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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	 Improve citations and references in line with university policy
	What I have done for this assignment was to refer back to the university guidance on Harvard referencing as well as explored websites online such as “citethemright” to improve upon this. 

	Targed/Target 2
	Writing in a academic style.
	For this assignment I have referred back to sessions on academic writing as well as looked online at the required style.

	Targed/Target 3
	Proofread work carefully to avoid spelling and grammatical errors.
	For this assignment I read my written assignment thoroughly to ensure that the I had noticed mistakes.




ECAD7003 Assignment part B: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. 



Introduction
The aim of this assignment is to examine a portion of the School Development Plan (SDP). An SDP is a piece of literature that sets out how a school is going to improve over a selected time period. It will set out key areas the school aims to improve as well as highlighting how these targets will be achieved. 
The SDP that will be used for this assignment is from a school in the County of Swansea. This specific school will be a secondary school with a Free School Meal (FSM) percentage of 33% (My local school,2023). From this context and after examining the SDP the portion one has chosen to focus on for this assignment is closing the gap between FSM and Non-FSM. For the school in question closing the attainment gap for literacy is a particular focus.
Literature review 
Due to the ever-changing mix of pupils within the school system the need for development and change is paramount. Therefore, schools must have a well-developed and planned process to conduct this development successfully. This process has been well researched and covered to facilitate this. School development is a muti stage process that allows for schools to focus on and improve on identified areas. This is conducted through a four-step process put forward in the (Welsh Government ,2014). The first stage of this cycle is the self-evaluation where the school examines its strengths and weaknesses and targets to aim for. Following this the second stage is the strategic planning, in this portion this is where school explains how they aim to achieve these targets and through what means. The third stage of this cycle is the action phase. In this potion of school development actions are taken to combat these targets in line with the planning conducted. The final stage of school development in Wales is to review the impact of these actions taken and their effectiveness at combating the initial targets set by the school. In this stage the impact of the actions taken is examined. This final stage then inturn leads back to the first stage of the process in giving evidence ready for the self-evaluation. This portion of school development is usually led by members of Senior Leadership Team (SLT) or the teaching professionals themselves. This is argued to be done as those within the school such as teachers should at least have a say in the development of school improvement (Halsall, 1999).  This is done both internally through meetings as well as externally through ESTYN inspections and initiatives through the Welsh government. These inspections and initiatives allow for schools to focus on wider issues that permeate through the education sector such as attainment for FSM pupils, the gap between male and female students and, in the case of Wales, the increased use of the Welsh language. The participation of ESTYN allows for an outside opinion regarding the running of the school and how well that school is developing in providing the best education for its students. 
While the SDP contains a significant amount of aims, one of the most significant aims hugely relevant to the placement school is the FSM gap. FSM is used as a measurement to analyse disadvantage in many portions of life in the case of this study disadvantage it will be focusing on its effect on education (Gorard, 2012). Within educational policy, the focus has been to close the FSM gap. This has been to ensure that everyone has a fair attempt at employment and further education (OECD ,2012). To further explain this gap, it is the results that FSM and non-FSM students achieve. Research has discovered that a large number of children who were eligible for free school meals leave school without earning strong grades in maths and English, which makes it harder for them to succeed in the workplace or in future education.(Education Endowment Foundation,2017). It has been found on average that non-FSM students have a 24.7 percent more chance of achieving a grade range in all their GCSES in comparison to their FSM counterparts(Welsh government,2020). Many strategies have been put forward to close this gap on local as well as national levels. One such initiative by the Welsh government has been to increase funding for Pupils living in deprived areas this has been through the form of the pupil deprivation grant Egan (2013). In the case of certain schools, the ideas put forward to close this attainment gap are varied. One such idea is to ensure that they are fully equipped and have the same access as non-FSM (Welsh government,2019). Another such approach is to increase the one to one support of FSM students through more teacher involvement or tutoring for older pupils within the school.  While this average is presented across schools in Wales these results vary widely. This are usually down to a multitude of factors such as the amount of FSM pupils in the school and location to the different approaches done by schools in their curriculum. For School A they have decreased this difference down to 5 percentage points in the average scoring of pupils in English, Mathematics and Science. This decrease puts School A above average for schools with a similar profile showing that their strategies to lower this gap have had an effect. 
Developing an action point
An SDP is a hugely important potion for the planning process for schools. it is required to show and map out the process in which schools aim to improve. The SDP is not just created by the senior leadership of a school instead it incorporates a multitude of stakeholders. The stakeholders involved in the creation consist of the whole spectrum of people. These different groups: teachers, senior leadership, parents, and in some cases the local community allow for this plan to examine the aims. In the case of the school in question, this has led to an increased focus of FSM children and the issues they are subject to face within the education system. These more local stakeholders could be further built on by national organizations such as ESTYN, the children’s commissioner for Wales and finally the Welsh government. Their additions to the SDP would be from wider initiatives and aims with the adoption of the new curriculum and the future Generations act (Welsh government, 2015). 
The gap between FSM and Non-FSM pupils is a problem that has been noted and examined on a national as well as local area. This therefore has led to it forming an important part of the SDP from the school in question. One major aim is to close the attainment gap in the three core subjects: literacy, Numeracy and Science for KS3 and KS4 pupils. To facilitate how to deal with this aim previous research is required to fully understand the scope of the problem this can be clearly highlighted by the focus on it in Appendix 1. Therefore, for school A widespread testing is administered to collect the relevant data of pupils of their schooling ability. Following this testing, in conjunction with analysis of the previous scores of FSM pupils, will allow those creating the SDP to decide which areas within the key subjects need to be focused on as stated in Appendix 2. This approach allows for an influx of data that can better correspond to the levels on offer at the school on a yearly basis but can take away from the individual it is setting out to support due to the immense focus on standardised testing as a measurement.
 On the other hand, closing the attainment gap of all those categories is of high importance to the Welsh government as well, therefore there is wider data on the attainment gaps throughout Wales. This national data and local data can be analysed in unison to examine whether School A is around the average of the rest of Wales or bettering these statistics.  
This data would then be examined by stakeholders within the school such as teaching staff, SLT and standards managers who would set about creating achievable targets for the school to achieve. Their experience with the pupils allows for this data to be analysed via a more holistic approach as well as understanding the targets that would be achievable for their students as highlighted in Appendix 2. This approach while beneficial could lead to those involved underplaying their targets to allow for them to be more achievable. Building on this local data analysis, national data would then be included to allow the school to measure their results in line with similar schools and within the national missions. One target set by School A linked to the attainment gap is to minimise the variation in outcome for learners, including FSM, ALN and gender. This target while admirable could be seen as quite broad, with a focus on decreasing variation of results across a wide range of groups. 
After this target of minimising the variation has been established actions will be taken to address this issue. Within the context of School A the actions they sort to take forward to tackle these problems was the implementation of sets throughout the subjects on offer. This would allow for the lesson to cater more specifically to the needs of the students as well as offer them the required support to therefore access the curriculum and allow the school to in theory lower the variation in results from different students. This would be further built upon by a supporting action which was to offer extra Literacy and numeracy support to those students struggling in those subjects this can be seen in appendix 2. This is due to literacy and numeracy being key skills required in the multiple subjects within school. This target of minimising this variation is of immense importance to the learner as it plays into the role of the pupil after education. As formal qualifications and higher grades are the main avenue to achieve a better paying job and therefore escape the FSM cycle.
After the creation of the targets and the actions to reach them, their effectiveness needs to be examined for their success on reaching the targets. This measurement for analysing the shorting of the attainment gap is done through multiple means such as: Termly Assessment, Academic Reviews 1 & 2, End of year exams, Mock exam analysis reviews and GCSE outcomes. This measurement of achieving the target while thorough is largely academic in nature. This is due to all the measurements focusing on the written work completed by the students. This therefore expands on the reasoning for both setting the pupils and the increased support for literacy and numeracy. In terms of the use of sets it allows for you to obtain a average of these classes more easily with no wide discrepancies in the data usually. While on the other hand the increased support for literacy and numeracy would be due to their core inclusion in the form of testing at the end of the year the Cap 9’s. Therefore, these measurements could be expanded to include more holistic approaches to the student’s ability to these three key subject areas. 
Reflections
From constructing this report into the SDP for school A and an in-depth analysis of the development of it certain points have stood out. First, the widespread use of quantitative data to construct their aims has allowed for the targets to be highly accurate and linked to the school. These aims than have had further input from standards managers, teachers and SLT. This approach while allowing for an accurate target to be put forward can in turn lead to a highly assessed approach within the school for both the pupils and teaching professionals. This approach could be altered to combine this highly qualitative approach with greater input from teachers towards these aims and what they believe is achievable in that three-year cycle. This would be much more important after the advent of covid with many of the school years currently unpredictable for their ability. 
 Another key point of the SDP is its integration of the targets set by Estyn. Specifically, the target that much of the FSM targets comes from Estyn’s second target for the school which is “to maintain or improve the literacy and numeracy of all ability groups”. This approach of incorporating the Estyn targets for the SDP allows for this plan to be readily available in the event of an inspection. It also allows for those inspectors an easy understanding of the targets the school has aimed for since its last inspection. For those analysing outside of Estyn it allows for a greater understanding where a lot of the targets within the school have come from. A slight drawback to this approach is that due to its nature of being prepared for an inspection the SDP can be quite hard to follow and understand. With many of the targets remining vague on how these will be reached and only their resources listed and the sections of the faculty who are responsible for these targets. In turn much of the information had to be obtained verbally from those who have prepared the document. The majority of those with greater knowledge of who had prepared the SDP consisted of SLT with one of the assistant headteachers with responsibility for the SDP. A slightly altered approach to this would be to further explain their targets and how they aim to achieve these within the SDP. This greater explanation of aims would allow for the SDP to be easier to follow as well as allowing more people to be able to examine and explain the SDP to new individuals to the school. 
Conclusions
This assignment has shown the development that is undertaken within schools to ensure their continued development for the betterment of students. In terms of my practice, it has been immensely interesting seeing the wide range of different stakeholders involved in the development of an SDP. This has been eye opening in allowing me to understand how schools change on a local level overtime. The creation of the SDP has also been interesting in showing how education establishments plan over the long term. For school A in particular greater understanding of the efforts put into closing the FSM gap has been shown.  This has therefore shown for my practice the amount of effort required to have a significant impact on improving the results of disadvantaged pupils. Therefore, from undertaking this assignment I will envision to take a greater role in understanding the SDP and ethos during my professional development. I will also take an active role at tackling the FSM gap as it remains a large problem throughout Wales.
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Prepare leamers for all
eventualities with regards to
awarding of GCSEs and other
qualifications at KS4.

Prepare pupils for a potential
middle ground between CAGs
and examinations.

Secure continued improvement
and positive value added for
KPIs. A positive differential
between achieved and
modelled outcomes.

Compare favourably against
similar schools’ outcomes for
KPIs; eFSM learners.

Boy and girl outcomes to
compare favourably to the
average for those in similar
schools.

Minimise variation in outcomes
of all learners, including eFSM,
ALN and boy/girl. Reducing the
impact of poverty on pupils’
progression and attainment.

Minimise variation in outcomes
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Text Predictions: On

Whole school behaviour
blueprint impacting positively
on behaviour, exclusion rates
and attendance.

Estyn Recommendation 3
Reduction of exclusions of 5

days and under. (analysis of
3 year trends)

Secure quartile 1 and quartile
2 position for Attendance

Monitor and improve
attendance and punctuality
post covid — compare to pre
covid figures.

Maintain effective use of PDG
funding to provide

exceptional specialist support
to eFSM learners with SEBDs.

CHACE provision accessing
wider curriculum choices
impacting positively on
attitudes to learning.

Engage all stakeholders to

maintain a positive school
iy

Continue to develop and
embed excellent provision of
remote learning through
video/audio resources and
streamed lessons ensuring
1o pupil is disadvantaged by
periods of self-isolation.

Blended leaming to become
more fluid through the
development of digital skills
and resources. The DCF PLC
to be the platform to
promote developments in
blended leaming & the use
of ARR in Google Classroom,

Estyn Recommendation 1
Cross curricular Extended
Writing Task (EWT)
continues to be developed/
updated to support pupils’
writing skills.

Clear focus on appropriate
differentiation to impact on
outcomes of all learners.

Continue to develop
provision for MAT pupils
O

T Accessbitty Investigate

Effective use of Accelerated
Learning Grant to provide
additional support to key
groups of learners identified
by internal assessment data.

Support anxious (covid)
learners through the Anxious
Learners Taskforce. This to
include PSPs and bespoke
timetables, as well as access
to the school councillor and
other well-being measures.

Collaborative cluster use of
LAC PDG to employ a Cluster
LAC Support Officer,
supporting children across all
seven schools. The focus is
on supporting leamers’ social
and emotional health,
enabling them to focus on
academic progress.

Target K3 pupils for literacy
and/or numeracy
intervention. The use of
internal assessment data to
inform intervention.
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Lead the effective health &
safety policies/procedures

required to mitigate the risk
of transmission of Covid-19.

Realign training/INSET of
whole school staff focusing
on the need for enhanced
digital literacy skills for all
practitioners.

Ensure surplus budget whilst
meeting the needs of all
learners and WG directives.

Collaborate with the local
authority, Freedom Leisure
and wider school community
on the proposed
development of enhanced
facilities fe. Sports Barn.

Future proofing, through
succession management and
CPD, to ensure continuity of
standards, p
leadership.
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cluster on a programme of literacy and numeracy numeracy skills in year 6 to support Skills teacher.
catch up pupils.
« Improve the performance of boys at GCSE in the | Assistant Headteacher - LAM/ | Improved performance of boys | HOD support from Assistant | Assistant
core subjects of Maths and English through AQLE Leads/Pupil Progress in relation to the performance | Headteacher —JJ & LAM, | Headteacher — LAM/
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Team/Extended Leadership KS4. Termly Assessment payment
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GCSE outcomes
« Continue to develop the writing skills of learners | Assistant Headteacher — 13/ Tmproved standards of writing | Book Monitoring/Lesson INSET, ADDS, PPA,
in line with the relevant PIAP. Literacy Manager/Literacy evidenced in books and Observations — QA PDG supporting key
Officer/ Extended Leadership recorded in book scrutiny T&L PLC
Team/ Teaching staff exercises. GCSE outcomes EIG - Literacy and
Numeracy TA
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LA Subject Network
meetings
Academic Reviews 1 & 2
PPT meetings
ot of ant avarme G
[ 0}
Page7oi24 €523words [ English (United Kingdom)  Text Predictions: On 3% Accessibility: Investigate [ —E——





