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TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

This question requires a critical evaluation of the professionalisation of the police service and consideration of how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

In order to address this topic effectively it is first necessary to gain a brief understanding of the history of policing within the UK.  Prior to the introduction of the Police and Criminal Evidence Act 1984 (PACE) there was little consistency across forces, with several prominent events giving rise to criticism of the police and perceived abuse of powers.  The most notable of which was the Scarman Report of 1981 wherein the Metropolitan Police were accused of wholesale abuse of stop and search powers under the so-called “Suss Law.”  

Since the introduction of PACE the College of Policing (COP) has been created with the aim of improving professional standards across all police forces in England and Wales whilst fostering and maintaining public perception of the police.  They have done this by building upon the theories of Sir Robert Peel first laid out in 1829, and place particular emphasis upon “the principle of policing by consent relies on the trust and confidence that the public has in the police service and the wider law enforcement community.” (College of Policing).

In essence, this highlights the premise that officers, in upholding law and order, must act in the best interest of the public in so doing, have the consent of the public to being policed.  The key element here is public perception, in that, if the public perceive officers to be derelict in their duty or to be acting in a way which is not consistent with the behaviours expected of police officers, there can be a reduction in the public trust in the police.

In order to assist with upholding the image of a professional police force, COP established the code of ethics in 2014 which “sets and defines the exemplary standards of behaviour for everyone who works in policing.” (College of Policing).  Furthermore it states:

It is a supportive, positive, everyday decision-making framework and is a constant reinforcement of the values and standards that policing is proud of. It is intended to encourage personal responsibility and the exercise of professional judgement; empowering everyone in policing to ensure they always do the right thing…. If the public don't have the confidence to trust the police to be fair, acting ethically and in their best interests, they are less likely to assist the police in upholding the law…The Code of Ethics is about self-awareness, ensuring that everyone in policing feels able to always do the right thing and is confident to challenge colleagues irrespective of their rank, role or position.															(College of Policing 2022)

Underpinning the code of ethics are the nine policing principles which every officer must maintain which are: honesty, integrity, accountability, fairness, leadership, openness, objectivity, respect and selflessness.  This is further integrated into officer psyche by virtue of the National Decision Model which is a decision making tool to be utilised by officers when making operational decisions.

Whilst it is important for police forces and individual officers to understand the theories of policing by consent, it is equally important that all parties appreciate that “trust and confidence can be undermined by a failure to vet and manage misconduct and complaints or investigate counter-corruption activities effectively.”  (College of Policing).  It is arguably more important than ever, given the current climate and recent high profile cases of alleged misconduct by serving officers that all complaints or claims of misconduct are dealt with fairly and impartially, the existence of the Professional Standards Department and the Independent Office of Police Conduct (IOPC) serve to ensure that the public not only has a mechanism by which to complain, but also that officers and forces are held to account to ensure that professional standards laid out in the code of ethics are adhered to, and if failings are identified, steps are taken to ensure that measures are put in place to prevent reoccurrence.  Having such an independent body overseeing police activity ensures that the public have a mechanism to complain and have their rights and liberties upheld.  I do feel that more work could be done in ensuring the public are aware that the IOPC is a truly independent organisation, free from political pressures and able to investigate matters without fear or favour as this would encourage more engagement with the public as a whole.

The Association of Police and Crime Commissioners, in conjunction with the COP have created the Policing Vision 2025 which highlighted “a need for consistency, accreditation and defined roles: that roles need specific skills and knowledge, backed by qualifications.”  (College of Policing).  A key aspect of this is that each new officer, having completed their initial classroom-based learning is assigned a mentor officer to offer them practical support and guidance for the first twelve weeks when joining response teams.  The College of Policing define mentorship as “a relationship where a more experienced or knowledgeable person offers support, advice and guidance to help a less experienced person develop and progress.”  (College of Policing).  This certainly translates into practice and is arguably one of the most important elements of initial police training, as there can be no substitute for experiencing how the policies and procedures discussed above translate into practical policing.

If the reader were to be asked what constitutes a professional organisation, it is easy to consider that such words as accountability, equality and confidentiality would feature highly, however I would argue that in order for an organisation to be truly classed as professional in modern society, a further step is required and this would be the existence of a governing body that not only oversees the professional conduct of its members but ensures continuous professional development and safeguards the rights of the public.  The COP, in much the same way as the General Medical Council or the Royal College of Optometrists fulfils this requirement and it is arguable that without the existence of such a body, the police could not be seen as a truly professional body.  Indeed, the standardisation of recruitment process coupled with the recent introduction of the Policing Education Qualifications Framework further cements the idea that the police are not an archaic force, charged with rigidly upholding the law, rather they are act as a professional service to the public that can be called upon in their times of need and trusted to act in a fair, impartial and professional manner, treating all parties with respect and dignity.
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Response policing (public perception and critical/major incidents)

This question requires critical evaluation of the role of the police when dealing with critical and/or major incidents whilst considering the relevance of public perception to the role.

In order to effectively address this topic, it is important to gain a clear understanding of the terms major and critical incidents and the differences therein.   The College of Policing (COP) defines a major incident as:

An event or situation requiring a response under one or more of the emergency services’ major incident plans. This will usually include involving large numbers of people, either directly or indirectly.											(College of Policing 2018)

Whereas the COP define a critical incident as being “any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community.”  (College of Policing 2018).  The Joint Emergency Services Interoperability Programme adds further clarity stating: 

A major incident is beyond the scope of business-as-usual operations, and is likely to involve serious harm, damage, disruption or risk to human life or welfare, essential services, the environment or national security.					(Joint Emergency Services Interoperability Programme 2022)

In order for a major incident to be declared, an officer, or any member of the emergency services must provide their control rooms with relevant information set out within the METHANE mnemonic, requiring amongst other things, details of the exact location ,type of incident, numbers of casualties and other services required.  As is apparent from the above definitions, there exists a subtle but important difference between the two, yet the definitions by their very nature are not mutually exclusive.  It follows that in order for an incident to be declared a critical incident, it must be also be a major incident.

A core tool when dealing with any policing incident is the National Decision Model (NDM) which is a tool to be utilised by police officers and staff when faced with making a decision.  The NDM has at its heart the code of ethics and requires officers to have consideration of all available information/intelligence, an assessment of the inherent risks, the powers available in any given situation, viable contingencies and finally the requirement to take action.  By relying on this tool, officers can be confident that any decisions they make will be both justifiable and supported.

The reader would be forgiven for believing that such a tool, whilst being beneficial to police officers may in fact be a hindrance when dealing with a major incident, as for example, the powers or actions available to a police officer would be significantly different to those of a paramedic.  Indeed, this was the case prior to the creation of the Joint Emergency Services Interoperability Programme (JESIP) which aims to “ensure that our initial multi-agency response to all incidents is more organised, structured and practiced.”  (JESIP).

As such, JESIP has created the Joint Decision Model which, in operation is almost identical to the NDM and has at its heart the ethos of working together to save lives and reduce harm.  There is a view that traditionally the police would work independently of other emergency services, however, the creation of JESIP and the JDM ensures that all forces will work collaboratively with our partners ensuring the most successful outcomes at any given incident. 

It is widely acknowledged that officers police by consent, indeed this was the founding principle of the modern constable espoused by Sir Robert Peel in 1829.  Simply put, policing by consent is a theory where the public at large consent to officers upholding the various laws of the state and thereby acknowledge the authority of officers.  Further, society itself consents to the laws imposed by various governments, thus to some extent it can be argued that society is self-governing.  It is when an individual or group thereof fail to comply with accepted societal norms that the police are required to step in.  Officers and police forces must not take that consent for granted, and whilst an individual person can not arbitrarily decide to ignore the authority of the police, if the public at large were to withdraw their support for the police, society would quickly degenerate into anarchy as there are simply not enough officers available to uphold the law.  

It follows therefore that officers must not only uphold the laws and standards of the country but must be actively seen to do so, hence the COP have created the nine policing principles which form part of the Code of Ethics.  The principles are: honesty, integrity, accountability, fairness, leadership, openness, objectivity, respect and selflessness.  In this age of social media, where every person has a smartphone capable of broadcasting real time images all around the world, it can not be over-stated that every officer must uphold these core policing values at all times and especially when dealing with victims or vulnerable persons as any failure, or perceived failure to do so can reach a worldwide audience potentially before the officer ends their tour of duty.

Fostering community relations is an excellent way in which police officers are able to uphold and maintain public perception as not only does it serve to humanise a potentially faceless and intimidating organisation, but it also increases the trust and confidence in the force, potentially leading to an increase in community led intelligence, enabling forces to direct resources appropriately through the respective Tasking and Coordinating Group. 

In conclusion, following the advent of JESIP, police responses to major incidents have improved considerably, the traditional “blame culture” identified in the (Pollock Report 2013) has largely been eradicated, replaced with a desire to co-operate and learn from previous instances ensuring continuous personal and professional development of individual officers and the force as a whole, thereby having a knock on effect of increasing public perception and thereby the level of trust and confidence in the police.
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

This question requires a critical evaluation of the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Prior to discussing this matter in detail, it is first necessary to understand what constitutes both information and intelligence and the differences that exist between them.  At its simplest, information can be described as “facts or knowledge provided or learned.”  (Oxford English Dictionary).  Information is capable of being derived from an almost limitless number of sources, including individual officers, members of the public, the internet and social media.

The National Crime Agency defines intelligence as being “information that has been analysed to assess its relevance and reliability.”  (National Crime Agency 2022).  From consideration of the above, it is plain to see that intelligence must, by its very nature contain information, however, not all information is capable of falling under the heading of intelligence, this fundamental difference is slight but plain for all to see.

As with all information held by the police, access to intelligence is strictly controlled by the principles of management of police information and in essence, any access must be for a strictly policing purpose.

The principles of management of police information (MoPI) provide a way of balancing proportionality and necessity that are at the heart of effective police information management. 													(College of Policing 2022)

In order for information to become intelligence it must be subject to scrutiny under the process set out in the National Intelligence Model (NIM), forming part of the intelligence cycle which is a continuous process of collection, analysis and dissemination of intelligence which impacts upon the direction of policing resources.

In much the same way as information, intelligence can be obtained directly from officers and the internet, but in practice, it is far more likely to be provided by members of the public directly.  This in itself can be both a blessing and a curse, in that, individuals witnessing criminality or suffering at the hands of another are best placed to provide police with information that can be used to curtail these behaviours, however, officers must always be mindful of the motivation of the individual providing the information and must constantly consider whether the person is providing this information in good faith to support police, or if there exists an ulterior motive.  It is not uncommon for competing criminal enterprises to provide information on the other in order to divert police attention from their activities.  Similarly, it is not beyond the realms of possibility that a criminal would seek to divert police resources to a fictitious crime on one side of a BCU whilst committing a crime somewhere else in the hope of an easy escape. 

It follows therefore, in order to assist officers and forces in directing their resources appropriately, NIM specifies a 3x5x2 method for evaluating the veracity of the information provided.  Simply put, the NIM requires an officer to rate the reliability of the source, the reliability of the intelligence provided and the permitted distribution of said intelligence. The source of the information is rated from one of three descending categories from reliable, untested, to not reliable, whereas the reliability is attributed a letter grading from one of five descending categories from known directly, known indirectly but corroborated, known indirectly, not known and finally, suspected to be false.  The dissemination of said intelligence is then categorised as either permitted or permitted with conditions.  The resulting score will then determine how much reliability is placed upon the intelligence and will be fed to the relevant departments via the Local Intelligence Officer, so that appropriate resources can be allocated to deal with the issue raised.

Before an officer commits to sharing information outside of police service there must exist either a statutory obligation, which is a specific obligation to disclose information, a statutory power permitting disclosure or a common law policing purpose must be established.

In reference to the sharing of information, it is highly likely that intelligence will be provided on the activities of individuals, and therefore officers must be aware of the plethora of legislation that exists regulating the dissemination of data, the most notable of which being the Data Protection Act 2018, which requires that all personal identifiable information be recorded accurately, stored securely and destroyed once the need to retain the information has expired.  A further example being the Regulation of Investigatory Powers Act 2000 which regulates, amongst other things the interception of communications, acquiring and disclosing of information, carrying out surveillance and use of CHIS (covert human information sources).

Whilst I appreciate that information must be scrutinised in this way and understand that the best way to do so is by a standardised process for all forces, thereby ensuring consistency of approach, there is nevertheless the possibility that potentially valuable intelligence may be disregarded simply by virtue of the fact that the source is unknown to police or indeed untested.  There must therefore exist a healthy level of scrutiny when dealing with intelligence and/or sources. 

A further element of NIM indicates that verified intelligence is fed into the Tasking and Coordinating Group (TGC) which is responsible for controlling the operational response to policing incidents.  TCG consists of three levels dealing with matters that relate to BCU level, force level and national level crimes.  TCG are influenced by several factors such as government and local priorities, and local objectives set by force commanders.  The difficulty with such a process is that it is entirely possible for a low level criminal to commit the same crime in differing geographical areas, that whilst not significantly distant, nevertheless straddle a BCU boundary.  It could be argued therefore that rigid adherence to the established process of dealing only with matters directly impacting one BCU, may mean that intelligence regarding the incidents in neighbouring BCU’s are not necessarily or routinely shared thereby potentially hampering police response.

In conclusion, intelligence is vital to the effective policing of communities and police should actively engage with members of the public to foster trust and confidence in the police with the aim of reducing crime and criminality and cultivating reliable sources of intelligence.
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

This question requires a critical evaluation of police strategies for dealing with public protection incidents, considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues.

In order to effectively address this topic, it is first necessary to gain an understanding of several key terms outlined above.  The Ministry of Justice Victims Code defines a victim as being:

A person who has suffered harm, including physical, mental or emotional harm or economic loss which was directly caused by a criminal offence; a close relative (or a nominated family spokesperson) of a person whose death was directly caused by a criminal offence. 				(Ministry of Justice 2020)

Whereas, the College of Policing (COP) and the National Police Chiefs Council have adopted the following definition of vulnerability: “A person is vulnerable, if as a result of their situation or circumstances they are unable to take care of or protect themselves or others form harm or exploitation.”  (National Police Chiefs Council 2021).  It is easy to see then that a considerable percentage of people an officers comes into contact with are capable of being classified as either a victim or vulnerable.  It is important to understand that both definitions are equally applicable to those taken into police custody, which may prima facie be contradictory. 

In light of recent events both nationally and internationally, it is fair to say that policing is under a significant level of scrutiny, possibly the highest level since the Scarman and McPherson reports were commissioned.  The advent of social media meaning that millions of people around the world are capable of viewing events such as the George Floyd murder in almost real time, with those labelled as “trolls” stirring up tension and hatred at an unprecedented rate.  As such, it is incumbent upon each officer to be aware of the existence of both conscious and unconscious bias and it is easy to justify the time taken to ensure that each new officer is given an input on this very subject as part of their initial police training.  

It is entirely possible for a person with a reasonable degree of self-awareness to be alive to conscious biases and therefore able to a certain degree to mitigate the impact such biases have on their decision making process.  Unconscious bias on the other hand, is often deep-rooted and therefore more difficult to uncover, as such its existence can be extremely damaging to both individuals and organisations. 

Unconscious biases are social stereotypes about certain groups of people that individuals form outside their own conscious awareness. Everyone holds unconscious beliefs about various social and identity groups, and these biases stem from one’s tendency to organize social worlds by categorizing…Unconscious bias is far more prevalent than conscious prejudice and often incompatible with one’s conscious values. Certain scenarios can activate unconscious attitudes and beliefs.		(University of California, San Francisco 2021)

Officers must also be aware that several other forms of bias exist, ranging from bias by association and bias by perception, where a person can be discriminated against by their association with or perceived membership of a particular group, through to source bias, where a person is biased towards a particular source of information, so much so that they treat information from said source as correct without taking the time to fact check the contents bias by association and bias by perception, where a person can be discriminated against by their association with or perceived membership of a particular group. 

In much the same manner as bias, abuse can take several forms, some of which are easy to see, such as physical beatings, and therefore lend themselves more easily to traditional forms of intervention, whereas others such as mental abuse, be it coercive or controlling behaviour, financial control or social exclusion often leave no outward mark and are therefore more difficult to spot.  Furthermore, in recent years we have seen the advent of the offence of cuckooing, where vulnerable people are targeted and their homes taken over by organised crime groups in an act of so-called friendship.  These crimes can have a serious and long-lasting detrimental impact on the victims as their very sanctuary has been violated by persons pretending to offer care and support, it is only right that forces take positive action in these instances, taking every possible step to ensure that the victims are safeguarded and sign-posted to relevant partner agencies for ongoing support via the public protection notice process. 

I firmly believe that one of the most important skills an officer can possess is situational awareness, the ability to be able to ask relevant questions and interpret both verbal and non-verbal responses is key to safeguarding victims.  Officers can often gain more insight into the goings on in a given situation, not by the answers themselves but by being alive to the physical signs displayed by other party, whether that be pauses in sentences, defensive body language or inappropriate use of language.

It could be argued that the COP definition of vulnerability is too far reaching, placing an obligation upon attending officers to constantly be on the look out for vulnerability, potentially creating vulnerabilities where none exist in order to avoid falling foul of internal practices or procedures, such as the South Wales Police policy of taking positive action in all instances of domestic violence.  Indeed, there have been instances of purely verbal arguments over trivial matters, being referred to the police by well-meaning neighbours, resulting in one or more party being removed from an address despite it all being resolved prior to police attendance simply to ensure adherence to the aforementioned policy.  Whilst it may seem like an inappropriate use of time and resources removing a person from a situation, any such argument can be mitigated by the weighing of the benefit of taking such action against the potential harm that could befall a person if it is not taken.  

Positive action in such circumstances will allow officers the space to speak with all parties individually, making use of situation awareness as alluded to above, and ensure time for relevant partner agencies to be contacted and safeguarding measures to be discussed and considered.  I therefore consider that police strategies of ensuring vulnerable parties are protected and sign-posted to partnership agencies are sufficiently rigorous to uphold the first duty of an officer, that being to protect life.
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

This question requires a critical analysis of the concept of evidence based policing (EBP), together with an evaluation of crime prevention theories and strategies along with consideration of the options available to officers to attempt reduce re offending.  

[bookmark: _Hlk88909372]In order to effectively address this topic, it is first necessary to gain an understanding as to what constitutes EBP. Professor Lawrence Sherman first espoused the theory of evidence-based policing in 1998 and in its simplest form, EBP simply refers to the process whereby police officers utilise available evidence to formulate their policing priorities.  Indeed, The College of Policing have adapted Sherman’s definition and state: “in an evidence-based policing approach, police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions.” (College of Policing 2020).  

[bookmark: _Hlk100619160]The College of Policing, referencing the Code of Practice to the Criminal Procedure and Investigations Act 1996 (CPIA) further indicates “investigators conducting an investigation should impartially follow all reasonable lines of enquiry to gather material which points both towards and away from a suspect.”  (College of Policing 2020).  

Whilst EBP is a fundamental aspect of modern policing, it can not and indeed should not be relied upon in isolation, a position supported by Fielding et al 2020 which states:

Evidence-based policing does not provide definitive answers that officers and staff should apply uncritically. Officers and staff will reflect on their practice, consider how the 'best available' evidence applies to their day to day work, and learn from their successes and failures. The approach should mean officers and staff can ask questions, challenge accepted practices and innovate in the public interest.		(Fielding et al 2020)

The role of a modern officer has necessarily evolved in order to keep pace with modern society, and we are all now, whether or not we are consciously aware of it, part sociologist, psychologist and indeed criminologist.  It is this skill set which enables officers to make use of their discretion when dealing with incidents to ensure the most appropriate action is taken given the circumstances.  

The reader would be forgiven at this juncture for thinking that the permitting of officer discretion is at odds with the principle of EBP and could potentially result in wildly differing outcomes when individual officers are faced with the same set of circumstances, however, The College of Policing’s National Decision Model, which is a tool intended to be used by officers and police staff when faced with the requirement to make a decision within their professional remit, seeks to ensure that uniformity of decision making process.  The NDM is a cyclical tool that has at its core, the police code of ethics, requiring officers, at all stages of the decision making process to make reference to this fundamental and infallible code of behaviours.  

It follows that all new officers, as part of their initial police training are specifically introduced to the notion of signal crimes, which are those which prima facie are low level and when taken individually or indeed in small numbers are of little impact to society at large. Such signal crimes can range from petty vandalism or ASB through to street drinking or noise complaints.  An increase in the reporting of signal crimes in a particular locality may give rise to an indication that larger scale criminality is present within the community.

Dealing with signal crimes is a prime example of the benefits of EBP and indeed the sharing of information with other departments and partnership agencies as, primarily due to the nature of the shift patterns of response officers it is unlikely that the same attending officer will be deployed to recurring instances of signal crimes and therefore without the advent of EBP, a community could suffer significant harm before an individual officer is able to piece together information and put in place an suitable intervention.

A further aspect of initial police training, linked to EBP, is the understanding of problem orientated policing and the methodologies that can be implemented in order to disrupt criminality.  One such example is the Routine Activity Theory advanced by Cohen and Felson which indicates that three interconnected things need to be in place in order for a crime to be committed namely, the offender, the target and the absence of a capable guardian, thus, removing one aspect will prevent crime being committed.  

The inclusion of such theories in the initial training phase is designed to equip officers with the tools needed to take a holistic view of a situation, considering the needs of various aspects of society, including the victim, the nature of the offence(s) and construct considered interventions designed to tackle identified problems. The inclusion and use of the OSARA process is designed to enable officers to review the effectiveness of the interventions and promotes continued development and evolution of said interventions until the identified problem has been successfully reduced.

As with any academic theory, there is a danger that translating the theory into practice may result in unintended consequences.  One such consequence of having such a broad introduction to problem solving theories is that, whilst officers either consciously or subconsciously implement these theories in practice daily, what we often see is an amalgamation of several theories.  Whilst this is in and of itself wrong, it does call into question the need for such a wide-ranging introduction into such theories.

It is my consideration that the fundamental key to all of the above is communication, whether that be internally or externally, utilising such methods of communication as social media, community notice boards and attendance at community action groups or meetings will ensure that the community are engaged and kept up to date with the progress of matters, whilst being appraised of and having the chance to contribute to an understanding of the effectiveness of relevant interventions.  I feel that officers taking the time to both engage with and understand the needs of victims and where appropriate the community as a whole, will not only serve to establish better lines of communication within our communities but also allow officers to build a sense of trust and confidence in the police. 

I firmly believe that one of the most effective ways for officers to tackle repeat victimisation is to take positive action, after all, as illustrated by the Ministry of Justice in their 2021 study: “The overall proven reoffending rate was 26% for the July of September 2019 offender cohort.  (Ministry of Justice 2021 National Statistics Proven Reoffending Statistics: July to September 2019).  As such, it is unquestionable that reoffending remains a significant drain on police resources.
											1099 words
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


























	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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