirect the conversations but to let the narrative take a natural direction. In doing so, the participants disclosed that trauma experienced in the high school was the reason they haven’t attempted education again for many years in fear of repeating the experience. 
“I hated it. It took me until 40 to come to uni. That’s how much it traumatised me.” LN3O
Humour has a track record of being used as a tool to help deal with mental traumas. It facilitates mental health by supplying a coping mechanism for life’s negative experiences. According to Galloway et al (2001), the effects of humour are both biological, by activating the immune system, but also psychological by providing a release of tension, expression of grievances and strengthening of the self-image.
Through adopting a fun encouraging teaching style, showing due respect to fellow adults and encouraging conversations rather than lectures, these students reported that they now feel confident enough to think beyond the current course and perhaps plan future PG courses.
“You know, because it was when I heard about the course and then thought about signing up. I didn't really think about what I was then going to do after it was over. Okay, I’m doing this now and just do it. Now I’m like, okay, well when this is done, then what? “MC2P
Tait et al (2015) suggest that the world of education is changing rapidly and what constituted a “good teacher” a hundred years ago bears very little resemblance to the requirements of a “good teacher” today.
Mature students want to be treated with respect and spoken to like equals. They do not want to repeat the experience of being in school and spoken at.
The contemporary students have come to expect a “performance from their lecturers and tutors, particularly ones who wish to be regarded as good at what they do”.  (Tait et al, 2015) D3V
The results of this inquiry didn’t come as a revelation but more of a confirmation that the lecture team has the right balance of academic vs fun, lecturer vs support mechanism, professional but also human. The lecture team is an assembly of highly educated, extremely experienced individuals who are experts in their own fields who come together to create something bigger than simply a sum of it component parts. As such, there is no personal ego in the team. It’s all about doing more for the students.  Lecturers are highly accomplished and see no need to further prove themselves which has resulted in a team that is a privilege to lead. Students seem to feel this lack of personal ego and respond to it by freely interacting and asking questions, participating in discussions, and having fun doing it, and as a result, getting engaged in the programme which results in higher achievements rates. A4 A5 K3 K4 V1 V3
This requirement for learning to be fun is, not new. According to Gee (2005), “learning is a deep human need” and as such it “is meant to be deeply pleasurable to human beings”.  D3V
The findings of this study have been shared with colleagues from other programmes during a Research Day open to the whole Institute and at the Discipline Board meeting, in hope of sharing knowledge and creating best practices. D3V The presentations were well received and some feedback from colleagues across the programmes serves as evidence:
Colleague 1 – “Personally, I found the delivery very engaging, you captured people’s attention from the outset.  You adopted a very friendly manner which the audience seemed to enjoy.
 What was really good was that the approach you adopted enabled you to demonstrate and embed into the minds of others how the positive approach (adopting fun and humour) can result in an entertaining session where the students are captivated and engaged. Very cleverly designed, and well delivered sessions.
Colleague 2 – “I really enjoyed your session - you kept us engaged with your humour and enthusiasm. I'm a great fan of positive psychology and thoroughly agree with including elements of play and humour in our teaching. “

Colleague 3 – “Well done on delivering an excellent presentation on Friday, it was great! A very relevant and interesting topic that you delivered in a really engaging way. You encouraged us all to listen, smile and challenge our thoughts and ideas – a winning formula “

The LEAP Fellowship programme facilitated the research into pedagogical approaches that already have a place in literature, and it was well received by the fellow educators as something they already do, even if they don’t consciously set out to do it. V3 K2 K K4 A4 A5



Employability of the students is ensured by doing field research into the modern workplace. I coordinated and participated in the research during which we asked employers what they need their new and existing employees to know / be able to do. V4. Working with the team, this knowledge informed our efforts and as a result our modules have been written to reflect this, making our graduates, workplace ready. Proactive planning of the regular major programme reviews provides an opportunity to adapt the teaching materials to reflect the needs of the new / post pandemic workplace and provide a strategic advantage for our students in the recruitment or career progression activities. A1 A5 K1 K2 K3 K4 V4

As the industry constantly changes, the education sector that provides the human resource to that industry needs to follow suit.A1 K2 K4 V1 V4

The programme has no exams, and this is by design. As an experienced educator who comes from the corporate background, I understand that exams do not promote retention of knowledge long term but rather test immediate memory of students. A3 A4. As future leaders and managers, our students will be required to produce reports, plans, solutions, and strategies that will be informed by available resources and to implement decisions and projects they deem feasible and suitable. So, their knowledge on the programme is assessed by producing reports and work-based assignments done in their own time with all the available resources reaching decisions that they incorporate into their assignments as feasible, cost effective and suitable. It was my role to coordinate a range of assessment methods to be designed and built into the programme, such as reports, work-based assignments, mind maps, presentations, videos, and reflections, to promote workplace readiness of our students by using the assessment methods that translate into tools normally utilized in a workplace. A1 A5 K1 K2 K3 K4 V4

In the major review of the Applied Leadership and Management programme, I have led an introduction of a blended teaching approach offering our student a mode of study that is not traditional but is very suitable for post-pandemic adjustment. This mode of study involves two modules of independent learning in students’ own time with pre-arranged submissions deadlines. This mode of study directly co-relates to their potential future workplace requirements of independent project and management reports being produced to strict deadlines, giving students an opportunity to develop self-reliance and self-motivation and resilience whilst being supported by the teaching team. A4 K2 K3 K4

I am also currently engaged with a team of lecturers working on an online programme. A1 A4 A5 K6 V2. My involvement is focused on ensuring that the teaching material, assessment design and quality standard required by the ILM and the UWTSD is upheld.  I am currently mentoring the team on these issues and acting as the overall quality assurance manager. This approach to the course will allow further freedom for students to study the entire programme through distance learning with one annual residential weekend which will offer networking opportunities and promote a feeling of belonging to a large academic family of peers. A1 A4 K1 K4 V1 V2 V4

I lead the proactive planning of the regular major programme reviews. I schedule time with my colleagues where we can review our current material and plan our way forward. This provides an opportunity to adapt the teaching materials to reflect the needs of the new / post pandemic workplace and provide a strategic advantage for our students in the recruitment or career progression activities. All ideas and feedback from the team is discussed in this forum to ensure that everyone is heard, and all ideas are considered.  A1 A5 K1 K2 K3 K4 K5 K6 V1 V3 V4

For two years, I have worked an External Quality Assurer (EQA, also referred to as an EV or EE) during the pandemic. My responsibility was to provide guidance to the ILM centres in my care, to advise them on quality standards, assessment design, identify good practices, improve their delivery of the teaching material, identify issues, and advise on the best way forward and generally guide them in their efforts to remain an ILM centre and excel at it. During this time, I have observed various training providers and their efforts to provide the best education to their candidates. This was a valuable opportunity to look at education and training from the corporate perspective. ILM is a global awarding body in the field of Leadership and Management & Entrepreneurship and as such, incorporates values and practices that are suitable for leaders and mangers across the globe. Students on our programme have the benefit of this knowledge and, as well as achieving an academic qualification upon completion of the course, they also achieve a professional qualification – Level 4 Certificate in Leadership and Management from ILM. If they continue to the full BA (Hons) degree, they also achieve a membership of Institute of Leadership and Management MInstLM. A5 V2 V3 V4
My time with ILM has provided me with:
* Internal verification planning, design, implementation, and monitoring K2 K5
* Understanding of mapping process to major external awarding body to allow double badging V4
* Learning outcome and Learning objectives design and observation during material creation K6
* Visiting other training institutions and learning best practices K2 K4 K5 K6 V4
* Opportunity to attend sessions and workshops run my numerous educators in the field A5 V3

As a result, I have gained a valuable insight and have implemented everything learned in my work. To this end, I take the lead on coordinating regular Standardisation activities to ensure the standard of feedback and marking across the modules, lecturers, and cohorts. These meetings provide my team with the opportunity to discuss standards, alternative assessment requirements, marking criteria, best teaching practices and any other aspects of our teaching practice to ensure that we remain current, fair, and relevant in our approach. A3 A4 A5 K2 K4 K5 K6 V1 V4

The External Examiners commented on the success of achieving a consistency of marking, at the last visit:
[image: ]
And:
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Due to our programme being double badged, we also have two External Examiners who look after our programme and help guide us. I am responsible for liaising with both of them and organising the interactions to ensure their continuous support. As you can see from the feedback (above) the efforts are clearly being recognised and are benefiting the programme and students. A2 A3 K2 K6

All of the above engagements, activities and projects are used in my practice to benefit the programme I currently lead, other programmes within the Carmarthen Business School and even more directly – the students. V2 V3 V4

I am responsible for coordinating the Annual ILM graduation. When these events are organized, representatives of both awarding bodies, as well as guest speakers and students, are invited to attend. This promotes our presence in the community and the reputation of the programme and the university alike. V2 V3 V4

We are currently running a Level 4 Award in Leadership and Management ILM qualification in Neath / Port Talbot Council which I am the coordinator for. The candidates are employed by the NPT Council as “Community focused schools / family engagement officers”, who work with families and parents within the community. The qualification was arranged as the pilot for this team of council staff who would then promote the course to their clients. V2 V4

I am also currently involved in completing a tender for the delivery of Level 5 and Level 7 qualification to South Wales Fire and Rescue Service through a design of UWTSD / ILM qualification requested by the client. As an ILM approved lecturer for levels 2-7 (inclusive), I have a unique perspective I can bring to endeavors such as this one within the university. I am able to combine the expectations of the client with the provision offered by the ILM and UWTSD to create a professional qualification offering with the academic element required for a recognized qualification.  A1 A3 A4 K1 K2 K3 K6 V2 V4

Through my work with the ILM and the colleagues within the UWTSD associated with the ILM, it was possible to gain approval from the ILM for the UWTSD to become a recognized ILM Centre. Establishing UWTSD as the ILM Centre enables us to offer internationally recognized ILM vocational qualification to students and commercial clients alike, at levels 4,5 and 6.
UWTSD is an ILM Centre because of the work done on the mapping of Levels 4, 5 and 6 and through adherence to stringent ILM regulations, we have achieved a Direct Claims Status. This means that we can claim Certification of the successful students without an additional External Examiner sign-off.  A1 A5 K1 K2 K5 K6 V2 V4

The process of getting approval to design and deliver Level 7 ILM qualifications is currently underway.
This will promote retention of existing students by providing them with a natural progression route into a post graduate qualification and attract new applicants through potentially unique delivery schedule. V1 V2 V3 V4

A few years back, we developed a working relationship with Sage Publishing. The idea of compiling a book of key texts for our students that would directly support the modules taught has been a huge success. Students have access to Sage Publishing resources and the university has a book in the Sage library with our logo on it thus promoting the institution. A4 A5 V4.  I negotiated a deal with the Sage Publishing to bundle the yearbook with another key text (Morgan, P., (2017) Business students’ guide to study and employability. Sage) that would give our students a start in conducting research. I am one of three editors on the yearbook compilation - Maund, A., Schriek, M., & Tinkler, P. (2017a). Certificate in higher education: skills for the workplace student yearbook. Sage Publications.

Although our programme has been rebranded the text is still relevant. The compilation involved reading hundreds of texts, articles, chapters and aligning the content to level of study and subject matter. A selection of chapters was chosen ensuring that the reading material supports the teaching material, that the chapters are appropriate in length, terminology, and content to encourage the students on their research journey and give them a starting point. The content had to be aligned to the UWTSD and ILM requirements, alike.   A4 A5 K1 K3 K4 V1 V2 V4




	Case Study Two
Impact on students and colleagues 

Peer observation is a requirement of the UWTSD and IMH as an institute that sits within. The academic staff are required to conduct an observation of a colleague and also to be observed themselves in order to share best practices across the Institute. Each year I observe academics who teach subjects that differ to mine, in order to assess their strategies and discuss different approaches to teaching and assessment. I also peer observe colleagues within my teaching team, once a year to evaluate their teaching styles and approaches which gives us an opportunity to provide feedback and assess any professional development opportunities. Peer observation is conducted through pre-arranged conversation session with colleagues within the IMH but also from a point of view of a student during my studies within the university. This has provided some valuable insights into best practices across the institute. This best practice has then been adapted to the needs of the students on A.L.A.M.o programme and ILM requirements and incorporated into the programme to give our students an increased employability and a range of transferable skills. A1 A2 A3 A5 K2 K4 K5 K6 V3 V4

The student retention rate is currently at 95% across A.L.A.M.o programmes. And although we do have students who withdraw from the programme, these cases tend to be due to the timing on the students’ part. Work and family commitments sometimes make studying an endeavor that happens at the wrong time of their lives. However, a large number of these students tend to stay in touch with me and return to complete their studies with us at a later date. The programme has been beneficial to students who often report that they have secured new positions or progressions within their existing career due to this programme. This is a testament to the relationship and pastoral care the teaching team strive to offer our students and the credit for this must be shared. A4 V1 V2

Pastoral care and one to one guidance have always been an integral part of my personal teaching strategy, which is a philosophy, I fortunately, share with the team I am working with. The students are encouraged to have one to one guidance with their tutors. We offer opportunities to our students to reach out and talk about anything they are concerned about. Sometimes these conversations are about the assignments but very often they are about other things that student feel is hindering their learning; time management, setting up their businesses, learning difficulties and similar. The teaching team is well equipped to address issues within their remit or to signpost students for further support when required. V1 V2 K3 A2 A4 

Diversity and Inclusion are at the heart of the programme to prepare our students for a modern workplace. Students on our programme are varied in terms of ethnicity, age, gender, professions, background, previous education, and culture. The teaching strategy employed by the teaching team and supported by the teaching material (using global examples of companies, communication, cultures) is to use these differences as advantages in creating future leaders and managers who are fully aware of potential differences within their teams and are fully equipped to lead and manage a global and diverse team of effective employees in the future. The students are encouraged to recognise the strength in diversity and embrace it, thus preparing them for future workplaces that could be anything from local to global, face to face or virtual.
V1 V2 V4 K1 K3 K4 A3 A4

An increase in recruitment and programme enhancements are planned through planning a brand-new programme which will be run purely online. I am currently engaged with a team of lecturers working on an online programme which will allow further freedom for students to study the entire programme through distance learning with one annual residential weekend which will offer networking opportunities and promote a feeling of belonging to a large academic family of peers. A1 A4 K2 K3 V1 V2 V4

Staff Recruitment was conducted twice in the last 12 months, to bring in new talent. Firstly, in August 2023 and the again in January 2024. I was tasked with reviewing the applications and making the initial selection based on UWTSD criteria.  Applicants that satisfied the essential criteria were invited to attend the interview. August interviews were conducted by me and the Academic director, and two successful candidates were offered a position.
In January 2024, I was again involved with the recruitment and performed the initial selection of applicants. Interviews were offered to successful applicants, and I performed the interviews with, the Deputy Dean. One successful applicant was offered a position. D3VIIa

New Staff had to undergo an induction designed and delivered by me to ensure that they fully understood the implications for a double-badged programme such as A.L.A.M.o. D3VIIb Onboarding process involved regular mentoring sessions designed and run by myself and when appropriate the rest of the team, standardization exercises to ensure that their marking was standardized with UWTSD and ILM and that they felt confident undertaking the role of lecturer / tutor / assessor / moderator and internal verifier, as required. The mentoring process of new staff is intensive for the first 6 months, involving regular weekly conversations and assessment not only of their capabilities but also confidence levels and general wellbeing.  After the first six months, the contact will become less frequent, easing into bi-weekly meetings. During these meetings, we share examples of situations, strategies, exercises, and approaches that can make transition easier for these lecturers. The approach is tailored to each new lecturer depending on their previous post, role, experience and so on. We had a new member join our team in August 2023, and since he was previously employed by the same Institute but on a different programme, his mentoring sessions were tailored to the course change and module content, different student profiles and different delivery schedules. He was previously a programme manager of another programme, so he was already familiar with the university systems, exam boards, quality assurance processes. His mentoring sessions were tailored around his needs. D3VIIc
In January 2024, we had another lecturer join our team and her induction was different due to the fact that her last post was in Student Support Services of UWTSD. Although she used to own and run her own training company a few years ago, she had no current experience of teaching and none of teaching on this particular course. Before she took over her own cohort, this lecturer attended one of my taught sessions and observed the session. Afterwards, we discussed the teaching style, the students’ response to different approaches and best practices. So, her mentoring sessions focused on marking standard, feedback provision, delivery schedules, university IT systems, marking on Turnitin, satisfying of requirements from two awarding bodies, and other, more practical, aspects of managing her cohorts as well as observation of her teaching style and content delivery. She also read through few examples of my marking so she could model her own marking and feedback provision to the standard observed. I internally moderated 100% of her marking on the first assignment and took time to talk through assessment criteria and developmental feedback to ensure that she is marking in line with two awarding bodies. These sessions are currently happening on weekly basis but have now taken less structured shape and more discussions around particular students or particular issues she is encountering during her interactions with cohorts. In the next month, I expect these sessions to become less driven by me and more led by her. As her confidence levels and experience increases, the discussions can become a more relaxed, coaching based, forum for addressing issues and strategies for mitigating them as they arise. D3VIIb

As the programme expanded, a new structure was required to share the responsibilities for operational management and to this end, existing team members have taken on the roles of Year tutors to bring a more focused support to students on the programme. I discussed the idea with my Academic director and we agreed that it would be beneficial to the programme and students. I designed a Year tutor Role Description and opened the application process to the lecture team. Year tutors were appointed and then I arranged weekly sessions during which I mentored them in their prospective new roles. This delegation of duties serves multiple purposes; a more focused support for students as a Year tutor would have visibility of the whole year across different locations and could be more aware of barriers students were facing and therefore signpost them more effectively to relevant support services. It also acts as a development opportunity for these lecturers as they will undertake additional duties, such as collating, organising and presenting data during the exam boards. As lecturers they would not have attended exam boards in the past, so these new roles provide them with opportunities to learn about and get experience of the formal university process. It is extremely gratifying to be able to report the success of students that you have worked with for a whole year and Year tutors will get the opportunity to experience that feeling.  As the operational duties have been split by level, it also allows for easier data collection per level to assess the effectiveness of the programme, number of applicants converted to enrolled students, success rates and other metrics used for decision making, acting as another development opportunity for Year tutors to get involved in the analysis of data for the students they look after. And lastly, the new role gives these lecturers an insight into the role of a Programme manager, should they ever want to apply for this role in the future. D3VIIa
Not to mention that this re-distribution of operational tasks, allows me (as the current PM) to focus on staff mentoring, strategic decisions and tasks. One such task is developing an online version of the programme that would run asynchronously and open the recruitment market to the whole of UK and potentially even be offered internationally in the future. 
I work closely with the Year tutors, and we meet on bi-weekly basis in a formal meeting setting, although we communicate daily in an informal way. D3VIIa

Widening access is achieved by teaching within communities during evenings and weekends. Mature students with employment and family commitments can access the university and achieve their degrees while not jeopardizing their careers and family commitments. Additional locations can be organized if a sufficient number of applicants show interest, and this flexibility is unique to this programme.   A1 A4 V1 V2 This will promote the university whilst improving educational opportunities of all potential students across Wales. 

Leadership of the lecture team through recent changes such as the pandemic, revalidation of the entire programme and a complete rewrite of the teaching materials has been challenging but a good, dedicated team needs less leadership and more guidance and pastoral care at times. 
During the pandemic, I organized a virtual caffe where the team could join and have a cup of coffee while chatting and sharing. This was very well received by the team I work with. It was an informal “online” gathering to promote team spirit and the sense of connectedness. One colleague commented on this effort:
“She has taken the opportunity during this dreadful pandemic, to hold casual weekly online, meetings for staff, entitled “Coffee Chat”, where staff are invited to join and take time for themselves, giving them the chance to share their troubles, both inside the university but mainly for outside, where the stresses of Covid 19 has been taking its toll on a number of our staff. From personal experience, Michaela’s ‘mother-like’ support, helps to relax participants and motivates them exponentially.”

I also take point on all programme administration, validation, and annual reviews which I keep my colleagues informed on. I have coordinated the rewrite of the teaching materials and delegated to colleagues based on their backgrounds and fields of expertise to ensure that the students get the added benefit of experience from their tutors.  A1 A5 K1V4
Leading a team who work on a peripatetic basis in different locations during evenings and weekends requires strong communication skills and emotional intelligence. I make a conscious effort to connect with my team regularly using available technology but also organize regular formal face to face meetings and informal gatherings where we can connect on a personal level. I have a strong understanding that my team members are professionals in their own right, with different fields of expertise and levels of experience that require different leadership style from me in different situations. V4

Some of the staff provided their thoughts on this endeavor:

“Being a HPL means I don’t get to speak to anyone unless it’s a 3-weekly meeting. These catch ups enable us to gel as a team and share good practice, concerns, issues and discuss how we can implement new practices. Thank you for pulling them together”. 

“They work for me, long story short they make me feel part of the team. As an hourly paid lecturer, I’m always out on a limb. It’s nice to get together!”    

“Although I find that I derive most value from our informal, one to one chats which often cover a variety of topic areas and provide a supportive, safe space to vent and explore new ideas, I do understand your effort to bring the team together and show us support. I quite like that we can float suggestions and ideas freely and get the discussion going, even if we decide not to pursue some of them. Those ideas that we like, we can then explore further. As you know, I enjoy exploring new ideas and you have provided us with a safe space to broach topics and ideas and have a sounding board without feeling exposed or risk being shut down, as it were.”      
                                                                                                                                 
Having experience of teaching the prison officers in HMPS South Wales, leading numerous groups of gifted youths through their ILM qualification, and teaching numerous groups of ethnic minority women, as well as working with young RAF cadets over the years, has enabled me to develop a versatile and highly adaptable communication and leadership style that I am continuously building on. A2 A3 A4 K6 V1 V2 V3 V4
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Louise Emanuel

	Job Title
	Academic Director

	Faculty/Centre/School/Department
	IMH

	Email address
	l.emanuel@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Emanuel is the Academic Director who oversees the CertHE and BA programmes I look after, as part of the portfolio of programmes she is responsible for. She is also my lecturer on the DProf programme I am currently studying on. As such, Dr Emanuel is very familiar with my work and my research field. 




	Second Referee:


	Name
	Paul Tinkler

	Job Title
	Lecturer, Year tutor for Level 6

	Faculty/Centre/School/Department
	IMH

	Email address
	 pk.tinkler@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Paul looks after the last years’ students on the BA programme. Our students progress on to full BA upon the completion of the CertHE, so the modules delivered create a progression and development for our students who take advantage of our programme. As such, Paul and I have been working closely for years to ensure the best practice has been continuous and progression for our student seamless. 











SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
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	Date 
	Revised application submission date: 31.0110.05.2024



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.





























Senior Fellowship
Supporting Statement Template

	Your Name

	Dr Louise Emanuel

	Institution/organisation/other

	IMH

	Job Title

	Academic Director

	Email address

	l.emanuel@uwtsd.ac.uk

	Your Fellowship Status (if appropriate)

	Senior Fellow

	Relationship to Applicant

	Line Manager

	How long have you worked with the applicant (insert dates)

	Since September 2019

	




Declaration
	
In submitting your supporting statement, you are confirming that the applicant’s submission relates to their higher education professional practice and that your statement is your own work and has been written specifically for this applicant. If the professional integrity of the supporting statement is in question it will not be accepted.

I confirm that I have read and agree with the declaration above.

LouiseCEmanuel
                                                                              
 Date:22/12/2023
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2
Supporting Statement

Please provide your statement to support the applicant’s submission for Senior Fellow in the following section. You are required to comment on the applicant’s recent higher education practice, providing examples to support your statement wherever possible. 
Two sides of A4 will normally be sufficient for this category of Fellowship.
	
Michaela is currently a Lecturer in Business and Programme Manager for Applied Leadership and Management in the Workplace, which is part of the Carmarthen Business discipline.  Michaela has been a lecturer on the programme for some years, and I have known her since September 2019 when I became her line manager.  I am very familiar with Michaela’s work as a lecturer, and I am also part of the teaching team on the DProf she is currently studying.  I am also familiar with the work that Michaela has done for the wider university in the context of her LEAP fellowship role.  

I have read through Michaela’s application for Senior Fellow and can make the following comments in support of her application.  

The outreach programme has been running for a number of years in community locations throughout South Wales – students are non-traditional, often returning to education from some time away – Michaela demonstrates a deep understanding of the specific needs of this group of students from both an academic and pastoral perspective (V1, V2), and realizes the significance of providing suitable learning environments which respond to the way in which different groups of students learn (A4, K3) which reflects on in her second case study. She has an excellent understanding of the diverse nature of learners and the different challenges faced by students on the outreach programme who tend to be mature learners, returning to education and from culturally diverse backgrounds (A4, K3, V1).  The pandemic brought challenges in terms of adapting to online teaching, which Michaela and her team fully embraced by using a variety of learning technologies to engage students (K4).  Following the pandemic Michaela demonstrated a critical awareness of the changing HE environment and external context and led the re-validation of the programme, re-branding as Applied Leadership and Management in the Workplace, following consultation with students and potential employers (K5, K6, V4).  As part of the re-validation, Michaela also led on the development of new, employer focused modules as well as teaching methods and assessments aimed at replicating skills needed within the workplace (A2, K1,K2, K3, K4). Due to the specific nature of the programme, taught at multiple locations, Michaela leads a team to design and develop teaching materials and learning activities that are delivered by all tutors on a specific level of study (A1, A2, K1, K2) – in doing so she ensures that students across the programme have access to an equivalent experience.  Michaela also leads on the design of assessments which are workplace focused and also allow students to gain dual accreditation with ILM (A3, V4).  The combination of teaching, learning and assessment strategies employed by Michaela and the team evidently has a transformational experience on many students who return nervously to education but leave confidently with distinctions and firsts, as was witnessed at a recent exam board. Recently, a number of new staff have also joined the programme team, and Michaela has taken on the role of mentor for these members of staff, providing support and guidance as well as ensuring that all have the resources, they need to provide a high qualityhigh-quality student experience.  Both quality enhancement and quality assurance are central to Michaela’s work as can be evidenced from her application (K6) and she also strives to bring together all staff that work on the programme in a cohesive, supportive team.

Engagement in continuing professional development is important to Michaela (A5).  From my experience she is always keen to learn and to develop her expertise and also keen to apply that within a professional context and is now in her second year of studying for a Doctorate in Professional Practice (V3).  Beyond her formal qualification she is also always looking to develop new skills and engage in new experiences, contributing across the institute and the wider university through, for example, she recently gave a presentation on some of her learning and teaching ideas at a Discipline Board and has also presented at an institute wide research day, demonstrating her commitment to evidence-based practice (A5, V3).  Her role as LEAP fellow also builds on her commitment to the development of learning and teaching approaches, as her engagement in professional development extends beyond herself in her support for the development of others.

Soon after I became Michaela’s line manager, she took on the role of Programme Manager, initially for the Cert He and subsequently for the BA programme as well.  Throughout this time, she has demonstrated leadership in teaching and learning which focuses on both students and staff members.  She also engages in teaching and learning beyond the role of lecturer, contributing to institute, university and external activities and as such I am very happy to support her application for Senior Fellowship.







































Senior Fellowship
Supporting Statement Template

	Your Name

	Paul Tinkler

	Institution/organisation/other

	IMH

	Job Title

	Lecturer (Role: Level 6 Year Tutor)

	Email address

	p.tinkler@uwtsd.ac.uk

	Your Fellowship Status (if appropriate)

	

	Relationship to Applicant

	Colleague and Team Member

	How long have you worked with the applicant (insert dates)

	Since February 2015 in UWTSD

	




Declaration
	
In submitting your supporting statement, you are confirming that the applicant’s submission relates to their higher education professional practice and that your statement is your own work and has been written specifically for this applicant. If the professional integrity of the supporting statement is in question it will not be accepted.

I confirm that I have read and agree with the declaration above.

PKTinkler
                                                                              
 Date:30/01/2024
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2
Supporting Statement

Please provide your statement to support the applicant’s submission for Senior Fellow in the following section. You are required to comment on the applicant’s recent higher education practice, providing examples to support your statement wherever possible. 
Two sides of A4 will normally be sufficient for this category of Fellowship.
	
I have known Michaela since 2005, when we worked together in the private sector designing and delivering ILM Leadership and Management programmes from Level 2 to Level 7.  Michaela is currently a lecturer and Programme Manager for the CertHE and the BA in Applied Leadership and Management in the Workplace.  It is in this capacity that I have been working closely with Michaela over the past 10 years.

As a result of this relationship, I am very familiar with Michaela’s work as a lecturer, as well as a Programme Manager, as we have worked together delivering the CertHE for the programme, as well as collaborating on Level 5 and Level 6 for the full degree qualification.

I have read through Michaela’s Senior Fellowship application and would like to support it with the following observations.

The Cert HE and BA in Applied Leadership and Management in the Workplace is a challenging programme because it is delivered in the community, at various locations across South Wales, from Carmarthen in the west to Cardiff/Newport in the east.  The students the course caters for are typically from diverse backgrounds, with a range of ethnicities and cultures represented.  Michaela has an empathy for such students, with a deep understanding of the individual challenges they face when undertaking higher education whilst having little academic grounding (A4, K3, V1).  Perhaps it is her own experience of relocating to Wales from Croatia, and her life experiences that help inform her insightful and compassionate approach.  Her success with our students is evidenced by the high regard in which she is consistently held.

Michaela also exemplifies the highest levels of pastoral, as well as academic, support for her students.  This comes from her deep understanding of their specific needs (V1, V2), and her attention to individual and group behaviour.  Michaela has provided specific help to me when dealing with individual students who were experiencing challenging personal circumstances, and this helped us find support from the university’s specialist services.

Michaela has always been willing to use a wide range of learning technologies to aid in the learning process (K4).  This is important for this programme, in particular, because of the dispersed nature of our delivery, but it became particularly important during the pandemic, where we were able to switch seamlessly to remote delivery.  Even though this was challenging for our students, they recognised the need and responded positively, even though it robbed them of their chance to get together at our annual Residential Weekend.  The way they adapted was in no small part due to Michaela’s (and the teams) additional pastoral and academic support (A4, V2).



Michaela has taken the lead in undertaking the re-validation of the programme by making use of the skills of the team in responding to emerging local employer needs, as well as national and international research and research into the key skills, knowledge, and behaviours expected from modern employees and business leaders.  As a result, the Applied Leadership and Management in the Workplace programme has an attractive balance of academic and practical content, which helps equip graduates with the underpinning knowledge and competence necessary to succeed in their careers.  The programme has also led a significant number of graduates to undertake Masters programmes, as their experience of learning has been so positive that they want further experiences of learning (A1, A4, V3, V4, K5).  The course’s NSS results have also reflected the efforts that have been put into making the programme relevant for a modern workplace.  Michaela and the team are constantly looking to respond to the needs of the marketplace and our particular student demographic, which has led to most of our students joining the course on the recommendation of previous or existing students – a real measure of success (K5, V2, V3, A5). 


Since I have known Michaela, she has been engaged in continuing professional development.  She self-financed her MSc in Leadership and Management, applied for, and achieved, a role as an ILM External Verifier, which gave her insights into the inner workings of ILM with regard to trends in qualifications, assessment methodologies and standards, and exposure to various new learning strategies and mechanisms (A5, V4, K3, K4, K5).  

In the last year, Michaela has started down the route of achieving a Doctorate in Professional Practice (V3).  This is further evidence of her desire to become the best professional she can be.  However, this is just a precis of her professional qualifications and studies; Michaela is also open and desirous of feedback and advice from colleagues – at all levels, as well as feedback from students.  She treats all of these as opportunities for development (V3, A5).

Perhaps Michaela’s real strength lies in her willingness to constantly assess her own capabilities and competencies.  This, coupled with an openness to recognise the strengths of other team members, enables her to make the right decisions more often than not, and all team members believe that she is willing to listen to views, ideas, and concerns.  This makes for a productive and innovative environment where the programme, its contents, its delivery, and its results, are under constant review – continuous improvement in action (A4, A5, K6).

In conclusion, I believe Michaela is an exemplary educationalist.  She believes in giving our students the most effective and value-adding experience, whilst also making it the most engaging and enjoyable experience.  In this brief summary, I hope that I have communicated her commitment to learning and to our students.  She believes that everyone deserves a chance, and if they commit to learning she will ensure they receive the academic and pastoral support they need to succeed and realise their potential.

I wholeheartedly support her application for Senior Fellowship.
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Comments:

A good range of samples were provided, from
excellent work to those requiring rework.
Grading is consistent across the different
delivery teams. Some good practice that in
some teams that can be shared across the
group. This has been discussed with the team.
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I'm always impressed by the commitment of the whole team to the programme and the students who are not

following the ‘traditional’ route to University. The delivery is appropriate to the students whilst maintaining
academic standards. There are excellent examples of feedback given to students who are at the lower end of

the grading that could be developed across the team.
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Across the modules, the is clear guidance given on marking criteria. The range of assessments used are
appropriate for the programme and the students. Marking is consistent across modules and delivery teams.
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