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	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	Graduate from early years degree

	When I stand proudly in my cap and gown.

Knowing it is possible for me to apply for higher job positions.
	By listening during lectures and asking for help when needed.
Set SMART goals.
Build good study habits.
Completing assignments within deadline dates.
	 2 years
	Pride in myself.
Broaden my career opportunities.
Grow and Deeper understanding surrounding early years.
	 

	Complete first aid course 
 
 
	Will be able to act effectively in an emergency. 
	Speak to my headteacher about the opportunity to complete a first aid course.
Search the internet for courses in my area.
	 1-6 months
	Confidence to act promptly and effectively during an accident/incident.
	 Achieved 25/10/2024

	Improve time management, between personal life and academic studies.
	Ability to relax during my personal time, knowing I have scheduled enough time to work on and complete assignments by the deadline.
	Organize childcare.
Use a diary.
Implement time management techniques.

	 1 month
	Complete assignments in a timely manner.
To enjoy my spare time without feeling overwhelmed with workload.
	 

	Increase child observations.
	I will have gathered enough observations to complete learning journeys and feed back to parents.

	Make time during work to complete observations.

Write brief and precise observation notes so I can spend more time observing and less time writing.

	1-2 months
	Better understand the children, their abilities and needs.

	

	 Lead a nursery class.

	When I am employed as a nursery class teacher.

Increased wages to reflect my new responsibility.
	Network with people in early years who can help achieve my career. 

Complete early years degree.

	 3-5 years

	Career success.

	

	Improve fitness and healthier eating.
	Physically self-evident and I will feel confident in myself.
Experience increased energy levels.

	Schedule time for the gym.
Meal preparation, use click and collect to help save time and buy only the food needed.
Limit treats.
	 ongoing
	Increase energy levels.
Self-confidence.
Happiness.

	



Reflection
I have obtained my level 2 early years practitioner certificate allowing me to practice as a teaching assistant, however I hope to one day lead the nursery class therefore I need obtain the skills to further my professional career, I will achieve this by completing the early years degree. Having started the degree, I realised how poor my time management skills were, I was struggling to balance personal time and university work, now I have started to plan my diary to include enough set times for studying and completing coursework so that I can enjoy my free time without worrying about not meeting deadlines.







ECEY4009/C
923 Words
2411206
Component 2 - Briefing Paper with reference list           Briefing paper.docx 
	This document provides a brief overview of Reflection, Reflective practice, the theory of reflective practice and the models developed to support learners through their reflective practice.

	What is reflection and reflective practice?
Reflection is a process of thinking. According to Johns (2013) reflection is recalling a past event, whether good or bad and considering the thoughts and feelings experienced during that situation. Upon analyzing effectively put into action what you have learned for the future. 

Reflective practice is when a practitioner deliberately reflects as a way of challenging their current beliefs and methods of practice then criticizes whether that way of working is relevant and reliable. Continuously exploring ways to improve and grow as a professional to implement purposeful changes to practice (Brock, 2014). Furthermore, Tobin et al., (2024) discusses the importance of collaborative reflective practice. Meaning while a professional might practice alone, reflecting together as a team and sharing their outcomes, ideas and experiences through reflection can greatly impact the learner's success.
 
 
 
	Why is reflective practice important to early years practice? 
Early Education (2021) points out several aspects that show how reflection is important to the early years practice.
· Continuously reflecting means that skills can be kept up to date, avoiding repeat mistakes.

· Thoughtful practice leads to further learning opportunities, building productivity and increases confidence.

· Creating positive foundations for children from early on in their lives gives them the best chance of successful learning and wellbeing.

· It also gives new perspective, meaning professionals can be conscious of bias discrimination, celebrate differences and embrace cultural traits.

· Reflection results in best practice and the knowledge gained can be shared with families and the support network around the child so that the best possible care is provided.  

	The theory of reflective practice:
 The theory of reflective practice is underpinned by the work of Dewey and Schön (Reflective Practice in Early Years Education, 2022). John Dewey was an American philosophy teacher born in 1839 (Gouinlock, 2024). Dewey is understood to be the creator of reflection, his early written work of reflection develops from the psychological understanding of how we think and the distinguish between “thinking and thought” Dewey writes about “thought” being similar to unconscious thoughts floating around in our minds with no further curiosity or action. Whereas “thinking” is a deliberate and purposeful thought process, that challenges assumptions and leads on to a conclusion that promotes continuous learning and development, this process is called reflection. Dewey believes we do not learn from experience we learn from reflecting on experience. (Sheryl Third and Ece. C, 2022).
Dewey believed that people learn from experiences, not just any experience but ones whereby there is a valuable lesson to be learned upon reflection (stateuniversity.com, unknown).

Dewey’s writing about reflection has been criticized by theorists over the years, commenting on how Dewey’s theory of reflection only considers the process of thinking about what has happened and not about action taken after the critical thought process (Sellars, 2017).

Which leads us on to Donald Schön. Schön was an American philosopher born in 1930 (Nash, 2016). Schön’s idea of reflection builds on Dewey’s foundation by linking the reflection method more specifically to professional practice. Schön suggests reflection has two aspects to consider, reflecting-in-action and reflecting-on-action (Hallet, 2013). Reflecting-in-action refers to professionals having the ability to think on their feet, readjusting their actions while in the moment often when faced with unpredictable situations. Reflecting-on-action is when a professional deliberately analyses a situation, draws out understanding of what and why something happened that way and in turn develops knowledge and improves practice. As experience develops, the more effective reflective practice will become (Schön, 2016).

Dewey and Schön’s theories of reflection remain relevant even in today’s modern education and practice (Bauer, 1991).

	Kolb’s model
                                                  [image: ]
                                          Figure 1 – (Kolbs, 1984)
	Gibbs’ model
[image: ]
Figure 2 (Gibbs, 1988)

	Analysis of models
Since Dewey and Schon’s original work a variety of models have been adapted, above we can see two models of reflection to consider. Kolb’s cycle uses a stage called “abstract conceptualism” meaning, people learn directly from an experience, thoughts link to concepts, this cycle helps develop an understanding from reflecting on experiences. The “Active Experimentation” stage is essentially using what you have learnt to apply new knowledge. (Kolb, 2021) 

Kolb’s cycle has come under scrutiny for its complicated language, meaning the language used could be hard to understand or even misunderstood referring to words such as “abstract conceptualism” (Morris, 2019). On the contrary the model has been praised as being a simple cycle to follow (Explore Psychology, 2024). However, the International Educational Studies Association (2021) argues that Kolb’s cycle may be too simple for our modern way of working and learning.

Both models guide a learner through a thinking practice method (University College Dublin, 2020).

Vince (1998) argues that Kolb’s cycle needs to develop a deeper level of emotion, suggesting where an experience produces emotions it allows room for growth and change. Sow et al,. (2024) say Gibbs’ reflective cycle includes additional steps, encouraging the learner to deepen their thought process and acknowledge their feelings making the reflection cycle more comprehensive allowing us to evaluate how those feelings help to adapt to new learning situations. In other words, Gibbs’ model not only impacts practice but also the personal learning journey.

Whereas Open University (2019) argues Gibbs’ cycle focuses too much on personal reflection and lacks critical reflection, which may result in limiting the depth of reflection linked to professional practice.

	Conclusion 
To conclude we have discussed the meaning of reflection and reflective practice and that it begins with theoretical concepts developed by Dewey and Schon. It is followed on by the models produced by Gibbs and Kolb’s that support practitioners to enable them to become reflective and effective. The importance of reflection in early years has also been highlighted. Based upon this work, reflective practice is an effective way of working professionally and using the models provides support to help guide successful reflection.
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Introduction
By critically analyzing the importance of professionalism and professional practice, this essay will demonstrate the significance professional practice has in meeting the inclusive and individual needs of children. This essay begins by describing what it is to be a professional and understanding professional practice. It then describes the core values of being a professional practitioner and why communication and relationships are important to meeting the needs of children. Why having an in-depth knowledge and understanding of professional practice and other aspects including safeguarding is important. The significance of multi-agency work. Subsequently it delves into how observation and planning inform professional practice and ensure practitioners meet children's needs. Lastly, how principles of the UNCRC inform professional practice and why it is important.

The definition of a professional suggests an individual requires a high-level of education and specific training in their field of work (Eraut, 1994). Stacey (2009) Argues it is challenging to agree on a definition of professionalism in the early years. Bolam et al. (2005, page vi) acknowledge this complexity and propose that all employees, regardless of their level of education, participate in professional learning communities. A professional can lead by example, showing their knowledge, skills set, values and ethical standards (Perez, 2019). Chalke. (2013) Concurs that a clear understanding of behaviors, attitudes and skills signifies a professional's role. 
 Lyngstad and Schei and Ødegaard (2024) Discusses the importance of professional identities and how personal experiences are linked with professional experiences. According to Lightfoot, S. and Frost, D. (2015) Professional identities include values, responsibilities and ethical standards. Professional identity is the idea that who we are as individuals compliments how we are perceived as professionals.

Professional practice refers to the practical application of professional skills and knowledge (Johnston et al,. 2018). Schon (2016, P 42) talks about professional practice having two levels of practice. The ‘high ground’ of theory and the ‘swampy lowlands’ of practice. The ‘high ground’ is a level of simple situations typically insignificant, that can be easily executed with learned theory. The ‘swampy lowlands’ are ‘messy’ situations practitioners face that are usually too complicated for theory alone to offer a solution. Only a true professional would have the instinct to adapt and approach these situations. As experience is gained in dealing with these ‘messy’ situations, the mind will develop deep rooted habits to enable practitioners to tackle the ‘swampy lowlands’ head on.
To continue developing professionally Socail Care Wales (2017) suggests using a professional development plan (CPD). A CPD is a way of reviewing and reflecting on your practice, giving professionals confidence in themselves that they are competent and that their skills and knowledge are kept up to date.
 
Values are strongly held beliefs that form the way people behave. The values people hold will be different depending on their lifestyle and profession (Mindtools, 2014). Powell (2010) discusses the values needed to be a quality early years professional. Some of the values included are; patience, confidence, understanding, caring, integrity, quality communication skills with multi agencies, commitment to continuous learning, a genuine interest in children and their development and a sense of fun for example learning through play. Taggart (2011) Believes that professionals working in care have a moral duty to hold values in ethics of care. These values are made up of empathy, compassion and sympathy. The Department for Education (2014) outlines that ‘schools should promote the fundamental British values’ these values include respect and tolerance of different faiths and cultures. It is important to hold such values as professional people learn from one another through observation, children observe the actions of adults which in turn influence their own behavior. Part of the role of a professional is to lead by example. If practitioners demonstrate good values children are more likely to copy, which helps shape children to grow into adults with strong positive values (Bandura et al,. 2001).


Rose and Rogers (2012) says effective communication is paramount to successful practice. Rinadli (2006) Agrees Communication is a subject of high value. Clear communication with children helps practitioners to understand the wants, needs, preferences and overall wellbeing of every child. Communication can be the application of talking, effective communication is talking in a way that people can understand like listening is a way of communicating and effective listening is listening carefully to fully understand what you have heard (Siraj and Hallet, 2016). Jewson and Skinner (2024) Say that ‘all behavior is communication’. Jewson and Skinner (2024) Draws on the importance of creating an environment that enables children to be ‘understood’ regardless of the method in which they communicate, environments that give children experiences to feel safe and supported. According to Malaguzzi (2005) children’s development is reliant on the importance of collaborative communication and the relationships that exist between the child, their teachers, their families and other outside agencies.

Professional knowledge and understanding of early years go further than being educated by the curriculum. It focuses on the child being the centre of our thinking and that our contribution to their life has an influence on their enjoyment, development, safety and wellbeing (Louis, 2009). Vygosky recommends play as the most effective way for children to learn. Learning through play supports critical thinking, creativity, language and communication skills, skills that can be used throughout their adult life (Nilsson and Ferholt, 2014). Louis (2009) talks about ‘recognising the challenges of the world in which we live’ and how practitioners can help to prepare children for the world around them by facilitating a learning space that offers real experiences to observe and explore the environment around them. Investigating the communities around the world help children to recognise and appreciate the similarities and differences in the multi-cultural society we live in. Professionals are expected to understand and demonstrate the National Minimum Standards (Care and Social Services Inspectorate Wales, 2016). According to Safeguarding Wales (no date) safeguarding underpins practice. Practitioners have a duty to be familiar with not only the Wales Safeguarding Procedures but also their setting’s own procedures and protocol concerning safeguarding Safeguarding Wales (no date).


Information sharing between professionals is at the heart of multi-agency work, the key focus is to build a picture of each person to ensure safeguarding measures are maintained (British Journal of General Practice, 2022). Research shows that relationships build over time and that it is important to collaborate to build a consistent ongoing relationship to support and influence children’s learning, development, wellbeing and future success (Department for Education, 2024). Parents and carers usually express interest in having an active role in their child’s learning journey, invite them to share information about their child, so that a fluid picture can be built around the child. Invite the parent or carer to stay and play, teachers meeting, PTA meeting, conversations at the school gate and offer to share the observations collected, this will allow carers to be involved in the child’s learning (Department for Education, 2021).
A competent professional understands their duty to safeguard people in their care (Skills for Health, 2023). Working with professionals, parents and specialists can help identify signs of additional needs; early intervention can result in noticing the symptoms much sooner and helping to support the child promptly (Care Learning, 2024).

Observations are critical assessments made when practitioners watch and listen to a child to discover their development and achievements. Observations can also be used to assess the learning environment, is it relevant and purposeful to lead learning? Through observations it is possible to develop learning plans that enable children to reach their full potential (Bruce, Louis and Mccall, 2015). Ephgrave (2018) believes planning in the moment promotes child led learning, formulating impromptu planning that engages the child’s interests. Removing the need for traditional and lengthy next steps and introducing the real time ‘teachable moment’ when children are invited to choose their play they become highly engaged and what a professional will observe is a true reflection of that child’s capability. Observations help professionals to determine whether certain behaviors are those with additional learning needs. Identifying needs at a young age promotes early intervention allowing professionals to best support the child's development in their own unique way (ProActive Approaches, 2023). Collective observation helps identify children who may need more support and if there is cause for safeguarding concern (Anna Craft Trust, no date). Observation plays a critical part in the safeguarding process and can help to recognise changes in behavior that spark cause for concern (Welsh Government, 2022).
 
The UNCRC underpins safeguarding policy and legislation (Williams, 2013) The UNCRC’s objective is to protect children and their rights as humans, without discrimination of any kind, including ethnicity and religion. Article 28 says ‘Children have the right to an education’ regardless of who they are and their background (UNICEF, 2024). The Welsh Government shows adherence to the UNCRC principles by offering schemes like ‘flying start’ a programme committed to offering children living in disadvantaged areas ‘the best start in life’ (Welsh Government, 2023).

Conclusion
This essay has demonstrated what it means to be a professional and how to apply professionalism into practice. It recognises the values needed as a professional and why effective communication is paramount to successful practice. Additionally, we looked at professional knowledge and understanding and that it is influential to the child’s learning. Moreover, the importance of observation has also been considered. Finally, the underpinning of safeguarding, policy and legislation has been acknowledged. Based on this work, professional practice requires multiple skills and knowledge to effectively work as a professional and meet the inclusive and individual needs of children.
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