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Article 28 of the UNCRC states: 
‘Every child has the right to an education. Primary education must be free. Secondary education must be available for every child. Discipline in schools must respect children’s dignity. Richer countries must help poorer countries achieve this. 
From a Global perspective and referring to local and global policies, critically discuss barriers to engagement in Education for children in one country of your choice. Compare your findings to the situation for children in the UK. 
In this assignment the writer with begin at defining what the global perspective on education is and what education is defined as considering the (ESDGC) ‘Education for sustainable development and global citizenship.’ The writer will focus on ‘hope’ and how it is needed in a low-income country such as Kenya but also how it links with the UK and children in education in Wales. It will critically reflect using theory to compare the two countries and what affect it has on children. Also included will be a transformationalist view on globalisation and how it can be transformed politically. The author will outline the barriers facing universal education and the roles of governments and international organisations in pursuing how to overcome these barriers. Investigating why in many countries there are children that still are not attending school. It will focus on the historical drivers of children’s rights to education. The assignment will focus on policies and practice in reference to this throughout and compare the two countries using supporting evidence such as statistics, reports, theories and national and global policy frameworks referring to article 28 of the UNCRC and to the UNCRC and ACRWC, also linking to the sustainable development agenda throughout the assignment and critically analyse throughout. It will also draw on evidence of a critical appreciation of the value of a sustainable global educational community and concentrate on what Welsh schools are doing to implement the ESDGC curriculum. The author will conclude the assignment by analysing the findings and looking at possible ways forward. 
[bookmark: _Hlk512070940][bookmark: _Hlk512071255] Globalisation is the ‘process by which the world is becoming increasingly interconnected as a result of massively increased trade and cultural exchange’ (Bitesize 2018). It is a worldwide movement towards economic, financial and communication incorporation (BusinessDictionary.com, 2018). ‘Globalisation has resulted in freer movement of capital goods and services’ and ‘increased international trade’ (Bitesize, 2018) but has also become a far more Americanised culture that dominates the world and this can be a negative impact if another country dominates cultures. Although globalisation is helping to generate more wealth in low income countries it is still not closing the gap between the world’s lowest income countries and the world’s highest income countries (Bitesize, 2018). 
Transformationalists see globalisation as a hope to transform things politically, economically and on all social levels. Transformationalists dispute that local cultures are not only devoured by Western cultures but people in lower income countries select attributes of western culture and adapt them to suit their own needs in what is known as ‘glocalisation’ or cultural hybridisation which is the mixing of cultures producing new and unique cultures (Thompson, 2018).  An example of this would be the ‘British curry’ but was Indian and who brought their cultures to Britain. Transformationalists see the global media as advantageous as it can be ‘responsible for diffusing different cultural styles around the world’ such as fashion, food, music, spending and lifestyle (Thompson, 2018).  In the global world cultural diversity is becoming ever more popular around the world and cultures are interconnecting with each other. Global communications systems and social networks can help local cultures to eliminate political systems such as dictatorships (Thompson, 2018). Giddens argues that a repercussion of globalisations is ‘detraditionalisation’ where people question their own traditional beliefs in regards to religion, marriage gender roles etc. He believes that many still continue with their traditional ways of life but he is concerned that they are now questioning aspects of their lives meaning cultures are not as strong and less certain than before globalisation and people now have more freedom to do what they want to do (Giddens, 2011). However, the constant media focus on global problems such as the threat of terrorism, nuclear war, drug trafficking and global warming have caused problems such as ‘paranoid parenting’ and the worries over Brexit (Thompson, 2018). 
To have a global perspective on education is looking at it relating to the whole world not just one country. It has to be inclusive to all. Global education has five learning perspectives. Interdependence and Globalisation – understanding how people, places, economies and environments are all connected to each other and how certain choices can have consequences on a global scale. Identity and cultural diversity – understanding of our own culture and the culture of others. Social Justice – understanding the impact of inequality and discrimination and being able to stand up for our own rights and the rights of others. Peace building and conflict settlements – understanding the nature of conflicts and ways in which conflicts can be resolved and forming trusting relationships with others. Finally, sustainable futures – understanding how we can meet our current needs and improve quality of life without damaging the environment for future generations (Hicks, 2012). The Wellbeing of Future Generations Act (Wales) 2015 is now focusing on people now and in the future to face challenges such as climate change, poverty and people with poor health and jobs (Welsh Assembly Government, 2015). The new seven wellbeing goal are: ‘A globally responsible Wales, a prosperous Wales, a resilient Wales, a healthier Wales, a more equal Wales, a Wales of cohesive communities and a Wales of vibrant culture and thriving Welsh language’ (Welsh Assembly Government, 2015). The Donaldson Successful Futures Curriculum will also be introducing to school the new areas of learning, one being Humanities which will give children and young people ‘an understanding of historical, geographical, political, economic and social factors and allow them to engage in discussions about ethics, beliefs, religion and spirituality’ (Donaldson, 2015). It will allow children and young people to learn about themselves and others, their own environment, Wales and the world in a variety of times, places and circumstances (Donaldson, 2015).
All children have the right to an education in the Western World but also in the developing world (Global education digest 2011, 2011). Education gives children and ‘people the skills they need to help themselves out of poverty’ and into a life of success and good living (Global education digest 2011, 2011). It can offer many positive factors such as ‘improved health, higher wages and economic growth and democracy and political stability’ (Global education digest 2011, 2011). Education also creates empowerment in individuals. In many low-income countries, empowerment can be seen as a threat and a possible danger, especially in regards to women and from Freire’s methods there has been more action research to work on women’s empowerment (McCowan and Unterhalter, 2016). Empowerment can be described as a layer of management or a hierarchy where rules can be taught. Freire 1972, described this as:
‘a peasant who feels inferior to the boss because the boss seems to be the only one who knows things and is able to run things’ (Freire, 1972). 
[bookmark: _Hlk512175001]He believed that knowledge, self-recognition, power and class struggle were essentially bound together (McCowan and Unterhalter, 2016). 
[bookmark: _Hlk511488614]The United Nations promised the right to education through the establishment of (UNESCO) in 1946 whose charter promised ‘full and equal opportunities for education for all’ and through Article 26 which stated that ‘everyone had the right to an education.’ ‘Education was to be free.’ Primary education was to be compulsory and secondary education should be available to all (McCowan and Unterhalter, 2016). However, it has not been upheld and children globally have been let down. There are still over 50 million primary age children still out of school and this is due to lack of funds (McCowan and Unterhalter, 2016). It is estimated that there is an annual gap of 25 billion dollars to achieve a basic education for all children globally (Benavot, 2016). Yet these challenges go far beyond economic affairs (McCowan and Unterhalter, 2016). Establishing quality education raises issues relating to culture, language, governance, sustainability, equality, health and where children live (McCowan and Unterhalter, 2016).  The Declaration on the ‘Rights of the Child’ 1924 also known as the ‘Declaration of Geneva’ which was first drafted by the Save the Children Fund, was the first attempt to address the rights of the child on an international level mentioned in the opening that ‘mankind owes to the child the best it has to give’ (Ekundayo, 2015). ‘The Declaration’ made it clear that the ‘world as a whole had a legitimate interest in the welfare of all children’ (Ekundayo, 2015). Yet in 2018 we still have children who are in the very same position in countries such as Syria. Education however was not in this Declaration. Therefore, The ‘Universal Declaration of Human Rights (UDHR) 1948 was adopted by the United Nations General Assembly’ and allowed parents to choose the kind of education that would be given to their children but would be protected in the UDHR. The UN Declaration of the rights of the child, 1959 gave children more enjoyable specific rights and freedoms (Ekundayo, 2015). The language changed significantly and was less one way thinking. It softened almost and focused the importance on the need for love and understanding, care of parents, security and protection from harm (Ekundayo, 2015). Bronfenbrenner parents are biologically primed to be responsive communication partners because of the strong emotional bond they should have with the child (Gross, 2013).  Bronfenbrenner states:
‘In order to develop normally, a child requires progressively more complex joint activity with one or more adults who have an irrational emotional relationship with the child’ (Nuba, Searson and Sheiman, 1994).
[bookmark: _Hlk512163516][bookmark: _Hlk512170646]The UN ‘Convention on the Rights of Child’ 1989 is the first ‘binding international agreement’ to encompass ‘civil, political,economic,social and cultural rights’(Ekundayo, 2015). All countries signed up except for the USA and the State of South Sudan (Ekundayo, 2015). Within the four core principles Welsh policy is very strong as the policy states that children and young people do not face discrimination, the Strategic Equality Plan (SEP), development of the Welsh language measure 2011, Framework for Action on Independent Living, Focus on a child’s right to life, survival and development-‘Building a Brighter Future: Early Years and Childcare Plan’ and the Child Practice Review Framework for serious protection cases (Welsh Government, 2013). ‘The African Charter on the Rights and Welfare of the Child (ACRWC)’ was written as they had been left out of the UNCRC and the feeling was that they needed to have a charter for children which emulated the specifics of the African context (Ekundayo, 2015). Article 11 stated that every child has ‘the right to an education’ and is a development right (Ekundayo, 2015). Yet gender inequality for girls has lead to disengagement from education as they are still seen as the water carriers, helping mothers, cleaning. Due to this, girls are not getting equal chances (Mokoit, 2018). The girl child in most communities is still affected by cultural practices of early marriage and FGM (Mokiot, 2018) which is stated in Article 1 and 21 as being discouraged and the government to do what they can to stop it but yet it is still happening (Ekundayo, 2015). The ARCWC put a lot of duties on the child in their Charter yet the UNCRC does not. The UNCRC could be rewritten to make it more inclusive to the child. The ‘Millennium Development Goals (MDGs) and the Education for All (EFA) campaign’ proposed by ‘UNESCO in 1990’ are recent examples of international attempts to increase and enhance girls education (Fennell and Arnot, 2008). Due to the African Charter gender disparity has narrowed substantially especially in primary education with enrolment rates up to eighty-five per cent by 2011 (di Marco, 2016). Wide disparities however still remain in poorer communities and for those in marginalised groups (di Marco, 2016). The Department for International Development (DFID) funded the Girls Education Challenge (GEC) to improve access to primary education especially for the most marginalised girls (di Marco, 2016). Due to this the Girl Child network (GCN) are also ensuring that girls facing barriers to realising their right to education can access primary education have provided 31,500 out of school children in marginalised, arid and semi-arid regions of Kenya with a basic education. This mainly focused on girls (Girlchildnetwork.org, 2018).
[bookmark: _Hlk512092646]Kenya is a country of huge potential that is rich in resources with a diversified economy where there is certainly the means to education for children, reduction in poverty and neutralization of inequality due to social economical and cultural diversities (Mokoit, 2018). Despite such opportunity Kenya is one of ten DFID countries (Department for International Development) where poverty rates are rising and hence the Kenyan children are faced by several challenges that hinder them from being engaged in educational activities (Mokoit, 2018). Therefore, a good environment for children in Kenya would require that an institution such as the DFID addresses the barriers in education and support the strengthening of education delivery in Kenya (Mokoit, 2018).  Despite the barriers that Kenyan children might face, the Kenyan education system is compulsory right from primary to secondary level (Mokoit, 2018). Children under the age of 18 years as per the African Committee ‘on the Rights and Welfare of the Child (ACRWC)’ have the core role ‘to promote and protect the rights’ established and proactively apply those rights by interpreting them in African context for the well-being of the African Child (Mokoit,2018). In the international sphere children’s rights are covered by the United Nations Child rights Committee (UNCRC) which states in ‘Article 28 of the Convention of the Rights of the Child’ that there is commitment to ‘make primary education compulsory and available free for all’ (McCowan and Unterhalter, 2016). In Britain we are fortunate to have the ‘get out’ clause of home schooling which still enables participation and inclusion for the child whereas the Kenyan child does not benefit from this. Primary school in Kenya lasts for eight years from six to fourteen years (Chalkboard Kenya | Volunteering and Teaching, 2018). The UK primary lasts seven and a half years but start much younger from three and a half to eleven. In UK school’s children are placed in classes with their own age groups, however in Kenya progression is ability based and not age defined and there can be a diverse age range in each class (Chalkboard Kenya | Volunteering and Teaching, 2018). Secondary schools in the UK are compulsory, free and inclusive, from eleven to sixteen and last for five years but in Kenya secondary education is free and inclusive but lasts for, four years from fifteen to eighteen, with an emphasis placed on Maths, English and vocational subjects (Chalkboard Kenya | Volunteering and Teaching, 2018). Vocational subjects are designed at preparing those students who would not continue into higher education. In Kenya ninety five per cent of children attend primary school, thirty three per cent attend secondary and four per cent tertiary education (Habitat for Humanity GB, 2018). Due to low percentage of secondary educated pupils youth aged between fifteen and thirty five have the highest rate of unemployment (Habitat for Humanity GB, 2018). Over one million young people enter the labour market without any formal skills (Habitat for Humanity GB, 2018). This is where vocational subjects for many would be beneficial. In the UK the emphasis is also on literacy and numeracy but there needs to be more emphasis on vocational for the successful participation of young people who may not be academic or A-level candidates. Vocational subjects such as BTEC sports at level three, double award health and social care, hospitality and catering. There is also the attraction of the Education Maintenance Allowance (EMA) in sixth form to pay young people to go back to school and making sixth form life like college so schools do not lose pupils to college.  A basic education can be seen as important to be able to participate and become a fully functioning member of society. Maslow emphasised that people need to have self-worth, self-respect, self-esteem and to gain esteem of others. There needed to be a desire for achievement and capability which in turn would create status, power, acceptance and recognition. If all these needs were met people then may be able to seek self-actualisation and a desire to feel fulfilled. This can be achieved through education (Adams, 2009).  The Primary Education Development (PRIEDE) programme in Kenya supported by a GPE grant of US$88.4 million has a strong focus on improving learning outcomes for all children in education (Globalpartnership.org, 2018). The project has already supported over four thousand schools to provide better water and hygiene facilities, especially for girls and buy further teaching and learning materials. This is what the grants will allow to happen (Globalpartnership.org, 2018).  The Kenyan Government is fully dedicated to providing quality education to allow the learner the ‘right to an education’ that offers ambitious control in a global market (Mualuko, 2007).
There are many barriers to education in Kenya such as gender inequality, poverty, disability, cost of education, distance to school, violence at school and early marriage and pregnancy (Mokoit, 2018). However, in Wales there are many barriers also including ‘minority ethnic groups, refugees/asylum seekers, migrant workers, looked-after children (LAC), young parents and pregnant young women, young offenders, children and families in difficult circumstances, pupils at risk of homophobic bullying, young carers, pupils educated otherwise than at school, pupils learning English as an additional language, pupils with Basic Skills needs and gypsies and travellers (Estyn, 2013).’ Both countries have many barriers that are similar to one another. The Agenda for Sustainable Development 2030 state that they ‘are determined to end poverty and hunger in all their forms and to ensure all human beings can fulfil their potential in dignity, equality and a healthy environment’ (United Nations, 2015). Poverty is an economic indicator of children’s basic wellbeing, education and protection which can be relative or absolute (Todaro and Smith, 2010). Relative poverty is where the amount of money necessary to meet basic needs such as food and shelter is minimal (Todaro and Smith, 2010). Maslow states that these are the most basic physiological needs and if these are not met then the needs for safety, belongingness and love, esteem and self-actualisation will not be met and the child will face many challenges and be unable to thrive (Adams, 2009). Most families stay in families whose daily earning are below 1.9 US dollars hence they are living in poverty (Mokoit, 2018). In rural and urban Kenya, poverty is different such as accessibility to education is easier in urban areas than rural as many of the difficulties caused by poverty are made worse by overcrowding, unhygienic conditions, pollution, slum dwelling urban settlements (Mokoit, 2018). Yet in the ACRWC Article 24 states that children have the rights to health and adequate standards of living (Ekundayo, 2015). Poverty has severe repercussions on children. At this moment some of the poorest households in Kenya are those led by children whose parents are ill or have died from AIDS or other causes or children who are very badly affected by malnourishment and is most austere in children between the ages of six months and seven years of age (Mokoit, 2018). Bowlby (1969) believed that if a child suffered maternal dis-attachment within the first two years of life, it would lead to severe cognitive, behavioural and emotional problems which could lead to more serious issues later in life such as depression (Bowlby, 1969).  Bronfenbrenner’s developmental theory also has great significance to a child’s development. His ecological model and the microsystem is the small immediate environment the child lives in. If this is lacking nurture the child is unable to grow (Grigg, 2015). 
Poister etl (2015) states:
‘Poverty limits the access children have to educational opportunities especially early child development’ (Poister, Aristigueta and Hall, 2015).
Though education is free in Kenya, there are a lot of costs accompanied with sending children to school. The cost of uniforms, books, or bus fare it too much for a family living in poverty. Too often parents choose to keep their children at home (Mokoit, 2018). 
[bookmark: _Hlk507772717]The Welsh Government believe ‘that all children have access to their rights’ as set out in the UNCRC to protect and provide for pupils within the framework of inclusion and support (Welsh Government, 2016). These were set out as the seven core aims ‘to have a flying start in life, have a range of educational and learning opportunities, enjoy the best possible health free from abuse, access to play and cultural activities, are listened to, treated with respect and have race and cultural identity recognised, have a safe home and not disadvantaged by poverty’ (Welsh Government, 2016). These are areas however that are still very evident. There is compelling evidence to show that poverty has a negative bearing on children’s educational accomplishment and how they survive in later life (DCSF, 2009). ‘The Joseph Rowntree Foundation highlights the effects of deprivation on individuals, families and society.’ Children who ‘struggle’ at school ‘are more likely to suffer poor diet, lower life expectancy and lower paid jobs and unemployment.’ (Hirsch, 2008). Jensen (2009) described poverty as ‘The emotional keyboard’ and that children from poverty used fewer keys than well off children (Jensen, 2009). The black notes represented emotions such as sadness, joy, anger and fear. These were hardwired into the brain. The white notes represented things that must be taught and some of these were empathy, sympathy, shame and patience (Jensen, 2009). Another Welsh Government programme is ‘Flying Start’ who are responsible for a range of services assisting children to get the best start in life. Including support in speech, language and communication, part-time child care, parenting support and health visitor service (FamilyPoint Cymru, 2017). This programme is for children under four years of age living in disadvantaged areas of Wales (Welsh Government, 2016). However, children are still being disadvantaged and excluded from the Flying Start programme due to where they live, and the programme not designated within these areas (BBC News, 2018). Inclusion for these children and families therefore is failing and not being implemented and the Welsh Government are providing an inadequate service to many.
Schooling for all has been an international goal. The idea that all people, wherever they live or however poor they may be should have the opportunity to reach their potential and improve their own lives (McCowan and Unterhalter, 2016) as stated in Article 28 of the UNCRC (1989) and Article 11 of the ACRWC of the Right to Education. Eliminating economic and physiological barriers to engagement in education is part of development for the Kenyan community. Development is achieved when there is greater self-esteem and esteem of others. This is achieved through equal opportunities for children (Mokoit, 2015). The need for hope is also essential. We must continue to hope even if the outlook does not always permit us to. Warnock (1986) states: 
[bookmark: _GoBack]‘To lose hope is to lose the capacity to want or desire anything. An education which leaves a child without hope is an education that had failed’ (Warnock,1986.p.182.). 
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