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	[bookmark: cysill]Targed/Target 1
	[bookmark: _GoBack]On the whole your referencing conventions follow Harvard referencing conventions accurately. You need to revise how to cite one author in another author's work.

	Targed/Target 2
	To develop this area further a clearer link needed between the literature review and your discussion on planning.

	Targed/Target 3
	Proofreading your work before submitting would allow you to recognise and correct some errors that appear.



Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
The essay aims to engage with a profound awareness and understanding of child development and some of the additional complex external influences that effect a child’s progression. Lego-based Therapy is the intervention created for children in an educational sector who require extra support to allow them to progress and develop. Curriculum for Wales 2022 explains the importance to create a pioneering, personalised curriculum, containing the four purposes of the Curriculum for Wales, aims to involve and motivate all learners to develop into ambitious, capable and independent learners of Wales and the world (Welsh Government, 2019). 
Throughout a mainstream education setting, it is crucial to give all children equal opportunities to prepare them for their future (Hewitt, 2005). Dewey's (1897) theory disagrees with this statement as he believes "education is a process of living and not a preparation of future living" (Pound, 2006, p. 22). Although Hewitt (2005) said this, he also understood that many mainstream settings requests three central skills; communication, socialisation and creativity. As a result of this, many children with additional learning needs (ALN) have impairments with all three of these attributes. Estyn (2019) states to meet individual needs the learning must be fully inclusive for all; this will guarantee progress for all learners. A comprehensive educational system values pupils' of all backgrounds and requirements. It presents them with a venture to learn most effectively, to develop skills they need to succeed (UNICEF, 2019). Te Whariki's approach, as stated in Pound (2006), reports a prominent emphasis on the importance of inclusion and how all children have the right to learn and develop crucial life skills. Putting this into consideration, to meet pupil’s A, B and C's needs, specific interventions are developed. The inclusion of academic researchers, parents and teaching professionals are essential throughout the initial process, these people have many positive influences throughout the implementation of an intervention, and these can lead to a substantial improvement in the way the child performs (Wilkinson, 2010). According to the website Raising Children (2019) beginning an early intervention at a young age is an extremely effective way to support the development of children with an additional learning need and can often lead to a reduced amount of support as they grow older and mature.

 Conversely, this can be a problem; in 2018, the NHS (2018) believed that approximately 1.5 million individuals in the UK have a learning disability, which is a figure that is continuously increasing. According to Miller (no date), many children who have ASC at a young age tend to remain misdiagnosed; this has a significant impact on their Development. Therefore further interventions are required once they start Key Stage 2 (KS2).

Main body – Child Development 
 Throughout a child's lifecycle, each individual will follow the same patterns of Development and meet milestones at roughly the same time (Cowie, 2012). As educators, it essential to understand how children develop and learn to see them progress into mature citizens of Wales. It is significant to ensure children feel safe and happy as this develops positive relationships with experienced adults to support them through the child’s development and learning (Development Knowledge and Teachers of Young Children, 1997). Child development aims to distinguish many vital skills which are fundamental for every human to develop; it includes; cognitive, linguistic, social, physical, behavioural and emotional development, these developments put together are a holistic approach to teaching and learning (Smidt, 2012). Lego-based Therapy includes several developmental areas; however, during this assignment, the focus will be centred on social development and communication skills depending on the participant's requirements. 
The Development of social skills focuses and the way children construct relationships socially by communicating and interacting with their peers, teachers and adults, it is essential to start introducing social skills at a young age (Eaude, 2006). Communicating with other people helps children learn as this enables them to take it in turns, use their language skills develop, which allows them to talk about their thoughts and preferences (DCELLS, 2008). Children are instinctively inquisitive and engrossed in the world around them, children learn and develop in many diverse ways and sometimes at different degrees (DCELLS, 2008). Putting this into consideration, if the children's learning is engaging and stimulating this will motivate the pupil's to learn and develop extensively, Ryan and Deci (2000) state being motivated and engaged helps to encourage positive social interactions, they also explain motivation as being the dominant subject within the field of psychology and at the core of cognitive and social development. Furthermore, Laevers (1976) understood that motivation, wellbeing and inclusion were crucial for learning, his humanistic philosophy demands a high level of involvement which enables children to interact and communicate with peers, teachers, adults and resources spontaneously within their environment (Pound, 2009). The way the child interacts with the environment around them will indicate their level of wellbeing, to show an example, if the child's wellbeing is high then the amount of learning and Development is elevated, however, if their wellbeing is low then this results in no engagement and a reduced amount of learning and Development (Bertram and Pascal, 2002). Children should have the opportunity to develop successful social relationships throughout their school experience, the means the environment must be motivating, engaging and suitable for them to progress.

Language competence is crucial with many different types of Development; emotional, wellbeing, social and intellectual as child progress through these stages; they reach specific milestones within their language development (Cross, 2011). According to Cowie (2012), children must achieve four critical areas of language; phonology which is the practice of dialogue and words, semantics is to understand the meaning of words, pragmatics is the knowledge on language within different environments and syntax which is the use of grammar within a language. Once the children can gradually understand these four key areas, they will then be competent to use project use their voice, speech and language skills which are the critical tools to successful communication (Ryder, 2020). 
Browne (2001) states children often learn how to communicate and listen without any teaching, for this reason, it is the teacher’s position to understand where the children stand within their pace and stage of development. Vygotsky’s (1962) philosophy of language and intellectual development states children can improve their learning when they are socially cooperating with other peers, adults and family members (Pound, 2006). However, Hoff (2006) explains not all children are fortunate enough to endure in these experiences, he explains children obtain language in entirely different ways, in some cultures, many children are spoken to regularly and others children are spoken to very little. Similarly, some children have the chance to observe adults' conversations, and in other children, there is less of an opportunity for them to witness the interaction between adults. These influences will have an impact on the child's pace and stage of development. Vygotsky's (1962) theory explains if children get the chance to communicate with family members, it was seen as crucial because this develops their knowledge and understanding about everyday experiences but also as a way of developing manners and positive behaviours (Pound, 2006). To conclude, "the heart of the child's development lies in the relationships that evolve in myriad everyday ways within the family" (Cowie, 2012, p. 19).
Theorist approach to Development
A simplified constructivist approach on the developing child aged 7-11 is Piaget's (1960) theory of staged Development, there are four stages, and the concrete operational stage is the third phase of Piaget's (1960) theory of cognitive Development aimed for children  (Pound, 2006). According to McLeod (2010), this stage is where logical thought occurs, which means the child's thought process develops as they start to use their judgement to help solve problems. However, McLeod (2010) also states during this time; children can only solve problems that relate to concrete objects or that only apply to tangible things. According to Kesselring and Müller (2011), another vital phase within the concrete operational stage is egocentrism; this gives children the incompetence to consider and understand someone else’s perspective which means the child’s thoughts are entirely self-focused. Conversely, although Piaget's (1960) theory of staged Development is well-known, some major criticisms arise regarding the staged approach. It was viewed as problematic especially for citizens of the twenty-first century, according to a website written by Cherry (2019), the use of staged theories have fallen out of approval in modern-day mindset due to them failing to truly capture each individual's needs and differences that exist in their diverse Development.
 
On the subject of a holistic curriculum, Pound (2006) states Te Whariki’s (1996) approach was seen as an effective and holistic way of teaching and learning. There are four governing principles within the Te Whariki’s curriculum; “empowerment, holistic development, family and community and relationships” (Carr et al. 1998, p. 19). Even though the principles could convey some complications, Pound (2006) states the principles have been implemented to teach the children as they are now as this will ensure the learning is centred entirely on the children interests and requirements. However, tension rises two of Te Whariki’s principle; which is the family and relationship principle. Although all pupils will be educated with the same principles, not all children will gain the same consistent experience; this could be due to the nature in which they live in, to show an example; home environment, additional learning needs and relationships. These factors are prevalent in many schools around Wales and can result in implications on a child’s emotional, physical and academic development. Therefore, schools are required to put interventions in place to help support them, to show an example, Estyn (2016) state becoming aware of children's backgrounds is essential as this allows teachers to increase the pupil-s life-chances through improving their wellbeing and standards throughout their school experience. Enhancing the nation's health and wellbeing is acknowledged as one of the most significant public health concerns (Hewitt et al. 2019). The prominence of health and well-being has been an integral part of the development of the new Curriculum for Wales. The new Curriculum for Wales 2022 involves a specific Area of Learning and Experience (AoLE) based on Health and Well-being. According to Welsh Government (2019), the document recognises good health and wellbeing as the key to positive learning and development. The AoLE must encourage learners to improve and maintain their physical health and wellbeing, mental health and emotional wellbeing throughout their education and their future ahead.
The Development of the Curriculum for Wales 2022 is seen as a holistic approach to teaching and learning, the six areas of learning; expressive arts, health and wellbeing, humanities, language, literacy and communication, mathematics and numeracy and science technology have been proposed to function collectively as part of a holistic curriculum (Welsh Government, 2019). The six AoLE’s have been considered to teach children about a collection of subject areas but also to realise the four purposes involved within each area; "ambitious capable learners, ready to learn throughout their lives; enterprising, creative contributors, ready to play a full part in life and work; ethical, informed citizens of Wales and the world and healthy, confident individuals, ready to lead fulfilling lives as valued members of society" (Welsh Government, 2019, p. 6).
Intervention 
The intervention within the assignment is Lego-based Therapy. It is centred around three children from a year four Key Stage Two (KS2) class who are aged between eight to nine years old. In the group there are two girls and one boy, they will be named pupil 1, pupil two and pupil 3. All three children have diverse needs, pupil 1 has indicators of ASD but is not diagnosed, pupil 2 has behavioural problems and pupil 3 has a deprived living background (see appendix 1) for their profiles. The reason behind grouping these specific children together is due to their diverse needs and the benefits they will gain from this type of social interaction. The difficulties within the group are down to the nature and nurture of the children. Nottingham (2013) states that the nature and nurture of a child's upbringing produces a meaningful role for the growth of their development as this determines their abilities and intelligence. Therefore, as some of the pupil's problems are led from both nature and nurture, allowing the different abilities to communicate can have great benefits. Vygotsky's (1962) theory of the more knowledgeable other explains children first develop lower functions; this is done through their unpretentious perceptions, associative learning and unintentional consideration. Following this stage is the use of interaction with more advanced peers and adults and how this supports a child’s learning to a higher extent. Vygotsky (1962) calls this the Zone of Proximal Development (ZPD), it allows the children to immediately progress their cognitive Development from learning and communicating from the more knowledgeable other (Doolittle, 1995). ZPD is based on what a child can achieve on their own and then what that same child can achieve with the help from a more knowledgeable other, within the Lego-based Therapy session the children would learn from interaction with each other (Van Der Stuyf, 2002). 
Lego-based Therapy was produced by a psychologist named Daniel LeGoff (2017), he states Lego-based Therapy was not constructed from a particular form of research or theory; the Therapy was developed Legoff's participants themselves to develop their social communication. Current research shows that LeGoff (2017) explored the influence of individual and group Lego therapy with two children who had ASC. However, although LeGoff (2017) constructed this intervention for Autistic children, he also explains that Lego-based Therapy has been proved to support other conditions. The National Autistic Society (2018) explains Autism is a neurodevelopmental disability, it affects how people connect and communicate. In 2018 the website states there were almost 700,000 autistic adults and children in the United Kingdom alone. This makes it clear how essential it is as professionals, educators, scientists to find intervention to meet everyone’s individual needs. This type of Therapy enables young people to improve their social skills such as turn-taking, teamwork and communication while constructing Lego models (Bricks for Autism, 2019). Building effective social communication skills require several abilities that typically, young individuals learn without the requirement for direct teaching. However, children like Pupil 1 who have ASC, or a social impairment need additional support to develop the appropriate social skills which will have a significant impact on their future (Owens et al. 2008). 

On the subject of utilising pupil voice throughout the selection method proves to be an effective way to engaged children. Estyn (2019) states sing the pupil’s voice throughout the classroom environment is an effective way to keep children engaged and motivated to learn, Piaget (1960)  corresponds with this statement as his theory shows the importance of listening to the pupil’s ideas, suggestions and opinions (Pound, 2006). Effective practice produced by Estyn (2019) state by encouraging the pupils to use their voices this gives them the authority to become a vital part within the decision-making process. West Park Primary School is seen as a school who have developed effective learning strategies which have improved pupil's engagement. The school accomplished this by making pupils accountable for their learning. By implanting confidence and trust in their minds that their voices are essential, allowed them to understand that they could make a difference. 

An article written by LeGoff and Sherman (2006) explains during the process of Lego-based Therapy. Primarily, the article makes it clear all staff must require appropriate training for this specific intervention before beginning the therapy. This could be with a qualified teacher, Speech and Language Therapists, Occupational Therapists, Learning Support Assistant (LSA), education specialists and psychologists (Bricks for Ausitm , 2019). Therapy can take place in several places; this could be a special needs unit, school or an outside agency, however for pupil A, B and C their sessions will take place within their school environment (LeGoff and Sherman, 2006). The initial individual Lego-based Therapy session allows the pupils to become familiar with the Lego Rules, this will help them co-operate with their peers and build the Lego models safely. The rules are as follows; "build things together and work as a team, if you break it you have to fix it or ask for help, use indoor voices, no shouting, keep hands and feet to yourself, use polite words, clean up and put things back where they came from and do not put Lego in your mouth (NHS Foundation Trust, 2018, p. 1)”. 

The following session, involves the participants getting introduced to each other in a calm informal setting, they will meet every week for approximately an hour over six weeks (Bricks for Autism, 2019). Meeting with their peers allows the children the opportunity to engage in collaborative Lego constructing activities and projects which are tailored to their skill level to ensure their needs are met adequately. During the first meeting it is essential for the therapist to observe the session to detect any indicators for concern or the opposite, this emphasises the role of the practitioner, as they have the responsibility to match the children learning and activities to their level of development which will encourage the child's communication and socialisation skills (DCELLS, 2008). 

 The construction stage involves children taking charge of their role, to show an example, "one child is given a set of directions and acts as the 'engineer'; another child has the pieces needed to build the set and acts as the 'supplier', and another child is the 'builder', they are given the task of putting the pieces together, following the directions of the engineer" (LeGoff and Sherman, 2006, p. 318). Hattie (2009) states the use of play throughout a child's learning experience has to impact on the pace of their development, within the book research by Fisher (1992) demonstrates the importance of play and the positive effect on the Development of promoting improved cognitive language skills and affective, social areas. The children can also to take it in turns to alternate the different jobs, so everyone gets a turn to try about the different roles (Bricks for Autism, 2019). Vygotsky’s (1962) theory based on social and cognitive development plays a vital role when developing language, he says the social interaction between a group of children enables them to communicate, support learning, share ideas and learn from each other (Pound, 2006). On the subject of learning with peers Hattie (2009) also explains the effects of peers can be significant, within his research he found children who support, tutor and provide friendship have a positive impact on the environment where children want to learn and succeed. However, his work also indicates that peers can also have a negative impact which links to student disengagement and academic achievement. Therefore, developing social interaction is fundamental; it enables humans to build critical social connections and relationships, which allows us to function positively and effectively in everyday life (Owens et al. 2008). As many theorists agree with this statement, Reggio Emelia states communication is essential; however, professionals are not using it to the full extent, he states the construction of knowledge will often involve a debate, disagreement, and conflict and most cultures avoid and prevent this as it comes across as destructive (Hewett, 2001).

Research undertaken by LeGoff (2017) states the participants joined in with 90 minutes of group Lego therapy and 60 minutes of individual Lego therapy for 12 or 24 weeks and that improvements where visible on their amount and length of social interaction and reductions in detachment issues were found at both 12 and 24 weeks. This research suggests that Lego-based Therapy is an assuring intervention for increasing social competence in children with ASC. Conversely, although there are various benefits with the use of Lego-based Therapy there also stand some problems, an interview carried out with Rees (2020) who is a trained Lego Therapist in a local school, explains as the children grow older and work their way through Primary School they do not seem to want to join in with the Lego-based Therapy sessions. She then explains the reasons behind this; first, it is because the participants begin to understand it is not for every child and that they are being taken out of their mainstream classes to create Lego structures, which in some way they feel embarrassed. According to Ehmke (2020), the managing editor of the website Child Mind Institute website explains when a child is diagnosed with an additional learning need people initially think about how their academic performance is going to be affected. However, she then explains that a diagnosis has a significant impact on their emotional wellbeing and self-esteem, which conveys to Rees's (2020) response to children receiving Lego-based Therapy. Another problem raised was the use of appropriate pairing within the sessions, Rees (2020) explained several pupils in year 5, and 6 were not happy with mixed year groups, she often found they preferred to stay with people within their age range. Small group learning was ranked 48th in Hattie’s (2009) book on Visual Learning. He states in order to get small group-work to become effective the children need to feel comfortable within their groups, the activities must be set at the appropriate level in order to allow all pupils to progress and the needs of the students must be accommodated to fit their individual needs. 

Progression

The term progression means “the act of changing to the next stage of development” (Cambridge Dictionary, 2020, p. 1). Similarly, the curriculum for Wales Assessment Guidance explains progression as an essential quality throughout the teaching and learning process, and therefore assessment guidelines have been considered and are essential to monitoring (Welsh Government, 2020). As a result of this, progression steps are included in the new Curriculum for Wales 2022 to enable the teachers and learners 

Some of the critical aspects to consider when encouraging progression is the learning environment, DCELLS (2008) states that the learning environment should be safe, motivating, appealing and stimulating. Within these factors, the learning resources should be differentiated to their language and physical ability, and this should allow the children to make progress. There are several ways to encourage and support progression in Schools across Wales. However, Estyn (2019) state that teachers at Pentrehafod School have created an effective tracking system that supports attainment and wellbeing to deliver a more rounded indication of every child’s progress. Supporting the pupil's progression allows teachers to distinguish the most successful intervention for the child. The school system draws upon a wide range of information to ensure targeted support to raise individuals’ aspirations. The holistic way of tracking progress throughout the school has improved academic outcomes and increased a strong sense of wellbeing for pupils. Within the Curriculum for Wales 2022, Welsh Government (2019) recognise good health and wellbeing as the key to successful learning, as a result of this the new area of learning is part of the holistic approach to teaching and learning to ensure learners maintain positive behaviours, habits and dispositions to support them. 

	The role for educational leaders within the Primary Education sector is to create an influential learning environment which challenges and supports teachers, not only is it essential to support learners with their progression but also teachers too as it is important to them to meet the professional standards (Welsh Government, 2020). To support this, the Curriculum for Wales 2022 also show the importance of teacher’s, professional development, the document states supporting professionals with an opportunity for them to share and reflect on their school experiences is a process that shows support in meaningful ways, especially the support of all learners progression (Welsh Government , 2020). 

To conclude, Lego-based Therapy is an intervention implemented to improve pupil’s communication and social interaction skills, it is used for children like pupil’s A, B and C where they find it some aspects of their development challenging. In order to progress the Lego-based Therapy intervention is to utilise their knowledge and skills to other additional educational activities; for example, class or group presentations, presentations to parents at coffee mornings, visits to other units or mainstream peers that are also involved in Lego-based Therapy and present their Lego models for displays (NHS Foundation Trust, 2018). Getting involved in these different types of activities will help to improve their confidence and social skills to a greater extent. 
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TALK ABOUT STAFF TRAINING 
TALK MORE ABOUT THE PUPILS THROUGHOUT THE TEXT

Correspondingly, Cross (2011) states that learning to use a language to communicate is a complex achievement, mainly when all of the vital skills are considered and used simultaneously.  
