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The aim of this assignment is to engage student teachers with a critical approach to securing effective subject knowledge and apply quality teaching theory and practice of learning. This includes, but is not limited to, pedagogic principles of making connections, blended learning, and creating meaningful and authentic learning opportunities. There are 12 pedagogic principles in Wales to be considered when reflecting on progress in planning, preparing, and teaching lessons, (see appendix, 1). There have been historical theories upon evaluating how assessment should be carried out that will be discussed during this assignment, in particular the work of Jean Piaget (1896 – 1980) and Lev Vygotsky (1896 – 1934), in how children develop, the data used to find their analysis, and reflecting on this. Also discussed, will be the reflection on progress, planning and preparation regarding teaching lessons that include these pedagogical principles. Specific depth and exploration will go on to discuss one principle identified as Assessment for Learning (AFL), as this chosen aspect of practice was identified to be one of the key areas for discussion within time spent on placement. As education changes and evolves, just like the curriculum, assessment needs arguably must coincide with these changes to ensure its suitability and sustainability of the way in which data is measured, recorded, and assessed. ‘In order that children know what is expected of them, the teaching and learning plan needs to clearly identify the learning objectives for each lesson’, (Briggs, Woodfield, Martin, and Swatton, 2003, p. 26). Therefore, it is argued that through successful lesson planning, teaching practitioners can support the evolving curriculum and its measurability through the use of AFL.

To assess the impact of the teaching approach, through pupil progress and assessment, one can identify pupils needs and select the most suitable pedagogical methodology. This results in the increase of pupil attainment and can strengthen their educational foundation, enabling them to grow to the best of their ability. Evidence shows that formative assessment is an essential component of classroom work and that its development can raise standards of achievement, (Black and Wiliam, 1998). With the use of AFL, this has allowed for accelerated progress in many ways during teacher training sessions that have been conducted throughout the Professional Teaching Experience (PTE). AFL is one specific pedagogical principle which is set out to be important for effective learning and reporting on achievement, as explained in the new curriculum for Wales. Additionally, it is also reflected in the Donaldson Report as the curriculum now allows schools to choose the direction in which they wish to take their curriculum path. ‘The report suggests the Welsh Government should develop an overall assessment and evaluation framework. It shouldn’t depend on external or internal tests which fail to reflect the curriculum’, (Donaldson, 2015, p. 9).

Arguably, assessments overall should be designed to reassure children of their growth and progress and promote children to take responsibility for their own learning. This has been identified as a viewpoint for discussion, as evidenced by the Donaldson Review, as an area which allows exploration and consideration to allow for comparable data and reflection of understanding. Furthermore, by underpinning this with logic, research and evidential theories that have previously been conducted, it becomes a pedagogical principle which is theorised, evaluated, and supported as a positive influential factor of teaching framework. This is supported by Wiliam and Black (1998) as they explore formative assessment and how using this information helps to adapt teaching styles and change the direction of the pupil’s growth to reinforce learning on the right path. Upon reflection, this enables the teacher to architect the learning and take constant readings of where the students are in relation to the planning. ‘AFL is a simple way of capturing how learning is enhancing through diagnostic and dynamic assessments, which will increase the quality of teaching, learning, ownership, autonomy, and confidence in the classroom’, (Spendlove, 2015, p. 1). Therefore, assessment now becomes the bridge between teaching and learning as common traits are shared and help mould each other in a progressive manner. 

There are also links to Bloom’s Revised Taxonomy of Learning Classification, (see appendix, 2), whereby a hierarchal model helps categorise learning objectives into alternate levels of difficulty which teachers can set for their pupils. This is a cognitive skill which allows the pupil to not only learn material and repeat it in parrot fashion, but to be taught to develop further their understanding and experiences they have gained and use it in a critical, creative, and pioneered way, as described by Gershon, (2018). Considering the implications of this would result in the child reflecting the four purposes, designed in the curriculum, (see appendix, 3), and assisting them in the development to becoming a holistic member of society and to fully contribute as a citizen of the world. The benefits of using models such as this, is that it is a tried and tested method of teaching which has the same principles to that of the curriculum. Furthermore, the strengths of these models permit children to explore different Areas of Learning and Experience (AoLE) in a structured format which allows for manageable assessment. 

On the other hand, there is also controversy surrounding the use of AFL within the school context. ‘Whether or not assessment leads to pupil learning depends very much on how it is actually carried out in schools and classrooms. What are, in theory, identical procedures can work out quite differently in practice’, (Wragg, 1997, p. 57). To explore this further, there may be quantifiable data that can show a very progressive form or structure of AFL that can be used in the classroom which undoubtably can result in a positive reinforcement of learning environment for a child, on paper. However, it is not simply a ‘one size fits all’ type of pedagogy as there are other influential factors that come in to play. For example, if the child is EAL (English as an Additional Language), or barriers with regards to disabilities, or social factors outside of the school which are affecting the child’s emotional wellbeing witch indirectly affects the child’s academic performance. It may also be the way in which the lesson is delivered by a particular teacher, if they are inexperienced, not on in tune with their students, a substitute teacher who is unaware of how to interact with the children, etc. Critically reflecting on this, the form of assessment can be both positive and negative, in some respects, with the types of data that is needed to be recorded. As Hansen explains, ‘Assessment serves a multitude of purposes, and arguably many of them contradictory. For example, ‘traditional’ classroom assessments and reporting processes, such as tests, allow for comparison among pupils, and fulfil accountability demands, but ironically do not necessarily provide any specific information about what the pupil has achieved’, (Hansen, 2012, p. 108).

To extend on this further, AFL can be broken down into four main categories, (see appendix, 4), each of which will be reflected upon in the classroom as these areas were explored during PTE and deemed essential as part of children’s development. Discussing this in more depth, areas of AFL have been explored in the Professional Experience Table (see appendix 5). Critically reflecting on this, when investigating the area of ‘sharing criteria with learners’, it was evident that this particular Primary School had encompassed this aspect by using a technique called ‘What A Good One Looks Like’ (WAGOLL) for those in reception, (see appendix, 1.1). To critically reflect on this method of practice, which supports the AFL, it became apparent that there were both positive and negative aspects that were displayed, both highlighted in the table. Upon reflection, this method of practice made the outcomes to the AoLE’s challenging, for example when looking at the Expressive Arts, it was evident that there was a lack of skill, knowledge, and creative representation of the children’s individual work. This is highlighted by Barnes (2018) who discusses the importance of creativity in the classroom, not just by the children but also in the ways of expressive and creative teaching methods designed by the teaching professional. This resulted in the children’s progression onto the next subject/task or topic to be accelerated; but not the children’s actual learning, nor was the child’s potential fully explored. 

Further reflection indicates that continuing with the AFL strategy of ‘sharing criteria with learners’, rather than have completed work that was subjective and being displayed on the board, there would be an example of completed text or work, (see appendix 1.2 and 1.3) shown to the children only at the beginning of the task but then the piece of stimulus was removed from sight. This resulted in the children still having direction in WAGOLL however, it gave them more opportunity to use their own creative flare and imagination when completing tasks, (see appendix 1.3), especially those linking to the AoLE, which are designed to encourage strong and meaningful links across different disciplines, (Welsh Government, 2021, p. 2). This opened the opportunity to turn arguably negative aspects into positives, (see appendix, 5). Reflecting on this method, it resulted in increased positive mental health and well-being alongside more accurate work, which could be marked for assessment. This technique also helped children’s developmental milestones, as it took the ability to simply ‘copy work’ that was on the board to completing work individually and strengthening their personal weaknesses. With regards to milestones as an example, a child may not have been able to write their name or know the correct colours last week but this week, through the assistance of the completed work, can see what the correct colours are to help them learn, using techniques such as memory recall or being a visual learner. This positively influenced the children as evident by the enthusiasm and engagement visible in appendix 1.4.

This links to Piaget’s theory that all children develop individually however the consequence is the challenge to monitor or assess these milestones. On the other hand, this also gives the opportunity to explore different children’s abilities in the classroom, highlighting children that may not necessarily had been noticed or attended. This results in a more holistic view of the classroom in understanding the variations of children’s ability levels, which will ensure appropriate work assigned going forward, to fully meet the individual needs of that child. This also supports the progression steps within the curriculum, as reviewed by the Welsh Government (2021), as now the children do not have an ‘age’ to meet certain criteria but a chance to develop and progress in their own time, taking on board their own specific milestones. Additionally, this method of practice enables the teacher to give a clear and set agenda, so the children know the result is attainable. Thus, promoting a healthy confident individual, which adheres to one of the four purposes, as noted in the curriculum for Wales, (Welsh Government, 2015). Also, that the help is there if they need extra assistance, both for the teacher and the child, for example, on the completed template with the answers for math’s questions; this can help aid the ease of marking and upon further exploration, ease of assessment. 

Contrastingly, instead of presenting the child with answers, one may argue that it would be a truer reflection of ability to see if the child could reach that goal by themselves. This brings about the debate of Jean Piaget and Lev Vygotsky in depth, which Tryphon and Vonèche (1996) explores both theories in detail. With regards to Piaget’s influential theory about children’s development, Piaget based his theory solely on the critical instances of his own children with particular focus on their milestones, explaining that the child’s intelligence changes as the individual child grows. Piaget believed that children’s learning is based around the individual exploration, whereas Vygotsky views children’s development as a collaborate effort, focusing on the zones of proximal development with the child being assisted in the growth of their abilities. Linking this back to the task that was set, there was no definition between what the abled children could achieve or those who needed further development. Therefore, no measurable way to ascertain what zone the child was in. To support this, as the children were four years of age, they potentially lacked the vocabulary to express that they were not in a zone of which was comfortable to them. On the other hand, it could be argued that younger children ‘express themselves through other means and not just vocabulary, it is important to get the balance of expectations right,’ (Tassoni, Bulman and Beith, 2005, p. 418 - 419). There was a lack of understanding with regards to what level the children were at in their development, or what zone of development they were in beforehand, prior to attempting the work. One observation was that it may be due to the age of the children and their education level, as in reception, the children’s first true year of formal education within this Primary School means that there is no prior knowledge of tasks because the children have no formal education prior to reception. This evidently makes lesson planning more difficult to ascertain differentiation in task ability without some sort of formal assessment to categorise the children beforehand. Looking at Piaget’s theory, as children develop, they will naturally progress through their own exploration, when looking at this through an AFL, one would need to consider how this is measurable regarding children’s ability in response to categorizing the children to adequately support their learning level. With Vygotsky’s theory, similar challenges exist regarding measurability depending on the zone. When children are in the zone whereby no support is required, the learners aren’t being challenged nor is the child learning something new to be assessed. However, when the child remains in the zone of proximal development, (the area in which the child can complete tasks with help), this area has aided support such as a teacher or teaching assistant (TA) which allows for assistance with the benefit of monitoring for assessment. Arguably, the child can still be assessed in relation to Piaget’s theory however, as the child is developing independently, there is no right or wrong assessment that can be made. In addition, the new curriculum allows for continuous development which allows children to explore, practice and repeat and supports children learning independently. Similarly with Vygotsky, the curriculum promotes enhanced provision which is supervised by adults and material is added which is moved along with the matched topic or interest of the classroom. ‘Most Schools will have their own marking policy or at least clear guidelines in relation to the type of marking that is acceptable to a school’, (Briggs, Woodfield, Martin, and Swatton, 2003, p. 120). Therefore, by integrating assessment into the curriculum with regards to daily lesson plans, as long as it remains in line with school policy and is consistent in its ethical approach, there is an opportunity to have a coherent and reliable method of ensuring the learners are embedding the information they are learning and progressing at their own rate, as it is measurable and personal to them, for example based on their level of ability.

It is assumed that the children were previously placed into ability groups to determine their level. This brings about the question of whether these groups are interchangeable as the child grows in their level of ability and skill. Therefore, AFL would need to continue throughout the school year to maintain the appropriate level of work for that child to optimize their growth and development. When reflecting on the material that was created and used, it was therefore important to ensure it was age and level appropriate as it was a new design, created purely for this purpose. Additionally, it was just as important to reinforce the link between this activity and the need to meet Professional Teaching Standards, for example by setting out clear expectations of effective practice in education and training to maintain guidelines and regulations set by the Department for Education (2011). The relationship between Class Teacher and Student Teacher is deemed important as there is already a familiarity with the class between the teacher and pupils, therefore making sure the work designed was appropriate and in context is something that can be discussed and developed between parties. As the year group were in reception, the work designed could have been slightly more assisting to those who needed further guidance with regards to answering the math’s questions, for example the dots going up into the fireworks could have been used to count, to help with the answer, (see appendix 1.3)

Another aspect of AFL to highlight, would be the ‘Quality of questions/quality of talk’. It was evident that with a reception year, there were already difficulties presented with regards to communicational growth and progress, which is arguably developmental. As Coe, Rauch, Kim, and Singleton (2020) explain in their elements of division, questioning remains a key component in every model of teaching. In reflection, it is fundamentally important that, the level of language within questioning is tailored in such a way that the children know what is being asked of them, so they can learn to grow and develop holistically with a clear understanding going forward. Both listening and questioning skills are essential ingredients of effective learning, (Ginnis, 2002, p. 70). Here, the technique of using expressive features and being demonstrative, in class delivery for example, showed higher engagement levels amongst the children as their concentration was maintained and visibly different.
As a teacher with a class of younger pupils it is very important to understand how to communicate with children and give them important feedback in a positive and constructive way, as noted by Pearson, Stephens, York, Armbrecht, Gunn, and Fruhling, (2022). It was observed that when working with the younger age group, delivering feedback to the child in a way in which was comprehensible, appropriate, and understandable was essential. Equally, how an educational practitioner relates their information to any age range must be suitable, so the child can accept and understand what feedback is being given as indicated by Ginnis (2002). Upon reflection, this means that the children will be able to interoperate the feedback accordingly and go on to develop and meet the four purposes of the curriculum for Wales in a more cohesive way. 

In the professional teaching experience phase, the placement school used green and purple stamps in books for those children in reception to monitor correct work that which needs further attention. The children were taught beforehand that green is a positive reinforcement and purple was something that needed improvement. Similarly, determining success criteria outcomes by a way of using faces (smiley, straight mouth, and sad mouth) or traffic lights is another way of marking as suggested by The Welsh Assembly Government (2010). Critically reflecting on this, does touch upon theorists such as Burrhus F. Skinner (1904 – 1990) who presented explanations regarding learning and development by a way of operant conditioning. Skinner offered reinforcement responses based on particular outcomes presented by the child. Similarly, with regards to the marking system at the placement school, those with the higher number of green stamps would be rewarded accordingly. Those who had more purple stamps resulted in a higher level of intervention, subsequently creating additional work for that child. Focusing on the lessons that were planned, prepared, and taught during the placement, it became apparent that feedback was essential in the monitoring of progress and assessment for the children, particularly due to the nature of that age group. How that feedback was delivered is important as one would need to consider the child’s mental well-being and other areas of learning and experience that may be affected by constant negative feedback, as an example. This is explored by Burnham (2018) who explains that an effective way of promoting positive behaviour is by giving regular positive feedback as this acts as a powerful reinforcer’, (Burnham, 2018, p. 101). Taking this into consideration, feedback must be positive, constructive yet balanced as it seems essential in the role of children’s development from the observations conducted. 

As a result, during essential lesson planning, the decision was made to incorporate progression stickers in the workbooks to represent the progression steps and at what stage of progression the child has achieved. This meant that the child would achieve the standard level of achievement with the possibility to develop further along the progression steps, within those set parameters, for easier assessment management and positive reinforcement for children, (see appendix, 6). Upon evaluation of this method, the steps of progression for the child could be clearly identified and set. It also improves assessment maintenance when checking completed workbooks, especially when it comes to inspection reports, as explained by Estyn (2021). Also, the stickers used are still showing progression, even if only small in the child’s development, so it is always a positive way to feedback information. This can then be shared with parents/guardians at parents evening or child reviews to encourage collaboration between all parties involved, which supports one of the twelve pedagogical principles proposed by Donaldson (2015). In turn, this promotes an accelerated progress of the children’s learning as everyone involved is on the same understanding. 

With a young class, some may argue that it is challenging to recreate peer and self-assessment at such a young age. Although, not without its difficulties, during placement there was a sense of togetherness when looking at peer review and self-evaluation. Also, researched evidence suggests that children at a young age have interpreted data successfully relating to their own reports and reviews. As Hattie (2012) reports, this has been evidenced together with peer discussion on their own learning and abilities, including the next steps on progression with teachers. To incorporate this in reception, small whiteboards were used with number formation and a carousel type structure. The children would attempt to write the number then pass it to the person next to them to complete or correct. This rotated around the small table in groups of ability, developing fine motor skills whilst working collaboratively together. Reflecting on this indicated a strong correlation between several of the twelve pedagogical principles. In particular, the areas of which were most apparent during this activity was promoting problem solving and encouraging learners to take responsibility for their own learning, whilst supporting others. Arguably, there needs to be some guidance or input from a teaching professional as this wouldn’t be suitable for independent work. The reason behind this critical thinking is that if one child writes the formation incorrectly and the work goes without being corrected, it would be detrimental to the other children in the carousel. Therefore, supported guidance is needed here in a review of the lesson plan structure to enable to mitigate this. However, this method of teaching encourages peer and self-assessment in a group setting and by completing this on a larger scale supports an accelerated way to progress for the teaching professional and children, as more tasks can be completed to support education.

To keep up to date with an ever changing and evolving educational system, it is imperative that a vast array of teaching approaches is used in any educational establishment and guidance to this is supported by the Welsh Government (2021) especially regarding the new curriculum. By retaining a broad repertoire of teaching methods ensures the best possible position for any changing structure or approach as it gives you the ability to use many ideas that are adaptable to various situations within an education environment. As the world develops in a digital age, there are many resources that can be accessed to fuel the imagination of teachers to ensure the reliability and creativeness of lessons that the children can relate to and be enthused to learn and explore. This is explored by Elston (2007) who recognises the effective use of ICT within the classroom as well as the balance between teacher training and investing in software. Reflecting on this, by having a range of flexible plans, they can be moulded to coincide with the flow of the lesson and altered accordingly, ensuring consistency in the level of learning and cooperation. However, the cost of upkeep and time invested in the diverse range of pedagogical expectations, is not without its limits, (see appendix 7, for further reflection).

Reflecting on the professional teaching experience brings about a particular lesson which encompassed an authentic context for the learners by creating a real-life situation which was received well by the pupils as shown in their willingness to participate along with engagement. This embraces the four purposes, as it is a step in the right direction for the children to be ready for life and the world outside of the classroom. By involving everyday situations and scenarios into teaching methods and plans results in lessons being more relatable and arguably more memorable. Estyn (2018) supports this theory as effective practice due to the positive impact on provision and pupil standards. 
When evaluating the ‘cross-curricular’ aspects of the curriculum for Wales, it is suggested that Literacy, Numeracy and Digital Competence run through all phases of learning and experience that fit in with individual school’s approaches, Welsh Government (2019). Like a thread, these three ‘core’ cross-curricular areas are intertwined throughout all subjects in education and during placement, they acted as a foundation to base lesson planning on. ‘Teaching is an art form. It demands not only knowledge and understanding of the core areas of learning, but also the ability to teach these creatively and foster learner creativity in the process’, (Barnes, 2018, p. 2). This would suggest that the teaching methods have a blended learning approach, (see appendix 6), as all subjects are interlinked with cross-curricular responsibilities. This would propose that achievement outcomes at each progression step offer a creative way to develop children’s skills and knowledge by learning through interconnected subject topics.

To conclude, assessment for learning is fundamental in the classroom to monitor, assess and develop individual children’s development and direction of educational path. ‘The key issue overall is making the learning accessible and explicit to children and allowing space for them to review their learning at different points during a lesson, not just at the end’, (Briggs, Woodfield, Martin, and Swatton, 2003, p. 26). Expanding on this, as a transformative teacher, constant reflection and assessment throughout the academic year can only prove to be a more supportive structure in embedding the information taught, rather than simple an exam at the end of the year. As a reflective practitioner in Wales, the role involves reviewing the work within the educational setting on a regular basis to ensure self-progression and that the material and subject matter is constantly meeting the needs of the individual children, in line with professional teaching standards. One must have the ability to incorporate a number of skills that centre around the learners and strive to encourage students to become the best versions of themselves, not only in school but in context of the wider world. This can be achieved by constant reflective assessment, with a continuous need to monitor progression throughout the academic year, so lessons and planning can be adapted and evolved to meet the needs of the individual child. 

Going forward based on findings from PTE, specific actions to take would be focusing on overall purposes designed by the new curriculum to ensure the children are being ready for the outside world, after education. Maintaining effort and concentration in the classroom is also important as continued focus can support high expectations for the children. Also, a key component would be to utilise the AFL by using direct teaching and blended learning, especially in regard to authentic contexts within and across the AoLE’s. This is to encourage educational independence and confidence with building relationships, which will positively impact the ability to work with others in collaboration through a cross-curricular approach and linking to the four purposes. The benefit to this approach is to allow all children, that the teacher is responsible for, the full opportunity to make the most out of the time in school and with the resources available to them, to become well rounded ethical citizens of the world. This will enable the child to develop themselves to the best of their ability and help shape their future by giving them the capacity, motivation, skills, and confidence to do so. There are many challenges that could be faced during time spent in educational establishments such as poverty, exclusion, changes, preparing children for jobs that have not been created yet, etc. Ultimately, being prepared as a teacher in the skills and tools needed such as being flexible, current, up to date and adaptable, are just some elements that make up the ideal educator that can help to counteract these potential barriers for our future generations. By constant structured assessment ensures the level of education is sustained, manageable and consistent, also that it falls in line with the curriculum and teaching standards as it stands today. These are the actions to take forward in future teaching experiences.
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Appendix

(1) 12 pedagogical principles i.e., teaching and learning approaches:

	Create authentic contexts for learning
	Encourage learners to take responsibility for their own learning
	Support social and emotional development and positive relationships
	Encourage collaboration

	Sustained pupil effort to reach high but achievable targets
	Employing a broad repertoire of teaching approaches
	Promote problem solving, creative and critical thinking
	Build on previous knowledge and experience to engage interest

	Focus on the 4 purposes
	Use assessment for learning to accelerate progress
	Make connections within and across areas of learning experience
	Reinforce cross curricular responsibilities (Literacy, Numeracy & Digital Competence)


Source: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
(Accessed on 28/12/2021)

(2) Blooms Taxonomy
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(4) The 4 elements of AFL

	Sharing criteria with learners
	Quality of questions/talk
	Use of quality feedback
	Peer and self-assessment

	Learners know what will make their work good
	All learners actively think up answers to good, open questions
	Ongoing feedback keeps learning on track
	Learners benefit from evaluating each-others work

	Learners know where they are and the next step
	Learners explain ideas to each other, reinforcing their learning and understanding
	Learners act on the feedback there and then, learners take the next step.
	Learners gradually become more independent by learning how to self-assess.


Source: https://uob2014grp5.wordpress.com/formative-assessment/ (Accessed on 19/12/2021)

(5) Table of Professional Experience 
	Professional Experience 1

	Pedagogy Standard
	Assessment for learning (AFL)

	What I did and why?
	· Sharing criteria with learners - Learners know what will make their work good. Learners know where they are, and the next step, according to the criteria.
· Templates of completed tasks
· The ‘Finished Result’ already printed with the correct answers/colours
· Pincer grip tasks that were finished to show the picture to work towards an ‘end’ product
· Structed my lessons differently, to give the children an opportunity to see the result in what was needed in order to achieve, before starting the task
· This gave the children a clear objective and a distinct goal
· Promoted a positive environment and reduced anxiety or stress as a level of uncertainty towards unfamiliar tasks or set jobs to which they felt they ‘didn’t know how to do’ or ‘know the answer to’.
· Made the children feel more relaxed as it was achievable.
· Quality of questions/talk, quality feedback, and peer and self-assessment.

	What have I learned?
	When assessing learning there are many points to consider.
(i) The quality of the work that not only needs to be sufficient with meeting the needs of the children to complete progression steps but also manageable enough to be easily marked and assessed.
(i) The quality of feedback needs to be delivered in a way in which is age and language appropriate for that child. It may also be beneficial to share the progress and feedback with other parties, such as parents/stakeholders and the wider teaching community to gain a holistic view of that child’s development.
(i) Sharing criteria with the children enables them to see a clear goal with aims and objectives of the task at hand. By giving them a full understanding of what is required so they can work to the best of their ability.
(i) Peer and self-assessment may not always be the most appropriate task depending on the type of work that has been planned or the information/answers to the given task. The answers must be definitive and not subjective to allow for simpler assessment. 

	What next?
	(ii) When work becomes subjective, this opens a new debate and further exploration of that task is then required for complete understanding.
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	Professional Experience 2

	Pedagogy Standard
	Blended learning experiences

	What I did and why?
	Money – Starting with PowerPoint, incorporating money songs and how to count, introducing Welsh language in currency. Using visual aids and physical props such as a toy shop with plastic money, whereby they could purchase items around the classroom and work out how much it costs.

	What have I learned?
	Not to overload the children and blend too many AoLE’s into the same topic, especially for younger children or those that have only just turned 4. Can scaffold the learning onto other areas, outdoor trips, incorporating other subjects.

	What next?
	Activate prior knowledge, count in English first and then explain Welsh numbers. See what the children already know and build on that. Can take the children to a supermarket and give them a set amount of money that they can spend, but they mustn’t go over budget. Ask questions, what costs the most? How much are these particular items together? Introduce larger currencies, like 50p or £1 or notes.



	Professional Experience 3

	Pedagogy Standard
	Real life authentic contexts

	What I did and why?
	Jam Sandwiches – learnt about time connectives and lists and how to follow instructions.

	What have I learned?
	Match the level of work to the ability of the child. To not only have instructions but picture diagrams for EAL children or those with ALN.

	What next?
	Can go on to complete larger scale tasks with more vocabulary moving on from time connectives and improving the English context and terminology. Introduce time, maths, how long does it take? Can also introduce predictions, what do we think will happen to the ingredients in the oven? Take consideration with safety and health risks, allergies.



	Professional Experience 4

	Pedagogy Standard
	Cross-curricular themes

	What I did and why?
	Learning about measuring, more than and less than > < 
Started with a zoo theme. Key activities: Linking size of animals to a measuring rule, grouping, ordering in size. 
Language function involved was: 
Description/Vocabulary and Mathematical skills. Key grammatical structures:
Which one is the…?
How many small…
What is the difference between…?
What is the …
How ________ is the …
Is this one ________ than _______.
Which one is _________ than ________?
Music theme in background.
Zoo theme for the children, can introduce with a video on animals at the zoo, height charts etc. Chance to put zoo music on in the background to submerge children, dress up yourself as the practitioner as the Zookeeper for example. Use maths to add the cubes together which would confirm the height of the animals. Add the heights together etc, maths questions.

	What have I learned?
	If children are having fun during your lesson, they no longer see it as a task, or extension activity, or something that they have to do. But instead, they become submerged into the task and they learn through taking part and enjoying the lesson.

	What next?
	Role Play – Wearing Masks / get a measuring rule and measure your partner in the classroom. 
Order them in size.
Answer questions which one is taller than etc.



(6) Personal Reflection Review

	Progress in planning

	From where you were at the start to where you are now:
When I first started planning, I would open a blank word document and write and create from scratch my aims, objectives of lesson, and how I was going to achieve this. Now, I utilise my networks and converse with the class teacher (CT) to find the history of what the class has already learnt, so I can build on their knowledge and develop further what they have already had the foundations of.
How did this change how you plan:
Liaising across all practitioners enabled me to fully engage with a rich context of material, and given what the children already knew, it reduced the unnecessary time of any potential repeat in work already completed in the school year. The difficulties were if the CT wasn’t available through Covid19 absences or trying to gain feedback from the children themselves on what topics they have covered, or work completed. To overcome this, I took the time to go through vocabulary/maths/workbooks of the 3 differentiated levels to show at what stage through the curriculum the children were working towards.

	What did you find went well:
I found that the children really engaged with my material and that my topics were really interesting and enjoyable for them. I emersed myself into the stories I read, and I brought books and characters to life which the children really found connected with them which made them want to participate further. The impact this had on the children was positive as they wanted to be included in tasks and to get involved. Normally, some children would be reluctant to partake, with feedback from the CT, but due to my friendly manner and kind disposition, the children really responded well to me, and I enjoyed reading the stories as much as they did.

	How will you develop on this?
I will retain my friendly and approachable persona in the classroom and listen to feedback from the CT or other teaching professionals that may have more of an understanding regarding the backgrounds of the pupils in class. Continue to get involved with the children and don’t be afraid to get ‘stuck in’ and enjoy the experience along with the children. Remember your place when it comes to conversing with other professionals in the school environment, be respectful and considerate to broaden your network to further enrich your pedagogical material and experiences.

	How would you prepare lessons now?
I would utilise the tools available to me and consider the school structure when it comes to planning. Don’t be afraid to ask for help or support when planning certain lessons as another teacher may already have applicable resources to share. Manage your time effectively and set aside time to assess the learning, during the classroom and for homework.

	Teaching

	What did you find interesting?
I found it interesting how feedback was measured from such a young age in Reception compared to that of year 6 pupils. Assessment is clearly throughout the whole of the school years; it is just applied in different ways that accommodates the age of the pupils. Fundamentally has the same goal and strive for output and that is improving the education of the child in ensuring that learning has indeed taken place by testing that what is being taught is demonstrated in their ability. IT is also refreshing to see a large support network of teachers that help and assist each other by sharing resources, PPE time, bouncing off ideas off one another in the staff room etc. There was no set teaching method or structure to follow, which links in nicely with the new curriculum as this opens up the lesson to be designed by yourself following the 4 purposes as a foundation. This allows you to tailor the lesson to your children in your class, which may be different year on year.

	Concentrate on one pedagogical principle: AFL

	There is always a need for development as education changes, so do people and their needs, for example new jobs that haven’t been invented yet, trying to set up children for those types of careers, therefore you need to ensure as a practitioner that you are embedding the basic skills that can be expanded and built upon for future skills that are yet to exist. AFL is a way of measuring ability and to reassure you as the practitioner that what you are teaching is working and the child is actually developing and learning. You enforce these principles by having a consistent approach that is flexible enough to cover a diverse range of pupils but consistent enough that it remains measurable and valid. It works when teachers and pedagogical practitioners work together with the same goal, focusing on that child and their progression as an individual, being a role model and a strong influencer to that child and their development. Continue to accept feedback, from all stakeholders whether it be other teachers, parents, or the community. As long as the children are responding well to you as a teacher, then you are having a positive influence on that child’s life and education.

	What could you do to take this further?
Continue to share your ideas, thoughts, theories, and practices with others in the same profession to ensure fluidity and growth of the educational system/structure. Continue to link your work to that of the four purposes to ensure a cohesive and consistent approach no matter what educational establishment you are in.
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