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[bookmark: _GoBack]Critically examine the role of power and authority within modern formal education settings.
Power and authority have always played a critical role within education, at present and in the past. Both notions can be applied within every context of education from the hierarchy and status of the members of staff within the school, to the members of parliament who dictate to the teachers what and how to teach and finally to the school itself, in which students are controlled through passive learning. 

Each component of current society is controlled through power and authority, as with both comes influence by which control is effectively asserted in the favour of the regulator. By asserting ones influence and authority, tactics can be implemented swiftly according to the rules and regulations of the general public. Nevertheless, having power and influence can allow you to also indorse a hidden agenda within a regulated environment such as a school. 

This essay will critically examine the role of power and authority within the education sector, analysing the effects through the perspective of the student and the teachers. Furthermore, the essay will also extract positive and negatives notions of power and authority within the schooling system through facets  such as the curriculum and methods of assessments. 

  From an outward perspective the education system in the United Kingdom is prosperous and a pioneer for the rest of the world. Students from all over the world come here to study in universities, paying extortionate tuition fees in the process. Nonetheless, the United Kingdom has established itself at the top of the table, but the question arises as to how it has done so? Furthermore, public schools within U.K are failing, with many turning into academies,  which are not governed by the local councils and are funded by private corporations with their own interests at hand. 

The schooling system deployed here is traditional and has been so since the beginning of the public education system. This outdated practice is one of the reasons why so many schools are failing not only as institutions but as a whole including the pupils themselves. But who is to blame? From the classrooms to the curriculum and even to the notion of how the lessons are prepared are controlled to the tee.

The amount of control that is asserted from the shadows has a negative impact particularly on the teacher. A teachers purpose is to facilitate the acquisition of knowledge, to get their students to think critically. However, as a result of the traditional technique or as Paulo Freire termed it, Banking concept, teachers have been marginalised and manipulated by the state as a scapegoat for the failings of the schools. This also effects the pupils significantly, the time spent in the lessons is one of repetition. 

  The way in which the curriculum is designed is rigid and therefore difficult to manoeuvre around when facilitating a class of pupils. It is possible to assume that it was designed in this manner to effectively not allow any room for critical thinking. The manner in which the schooling system is designed is to reiterate the reproductive social structural qualities into the next generation (Anyon,2001).  The social structure of western society is predominantly a white patriarchal one, which is echoed within the curriculum as knowledge is validated through the eyes of the dominant culture. For instance, globalisation has resulted in a multicultural society, but this is not reflected within the curriculum, how are pupils meant to engage within lessons where they are learning about the lives of aristocrats but not those of the working class from different ethnicities (Anyon,2001).  
Furthermore, Wyse et al. (2012)  have suggested that PSE can be viewed as an increasing intervention by the state, at first it looks like they have compassionate care for the pupil as it concentrates on educating pupils in how to behave and conduct themselves within wider society. Evidently it can also be used as an attempt to socialise a deviant pupil, thus it can be seen as another instrument for social control. 

Power an authority is also asserted in the classroom through interactions between the pupils and between the teacher. An expected behaviour is instilled from the beginning of school and those who display undesirable behaviour are shunned. Buckler and Castle (2014) suggest that ignoring pupils who shout out and disrupt the class and paying attention or listening to those who put their hands up in an orderly manner is a form of authority being displayed. It can also be noted as operant conditioning without the form of a reward. Addiotnally if this method is deployed consistently positive behaviour will persist, through observational leavening pupils will see and listen to their peers and learn from it. 

Addiotnally, Bandura’s (2008) social cognitive theory is apparent, power ad control is asserted through the mediums of the classroom in which undesirable behaviour is shunned and frowned upon. This infers to the pupils that those who behave in this manner will be dealt with through appropriate measures such as being made an example of. This is beneficial for the teacher as it gives them more control of the class. Nevertheless, pupils displaying problematic behaviour within the lessons could possibly be asking for help by administrating bad behaviour. 

It all depends on the context of the “cry for help”. Khan and Nursten (2013) should remain as an interpretation and should be dependent on the individual and of the circumstances of the behaviour which is displayed. This is a contentious issue as many schools are reluctant to tackle issues such as mental health and do not have the services available to elevate such issues. 

Giroux (2005) suggests that questions about education cannot only be limited to disciplinary actions but they must concentrate on issues of power, history and self-identity. Giroux also states “critical pedagogy must link public education to the imperatives of a critical democracy (Giroux, 2005). 
 
In the U.K, majority of schools tend to take the assessment of learning or summative assessment approach to learning. In this instance, emphasis is applied to the results of the pupils work rather than the process of acquiring knowledge, “ they offer an extrinsic reward for learning , rather than encouraging the desire to learn for its own sake” (Wood, 2011). 

In a world where statistics are the bottom line and can make or break an individual’s prospects of life chances, this method is somewhat outdated. Universities have taken up the approach of assessment for learning or formative assessment where the student can be assessed continually.  This method is used in European countries such as Finland which has been rated at the top of the PISA lists for a number of years. Within this context critical thinking is intertwined within each lesson which helps the student develop an understanding of the world around them. As John Dewey comments, “ society must have a type of education which gives individuals a personal interest in social relationships and control, and the habits of mind which secure social change (Dewey, 1916). 

Questions arise to as how important summative assessment is to the educational attainment of the pupil. Some argue that without exams anyone can attain a sufficient grade as there is a higher chance of cheating (Wood, 2016). Nonetheless, in summative assessments the structure is more rigid and there are less chances of deviating from the curriculum given. This is a form of power and authority deployed within the schooling system. What happens to pupils who cannot achieve the same as their peers due to lack of ability to produce results through exams? They are shunned and somewhat left to rot by the educational system. It could also be inferred that the state deploys said curriculums to control the future generation, filtering out those who would cause trouble and elevating those who conform. As Ivan Illich illustrates, “ the pupil is thereby “schooled” to confuse teaching with learning, grade advancement with education, a diploma with competence, and fluency with the ability to say something new (Illich,1972).

Paulo Freire suggested that incorporating social and political critiques in the curriculum is the only way to create a schooling system which emancipates and rejects all forms of oppression and domestication. Bahruth and Steiner (2002) summed it up perfectly when they stated that all teacher have a choice when deploying their intellect to pupils, they either succumb to mainstream education which deskills themselves as well as the student or suggested that they become critical pedagogues in which they liberate themselves as well as the future generations. 
 
  Regarding critical pedagogy, it is invisible within the curriculum. Schools emphasise the notion of critical thinking but never seem to incorporate it within their curriculum. The question arises as to does the state want schools to produce critically sound individuals or those who conform to what is displayed to them? Giroux (2005) states that it is possible to exercise ones authority by establishing conditions in which knowledge is unproduced and unestablished. He refers to this as authoritarianism. 

Authoritarianism can be established within all aspects of society and some have suggested that it is abundant within current society. It is easy to acknowledge that the state has the publics best interest at hand but once placed under the microscope it seems that the majority is disproportionately at a disadvantage as a result of authoritarianism. 

Paul Goodman (1964) suggested that education itself does not need a revolution for change but it can be done so in a calm manner. Goodman proposed that the education system give all pupils a fair chance by giving them options in which path to continue upon within and after education. Through this pupil can be integrated within the system effectively and not be alienated by it. Addiotnally this is not apparently within our current system and it is difficult to do so within a rigid system such as ours. Teachers and pupils alike affirm that there is a path out, but it is very difficult as a result of authoritarianism. 

Power and authority are asserted through education as a tool for the state to reaffirm its control upon the wider public and the future generations. It is somewhat ironic that the purpose of a school is to help and elevate all pupils regardless of their race, gender and educational attainment but as a result of capitalism, the schools merely act as a filtering system and has done so for the past century (Bowls and Gintis, 2012). 

Nevertheless, there has to be positive aspects of the current system as many have successfully passed through and have established themselves within society as obedient and law-abiding citizens. But the image that is portrayed within wider society that education in the U.K is impeccable, and the current system is perfect is far from the truth. There is much more out there which is not being reported on, schools are being praised and allocated more funding due to improving results. But in hindsight, those who have not partaken effectually with the system have been left to fend for themselves. This evidently is true power, and control asserted by the state with those who are suffering clueless as to why. It is unfortunate as individuals lives are at stake and they have been used as a pawn by the state as a result of not conforming to aspects within society. 
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