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	Description
(What happened?)
	When studying the LCLM4001 Academic Skills module, there were two experiences that I consider to be especially important to my development, namely completing Task 1 (an academic reading and referencing exercise) and Task 2 (a written assignment that demands paraphrasing and evaluating the sources). Task 1 involved finding scholarly materials, using Harvard referencing, and showing the comprehension of reliable and unreliable information. This was rather difficult at first, because I did not have a lot of previous experience with the rules of citing sources in a formal way. Task 2 was based on these premises and thus asked me to paraphrase academic texts with accuracy and incorporate them into a structured argument. The two activities were done within prescribed time limits and served as a progressive structure towards the acquisition of fundamental academic literacy skills during the module.

	Feelings
(What were you thinking and feeling?)
	I was anxious and uncertain before starting Task 1. The necessity to properly structure references in the Harvard system was overwhelming, especially since the slightest mistake can have an immense impact on the credibility of the work (Cottrell, 2019). I was also afraid that I did not have the background knowledge to do the job to an acceptable level. However, this was not the case during the task as I gained confidence in the task as I progressed through the guidelines given on referring and could use them in actual sources.
My mood changed a little by the time I started working on Task 2. I felt more competent when sourcing material, but I was hesitant to paraphrase correctly without unintentionally misrepresenting the meaning of an author. According to Moon (2013), reflective learners tend to feel uncomfortable when faced with new academic conventions and this was the case with me. Having passed in both assignments, I experienced some relief and careful pride because I felt that I had taken the material seriously, though I was skeptical of myself.

	Evaluation
(What was good and bad?)
	Both experiences had obvious positives. Task 1 introduced me the systematic approach to academic research which I had not hitherto applied in such a rigorous manner. The response I got was my appreciation of trying to find pertinent content, which was very positive. Task 2 allowed me to use the skill of paraphrasing in practice, and the actual rephrasing of the academic thoughts in my own words enhanced my understanding of the topic at hand.
On the negative end, I had problems with time management in Task 2. I had not properly estimated the time to paraphrase with the correct meaning and that is what made me come to a hasty conclusion. Burns and Sinfield (2016) emphasize that one of the most frequent challenges that students face when entering higher education is poor time planning, which was also the case with me. Also, I was confused with the in-text citation placement, especially when I needed to use several sources in one paragraph.

	Analysis
(What sense can you make of it?)
	In retrospect of both tasks, I can observe that my hardships were to a great extent brought about by my deficiency in prior academic socialisation and not my deficiency in ability. According to Lea and Street (1998) academic literacy is not a neutral skill but a practise which is institutionalised in the conventions that students have to learn explicitly. This framework can make me realize why referencing and paraphrasing were not something that I felt quite natural at first - they are disciplinary standards that can be learned only with practice and not with intuition.
In cases where everything was good, it was mostly due to my active participation with the support materials given during classes and asking clarification where needed. In cases where it did not go as well, as in the time-constrained culmination of Task 2, it was because I had not properly divided the task into smaller steps with specific time constraints. My classmates seemed to have the same concerns regarding citation correctness, as it appears that these challenges are not unique to students who have just started to work on formal academic text.

	Conclusion
(What else could you have done?)
	Reflectively, I would have done both tasks better in a number of ways. In Task 1, I would feel better to acquaint myself with the Harvard referencing format prior to commencing the module instead of acquiring it in a reactive manner when the module is under assessment. In Task 2, I would have divided the task into well-timed steps (drafting, paraphrasing, referencing, and reading) to avoid the last-minute panic that affected my conclusion.
I also understand that I might have been more proactive in terms of peer discussion in classes. The notion of the Zone of Proximal Development mean that learning with peers who are more knowledgeable can help a learner acquire a skill much faster as cited in Boud, 2013. Closer interaction with fellow students through in-class activities might have helped me solve uncertainties regarding referencing faster and more confidently.

	Action Plan
(Plan for future improvement)
	To utilise and enhance what I’ve learned going forward, I plan to implement the following strategies:
1. Practicing Harvard referencing with many formats (books, journals, websites) weekly until proper usage becomes habitual and efficient vs stressful or frightening.
2. Utilizing a task-planning template for future assignments and breaking all assignments down over time to prevent time management issues from reducing the quality of future assignments (Cottrell, 2019).
3. Engaging in more peer-review activities in-class whereby peer feedback is used as a formative assessment for identifying areas of improvement before submission.
4. Reading techniques for academic paraphrasing using university resources and practicing rewriting sections of academic literature in my own words to improve my fluency and ability to paraphrase the works of others with my own words.
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