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A. Does switching between two languages have any value or purpose?
As to the answer of the question, the advices given in Baker’s books do match my experience partly, deepen my understanding of its definition and enlighten me to think about the purpose and uses of codeswitching during my talking with my son and my teaching process respectively.
There are many definitions of codeswitching, which focusing on its different aspects and functions (Baker, 2001; Trask & Peter, 2007; Cook, 2008; Garder-Chloros, 2009; Baker, 2014; Baker & Wright, 2017) [1][2][3][4][5][6]. All in all, Codeswitching is the deliberate and systematical changing, switching or shifting back and forth between 2 languages varieties, especially in the course of speech or a single round of conversations, depending on such factors as who they are talking to, where and when they are, and what they are talking about. Here, “code” is used to denote any identifiable language variety or speech variety, including both a particular language and a certain variety of a language, such as dialects, registers, styles and accents. Moreover, codeswitching can be roughly divided into two categories: “situational codeswitching” which is based on the changes of settings or demands, and “metaphorical codeswitching” due to a new perception imposed on other participants.
In order to understand codeswitching better, we need to differentiate the following items: codeswitching, language mixing and translanguaging. Many experts believe that it is difficult for us to get a clear distinction between codeswitching and language mixing (Baker, 2007: 57) [7]. In a narrow sense, we can distinguish them based on the speaker’s consciousness. If the speaker uses the spoken equivalents/codeswitching deliberately or consciously in their utterances, it can be regarded as codeswitching; whereas it is adopted unconsciously and indiscriminately, it is language mixing. As a result, some early bilingual infants may perform language mixing at first, and gradually turn to codeswitching as they can grasp and separate their two languages.
[bookmark: _Hlk34909544]On the other hand, based on the definitions of translanguaging given by Ofelia García (2009a, 2009b) [8][9], Ofelia García and Li Wei (2014) [10], and Francois Grosjean (2016) [11], codeswitching and translanguaging have some similarities and differences, and overlapping each other as well. If we view them from an external social perspective of language itself, codeswitching and translanguaging may seem the same, because the latter contains and incorporates codeswitching which tends to center on the shifting “code”. However, if we see them from an internal perspective of the bilingual speaker, the latter has a distinctive feature that focuses on bilingual speakers themselves and the ways in which they manage, operate and develop their language resources and language practices. Thus, codeswitching and translanguaging are not only a phenomenon of linguistics, but show keen relationships between social and power factors. As a result, there are many variables fostering, influencing or preventing their codeswitching and translanguaging between children and adults (especially parents and teachers), such as the setting and context of the conversation, the identity of speakers, the perceived listeners, the symbolic implication and so on. 
As it is an essential, indispensable, and typical language phenomenon for bilingual or multilingual speakers, codeswitching has many purposes, such as facilitating a fluent communication, expressing a concept without equivalences and so on. It is worth noting that different scholars have listed various categories of its uses based on diverse situations in bilingual communications. However, some of the uses described by different scholars are similar and can be regarded as the same one. Even in the different editions of “Foundations of Bilingual Education and Bilingualism”, there are different explanations about the codeswitching purposes and the most one is the sixth edition written by Baker and Wright in 2017. Therefore, the following 14 items are listed to show codeswitching’s multiple uses which sort of overlapping with translanguaging, according to that book (Baker and Wright, 2017:101-103) [12]:
(1) emphasis, (2) substitution, (3) concept without equivalences,  (4) problem solving, (5) reinforcement, (6) clarification, (7) identity, (8) reported speech, (9) interjections, (10) ease tension and or inject humor, (11) change of attitude or relationship, (12) exclusion, (13) change in topic, (14) imitation.
[bookmark: _GoBack]Just as what Baker and Wright have listed, codeswitching not only has its unique value but also is a purposeful and helpful communication strategy in bilingual families. As far as my own experience is concerned, I notice that I have done codeswitching in my family conversation, and matched some purposes of codeswitching. My son loves candies so much since he was 27 months old. In order not let him have too much candies, I hid candies in the closet secretly. When my husband asked me where the candies were, we talked to each other, deliberately switching the word “candy” from Chinese to English (Exclusion). The interesting thing is he quickly began to notice the different words we used and continually asked me “candy shì shén me yì sī? (What’s the meaning of candy?)”, but I didn’t tell him. Though he did not know the meaning of “candy”, he remembered the pronunciation, trying to recite it in his utterances (Imitation). Later, when he read his illustrated audio book, my son heard the word “candy” by chance and suddenly understood its meaning by the illustration. He was so happy and proud to know an English word by himself that he would willingly switch to “candy” instead of “táng guǒ (“candy” in Chinese)” (Emphasis) when he wanted to have some. Until now, my son studies English words actively and voluntarily because he always wants to understand the meanings in parents’ codeswitching conversations. So, our codeswitching has another use for him, that is, arousing his curiosity to learn a new language, which is not included in the uses mentioned above. Also, my son often says to me: “mā mā, wǒ xiǎng wán ipad. (Mother, I want to play with the ipad.)” (Substitution) Because he doesn’t know how to say “ipad” in Chinese, he uses codeswitching deliberately to substitute it. 
Another interesting case in my mind is related to identity. When he came to UK, my son would like to say “Hello” to new foreign friends and say “nǐ hǎo” to Chinese respectively. When I asked him why he used different words, he answered: “When I meet foreigners, I need to speak in English, or they will not understand what I have said.”  His answer surprises me because my husband and I have never told him about this, and he does choose to adjust his language dynamically. So, I think perhaps my son’s case verifies the conclusion that children as young as 2 years old, can operate codeswitching consciously and actively (Baker & Wright, 2017:101) [13].
Furthermore, codeswitching cases in my teaching experiences are relevant to some purposes mentioned above. For instance, I often do codeswitching to reinforce students’ comprehension better and do some comparison and contrast between English and Chinese (Clarification), to make them relaxed when they answer questions (Ease tension), to maintain the well-ordered class atmosphere and efficiency (Reinforcement), to interrupt the group works of students when time’s up (Interjections) and explain some difficult points and recite some words in doing English listening comprehension questions (Reported speech) and so on. 
From my perspective, it is worth noting that the purposes of codeswitching do not always work separately, they may cooperate together or overlap each other to achieve a better understanding or a fluent communicaiton in utterances. For example, my son would rather switch to say “sorry” than say “duì bu qǐ” when he should apologize to others. In this case, besides the use of easing tension, I think the codeswitching has another use, that is, to avoid embarrassment, which is not included in the uses mentioned above, either. Furthermore, in a group activity, after one of my students interpreted two English homonyms in English, some of his classmates still could not distinguish them, then he managed to use Chinese to explain the words again and made others understand (Clarification and Problem solving).
B. Giving advices related to codeswitching to parents.
Based on the books I read and my experiences, I have 7 humble advices to other parents related to codeswitching.
Firstly, parents, as first teachers in children’s lives, need to use codeswitching in the appropriate context, the proper settings and the correct forms. For one thing, switching in language varieties should be applied in the appropriate context and settings in order to create a harmonious and smooth communicative atmosphere as well as successfully be comprehended by children. For another, codeswitching in the right sentence structure will be helpful for children in their second or foreign language learning. Codeswitching does not take place at will or at random, and it does happen at thematic boundaries in a discourse, between sentences or clauses, even as tag-phrases at the end of utterance. Parents could help their children do codeswitching or shift languages flexibly and dynamically because of differently crucial reasons and logics, even though they might never think about the principles or theories behind it. 
Secondly, parents can shift between or among language varieties from the simple patterns to the complex patterns gradually in order to cultivate children’s language understandings and skills. According to one set of calculations, about 84% of switches within the sentence are isolated words, approximately 10% are phrases and the rest 6% are the switches for whole sentences or clauses (Cook, 2008:176) [14]. Therefore, parents could switch from one language variety to the other by shifting to one single foreign word, a different accent, or a dialectal word in the same sentence firstly. Later, they can adjust to perform switches for phrases or whole sentences step by step after their children having adapted the simple changes in different languages. Gradually, the steady development of two or more languages offers a window on children’s capacities to boost multiple systems, and to learn how to use them both singly and in combination.
Thirdly, parents can enrich the content of codeswitching and enlarge the input of different languages in order to improve children’s bilingual language learning. On the one hand, children are so smart that they can notice and differentiate the two different languages at age of two. At the same time, they will imitate their parents’ communicative styles and be influenced by their parents’ codeswitching model. If parents use codeswitching regularly and properly, children, to a large extent, will be impacted and begin to follow the norm their parents do. One the other hand, based on Stephen Krashen’s “input hypothesis” (Krashen, 1977) [15], the more comprehensive input parents do, the better the children will understand and learn these language varieties. Therefore, parents can adopt numerous examples of codeswitching to facilitate and scaffold children to learn the ways in which two languages are synchronized, managed, constructed, sequenced, organized, negotiated, allocated and shifted, based on the different purposes of codeswitching as well as social, economic factors and other variables.
Fourthly, parents may have a positive attitude and encourage children continuously, which is not only related to codeswitching but also children’ language learning. Bilingual or multilingual codeswitching is normal and ordinary in bilinguals or multilinguals. However, it is not easy for children to master two or more languages simultaneously, especially when they were small. They may lose their interests to continue to study different languages, if parents try to correct their errors and mistakes endlessly, or they are mocked by other people because of wrong usages in utterances. As a result, children need parents help them build up their confidence and stimulate their strong desire as well as solve the problems and difficulties they meet in language learning. For example, parents may allow children to resort to their first language or provide a shortcut for giving instructions and explanations (Cook, 2001; Wright, 2015; Baker & Wright, 2017)[16][17][18] when children could not understand the codeswitching during the conversation. Parents can show their delight and satisfaction even when children have sort of progress in their bilingual development or when they use some codeswitching appropriately. 
Fifthly, as a supplement to the fourth point, parents need timely guide and correct children’s language errors in codeswitching with appropriate strategies and attitudes. In the process of children’s codeswitching between two languages, there will be many difficulties for them to solve, such as objective case, the semantic complexity, the asymmetric grammatical structure, and the adverbial placement and so on. For example, my son understands the meaning of “day” in “Mother’s Day”, which equals “festival or holiday” in Chinese. So, when spring festival was coming last year, he was so happy to say “chūn day”. Confronted with these errors children make, parents should promptly notice the phenomena and try to help correct them. Most bilingual children own good language learning ability, therefore, timely correction of language errors with the help of parents can make children aware of their mistakes and can promote children’s bilingualism into a relatively mature stage as soon as possible. Of course, when making corrections, parents should pay attention to their methods and attitudes, blending encouragement and exhortation as well as admonitions as a supplement sometimes, and do not discourage children’s enthusiasm for language communication and learning.
Sixthly, parents need to respect the language choices of their children who performing codeswitching in order to cultivate their children to be effective and enduring language learners. Children will show their preferences of one language because of increased language choices in bilingual and multilingual families. Then they will adopt the other language or other languages as the “code” when they codeswitch in their communication. However, parents would better show their respect to language options of their children even though the “code” used by children does not belong to the desired language variety. But after the codeswitching conversation, parents can manage to find out the reasons why their children choose to say that, seek the feasible solutions and give suggestions to their children. Besides these, parents should set good examples for children in codeswitching as well as in language learning because one of the most influential elements in children’s language choices is the habit of their parents (Tuominen, 1999) [19].
Lastly, parents should not always use codeswitching to reinforce some behaviors they don’t hope children do, in case that children would have a negative attitude when they learn the second/foreign language. For instance, a Chinese mother may use English to command her son not to play with water in the basin, like “Stop it! Don’t do that anymore.”, and then switch back to Chinese. If she continually reinforces her commands to her son by saying this again and again, the purpose of using codeswitching to show her reinforcement will lose power. The other side-effect is that her son will associate English language with the “terrible attitude of mum” and show an unwilling mentality towards English learning. This will, of course, have a negative impact on his English language learning.
All in all, codeswitching is a hybrid language use and typical in bilinguals and multilinguals, owning its unique values in bilingual/multilingual communication. Some of us may perform and adjust codeswitching naturally and dynamically without thinking about its purposes and uses. However, it is necessary and helpful for us to understand its functions and use it in an integrated and coherent way in order to facilitate children’s second or foreign language learning. 
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