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Portfolio of Evidence- Part 2

Task 1- Word Count: 275 (250 +/- 10%)
The fundamental reasoning behind the choices made within the task is to promote Welsh to reception. The activity conveys a cross-curricular approach to teaching; pupils can enhance their numeracy, literacy and Welsh skills, shown in appendix two. It is important to include Welsh in all learning-areas providing them with an appetite for learning. Barnes(2015) advocates cross-curricular approaches give teachers a chance of including all children, as they will be interested in at least one aspect of the activity.                                                                                            The focus was to develop children’s oral and reading skills including to “view and listen carefully to visual stimuli, speak clearly, using simple words and follow stories responding as appropriate.”(Learning Wales,2015.)

Tedi-Twt ar y Fferm will benefit the pupils to expand their Welsh knowledge. The story is fitting for pupils to engage within as it includes simple and recognisable Welsh terminology with large colourful pictures to engage all learners. The pupils have not been surrounded to a great extent of Welsh therefore; this story allows pupils to be encircled with simple terminology, a beginning point to learn Welsh. The vocabulary used by the pupils and I is shown within appendix one.

Previously, children have studied animals therefore the vocabulary within the story will broaden their perspective of Welsh within oral, listening and reading aspects as they will be able to translate a variety of animals from English to Welsh or vice-versa. They will understand how to verbally communicate when discussing emotions using question-answer approaches thus receiving an assortment of language opportunities. 

Learning-objectives and success-criteria, shown within appendix three, were presented bilingually promoting Welsh further. The lesson allows for advancement in Welsh through singing, drilling and questioning-answer approaches. 

Task 2

https://www.youtube.com/watch?v=JaFwNixb4Ms&feature=youtu.be 
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Task 3: Word count 1649 (1500 10%+/-)

Within Wales, the importance of Welsh is recognised and considered as “a treasure of Wales…defining us as people and a nation”(WG,2017 a) conveying the significance of learning Welsh in statutory education and out-of-school contexts. 

[bookmark: _GoBack]There is a current vision to obtain one-million Welsh speakers by 2050 so one may develop their Welsh-language skills gaining a confidence to use Welsh within differing social-contexts.(WG,2017 b.) This implies there is a need for Wales to impose additional Welsh-language lessons and incidental Welsh within education to promote the language further. Although, some argue “forcing Welsh will make pupils educationally weaker”(Williams,2015) suggesting if pupils are forced to learn, they may retaliate. However, there is a need to make second-language acquisition more naturalistic within education, developing communicative capability in a less formal way.(Baker,2017.)

The lesson was approached in an informal manner as sitting down with pupils showed equality, providing a comfortable environment. I allowed them to speak freely when engaging with Welsh thus could assess their confidence and pronunciation. The aim of the activity was to get the pupils to use and develop their oral-skills, as “communicating in Welsh is a skill valued by employers.”(WG,2015) Therefore, they can develop their oral-skills from an early-age within an informal setting. Sally-Anne Moore’s study conveys 25% of knowledge is acquired through learning formally and the remainder is obtained through informal approaches.(Conner,2002.) Implying, for learners to acquire additional-language skills, it could be taught informally in order to renew enthusiasm and find extra motivation to become immersed within Welsh. Whereas a formal means of teaching could appear repetitive and similar to any other lesson.(Nield,2014.)



Reflecting, I attempted to include differing learning techniques to engage all learners when developing Welsh. These include the audio-lingual, direct and question-answer methods as it is questioned “are languages learned exactly the same way?”(Lightbown&Spada,2014.) All pupils had an opportunity to understand the language as an array of differing methods were included, as it has been proven children learn differently.(Reid, 2006.) 

Pupils helped each other to produce answers when translating. This correlates with Vygotsky’s theory of the zone-of-proximal-development referring to what learners can attain with instruction from skilled others whether it is a teacher or child. Vygotsky believed when a student is within the ZPD, giving child-to-child feedback will give the pupil enough of a boost to prosper.(Simplypsychology.org,2018.) 
Perhaps, pupils should have learnt vocabulary in an independent-manner, as Piaget believes children should be independent-learners comparing them to a “slate waiting to be written on.”(Cremin&Arthur,2014.) Piaget believed children learn from activities they encounter, rather than through interactions. Although, I considered pupils’ age beforehand deciding the activity and level of adult interaction was age-appropriate. These pupils needed more adult support regarding the language as they have little awareness of it, thus would class the activity as successful. 

Throughout, I allowed pupils to speak freely getting them accustomed to speaking and developing their reading skills. However, other pupils were not confident as children “differ in their willingness to speak languages they do not know well.”(Lightbown et al,1997.) Nevertheless, from reflecting I allowed them to develop listening skills simultaneously becoming immersed within Welsh, developing their skills in a way that is unique to them. 

Reflecting, a question-answer approach was used engaging all children. Estyn (2013) suggest within good-quality sessions children listen and respond to simple questions. Therefore, asking questions and receiving a response showed an understanding of language as they produced answers with prompts. I asked questions including “what is the title,” “where is Tedi-Twt” and “who is the author” using the sandwich-technique, speaking Welsh-English-Welsh creating a wider discussion regarding the story. However, these questions are closed and only produce one correct answer therefore does not instigate any discussion. (Farahian&Rezaee,2012.) Although these were unfamiliar language patterns, therefore asking closed questions allowed them to understand and answer them individually. These questions were age-appropriate and relevant to what the pupils should be learning, achieving the main aim of developing and promoting Welsh. 

The intention of the question-answer approach was to utilise throughout. Teachers ask questions to shape stories and reveal details creating a valuable linguistic environment to prompt student-output developing meaning in the target-language.(Kao et al,2011.)  Wiliam (2011) concludes an important characteristic of questioning is creating curiosity, intriguing pupils into the learning to inform future planning. Vygotsky highlights the responsibility adults have in stimulating exploratory behaviour in children. (Pluck&Johnson,2011.) Therefore, cognitive capabilities and the learning of new languages can be expanded through stimulation of childhood curiosity and questioning. Using the question-answer approach was successful as pupils learnt new Welsh questions and answer patterns, using them efficiently throughout.

Reflecting, I did not give pupils enough thinking-time for them to translate words independently, many questions I asked, I answered for them. According to Brown(2014) when giving children thinking-time, they feel less rushed, thus the quality of response is better. Reflecting, I would give pupils more thinking-time in order to answer independently and ask more open-questions thus can learn a range of patterns orally. Barnes(1975) emphasises the need for communication suggesting teacher questions dominate, pupils rarely ask questions of their own, which they do not within the activity. To develop the pupils’ Welsh and my teaching, I will ask pupils to ask Welsh questions to one another enabling them to independently make meaning as “the question-answer method devalues the pupils’ capacity for taking responsibility in learning.”(Moyles,2003.) 

I executed the audio-lingual method using a drilling technique allowing pupils to use Welsh orally, the most important feature being reinforcement. (Taylor,2015.) My role being drillmaster, said the animal in Welsh for pupils to repeat utilising the flashcard resource. This developed their listening and oral-skills including “speaking clearly, using simple words…listening to phrases responding as appropriate.”(Learning Wales,2015.) The teacher’s role is to control the direction of learners and correct their performance (Zakho,2016) thus able to correct pronunciation. Reflecting, the pupils enjoyed learning from the audio-lingual method as pupils showed enthusiasm regarding their responses and reciting names of animals, conveying an eagerness to speak Welsh. This allowed me to assess their confidence and ability to memorise allowing me to think about how I can develop Welsh in future activities. The children are repeating therefore will increase confidence, strengthening the brain connections to assist learning, developing their oral expression. (Davy,n.d.)
The language is mainly learnt through dialogue within a teacher-dominated environment leading to faster learning.(Taylor,2015.) It is argued that audio-lingual is an effective method to be used with foreign language beginners (Chunsuvimol et al, 2018) therefore is suitable for reception and supports them in developing their oral skills. 
However from reflecting, pupils had little control over the teaching thus became passive. It is argued this leads to demotivation, as they have no voice to how they are taught.(Taylor,2015.) Using repetition does not prompt children to reflect on what they need to do or what they are learning. Dewey(1916) argues children need to reflect on their learning in order to think how they could change information and perform differently simultaneously enhancing their language development. Reflecting, repeating Welsh words does not transfer to real-communication; they are only learning individual words. It is argued including real-communication increases student interest leading to a higher degree of subject-matter understanding. (Chrestensen,2007.) To develop pupils’ Welsh and my teaching, I will proceed to use a practice that encourages pupils to become active-learners, exploring patterns and variations of language reflecting on what they have learnt. 
I used the direct-method, using gestures to make meaning of ‘emotion words.’ This included performing gestures and facial expressions simultaneously saying Welsh terminology including hapus, wedi blino and bendigedig. It is clear the pupils understood the meaning as they discussed their own and others emotions, proving using gestures was successful. Dewey states “give pupils something to do; learning naturally results.”(Dewey,1916.) Implying, when involving the body in cognition when learning unfamiliar vocabulary, it leads to better memory results. Reflecting, pupils say their emotions in Welsh independently showing their enthusiasm and eagerness to share Welsh knowledge. According to Macedonia(2014), memorisation is obtained through performing gestures, proving successful in both short and long-term. 
Within the following lesson, I assessed their knowledge regarding emotions. The pupils performed gestures and spoke Welsh demonstrating their development. Reflecting, this was the best method to develop their translation skills, as they understood the vocabulary’s meaning. “Learning is not done to the learner, it is something they engage in themselves”(WG,2016) suggesting children are not passive-receivers; they can understand information independently. Implying, less teacher-talk-time is needed and further use of gestures is, utilising their body in order to succeed. Paul(2003) suggests the greater amount of teacher-talk-time, the less students get to practise the language, decreasing its effectiveness. Reflecting, I will continue to use aspects of the direct-method rather than spending time talking when pupils should be engaged physically. 
The pupils sing within the plenary, conveying an enjoyment to song and rhyme. Estyn(2013) proposes children enjoy Welsh songs often singing outside of class, conveying how pupils can use Welsh through music. Singing is a form of personal and cultural expression, evoking emotional responses creating a sense of belonging.(Ministry of Education,2001.) It expands vocabulary and teaches idiom-knowledge simultaneously stimulating memory.(Garcia,2016)
Reflecting, I feel it is important children learn through song as it benefits both language and musical development.(Moore,2009.)
However, Macias(2008) disagrees as it detracts from main curriculums and skill is required to model it accurately. 
Singing helped the pupils learn Welsh informally, proving effective as pupils repeated the song throughout the day. This proves successful, as foundation-phase pupils can use Welsh within an out-of-classroom context. 
 
Concluding, the focus was to develop pupils’ oral and listening skills. Estyn(2013) indicates children’s achievement in listening and speaking is stronger than in reading and writing. To develop my teaching and pupils’ Welsh, I will allow pupils to develop their writing skills, as this needs to become a focus. Appendix four shows an example of a writing lesson I performed on PTE. Reflecting, I will ask more Welsh open-ended questions, encourage singing, perform gestures and continue to promote Welsh throughout all learning-areas. 
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An example of a Welsh piece of work the reception pupils endured to develop their written Welsh skills.  
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* write through a range of planned activities and those that are child initiated
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enjoy experimenting with written communication and to make progress in their ability to:
* communicate by.
— experimenting with mark making, using a variety of media
~ producing emergent writing
 understand the connections and differences between:
~ wiiting and communication
— speech and language
~ print and pictures
* recognise the alphabetic nature of writing and discriminate between letters
* communicate by using symbols, pictures, words, phrases and short sentences
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appropriate

o write with increasing confidence, fluency and accuracy

o spell simple words correctly and check their spelling by using vocabularies or ICT

* recognise the importance of punctuation as a way of communicating meaning

« develop their ability to spell common and familiar words in a recognisable way

* develop a legible style of handwriting in order to follow the conventions of written Welsh.
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