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Introduction
In this paper I aim to examine and explore my initial micro-teach lesson and reflect upon my performance along with traditional teaching skills and my chosen use of emergent technologies.
One of the key ways in which I will reflect is using Gibbs’ (1988) Framework for Reflection and the reflective cycle and a cohesive critique using JPD, a practitioner-centred approach to improve teaching, learning and assessment, Gregson, Hillier (2015). Within my reflection will be the development of my lesson plan, the rationale of my chosen subject and the selected methodology of the micro-teach lesson. The reflection will also include my mentor group’s feedback, my assessor’s written feedback and how the lesson can be improved upon to further enhance professional development.
Following the completion of the reflection, the more traditional teaching styles and the digital technologies that were integrated within the session will be critically reviewed in relation to their appropriation within the lesson planning, learning objectives and outcomes. 

Reflecting
I had been teaching on contract (.6) and as a visiting lecturer for approximately ten years previously to this point but this was the first time I had to condense my teaching into a 30 min. micro-teach session. Despite my concerns, I prepared a lesson plan that I had developed from previous lessons that I had delivered before.
I selected a lesson subject based around fashion trends and the fashion cycle to establish a basic understanding of the concept of trends and how they evolve. I chose this subject as I personally have extensive knowledge from utilising this in my professional practise and from researching the subject in depth when teaching it over previous years. I felt confident that I could discuss the subject academically and from concrete industry experience. I hoped that this expertise would be conveyed in my lesson. As Petty (2014) explains, experience can be realistic such as observing an experienced practioners. I have personally learnt the most through active experimentation, reflecting systematically and objective evaluation. 
Upon reflection, the complexity of the subject should have been broken down into simpler terms. Had I considered that the fashion world uses particular terminology and phrases it would have better for me to explain in a more generalised way prior to discussing specifics. However, the level of knowledge and understanding wasn’t known throughout the cohort and consequently it was very difficult to know where to pitch the lesson or to determine the outcomes from which my peers gained an understanding of the lesson. I was disappointed by this as I had a fair amount of teaching experience I had hoped that it may have stood me in good stead in which to adapt the content of the lesson to match the needs of the cohort. As Nisbit (1986) comments: when we watch these teachers we see and admire, their grasp of teaching technique. These teachers have more than skill; they also think and act at a number of levels. Such teachers have a deep understanding of themselves and their students. They think ‘on their feet’, and take a long-term view of their work. 
I think that experienced teachers, by the very nature that they are experienced, would certainly go some way towards having a better understanding of what works, what doesn’t and having the ability to adapt. However, there is also the argument that, if not challenged, they can become rather fixed in their views, forget to self-evaluate, become somewhat egotistical and forget best practise. I have found, from personal experience, that in practise-based subjects such as fashion design, teachers can lose sight of maintaining up-to-the-minute industrial experience and fall into the habit of adopting outdated methods. I think getting the balance of experienced teaching and current industry experience would be the most desirable and advantageous for students. I had hoped that my peer group may empathise as they could gather that my industrial experience was vast, that I spoke with a deep understanding of my chosen subject and that despite my previous teaching experience, I still found it difficult to adapt to the room on the day. Lesson planning should commence with a consideration of ends and means: the topic of the lesson will define its ends; the activities necessary to accomplish the ends will suggest the instructional means (Curzon, 2013). I ensured that the expectations and the scope of the lesson were clearly outlined and focused on a subject area that I considered most of my peer group would know something about. I decided upon this, as I knew that most of the cohort would know very little on the specifics of my subject area. I feel that taking this into consideration meant that I had adjusted the content to suit the audience and it worked well. 
Despite not knowing exactly the abilities of the group, I felt I had allowed for this somewhat and that my lesson would need to have a generalised overview of my subject area. Regardless of this, I still felt I perhaps tried to fit in too much information and therefore spoke too long, becoming too teacher-led and not discussion focussed enough as I had intended. Nevertheless, I will know in future to adapt within the situation if I feel I am discussing the subject in too much detail and allow the students to have more time to debate and discuss their ideas. When formulising my lesson plan, I had looked forward to the challenge of shortening my usual length of lesson and delivering it to a group who had little, if any knowledge, of the fashion industry and the business of fashion.
Once I had decided on the subject area, content, how I could deliver it and which specific HEA standards would be covered, I set about organising my micro-teach lesson with great enthusiasm. In hindsight, I would have liked to include more elements of heutagogy. My lesson was focused on fashion trends and discovering the proverbial zeitgeist. How one must intuitively navigate through a multitude of influences to discover what elements will filter through our social conscience to create a trend. It’s very difficult to teach ‘gut feeling’ or intuition but heutagogy encompasses this. Heutagogy is an approach that accepts that intuition is an integral part of the learning process, drawing upon reflective and double loop learning – it includes aspects of action and reflective learning. This is an approach that responds to the challenge of enabling the development of people, who can cope with a rapidly changing world, (Snowden & Halsall, 2014). As such, the nature of trends, cycles and evaluating which trends will break at which point, lends itself to the approach of critical consciousness, collective identity and solution orientated strategies for change.
The context of the session was adapted from my previous lesson plan but with the idea that it would be based upon little, if any, background knowledge and just a passing interest, in social media, was required. My intention was to encourage the students to discuss and formulate their own understanding of the subject area. My lesson and the Learning Objectives (L/O’s) were defined as: 
1. Define Trend
2. Recognize the cycle of Trend
3. Identify who starts a Trend

The three L/O’s were then assessed on a simple rating scale for formative assessment (K5) along with general comments. This rating scale had four response options:
1. Very Good
2. Good
3. Satisfactory
4. Unsatisfactory

The assessment evaluation for the L/O was given on the day as 1. Very Good: Accuracy of knowledge of subject matter and 2. Good: Understanding of context. I thought this had been a fair assessment of my lesson but definitely room for improvement.
L/01: Define a Trend.  This started the lesson with a clear understanding of the subject. This set the tone of the lesson and would contain the key elements with core knowledge of the subject material (K1). This core knowledge was delivered via a PowerPoint presentation with an embedded VImeo film of one of my catwalk shows at London Fashion Week (K4, V1)
L/O2: Recognize the cycle of a Trend. This was intended to demonstrate (with a cycle chart) to the students how this fashion cycle applies to their own individual understanding of the subject and to encourage them to incorporate this understanding into their own world (K1, K3, V4).
L/O3: Identify who starts a Trend. This was intended to give further knowledge based around wider outside factors. These factors would influence how trends evolve, flourish and eventually saturate the market. This would influence knowledge and decision-making. This led into group work and an open discussion based upon their own understanding and evaluations on materials provided (K1, K2). This promoted participation and equality based on the fact that the subject was womenswear and menswear (V1, V2).
Finally, I recapped what we had covered in an open discussion. The students had participated with their own opinions and understanding. I demonstrated evidence from my own professional practise what are the trends and how the trends are evolved from industry (V3, V4). I feel the lesson was well planned out, perhaps with a little too much information for the peer group as I felt at times they weren’t fully engaged as the subject area was very specific and I was perhaps attempting to fit in too much information.
Before presenting our lesson we were shown a variety of emergent technologies to explore. I felt slightly overwhelmed with some of these, as they weren’t particularly easy to use and required quite a bit of practise. I decided to stick with what I knew, which was Powerpoint and embed Vimeo and YouTube as new technologies. I also attempted to use an additional new platform, which was Socrativ, and add a quiz but the functions didn’t work properly and unfortunately this was apparent on the day.


Critical Evaluation of Practise
The micro-teach was running for nearly a full week and I was scheduled for the morning of the last day. I was a little worried, as another cohort had selected the exact same subject as myself. I had previously taught that student for one specific lesson in Fashion Film on the BA (Hons) Fashion Promotion course at USW a few years ago. I didn’t recognise her per se but I knew I had taught that lesson as a visiting lecturer during her final year. However, we did manage to decide that we would do two very different subjects, as there could be too much crossover otherwise despite there being differences in our experience of industry and teaching.
Now that this was resolved, I felt excited and confident that I could deliver a lesson that was creative and very well researched. Maslow’s hierarchy of human needs places emphasis on self-esteem and self-actualisation, both of which can be satisfied by creative work. Being creative satisfies a deep human need (Petty, 2014). The idea of the session was to deliver an understanding of a very detailed subject in a simple to understand way. This was to include a discussion that would incorporate the concept of ‘heutagogy’, to ensure the cohort could reflect upon what they’ve learnt, how they’ve learnt it and to consider the concept of the subject in their own time by demonstrating how it relates to the understanding of their own ‘world’. I wanted to explain that despite how specific the subject matter could be, it relates to us all, we use these skills every day, even if we aren’t aware of it. I wanted to explain the learning process as I hoped this would keep them engaged and the subject relatable. Kenyon & Hase (2001) suggest that learning is a learner-centric experience rather than an educator-centric one, where learners who encounter subject matter, in addition to tips on how to learn, increase their overall learning capabilities by becoming highly autonomous and self-determined.
The structure of my lesson was devised to include the pedagogy of Bloom’s Taxonomy (1956) [1]: L/01: to define, memorize the subject and terminology. L/02: to identify and describe a core knowledge. L/03: to interpret and apply to the real world through discussion and to compare, analyze and distinguish through further open class discussion. All of these learning outcomes (L/0’s) would assist the students in understanding how the subject will be of everyday use and how it will help them evaluate the ways in which it will personally impact their lifestyles.
I decided to present my lesson using Powerpoint I knew it had its drawbacks as that was a format that was generally used and wasn’t the most innovative way to demonstrate a creative lesson however I struggled with SWAY as I couldn’t make the text run smoothly. With a bit of additional practise I aim to get to grips with this and hope to use this in my next lesson. The Internet and furthermore, social media have accelerated a movement toward collaborative content creation, thereby resulting in a need for focused attention at a high level within the context of teaching and learning (Summey, 2013). I was very aware that I needed to improve my digital strategy given my subject matter. I did however; give the cohort a sense of fashion-week by playing a short embedded video of one of my catwalk shows. This set the creative tone of what the lesson was going to be about and I clearly outlined my L/O’s from the outset.
The first response from the session was of interest and a feeling of ‘a want to learn’. I had the sense that the cohort knew that I was teaching from industry experience, as I had led by practise. Mostly all the visual sources I had used were of my own work. I had previously shown my work as part of the official London Fashion Week, organised by the British Fashion Council. My route to industry was from sheer hard work and determination and I had hoped to impart this industrial practise through my discourse. Despite this, and at times, I felt I was losing their concentration. This made me feel that I wanted to rush through the slides to regain their attention and to get to the Socrative quiz.
[Table. 1]                Sports Luxe Megatrend
	
	
	

	
	Out of Kim Kardashian & Kanye West (YZY) who started the cycling shorts TREND?
	

	
	
	

	
	1) Kim Kardashian
	

	
	2) Simone Harouche
	

	
	3) Kanye West (YZY)
	

	
	
	

	
	
	



The quiz consisted of a simple questionnaire that the cohort could answer via his or her own wifi device, whether that be on a mobile or laptop. However, the quiz did not load properly on the day and gave no opportunity for students to answer. Luckily, I had considered this might be an issue so I had printed it off in advance as a worksheet so that they could answer as multiple choices within the open discussion. I felt this was unprofessional and may have had a negative impact upon the rest of the lesson. I felt I had lost their confidence at this point. So I made a conscious decision to focus on the task I had set which was for the groups to research three main trends based on the magazines I had placed in front of them. They could discuss within their groups and present their final answers to the class. I had made a selection of high-end luxury, high-end art house, art-house, high-end high street and commercial high street magazines that the cohort could take inspiration from to devise their own language of trends. I wanted to set the mood for a creative and inspiring atmosphere and asked if they would like to hear music while they set about the task. I had already selected to play a YouTube video of fashion and music icon David Bowie. This served as a back-up plan to the failed attempt of my quiz and ensured I didn’t lose their desire and want to do the task. As Petty (2014) states, Students need to exercise their imagination, and explore feelings and perceptions. They need to make personal meanings of their experiences, and to express these to others.
Once the discussion had started, the groups had surprised me with how well they had responded and how much interest they had in the subject area. Feedback had been very complimentary; they had enjoyed the creativity and especially liked the visuals and the music. I realised the quiz had become irrelevant to the task and their response to the quiz had been lost amongst the discussion from the course materials provided. I felt that overall the lesson had gone well and I had overcome the technical issue of the quiz. Keeping it simple but effective was the best strategy and letting the visuals speak for themselves had worked well. I felt the main negative aspect had perhaps been not engaging the students from the outset with a discussion to get the creative ideas flowing, such as asking them what they think a trend is etc. Encouraging the inspiration phase by providing the students with an activity helps generate ideas (Petty, 2014). In future I will aim to start the lesson with a creative element, which will inspire the cohort to enable their own learning through engaging with each other.
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{1} BLOOMS TAXONOMY
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{2} MARLOW’S HIERARCHY
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{3} FASHION CYCLE. Source: Jugarsan.
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