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[bookmark: _Hlk528515524]There are many various approaches to teaching and learning, most of these are linked to theories that have been developed to determine and develop the process involved in learning. Theories focus on different aspects of development, enabling us to understand why children behave, learn and act as they do. Understanding how these theories work in practice can provide a deeper insight in to the influences on child development, and fully appreciate all the areas of development a child.
Child development that occurs from birth to adulthood was largely ignored throughout much of human history. Children were often viewed simply as small versions of adults and little attention was paid to the many advances in cognitive abilities, language usage, and physical growth that occur during childhood and adolescence. Cherry (2018).
This text will look furthermore into three theorists work. Firstly, the approach of Burrhus Skinner who is one of the best-known behaviourist theorists. It also looks at the work of Jean Piaget who developed a Constructivist approach theory, and lastly Lev Vygotsky who applied the theory of social constructivism. It will analyse the theories and link them to practice within School M, using the school’s everyday strategies and approaches to teaching and learning and evidence from the school’s policies. 
Burrhus Skinner was an American psychologist best known for developing his behaviourism theory. Skinner’s theory viewed a child as a blank slate that could be shaped with positive and negative reinforcement. Skinner (1974) believed “behaviour is a function of its consequences, i.e. learners will repeat the desired behaviour if positive reinforcement is given and that a behaviour would not be repeated if negative feedback was given.” This portrays that praise and rewards would increase more positive behaviour and discipline would reduce negative behaviour. Although this is the consensus, an argument can be placed to say this is not fitting for all. The reward would have to be something a child found rewarding. Pound (2005) p.43, highlights “studies in which young children were rewarded for drawing pictures, demonstrated that quickly children no longer drew pictures unless they were rewarded.” 
This theory is used heavily in practice within School M’s rewards and Sanctions. School M has a large focus on its rewards in its “Values Scheme”, Children need to work to earn seven characters each week that encompass many of the skills that should be taught in the new Curriculum for Life. Their ability to demonstrate all these behaviours each week means they receive weekly prizes. The characters represent compassion, perseverance, responsibility, respect, enjoyment and compassion. This has been a huge success since introduced in September 2017. The prize is usually of their choice from a large prize box where the suggestions for it are made by the school council. This works because the pupils are choosing a prize. In other schools it has been known that rewards are of one nature, where it could be a hot chocolate with the headteacher or an extra playtime. This would not work for those pupils who do not like hot chocolate or those who do not like to go out at playtime. This implies that it is not a one size fits all approach and that adaptions need to be made to make this theory work in practice. 
There has been controversy about the behaviourist approach not fitting in line with the new curriculum. The Philosopher Arthur Koestler argues that behaviourism treats humans as if they lack mind and soul and only consist of a brain that responds to external stimuli. It ignores emotional states and complex motives that account for human behaviour. Pound, (2005) Conveying the need to look at other factors of a child behaviour, which is where other theories come in to practice.
 
[bookmark: _Hlk528868174]In contrast to Skinner’s theory, “Jean Piaget was a Swiss biologist who has dominated thought on the nature of children’s thinking and learning since the 1960’s” Pound (2005 p.36). His theory is known as a constructivist approach. Piaget believed that a child’s learning is a result of their exploration of the world. This is displayed from a young age, in early childhood they are seen to be independent explorers. They begin to make sense of the world all by exploring and sensory interactions. Harris (1994) agrees with this stating  
Constructivism requires learners to interact with their environment. This is key at school M, where classroom set up is reviewed regularly and changed in line with curriculum development. Each class including the nursery has six colour coded area zones where pupils carry out independently tasks whilst the teacher works with a small rotated focus task group. These tasks and zones enable children to have consistency when moving through the year groups and are the introduction to the framework of the new Donaldson curriculum “Scientific research shows how the physical classroom environment influences student achievement.” Cheryan et al (2014), this conveys the importance of not only the teaching but the environment in which children learn in. 
This theory implies individuals can only understand what they have experienced but experiences vary between each child. Understanding and making meaning from experiences may not be applicable to all pupils due to lifestyles. School M has a lot of children with a poor home life, cultural differences and forty three percent with additional learning needs. This means they may not have any experiences like other children from other schools in Wales, yet they are still able to make developmental progress. This conveys the theory does host some negative factors however it does prove to be successful with practical activities and school trips. School M provides opportunities for children to experience school trips. These are linked to the theme the children are learning about. The trips provide further knowledge and helps children’s understanding of the theme. This is an example of the learning through experience that Piaget’s theory demonstrates. 
The new curriculum in Wales has a large focus on independent learning. This theory seems to have been a consideration whilst developing this as a lot of contributing factors are represented in it. Professor Donaldson’s recommendations provide us with opportunity to develop a new curriculum for Wales which is fit for the 21st Century. Learning Wales, (2016). With the new independent learning tasks and increasing focus on digital framework we are preparing children for a future with not just requirements of mathematical or written skills. We are now encouraging the increased competent use of digital technology as well as enabling them to be independent and figure certain things out for themselves. Which is the focus of Piaget’s theory.   
Similar to this approach is the theory of Lev Vygotsky, who used a social constructivist approach. Vygotsky emphasised the importance of social interaction, conveying the role of language in development. “While Piaget believed that knowledge comes from personal experience, Vygotsky emphasised the importance of families, communities and other children. “Pound (2005, p.40). So, although they had similar principles their focus differs. Social interaction is a skill most children develop before school, initially from parents and elder children then from the adults and peers within their educational setting. Language is a primary developmental skill. There is a focus on language skills within the foundation phase at School M. In the classrooms language zone there is a speaking and listening area offering children multiple opportunities to advance their language skills, these tasks are usually completed with their peers enabling them to share experiences Vygotsky emphasised upon.  Social interaction is also developed in Key Stage Two, pupils are given various opportunities to use language and communication skills within their independent learning. There are set tasks that require communication with peers to complete, including team tasks that require discussion, feedback and evaluation among peers this enables. Although constructivist approaches are highly praised. They are not necessarily fitting to all children. For example, Vygotsky’s theory may not be suitable in any way to children with special needs. They may rather be on their own and not in the presence of a social environment.  
All theories attempt to give us a deeper insight of how learning occurs, and as stated previously there is no one size fits all theory that suits a whole school environment. The importance is the focus of the correct balance of them used to suit individual schools, classrooms and pupils. The approach the teacher or school uses when putting the theories into practice is vital. This would be dependant on the pupils age, background, cultural and religious differences as well as additional needs.
There are occasions where behaviourist approaches have been a successful teaching practice, particularly in larger classes internationally such as China. Rote learning techniques such as chanting the times tables are proven learning techniques, but they do not develop a child’s understanding. It is now best used alongside other theories as a behaviour management.  Teachers can apply Skinner’s theory to control what behaviours they would like repeated. This can be in addition to the constructivist teaching approaches. In school M the Headteacher uses the hand raise to signal no talking, this is also used by teachers in the classroom to keep a consistent approach. This does not reflect the approaches in any way of Vygotsky or Piaget but demonstrates how the theories can be used alongside each other. 
Despite the different theoretical approaches, “Most theorists agree that both biology and experiences are key factors that shape developmental outcomes.” Armstrong (2014, p.21) This shows that school practice and child development should not only be based on these approaches. School M, at present seems to use a fair balance of theoretical approaches to establish both controlled behaviour and a child centred and inclusive approach to teaching and learning.
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