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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR SENIOR FELLOW
(WRITTEN RECORD)


SECTION ONE:

	NAME

	
Donna Williams


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
Faculty of Art and Design 
School of Graphic and Digital Art
Graphic Design Department


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Senior Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	
Programme Director


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)
	
YEARS:    22             MONTHS:




	
APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your written account in the Areas of Activity and through two case studies.








	General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making. As well as completing Section Two of this application, you should include two case studies outlining contributions you have made to learning and teaching in HE.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context






SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. In addition, as outlined above, you should demonstrate a thorough understanding of effective approaches to teaching and learning and evidence of your positive personal influence/impact on the teaching and learning practices of others.

The impact of the activities you choose to discuss should reflect Descriptor 3, Senior Fellowship and so you should refer to the Guidance Handbook to assist you with achieving this.

The form will expand as you enter your information



















	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences and the personal development and/or professional practice of others

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners and colleagues in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments
· Contribution to the professional development of colleagues/associates through the design and planning process


	Write your evidence here
Area of Activity 1 – Design and planning of learning activities and/or programmes of study
(784 words including referencing)

My passion in design began with a love of Typography and Commercial Art. I worked within high-end commercial design companies and on graduating, I pursued a career working across the UK and Australia. My teaching career began in Sydney Australia where I was invited to speak as an Industry speaker at universities and design events. I was headhunted for a private business college and under my leadership and initiative I planned, developed, and delivered year-long intensive programmes in vocational training for Graphic Design. This initiative also included integrating creativity into the Business modules. The impact was evident in the fast expansion of the course numbers and incredible employment success where students competed against the BA Graduates of Sydney. On returning to the UK, my early contribution to the BA Graphic Design was within Typography and Visual Studies. I was given free reign on these modules and developed new contents and initiatives that supported the BA (Hons) Graphic Design Programme. From being an Industry Designer, I found the change of pace slow and somewhat frustrating. However, once I embraced the longer three year teaching programmes, I was able to develop as an educator by engaging in the joy of research and process, which allowed reflective and meaningful interpretation of the project outcomes. This process eased into a deeper understanding of ‘learning’. I was able to embrace the experimentation stages in the process of the ideas and how extended time provided an understanding for the importance of sustained critical discourse and reflection. This ‘slowing down’ impacted on learners by allowing them to create deeper answers to briefs and experiment further with acquiring a wider range of skills.(K3)
Modules are designed to challenge and develop creativity, sustainability and innovative approaches in how students develop as designers and as active citizens. Juliette Cezzar (2017) refers to this type of knowledge as ‘Domain Expertise’, which is about knowing what is happening in a particular sector and working with relevant skills.(K2)
As I developed as an academic lecturer, I became more influential in what we offered in the Degree Programme. Taking a leadership role I wrote and continue to write new modules, relevant briefs and contribute to the overall curriculum. As a long-term lecturer and as Course Director, I have fundamentally had to re-think the course design to optimize student engagement. As a subject, we must engage in latest teaching of technological approaches for design and this fits in well for potential opportunities for blended learning. As stated by Garrison & Vaughan, this requires thoughtful integration of ‘face to face’ and online learning. (Garrison 2008).  Under my leadership, this is an on going development of the course and aims to significantly enhance the learning experience.

I developed an integration of social and cultural graphics within the programme about empathy, responsibility and how employability runs within and alongside the programmes, which has taken careful planning and design. 

In a leadership role, I felt it was important in how we integrated and worked with external links with industry by redeveloping Marketing and Self Promotion modules. This led to the creation of an annual ‘Design Week Festival’, which is an intensive, interdisciplinary event that has flourished under my influence and leadership. This creates a space for learners increased self-awareness in developing ‘soft skills’ and allows interpersonal, social, and negotiation skills in interaction with others. All essential qualities in becoming a Graphic Designer. The impact was increased attendance, motivation and attainment which has greatly improved, with direct links to successful employment initiatives.  This event is always mentioned in the NSS feedback and graduate testimonials as being one of their favourite learning experiences. External examiner consistently report it as an excellent practice and the model has been also been used in the other universities and shared with other initiatives across the faculty including Professional Studies interdisciplinary working relationships.(K6,K1,V1,V3,V4)

It is very important that I embrace student inclusion and diversity of different learning styles, which ultimately improves the student experience, creates belonging and enhanced learning. Under my leadership I created important  ‘Entry Strategy’ and ‘Exit Strategy’ workshops. This creates trust which supports open communication and willingness to collaboratively engage within a community of learners. These type of workshops have also been successfully disseminated across other programmes and shared as good practice in my roles on Retention and Student Experience Committees for sharing good practice.(K2,V1,V2)

As Course Director, I am heavily involved in the planning and organisation of the MDes and BA programme. Writing and planning validation documents  and recently the new MA in Graphic Design. I have also been involved with Internal scrutiny and validation panels for other degree programmes across the university. These include the MA Counselling and The School of Business Tourism and Hospitality.(K6)






	A2:  Teaching and/or supporting learning (700 words)
Identify how you work collaboratively with colleagues to engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Collaborative lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog; engagement in a professional community to impact positively upon the practice of others
· Joint development of learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Development/Sharing of Material from online training
· Sharing of learning activities with colleagues, supported through the VLE (Moodle)
· Impact/influence upon the teaching and/or support practice of others


	Write your evidence here

Area of Activity 2 – Teaching and/or Supporting Student learning   
(795 words including referencing)

My approach to teaching is a student centred humanistic model, which focuses on relevant skills and industry content (Kember & Kwan, 2000). Tasks and assignments ensure all learning outcomes and course aims and outcomes are based on knowledge and understanding, cognitive skills, practical skills and key skills in accordance with QAA expectations (QAA 2018).
One of the requirements of the ‘Art and Design’ approach to teaching is one of flexibility and creating a community of inquiry. Due to my ‘relational depth’ style of teaching, (Mearns & Cooper 2012), I had a leadership role in sharing good practice with professors from Wuhan University. For two years, this required professors tracking my teaching delivery, interviewing me and students after classes, recording my interactions, sharing projects, lessons plans and curriculum. By observing and recording how I interact and engage with students, the aim was to help understand moments of change and flexibility in the studio and how I developed the student staff relationship. I would link the flexibility to Rhizomatic approach (Cormier 2008). Wuhan University’s aim was to learn and replicate this creative teaching style in China.  This sharing of good practice was also used to help Chinese students prepare for a different teaching style when coming to study in the UK. The impact was a good working relationship with Wuhan and the created a course partnership which allowed second years from Wuhan University to transfer to our BA Graphic Design.(K3,K2,V1,V2,V4).

I am comfortable in any area of teaching, from one to one supervision, lecturing to large & small groups, and online interactions. I lecture across all years in the degree and master programmes, which requires different approaches at different levels, embracing diverse learning styles. I fully embrace the use of moodle, flipped/blended learning and social media platforms to share research and prepare students for engagement in lectures. With rapid developments in technology, it is important that communication is approached in connecting to our students, as it is essential educators evolve and adapt.(K3,K4) 

In my leadership role as Course Director, I manage and plan projects in line with the module descriptors and to the ethos and aims of the programme as a whole. This also includes placing the relevant staff skills in the correct level and ensuring that the delivery is supportive to students’ learning needs. As a team, my responsibility is to engage with my colleagues in continuing learning the evolving pedagogical approaches for the degree/masters programmes. I aim to keep all the lectures as supportive learning environments and collaborate with my colleagues in how we continue effective delivery of modules. Each area of learning content strives to link with each other. I have also mentored many students teaching training from the UWTSD/PGCE, I would agree with Biggs (2011) that effective learning change the way we see the world and I take my role with a sense of privilege and responsibility. (K2)

Two examples of collaborative colleague participations. 
On entry, ‘The Tree of Education’ is a simple and effective exercise, which has been successfully disseminated to other courses. It requires a visual, lifespan process of how learners have engaged in past experiences in schools and colleges. This exercise encourages investigative community inquiry, personal reflection about initial beliefs and concepts of negative/positives in their educational journey. The aim is to try and eliminate or ease anxiety cynicism, fears and hopes enabling the students to move into adopting new approaches to learning. This supports the wellbeing of our students, which directly impacts on the quality of learning and this early intervention is considered the important ‘forming’ stage in group process in creating a safe, creative environment for development (Tuckman 1965).  The impact of this early intervention offers insights into each students experience and creates new collaborations between student and staff by building a relationship between the lecturer and student from the very first week. It is an invitation to their holistic learning lives as the study of art and design is often a personal one. This is a simple but effective initiative which has also been shared successfully with other courses.(K2,K3,K5,K6,V1,V2)

Example 2. Many art students with or without Dyslexia fear writing. I reflected on the lack of attendance and general complaints that I receive from my students when engaging in the dissertation. As a result, I wrote and planned lectures in writing workshops that included considerable risk taking by using personal experiences and showing vulnerability. I make a careful and considered decision of self-disclosure in lectures. Golstein and Bennsai (1994) found that participation increased when teachers engaged in self disclosure.  The impact of this engaging workshop was an incredible shift in perception of academic writing and students were enthusiastic about tackling their dissertation. The success of this approach has now been expanded across the Faculty with positive reports.(K2,K3,K4,K5,K6,V1V2,V3,V4)
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	A3:  Assessing and giving feedback to learners (700 words)
Show how you develop assessment strategies and activities that are appropriate to learning experiences in a collegial manner; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal and should include examples of how your practice impacts/influences the professional practices of others. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include collaborative working to develop and influence:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here
Area of Activity 3 – Assessment and giving feedback to learners.
(791 words including referencing)
Assessment and feedback has a powerful effect on students’ expectation of success and the relationship between achievement and feedback and the fact that effective feedback improves achievement is well documented (Biggs 2011;Taylor and McCormack 2004; Hattie 2007). 
Verbal feedback is throughout the process of ideas, design, type, layout, final ideas, concept, relevance to brief and presentation. Over my years of teaching I have taken a leadership role in developing a robust and informative approach to the needs of the assessment and learning outcomes which links clearly to set briefs and made changes to relevant and informative areas to our feedback forms and student self evaluations. The impact of developing effective feedback has received excellent NSS results on this section. Students value and understand that this is part of their learning process for a successful outcome.(K5)
I am acutely aware that a student’s journey can be fraught with difficulties and I value the regular one-to-one tutorials as a collaborative space for reflection, evaluations and feedback that feed into the changing needs of a student. As Course Director I have also been able to allocate additional times for staff to give important ‘one to one’ feedback sessions, which has impacted on the quality and pass rates. 
I have also made significant changes in how I lead a 60-credit module and how we assess at level 6 which included team collaboration. The impact has been a relief from staff as we are able to now discuss and evaluate with more ease and discussion. The quality and depth of feedback has improved immensely with happier and more informed students.(K5)  

With regards to student support in assessments and feedback, I was asked from the university counsellors to support students & staff in cases where there was upset and confusion.  I was able to share my experience and skills to support staff and students from across the faculty to ease this phenomenon.  For example: it can sometimes be about ‘paying mindful attention’ and putting ourselves in the student’s shoes and becoming self-aware of what I say, how it is said or how it is written when giving feedback. For some students, feedback can have a devastating impact, if they have had in the past, ‘shaming’ experiences from the somewhat difficult ‘the public Art Crit’. (Day, 2012).  Staff can sometimes lack awareness of the power imbalance and creative projects can be very personal. The group-crit can be a powerful experience that can negatively impact on self-worth and confidence resulting in a feeling of being personally attacked and needs to be carefully considered. My approach is to offer constructive feedback, and it can take some time to gain a student’s trust in how we conduct our sessions. For example: I often use the words “if you were to do this all again what would you do differently?” This takes away the shame and creates a feeling of empowerment and value in the learning. For the student in front of me, it is important that I notice my tone of voice, the words I use, my body language, and even in how I allow the silences. Each student is so much more than the ‘projects’ that they present before us. It is my responsibility to respect the student’s learning process and also respect the staff assessment process. The impact of this intervention offers care, not only for the student confidence but also by supporting our staff that may not have been initially aware that their style has had a negative effect.(K3,V1,V2,V3)

Feedback and assessment can take many different forms. Under my leadership I have introduced peer led triad feedback sessions in student groups and informal speed tutorials across all year groups. I led an initiative of ‘Student Celebration Day’ where students were able to select, describe and rationalise their solutions. This vertical learning receives peer feedback and students are keen to share where they went wrong and how they solved a design problem. This is a dynamic workshop that also improves presentation skills without being aware that ‘presentations’ are happening. The impact has been very interesting where even the shy students want to present their projects. It is my role to merely steer and prompt rather than dominate the discussion. It is my aim to convey hope over hopelessness by describing in clear communication, relevant and essential performance feedback from their peers and staff. It offers opportunities for interdisciplinary collaborations, social interaction, enriching understanding and knowledge sharing throughout all year groups. This creates empowered and important perception of self-efficacy, encouraging independent and innovative learning for achieving successful outcomes.(V1,V4,K2)

With Blended Learning I have also led initiatives in industry led feedback. It is often a powerful source of validating lecturers’ feedback versus industry feedback and offers a connection to employability. (K3,V4)





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you work with colleagues, internally and/or externally, to make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you and others undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries; professional dialogue
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues to improve impact on teaching and learning, both personally and on the practice of others
· Observations of teaching/learning activities
· Analysis and sharing of evidence from electronic forms such as blogs and discussion forums to influence future practice

	Write your evidence here

Area of Activity 4 – Developing effective environments and student support and guidance
(795 words including referencing) 

Supporting students and staff in an Art and Design Faculty is extremely important. It is often about finding the balance between working in organisations and remembering it is about connecting with students and truly working with transformative educational experiences. "What we know matters, but who we are matters more." (Brown 2017) and this is linked to my leadership role in integrating and embedding pastoral care across the faculty. Caroline Kreber (2013) developed the scholarship of teaching as an authentic practice, in and through teaching, and has the ultimate aim to serve the important interest of students. Both teachers and students are thus implicated in the process of transformative learning and the scholarship of teaching is a social practice (Kreber 2013).  This is not only about how we support our students but also about how we support each other to prevent burnout in teaching expectations. (Schvholt & Matherison 2011; Rothschild 2006).(K2, K3, V1, V2).  

As part of my development as an educator I felt unease in some areas of supporting students. I was sometimes out of my depth. Students would bring quite serious problems and even though I could refer to various student support departments, I would often go home with the issues and felt that I could have done better. The demands of serious mental health conditions and the suicide risk from some students can often impact negatively on staff, with a feeling of being overwhelmed by the issues presented. Margrove, Gustowska & Grove (2012) found that in UK Universities, a large number of Higher Education staff provided support for psychological distress as part of their workloads, though most were not trained to do so.  This is consistent with the findings of, for example, Easton & Van Laar (1995); Hart (1996); Grayson et.al (1998); Tinklin, Riddel, & Wilson (2005); Wark (2007); Laws and Fielder (2012).(V1)

Art and design can be an emotive practice and as a result of this I embarked on a twelve-week course on counselling skills that led on to four years in training as an Integrative Counsellor and went even further to a masters research question. ‘Do you help your students?: An interpretative phenomenological analysis of lecturers’ experience of ‘pastoral care’ or ‘embedded counselling’ in a university art & design setting’. (Williams 2015). As an outcome of this research, I led on initiatives to develop a system of pastoral support within our faculty and also mentored staff when faced with difficult issues from students. I presented the findings of my research to the faculty and also presented at a UWTSD Counselling conference. As Entwistle (2003) reminds us, an educational environment is a complex composite of many interacting influences that are aligned towards supporting deep active learning. 
My leadership in embedding counselling skill in our pedagogical process in a learning community was supported by upper management and has had a positive impact in integrating the support systems in our faculty and staff report feeling ‘safer’ when dealing with vulnerable moments. There is still more to be achieved in this area and additional initiatives are in process. I work closely with our Student Services, Mental Health Team, Counsellors and the Compliance Officer. I am a member of the Retention Committee, Well-being Committee and Student Experience Department. I have also been our departments contact person for extenuating circumstances support.( (K3,V1,V2,V3,V4)
I chair regular student staff meetings with our year group representatives and I am a continuous year tutor on different levels.  Observing the way some students ‘just tick boxes’ and give limited feedback on forms, I felt that there needed to be honest, safe and robust discussions in how we run our courses, as this type of discussion allows students to feel heard and understood and also improves our understanding of problems which helps us improve delivery and outcomes in the Degree. 
I have worked with a diverse range of students from international, culturally diverse, special educational needs, disabled learners, full time/ part time and mature students which require a variety of approaches and knowledge in how we support our students.(V1) 
Outside engagements involve active membership of Applied Ethics in Education that is a network of International Educators, Mindfulness in Schools Programme, and  ‘Make School Sense’ campaign.(Batten et.al 2008; Attwood 1998). I have a personal interest in how we engage and understand to always strive to communicate with students on the autistic spectrum and an understanding of the needs of student with autism. 
In my leadership of embedding pastoral care, my approaches have been shared across the faculty in helping support lecturers. From online social media platforms, email responses, one to one, group discussions and presentations the supporting of our students in integral in our teaching. 
Consistently, the course has received excellent feedback from our students through external examiner reports and NSS results of 100%.(K3,V1,K6,V2,V3,V4)





	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances teaching and learning within your own personal practice, your School/Faculty and/or the institution as a whole. You should demonstrate explicitly connections between your research and/or scholarly activity and your and others’ professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Area of activity 5 – Integration of scholarship, research and professional activities with teaching and supporting learning
(798 words including referencing)

I am committed to how I identify as a learner and as a lecturer by on-going reflective practice and professional learning.  Schleicher (2012) states that teachers must become ‘active agents of their own professional growth’. As a lecturer of twenty years, I strongly believe that I am always the learner and agree with the Easton (2009) that developing is not enough. Educators must be knowledgeable and wise. They must know enough in order to change. They must change in order to get different results. They must become learners. Easton (2009 p25;) and Hattie (Hattie,2009) findings concludes that the more the student becomes the teacher and the more the teacher becomes the learner, then the more successful are the outcomes. (Hattie 2009:25).  This is certainly true of my personal ethos towards my profession. I attend regular workshops, personal development courses and belong to a network of educators. I also have a private practice of keeping a personal and visual diary. This all supports me in the continued reflective practice on approaches to pedagogy of teaching.(V3)

My training in Person Centred, CBT, Gestalt and Psychotherapy has supported my delivery of teaching when dealing with different pedagogical approaches at different times. My work and interest in ‘Applied Mindfulness in Education’ has meant that I have studied and become part of an educational network. (Hanh 2016). I attend many International conferences and have contributed to the launch of ‘Mindfulness in Schools’ training. A small selection of examples of training I have attended range from Applied Ethics in Education International Conference; Supervision, is it Restorative?; Art and Counselling in Education and Narrative Inquiry Research; Applied Counselling in Education; D&AD Network for Educators; Creative Futures and annual conferences at New Designers London.  I have also written and delivered workshops for outside the university for student counsellors and student teachers in how we use art in therapy and visual communication to aid the wellbeing of our communities and schools.

When I started teaching I believe I was quite a detached lecturer with strong boundaries, away from the students. I believe I was distant, as I felt that there was a strict boundary not to be crossed. Over the years of reflection and gaining more confidence, I began to engage, more fully, in who I am, what I want and how I get to where I am going. This of course still requires professional boundaries, but through experiences, I now allow myself to trust more in what I offer to our students and this has helped me to develop my confidence as an educator. 
I benefit from staff development and attend our Faculty arranged events. In my leadership for the BA Graphic Design course, I hold regular, even daily check-in meetings and we support each other in our teaching and practice.  I have created an environment and atmosphere of collaboration, sharing knowledge and experiences. I have especially enjoyed the recent training of a new member of staff as he embarks from switching in the role of Designer to Design Educator. His honesty, humour and transformation to lecturer has been outstanding and an achievement to see how he has developed in his teaching, assessment, and feedback skills.  
As a team we constantly discuss new approaches in teaching and the ways in which the course improves. 
In an ever changing demanding world of Graphic Design and an ever changing academic ‘storm’ of the relationship between higher education, knowledge and society, (Light & Cox 2001), I constantly re-evaluate our course content and our delivery. I specialise by leading the modules within Entrepreneurship, Graduate Employment and Community Social Responsibility. The degree programme has outstanding employability and has received 100% NSS feedback, which is evidence of excellence in student experience. Student experience is very important to us, as students learn when they are heard, understood and the content is relevant to their development.(K1,K2,K3,K5K6,V2,V3,V4)
At UWTSD I have been a member of the Student Experience Department, Safeguarding and Retention committees. I have been nominated several times for student Union lecturer awards. As a course we have won four ‘New Designer’ Awards in 2017 and 2018 and a win for UWTSD at the British Educational Awards 2017. As part of the integration of industry and education I am constantly involved with ‘Live Briefs’ and UK/overseas trips to further engage our students. This is essential in the culture of some students whom never leave Wales who may be fixed in their thinking and in their actions. An outcome of these events has been evident in widening their research practice and confidence to approach design companies.(V4) 
The leadership and initiative of ‘Design Week’ has also continued to be a successful platform for attracting top industry speakers and a benefit to our students in teaching and learning. This is further evidenced in the case study.(V3)







The Case Studies

As well as completing the Application Form for Senior Fellow, applicants must also submit two case studies.

The case studies should provide reflective accounts of two particular contributions or experiences which: 

· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate the applicant’s sustained effectiveness in relation to learning and teaching and that they meet the criteria for Senior Fellowship.
Applicants should use the two case studies to address different aspects of Descriptor 3, with a focus on their organisation, leadership and/or management of specific aspects of learning and teaching provision. They might include informal activities, whether individual, collaborative or team-based, that have had a significant impact on their academic practice and/or on the practice of others. The emphasis should be on their effectiveness in relation to learning and teaching and should incorporate how they have led, organised or managed specific aspects of learning and teaching provision.

At least one of the case studies should focus on a situation where the applicant worked with others using their skills, knowledge and awareness in leading, managing or organising programmes, subjects and/or disciplinary areas. They should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice. 

Applicants are advised to refer to the Guidance Handbook for more advice.

	Case Study 1. (1,000 words)


	Write your Case Study here

Course Director: Leading creative, strategic and supportive vision for the BA MDes & MA Graphic Design.

My influence is visible through
1. Mentoring colleagues 
2. Programme development 
3. Integration of pastoral support for students, staff & faculty

(1033 words including referencing)
In a leadership role and as Course Director, this case study is about how I have developed the MDes/ BA (Hons) in Graphic Design at UWTSD, which has needed to evolve and adapt to rapid developments in education and technology. It focuses specifically on the influences and initiatives of change that I have implemented by the content and the support for our students learning and the mentoring of existing and new staff.  My initiatives have been significant in how the degree has developed. This included writing new modules and new curriculum for validations, and the integration of empathic design, sustainability, entrepreneurship and enterprise within the degree programme.(V1)

There has been great change in higher education and my experience within industry has prepared me well for effectively managing the shifting priorities. It is particularly important in my leadership role that I have been able to guide and support the team though this unpredictable climate and essential that there continues to be efficiency in the continued quality, rigor, organisation and attention given to our students and their studies. It has been vitally important to keep up the moral and maintain the belief in the vision for a continued successful Visual Communication Degree Program especially when, in such a fragile climate staff responsibilities may be drawn into other areas. 
In my leadership it is important that I direct our focus on the strength of each lecturer. Staff were expected to be ‘Masters’ of all areas within the Degree programme and this created weakness in spreading the expertise too thin. As part of my initiative, we started to have honest and open discussions about how we all felt the Degree programme was developing and evolving. Through trusting and open dialogue we are capable of questioning the way we work and moving from a mind-set of ‘ this is the way it always done’. We moved from trying to be  ‘master of all to master of some’ which has enriched the teaching and skills which are now are shared across other degree programmes.(K5,V2) 
In a leadership role I believe in mutually supportive peer relationships, committed to sharing power, making connections and capable of questioning the way we work.  I engage in our team discussions with an open dialogue, empowering individuals, that helps them to gain more control over their working environments. This has enhanced their contribution and allowed staff opportunities for personal growth to in their own professional development, which has led to a stronger teaching environment, specific research activities and ultimately happier staff.(K1,V1) 

As stated from the QAA (2018), from admission through to completion, all students are provided with the support that they need to succeed in and benefit from higher education. As students negotiate coming to university and embarking on a creative path, our degree programme and across the faculty, engages in supportive student staff relationships and the service of pastoral care is essential.  As a lecturer I often felt ‘out of my depth’ in dealing with the types of problems that were presented. As a result of this feeling and a desire to not take problems home, I trained as Registered Integrative Counsellor aiming to support my teaching practice and to support students and staff in the area of ‘helping’. This led onto research in how we ‘help’ our students in Art and Design (Williams 2015). I took a leadership role in implementing a Curriculum Pastoral Model, where parts of the personal tutor system are incorporated into specific workshops. This model became integrated within the degree programme and has been shared with other programmes where there is an overload or expectation of pastoral care and when difficult moments have been presented in teamwork. I found that the timings of these sessions were especially helpful at student entry and exit times. This support has impacted on staff by easing the overload of pastoral care and also offering an additional level of helping students. (Owen 2002 p21). The impact has improved the training for staff and raised important issues around restorative staff support network when dealing with emotive subjects and tools in helping vulnerable students.(K2,K3,V1) It has been a privilege to be a mentor for new staff in this important service. The success of our programme is evident in one of many complimentary sections of external examiner reports on student support: 
‘Students at all levels are very articulate communicators and are overwhelmingly supportive of the programme. They feel that they have had a rewarding and positive student experience, have been provided with all necessary and relevant facilities and in particular mention the outstanding support they receive from the course team. There is obviously a strong ethos of nurturing students of all abilities and this is to be commended and valued.’ (Robinson, 2017) (K6, V1,V2)

With regards to mentoring, Peter Felton (Felton et.al 2013) talks of the formation as a means to engage in the development of the whole person, which comprise academic and other staff in supportive peer relationships: In my leadership it is gratifying in being able to mentor new lecturing staff. Over the years I have mentored several teachers in training and recently we employed a young designer who had no lecturing experience. For his first year he co-taught and was guided in planning and teaching, assessments and pastoral care. He is now able to be independent in his lecturing role and brings a wealth of fresh ideas to the course. It has been an absolute pleasure to be part of his development and watch him flourish to become and integral and important member of the team. To an extent that other departments are now trying to poach him.(V2) 

As we move into a new 2020 Major Review and re-validation, our course is healthy in its recruitment, retention and outstanding employment record. It is important that I continue to lead and steer our team towards a continued creative vision for a sustainable future. I still maintain that teaching is a privilege and carries enormous responsibility to create within education, meaningful, relevant industry and positive learning experiences for students to follow their inner motives for creative lives.

Evidence of impact at Course level for NSS Student Satisfaction: 100% -2018/ 100% -2017/ 100% -2016/ 92% - 2015 (K5)


	





	Case Study 2. (1,000 words) 


	Write your Case Study here

Empathic Design & Employability 
Embedding and integrating empathy, authenticity and meaningful design within the Degree curriculum, which impacts on surrounding communities & influence in sharing good practice in entrepreneurship and employability.

My influence is visible through:
1. Inspiring curriculum development for the benefit of the wider community supporting 
meaningful careers in entrepreneurship and employability. 
(916 words including referencing)
Throughout my industry and teaching career, constructivist learning theory and meaning is not constructed in isolation. Inquiry is at its core and how sustainable careers impacts on others. I wholeheartedly believe in the present and in the future, that the study of Graphic Design engages the aesthetic, ethical and social contexts of human experience and we have a responsibility towards sustainable development that contributes to society, the economy and the environment (QAA 2018; HEA 2019)(K1)
With technical innovations and many creative opportunities, it is important that the degree programme challenges and stretches the questioning or responsibility and accountability in visual communication. A Graphic Designers work is often in an ethical flux (Roberts 2006) as the work can impact an individual, a community and the wider world.(V3,V4)  
As a Senior Lecturer and in my leadership role of Course Director, I have been able to maximize the impact of raising awareness of what creativity and innovation can bring to the industrial and cultural services. I know that Industry needs exceptional resourcefulness and entrepreneurial skills and there are diverse fields for Graphic Designers. Our graduates have many transferable skills to offer across a wider range of employability opportunities.(V3,V4)
With encouraging conversations from our external examiner, liaising with employers, designers and encouraging feedback from colleagues, faculty management and graduates, I led this initiative of ethics in design and entrepreneurship. This ‘way of working’ is integrated into every level on the degree. Starting in year one with workshops about the ‘Artist Within’, I engage in ‘the self’ in reflective practice as a designer. This starter set of workshops allows me to assess through student memory images, discussion and dialogue the social context of learning. I learn about how our students learn and what educational learning experiences they bring to the start of their degree. I have introduced the ‘Artist Within’ workshops and students quickly become part of a community and belonging, as meaning is not constructed in isolation.
A particular module I am focusing for this case study is level 5, ‘Other People’s Shoes- Design for Social Wellbeing’. Empathy in design calls for deeper examination of social purposes, authenticity, accountability, humanity versus de-humanising issues, wider goals and how power has the ability to effect change in an environment of  ‘Robust Civility’ (Ash 2016). This way of working, supports Caroline Kreber’s (2013) belief in addressing societal needs by also considering how our students learn, who they become and how they choose to make their mark in the world once they graduate. (Kreber 2013.p9). Students are usually personally invested in their choice of project and pursue out of an inner motivation to achieve effective results in how the work impacts on themselves and others and how the learner can truly meet their potential.(K1,K3,V4) 
It is emphasised that it is important that we do not opt out of difficult conversations. It is about making a difference, not only to the subject matter but also to their personal, moral and intellectual development and to the wider world of design. This encourages a braver student and braver designers as they enter into this self-initiated, challenging projects (Bonnett 1978). The process of positive weekly feedback sessions creates a community where they reconcile conflicts, challenge further thinking and experience positive relationships with each other and with staff to stay on task.
Under my leadership and over it’s four years of development, this module had a bumpy start, as we challenged our students. Though discussion and evolving feedback, I am delighted to report that in the External Examiners feedback of 2019, it was discussed as the toughest but favourite project by most of our level 5 students and she was particularly impressed that our persistence has paid off in creating a worthwhile contribution and excellent design outcomes. (Robinson 2018) 
The design solutions directly impact on the wellness of our community, which goes far beyond the programme. Interestingly ‘Empathy in Design’ has impacted on the themes of our annual ‘Design Week Festival’. This festival is an annual event that uses our links with Industry supporting Enterprise and Entrepreneurship. Increasingly students have asked for more influential speakers that work with only empathic and meaningful projects. The quality and depth of impact of these final projects has directly resulted two awards at New designer 2017/18, which are prestigious UK awards, and widens the range of employable opportunities for graduates.  For example: Saatchi and Saatchi Wellness, Surfers Against Sewage and Wolf and Player (Green Graphics). The conversion to this type of employer has been outstanding and an excellent outcome for UWTSD.(V4)

This module has also been recommended for engagement with Government, Swansea City Regeneration for Culture & Engagement in our community and highly praised by the external examiner. Under my leadership, The ‘Design Week Festival’ has engaged other courses to create Interdisciplinary practice and the model has been shared across the faculty, influencing the new Professional Practice module that is recently being introduced across the university. In addition the model of Design Week for Entrepreneurship and employability has been shared at outside Universities and a graduates is the founder of the hugely successful ‘Birmingham Design Festival’. (Alcorn, 2019).(V4)
As a rationale of integrating empathic design and employability, I have concluded that employers are looking for graduates that can offer more than their design skills. The industry constantly wants and needs to recruit motivated problem solvers and graduates that can continue to self-direct in their learning.  
The course ultimately is about achieving metacognitive awareness and under my leadership I aim to continue to support these goals.  
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SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	DEREK BAINTON

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Faculty of Art and Design/ School of Graphic and Digital Art

	Email address
	Derek.bainton@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Line Manager and Colleague





	Second Referee:


	Name
	CAROLINE THRAVES

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Faculty of Art and Design/ School of Fine and Media Arts

	Email address
	Caroline.thraves@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Manager and colleague






SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Donna Williams

	Name of Signatory
	Dr. Ian Walsh

	Job Title
	Dean of Faculty

	Faculty/Centre/School/Department
	Faculty of Art and Design

	Email address
	Ian.walsh@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Senior Fellow status recognition from the person named above:

[image: ]27th June 2019

Signature:_____________________________________Date: _________________________








HEA Fellowship Reference Form 

	Name of Referee: Derek Bainton


	Faculty/Centre/Department/School:
Faculty of Art and Design

	Position: Head of the School of Graphic and Digital Arts


	Role: Head of School


	Length of Service at UWTSD: 22 Years


	Recognised by the HEA?        YES 


	Category of Recognition:
Fellow




Please note that when completing this reference form you should be familiar with the UK Professional Standards Framework (UKPSF). (Please see the Guidance Note)

Reference for Donna Williams_______________________________________

	
Please insert your reference here:

It is my pleasure to provide Donna Williams with a sound reference for Senior Fellow of the HEA as I believe her application evidences strong and innovative leadership in relation to the Dimensions of the UK Professional Standards Framework (UKPSF), which are Areas of Activity, Core Knowledge and Professional Values.

As Donna has highlighted, as Course Director, she has guided and supported her team with efficiency, quality, rigor and organisation. In her leadership and vision for a continuing successful Visual Communication Degree Program, she nurtures positive morale and strong self-belief in her staff and students. I have a long and comprehensive connection with the Graphic Design programme and how it had been run previously to Donna’s directorship. As Donna’s line manager, I have observed how she took on the role of Programme Director five years ago and how she has gradually reshaped it through regular peer meetings with her team to identify ways to bring in important elements such as empathic design into teaching of modules. She also recognised a need to switch the focus of the expertise of the team from being “Master of all to Master of some”, and enabled staff to pursue their individual strengths and passions in graphic design. 

Aware of the importance of emotional intelligence, at student level, Donna trained as a professional Integrative Counsellor with an aim to support her teaching practice and to support students and staff in the area of ‘helping’. This support has been invaluable and highlighted as best practice across the Faculty. Donna has shared her experience and knowledge to help other teams develop their strategies in pastoral care.

In guiding and mentoring staff, Donna has questioned and researched the very practice of mentoring and sought to engage in developing staff in professionally and individually. 

Donna’s innovative approaches to teaching and learning activities are inspiring, inclusive and enabling to a wide spectrum of students. The environment, guidance and support she has built up over the years not only encourages students to develop their individual practice, but also to have confidence and connectivity in their transition between study and industry.

The ongoing, positive student feedback of their performance and of the modules Donna leads are measures of the success of their environment, and of the students’ confidence to evaluate their own learning. As Donna has provided, I can verify the excellent NSS scores for Graphic Design over recent years, which have been highlighted and celebrated across the Faculty and wider University. 

Donna’s own evaluation of her leadership and teaching also ensures the ongoing attainment of excellence in her position of Senior Lecturer.
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HEA Fellowship Reference Form 

	Name of Referee: Caroline Thraves


	Faculty/Centre/Department/School: Faculty of Art and Design/ School of Fine amd Media Art.


	Position: Head of School


	Role: Senior Lecturer and Head of School


	Length of Service at UWTSD: 10 years


	Recognised by the HEA?        YES , HEA Senior Fellow 

	Category of Recognition: HEA Senior Fellow





Please note that when completing this reference form you should be familiar with the UK Professional Standards Framework (UKPSF). (Please see the Guidance Note)

Reference for Donna Williams 

	
Please insert your reference here:
Donna is a Programme Director within the Faculty of Art and Design. As a Head of School within the Faculty I believe she has met all the UK Professional Standards Framework Areas of Activity.

Design and planning of learning activities and/or programmes of study 
Donna’s teaching career began in Sydney Australia where she worked for private business college to plan, develop and deliver, year long intensive programmes in vocational training for Graphic Design where she was able to develop her skills in designing and planning learning activities. On returning to the UK, Donna taught BA Graphic Design at UWTSD focusing on Typography and Visual Studies. Donna was given free reign on these modules and developed new activities and events that supported the BA (Hons) Graphic Design Programme. 

Donna has led on writing new modules, briefs and developing new curriculum. She developed an integration of Social and Cultural Graphics within the programme about Empathy, Responsibility and how Employability runs within and alongside the programmes. Donna has developed excellent external links and ensures the course takes full advantage of live projects and competitions in the UK and International. 

As Course Director, Donna leads on the planning and organisation of the MDes and BA programme. Donna has recently written a validation document for MA in Graphic Design. She has also been involved with Internal scrutiny and validation panels for other Degree Programmes across the University.


Area of Activity 2 – Teaching and/or Supporting Student learning   
Donna’s approach to teaching is a Student Centred Humanistic Model, which has a focus on relevant skills and Industry. She ensures tasks, briefs, learning outcomes and course aims and outcomes are based on Knowledge and Understanding, Cognitive skills, Practical skills and Key skills in accordance with QAA expectations (QAA 2018).

Donna was asked to be part of a faculty wide programme of sharing good practice, which also included sharing briefs, lesson plans and the curriculum with Wuhan University. Professors from Wuhan University recorded and followed Donna for two years to capture the essence and the style of how she interacted and delivered her teaching content. Wuhan University’s aim was to learn and replicate this creative teaching style in China.  This sharing of good practice was also used to help Chinese students prepare for a different teaching style when coming to study in the UK.

For the past ten years, Donna has mentored student teachers by offering placements in the department. This has allowed her to share her knowledge and expertise with students who are studying for their PGCE. 


Area of Activity 3 – Assessment and giving feedback to learners.
Donna fully understands the difficulties of developing a robust and informative approach to the needs of the assessment and learning outcomes which links clearly to set briefs. Donna aims to make relevant and informative changes to our feedback forms and student self-evaluations. The impact of her work in developing effective feedback has received excellent NSS results on this section. Students value and understand that this is part of their learning process for a successful outcome.

Donna is very aware that a student’s journey can be fraught with difficulties and she values the regular one-to-one tutorials as a collaborative space for reflection, evaluations and feedback that feed into the changing needs of a student. As Course Director she is also been able to allocate additional times for staff to give important ‘one to one’ feedback sessions, which has impacted on the quality and pass rates. 
She has also made significant changes in how the assessment of the 60 credit module at level 6 operates. The impact has been positive for staff  and students as they able to now discuss and evaluate with more ease and discussion. The quality and depth of feedback has improved immensely with happier and more informed students


Area of Activity 4 – Developing effective environments and student support and guidance
Donna recognises the challenges of supporting students with personal difficulties and acknowledges that this has sometimes been a considerable challenge for her personally. Students would bring quite serious problems and even though she could refer to various support departments, she would often go home with the issues and felt that I could have done better. The demands of serious mental health conditions and suicide risk from some students can often impact negatively on staff, with a feeling of being overwhelmed by the issues presented. Donna works closely with  Student Services, Mental Health Team, Counsellors and the Compliance Officer. As a result of her research and teaching experiences, she has effectively contributed to the Retention Committee, Well- Being Committee and Student Experience Department. She has also been the departments contact person for Extenuating Circumstances Support.
Donna has worked with a diverse range of students from international, culturally diverse, special educational needs, disabled learners, full time/ part time and mature students which require a variety of approaches and knowledge in supporting her students.
Donna is actively engaged in ‘Applied Ethics in Education’ which is a network of International Educators, Mindfulness in Schools Programme, and  ‘Make School Sense’ campaign.(Batten et.al 2008; Attwood 1998) campaign, She has a personal interest in how to engage, understand and communicate with students on the Autistic Spectrum and an understanding of the needs of student with Autism. Her approaches have been shared across the Faculty in helping support lecturers.

Area of activity 5 – Integration of scholarship, research and professional activities with teaching and supporting learning
Donna is committed to an on-going Reflective Practice and Professional Learning. She attends regular workshops, personal development courses and belong to a Network of Educators. 

Her training in Person centred, CBT, Gestalt and Psychotherapy has supported her delivery of teaching when dealing with different pedagogical approaches at different times. Her interests in Mindfulness in Education has led to her becoming part of an educational network. (Hanh 2016). She attends many International conferences and has contributed to the launch of Mindfulness in Schools training. She has also written and delivered workshops for the University student Counsellors and Student Teachers in how we Art can be used as therapy to aid the wellbeing of our communities and schools.
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Donna Tutton (P151205) L
Thu 08/03/2018, 11:41

Hi Donna

| just wanted to say a massive thank you for today’s lecture. | thoroughly enjoyed it and found it very
interesting and very helpful. It was lovely to know that lecturers get scared of doing this sort of thing
as well as us students. The way you gave the lecture was amazing and | think the way that you kept
everyone engaged was brilliant. The activities that we had to doing really helped me and has got me
really thinking about what “ I” am actually interested in and not what | think | should be writing just to
please others. | did write some questions down whilst there but now I'm in my car, (like my little
“shed”) on my own, | find I’'m coming up with so many that I've had to pull over to write them all down!
Lol. Thanks again for today, it was very inspiring.

Kind regards

Donna
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