Introduction
This assignment will explore a thematic resource suitable for a teacher to use within a KS2 cohort.  The focus for the activities will be based on the creative and expressive arts element of the curriculum, as well as having direct links to Yr Curriculum Cymreig (YCC) throughout.  Additionally I will also discuss how cross curricular links can be developed and how key skills can be supported.  This can be seen in my mind map of ideas (Appendix 1).  The main theme of the creative activities has been developed from a modern artefact; the modern artefact chosen to explore is the Cadw Dragon Family (Appendix 2).   By using a common theme for a range of different activities is beneficial to children’s learning process; it has been suggested that a theme allows children to make links between the different aspects being taught and as a result making it meaningful. Ausubel (1998) suggests that children are more likely to remember the learning if it has meaning as they can make links between the common concepts.  Children need to be able to relate new knowledge to other concepts in order to progress their learning. 
The Cadw Dragons were constructed in 2016 by a Welsh company based in Cardiff called Wild Creations.  This company was founded in 2010 and specialises in making sculptures, props and exhibitions for a range of different industries.  There are 4 dragons in the Cadw family; the dad Dewy, mother Dwynwen and two children Cariad and Dylan.  One of the main rationales for choosing these as the focus artefact is that they have many Welsh links to help foster YCC.  Research highlights how children should be given the opportunity to explore and relate their understanding of Wales not just through linguistics but through other aspects of Wales such as the cultural, historical, economic and environmental characteristics QCAA (2003, p.4). These magnificent clay sculptures allow this to be developed perfectly throughout the activities that will be discussed.   The 9.5 million pound projects were created to bring the Welsh love story of the Cadw dragons to life as well as the hope of bringing tourism to Wales to help its economy (BBC 2018).  The Cadw dragon family have spent their lives travelling around many locations in Wales bringing culture and popularity to different areas.  This links to the cultural, environmental and economical aspect of YCC. Furthermore, the family have now settled down in their dragon lair within the grounds of Caerphilly Castle; a Welsh medieval castle, therefore relating to the historical aspect.  This artefact therefore allows YCC to be explored in a range of different concepts. 





So what is creativity?
From research it is clear to see that creativity is difficult to define, it is evident that many writers contribute to the discussion, which often results in a debate of different views on the matter.  Where research usually differs in viewpoints is the understanding of whether creativity is a generic characteristic or whether it somewhat differs as ‘special’.  To begin, it is suggested that all children have creative abilities and that it is innate, they believe that creativity is possible in all areas of human activity and that we all contain the abilities to be creative but just in different ways (Robinson et al. 1999). On the contrary, other research suggests that only some children can be and are creative, such as Gardner (2006) who even went as far as controversially suggesting that real creative people are only those who change history and make a difference to the world.  Nevertheless, it could be considered that some children are not instinctively creative or uncreative, but rather they build a set of attitudes to creativity, this as a result differentiates each child (Sternberg, 1988).  
Currently within the KS2 curriculum the creative and expressive arts sits under many categories within the programme of study. At Key Stage 2, the curriculum for each highlight how learners should develop on the skills, knowledge and understanding attained during the Foundation Phase (DCELL 2008a, p,6) However, it has been suggested that this is not always the case, especially in the creative arts.  The development of the creative arts is often left behind due to the necessity of other areas of the curriculum being deemed more important. Kim (2008) research indicates that teachers feel pressure and demands by the system due to the level of standards required and growing class sizes. Nevertheless, recent finding suggest that in future schemes this may not be the case.  Within the new curriculum the emphasis on the creative arts and children’s creativity has much greater focus. Donaldson (2015, p, 29) states in his four purposes that children should be creative contributors, having the ability to think creatively with opportunities to convey their emotions and ideas. Furthermore, with plans of continuing the areas of learning and experience from Foundation Phase through into KS2, this should allow smoother continuity and progression of learning, as well as help to create a clear structure that is easier to understand for both teachers and students.  This, as a result should allow a balance of areas of learning being taught to children regardless of their position within education. 





Activity 1 – Dancing Dragons
Prior to taking part in the first creative arts lessons children would have been introduced to the Cadw dragon Tale (Appendix 3).  The children will have a good knowledge of the story and be able to tell you the main points through-out the tale.  The first creative lesson would then follow on from the reading of the text. Prior to this lesson children would have already began to explore and experiment with the elements of dance, and have understanding of how they can use them within movement and will therefore be required to activate prior knowledge to help them in this activity.
The activity aims to develop the creative activities element of the PE curriculum; it allows the children to respond to what they have read in a physical way, bringing the story to life through movement. The learning objective is that by the end of the lesson, children should be able to choreograph a dance sequence including at least 4 different elements of dance and share it to another group. The main skill being developed is for children to “communicate ideas and emotions using gestures or other non-verbal signals to convey and enhance meaning” DCELLS (2008a, p. 13). The activity develops YCC as the inspiration for the dance has a welsh dimension, children can link and demonstrate their understanding of the welsh tale through their movements. 
 Dance allows children to develop awareness of kinaesthetic flow patterns, as well as develop skills through coordination and control, however for this to be the case it is important for children to understand that they are in a supportive, safe space.  Educators should express this by using positive language, rewarding children with encouragement and support throughout the session to enhance engagement (Edwards,2009). This activity should take place in the hall to allow sufficient space for the children to move.  It is also important to ensure there is an inclusive environment; physical education is a time where all students should be able to be supported with opportunity to communicate with others, and develop gross motor skills especially those with disabilities.  There is no definitive way of including all children into learning but it is important to be aware of each individual’s needs and adapt your teaching to support this (Rouse,2010) 
To start the lesson children must know to warm up. To do this children can move around the hall however they choose e.g walking, running or skipping; when the teacher shows a flash card the children must stop and try to express that word through movement, no sound.  The flash cards will contain different words or phrases from the Cadw tale, e.g puff of smoke, stones quaking.  It is important that children are aware and understand the necessity of warming up before a PE activity, which relates to the health theme of ESDGC as children should begin to appreciate the importance of caring for oneself through exercise (T2 group, unknown).  After the warm up children will be put in to 6 groups; on the floor will be a picture and the title of the 6 chapters from the tale (Appendix 4).  Each group will be placed with one picture, as a collective they must discuss how they can retell that part of the story through movements applying elements of dance. Children are also able to use some props provided to help express their ideas but no speech is allowed during their sequence.  It should be reinforced by teacher that elements of dance need to be considered in their sequence to be successful.  Children will spend 5 minutes on each picture before they move in a carousel motion to the next picture, this will continue until they all have a movement for each of the 6 pictures.  Following this, all groups will have 10 minutes to put their sequence of movements together. The song children will be dancing to can be found in Appendix 5. 
This activity allows the children’s to work in a group.  Working together in a group enhances pupils’ creative skills as it gives them opportunity to express and collaborate their ideas imaginatively resulting in excitement and enthusiasm. Furthermore, group work also fosters YCC as children start to feel a sense of being valued and belonging within their group (QCAA, 2003). On the contrary for this to be the case communication and oracy skills are key. Without these skills team work can also result in the opposite reaction with children loosing self-confidence and participation.  Therefore the educator plays an important role here, it must be highlighted how important it is for the children to communicate effectively including everyone’s ideas within the group. The situation should be closely monitored to ensure key skills are being developed. Children will be developing communication and oracy skills by “listen to others contributions, identifying possible problems, suggest alternative approaches, and help to develop group activity” (DCELLS 2008a, p.6) Once children have completed their sequences, to conclude the session they would then perform their dance to another group. The other group will film the performance with an Ipad and vice versa. 
To progress the learning further when back in the class, children as a collective can watch their performances back and complete a group assessment form, where both self and peer assessment will take place. This activity allows the children to be involved in their own learning and progression. Prentice (2000) findings suggest the key to ensuring creativity flourishes is by allowing children to be activity involved in their learning process. By using their ICT skills children are able to film and  watch their performance back in order to evaluate their own and others performances.  This helps the children progress their learning as they can get inspiration from others but can also see where they need to improve for future sessions. Critical awareness is a factor within the teaching and learning of dance, where children will discuss their experiences through different means.  Children’s development of self-accomplishment is strengthened when discussed with the teacher and other children (Bloomfield,2000). Furthermore the means of recording children’s progress also allows an assessment for learning strategy for the teacher, they can go back and assess their level and progress through use of technology.  

Cross curricular links
Children could progress their learning by exploring the journey of the Cadw dragons; develop the humanities area of the curriculum.  To stimulate this, children could watch a video found in Appendix 6; they could then be given a map of Wales and be asked to research which castles the dragons visited across Wales, labelling them on the map.   This is developing their geographical skills of creating a map as well as YCC elements related to the environmental aspect and ESDGC theme Natural Environment as children are considering and appreciating various landscapes in Wales. This research could then be progressed to focusing on the specific castle they live in today, Caerphilly castle.  This is a Welsh medieval castle built between 1268 to 1271 so will have many historical links for children to explore. It is important to integrate the theme through the curriculum to broaden understanding. By expanding the theme over many aspects it creates a cross- curricular approach to teaching; well planned cross curricular learning allows children to make links between their learning.  The knowledge learned in one lesson can help aid the learning in another (Kelly and Stead 2013). The rationale behind teaching within a cross-curricular approach stems from the constructivist theory of teaching, which suggests children learn by working together and making connections between learning.  As opposed to the behaviourist approach which believes in teaching of specific knowledge and skills within a certain subject.  Theorists who are advocates of this approach such as Barnes (2008, pg.1) believe that the “experiences of the world we live are cross curricular” and everything we experience is understood and perceived from multiple viewpoints and therefore should be taught in the same manor.  He states how creativity and cross curricular learning complement each other and are highly recognized as good practice by education advisors.   To further this, Ofsted (2002) report highlighted how successful schools used good links across subjects to strengthen relevance and allowed children to apply skills learned in one subject to reinforce learning and increase confidence.  However, theorists such as Tann (1988) who support the idea do suggest that for it to be successful there is need for good knowledge highlighting how clear objectives need to be used with close monitoring of children’s progression, which is not always the case. 
Prior to the next activity, the children would have been on an educational trip to Caerphilly Castle where they can link their historical research as well as be able to see the Cadw dragon’s sculptures, the stimuli for their theme. Child will get the chance to experience the art work first hand, developing a real sense of awe and engagement in the piece, which will help them develop their next activity focusing on art when back in class (James, 2014).



 Activity 2 – A New Addition
Previous to this activity children would have looked at Tony Woodman a welsh artist that makes sculptures out of metal. Children would have researched his work, particularly looking at his dragon sculpture which can be seen in Appendix 7. The piece of art is located in Carmarthenshire, where Tony lives and works. As a class we would have contacted Tony and asked if we would be able to skype message him in order to ask him some questions about his art and tips for how to build theirs. 
Following this prior research, in this session children will be asked to make a new baby dragon for the Cadw family in the style of the Wild creation with influences from Tony Woodman’s work.  The learning objective for the session will be, for the children to create a new Cadw dragon.  The learning objective stated is very broad to allow creativity to flourish within their sculptures.  Previous session would have allowed children to explore with clay techniques and tools so they will be familiar on how to use it effectively.  As an introduction we will watch time-lapse videos of how the dragons were made (Appendix 8), while watching the video it is important as the educator to draw their attention to important aspects of the video for example how glass work is used for the dragons eyes, and how tools were used to show definition. Resources will then be available for the children to recreate these ideas in their work, such as marbles, clay and bendable metal.  This is where children can use prior knowledge of Tony woodman work to help bring structure to their sculptures.   This relates to YCC as children are using two welsh artists ideas and bringing them together to influence their creations. This session is allowing children to develop the form element of art as they should be creating various three dimensional shapes in order to develop their dragons. The skill that is being developed is to “design and make three-dimensional objects and artefacts.” (DCELLS 2008b, p13.) 
Clay is a versatile object to use with children as the plasticity makes it valuable, as opposed to a drawing the ability to make continual changes develops form perfectly, it can be moulded, shaped, repositioned which allows the children freedom (Lowenfeld and Brittain, 1987 cited in Edwards, 2010). Modelling is an essential aspect of the Art and Design curriculum which allows many creative opportunities to flourish. Not only this, but modelling also helps fine motor skills to be further developed for children who have not mastered them. Bowen, Gregory and Ogier (2014, p.62) state that clay modelling can be “used imaginatively and expressively, on topics such as magical creatures.” It allows an enormous buzz of excitement for the children; with use of three dimensions often help teaching thrive.  
However this is not always the case, a lot of children lack self-confidence during school, especially during a creative arts activity as some children may be pushed out of their comfort zones.  When talking to the children about their art work it is important not to harm their creativity by questioning their skills such as ‘what is that?’ Malaguzzi (1993, quoted in Edwards,1993,p.77) states that “creativity becomes more visible when adults try to be more attentive to the cognitive processes” this suggest focusing more on the creative aspect as opposed to quality of work, as this requires high order specific skill which some children may not have mastered yet. By focusing on each individuals creative achievements it allows you to understand the effort that child has put in. Therefore, it is important to have good understanding of how creativity is developed.  This as a result will allow you to offer good support when needed. Meador (1992) supports this in his research, by suggesting that education has a major decline on children’s creativity.  Therefore emphasises the need for good knowledge and understanding while teaching. Without these considerations teachers could stifle the creative process.  A way to develop this is by understanding the way in which children develop creativity.   Russ (1996) theory of creative development highlights how there are 3 key elements involved.  Cognitive abilities, in that the child needs to have the skills and knowledge to be able to transform the way they think.  Personality Traits, such as self-confidence and the ability to tolerate curiosity. Finally, Emotional Processes, such as having pleasure and involvement of tasks and challenges.  These findings suggest that it is important to be aware of these attributes when allowing creativity in the classroom.  However limitations to this research are that it infers that children that do not hold all these traits may find it difficult to express creativity and therefore not have be successful. 
To progress the learning further, once the children have created their baby dragons we will use technology to bring them to life. Digital competency framework (DCF) plays an important role within the new curriculum, it is a cross curricular skill being developed in the hope that children can develop knowledge and a set of skills  to “enable the confident, creative and critical use of technologies and systems” (DCF 2018, pg.2) This activity allows the producing strand of the DCF to be developed as children can independently use the app morfo on the Ipads to edit their dragons e.g modify their eyes,face and get them to talk.

Activity 3- Song of the Dragon
The final creative activity that the children will participate in focuses on the music aspect of the curriculum. Music in the classroom is a very powerful tool, Edwards (2010) states how there are many important rationales for including music within a classroom, one being the ability for it to develop creativity.  Children will compare two songs about dragons from two different cultures, aiming to develop the appraising and composing strand of music.   By comparing two different cultures of music it is developing the cultural aspect of YCC and the identity and culture aspect of ESDGC as children are showing an awareness of the difference in music between different cultures. Prior to this activity children would have had the chance to experiment within music, appraising different songs, starting to compose and perform songs in order to explore and develop the elements of music.  The learning objective for this session is for children to be able to, appraise two songs considering the elements of music and begin to compose their own personal interpretation of the song of the dragon.  The skill being developed is to “listen to and appraise music and make distinctions within the musical elements” as well as “compose and arrange music to communicate ideas and emotions through music” (DCELLS 2008c p.13). 
To introduce this activity the children will listen to the two songs (Appendix 9). By using contrasting pieces of music it should allow the children to see clear differences in the use of musical elements.  During the first time listening to the songs children should be encouraged to close their eyes and listen to the music, not responding to it verbally, just simply thinking about what they can hear to themselves.  Then when the music is played for a second time, as a table children can discuss and express their ideas about the pieces of music.   It would be beneficial to give the children two A3 piece of paper; this can give them the opportunity to scribe their ideas and feeling about the songs in the form of a mind map.  By allowing children opportunity to express their ideas through mind maps is very beneficial to children’s thinking,  mind maps allow individuals to express a flow of ideas productively and creatively (Mind maps unleashed, unknown). Tony Buzan (2015) furthers this in the belief that this is the way in which humans think most effectively as it encourages the generation of infinite ideas and explosive creativity.   This is a form of think, pair, share, the idea where children think about their personal ideas then share it with others to develop their knowledge and understanding through discussion, this is also an AFL strategy used by teacher to see the children’s understanding on the 7 elements of music.  The link between formative and peer assessment is crucial, Black and Williams (1998) believe that the opportunities for children to interact and express their knowledge should be given in many aspects of teaching, they state that it is important in progressing their learning as well as aiding formative assessment.  
[bookmark: _GoBack]Children will then work in pairs to compose a short piece of music that they feel represents the dragon, each pair will be given an iPad. They will use the app Garage band to compose their piece of work.  This activity allows children to discuss ideas as larger groups before composing within a smaller group.  The music curriculum states that children should have the opportunity to “make links between their composing and appraising activities, and work as a class and in a smaller group” as well as “develop and apply their ICT skills by using music technology to explore and create” This activity allows this to be developed as children can use knowledge gained in the appraising activity as a class to help them develop their composition when in a pair. Teaching creatively through music brings benefits to both the learner and teacher; it involves developing and applying many academic skills that will last a lifetime.  Creative thinking itself allows reflection, evaluation, and investigative ideas.  It allows intellectual skills to thrive and also development of social and emotional skills to flourish through need for determination and persistence (Desailly, 2012). This is supported by Rinkevich (2011) who highlights that creativity enhances academic success, due to its ability to encourage meaningful learning, cognitive development and student achievement.

Conclusion
To conclude the ideas the children have developed during their work on the Cadw dragons, it would be beneficial to have a celebration of the children’s work.  This could be in the form of an assembly where by their parents/carers can come in and see a performance of their work or in the form of a display board to demonstrate the children’s progress during the teaching of the theme. A celebration of the final outcome of a theme can be very positive to the child’s development, it not only marks an achievement for them but it is also a brilliant memory aid; children will enjoy discussing their learning experiences, resulting in heightened emotion and boosting  of confidence.  (Hosack James,2014).  This is also a tool that can be used to measure development and success of the children by the teacher.  It shows the educator the effectiveness of the theme, ultimately deciding whether it has been enjoyable, memorable learning for the children or not.  
 As a whole, from creating this thematic resource it can be seen the real need for creative thinking and teaching through the means of creative and expressive arts within education.   However it is also highlights clearly the need for good knowledge and understanding in order to be effective.  From examining the finding, it can be seen that when it comes to teaching creatively it is important to adopt a democratic, holistic view in the belief that every child has the ability to express creativity.  This is needed in order to allow each child to feel considered to have a creative potential and therefore thrive in their expression (Sharp,2004). On the other hand, teachers who lack confidence and understanding in creative teaching often result in little creativity from their children.  Teachers who do not incorporate the children’s ideas and give very little variation to them often become inhibitors of children’s ability to be creative, a main limitation to the creative teaching (Fleith,2000) 
Conclusively, this resource pack allows developing of creativity through many aspects.  The activities focus on a particular cohort and discuss relevant skills for this area; they allow the development of creativity through group work as well as individual work.  Furthermore, the activities relate to the YCC, ESDGC and cross curricular skills when possible.   The change in the current curriculum has been discussed and considered in the relation to how developing creativity will be integrated in the future and how this can be done e.g DCF.     
8

