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Preparing for microteach presentation using literature and professional documents

Successful lessons often rely on a well thought out lesson plan underpinned by theories of pedagogy and support from syllabus requirements. Ensuring lessons encompass these features, and incorporate new techniques is essential to developing one’s own teaching style to ensure the best environment for learners (Haydn et al. 2015). The use of pedagogical literature, theory, subject knowledge and documents became an essential factor when preparing a lesson plan, resources, and scheme of work for the microteaching assessment. It is important to use both existing and developing literature throughout one’s teaching career, as it illustrates both an evolution of thinking and extension of one’s own learning. This essay will focus on the incorporation of literature used to support microteaching assignment. It will discuss the use of and importance of Curriculum Cymreig in the secondary sector (ACCAC, 2003), the use of the Zone of Proximal Development in everyday lessons (Vygotsky, 1978), and importance of using an Initial Stimulus Material at the beginning of lessons (Phillips, 2002). 
The Curriculum Cymreig aims to include and further establish Welsh culture and tries to create a Welsh dimension applicable to every lesson (ACCAC, 2003). With regards to history lessons, the Developing the Curriculum Cymreig report is explicit in what it expects from each history lesson in Wales (ACCAC, 2003). The Developing the Curriciulum Cymreig report illustrates the teaching of Welsh history, notably local history, and its impact as a key factor of the Curriculum Cymreig (ACCAC, 2003). It is crucial to make a link with local history as it allows learners to relate through experience and a Welsh connection. John Dewey, has emphasised the importance of experiences in regards to education (Dewey, 1963). Dewey’s ideas are based upon using individual experiences as a tool in the classroom, and sharing those practices with others (Dewey, 1963). Dewey’s work can be linked back to the use of the Curriculum Cymreig, as learners are more likely to connect with syllabus material if they can relate via their own experiences. Whilst the use of Curriculum Cymreig as a relation through experience can be presented as a meaningful connection to local history, others take issue with the impact of the Curriculum Cymreig in reference to minorities. Kevin Smith in particular (Smith, 2010) discusses the lack of incorporation of multiculturalism in the Developing Curriculum Cymreig report. Smith highlights the text as neglecting diversity in Welsh schools as a ‘major concern’ (Smith, 2010, p.110). Taking Smith’s comments into account, the promotion of multiculturalism but still retaining a Welsh dimension is a point to improve on in upcoming lessons .I believe the use of the Curriculum Cymreig was demonstrated effectively during the scheme of work presented as part of the microteach as my topic was the Industrial Revolution therefore allowing for an extensive framework to be created with Wales as the focal point. This was shown notably through my microteach lesson, which pinpointed the Industrial Revolution through the experience of Merthyr Tydfil. 
The promotion of scaffolding in lessons has been largely due to Lev Vygotsky’s work on both scaffolding itself and the Zone of Proximal Development (ZPD) (Vygotsky, 1978). The term scaffolding within an educational context refers to helping and supporting a learner initially, yet this support can be withdrawn as the learner begins to progress – similar to how the construction of a building is supported by a scaffolding, the construction of a learners knowledge is also supported by scaffolding (Bates, 2016). Vygotsky’s views promote scaffolding as integral to the progression of learning during the early stages (Vygotsky, 1978). In addition, Vygotsky recognises that learners should be in the ZPD for greater learning, and that being in the ZPD allows learners to create a better understanding of a topic than they would have had previously (Bates, 2016). The ZPD is the area in which a pupil is comfortably struggling, in that the work presented to them is not too difficult nor too easy so that they would lose motivation, but that a learner is struggling to complete the work but with the assistance of a highly skilled other, the completion of the task not only becomes attainable but the learner is more likely to be able to complete said task alone next time. (Vygotsky, 1978; Shabani et al, 2010; Chalkin, 2003). Seth Chalkin builds upon this notion, and indicates that while corroboration with a more competent other is important, it is not their amount of knowledge that is necessarily key, but it is the awareness of that assistance in reference to the progression of a student’s learning (Chalkin, 2003). I aimed to keep the learners in my microteaching lesson in the ZPD at all times. In doing this, I tried to keep the tasks distinct (with the inclusion of a worksheet, a comic-book strip to complete, and a discussion task) so that every learner had the opportunity to remain in the ZPD.  Additionally, as a way to help to scaffold the pupils in this lesson, I discussed the PowerPoint material beforehand so that learners would be able to utilise this material in the tasks that followed. 
Using Initial Stimulus Material (ISM) at the beginning of a lesson can be shown as a successful way to ‘hook’ learners into the lesson and gain their attention as they enter the classroom (Phillips, 2002). The use of an ISM as a ‘hook’ stimulates learners and gets them talking with their peers about the ISM, and what it could mean. The term ISM was developed by Robert Philips and has become instrumental in classrooms when either starting a new topic, or gaining an understanding on students prior knowledge (Phillips, 2002). In Phillips’ publication he uses the example of Charles I as a ‘case study’ for the utilisation of an ISM (Phillips, 2002). In doing this, Philips highlights that the success of an ISM should be carefully underpinned with well-planned questions to follow. Using these questions, and allowing students to think of the wider context at hand grants the opportunity for maximal learning (Phillips, 2002). In building upon Phillip’s work on the ISM, Steve Barnes corroborates that questioning should be used to clarify students initial thoughts, however further emphasises that students ideas not be left in a state of ‘limbo’ (Barnes, 2007, p.59). Furthermore, Barnes goes on to discuss that lack of clarification on students reactions to the ISM can be dangerous as it then allows students to engage in speculation without having a real purpose. Through Phillips’ and Barnes’ supporting ideas, it can be illustrated that the introduction of an ISM as a starter should always include a final explanation before moving on with the lesson (Phillips, 2002; Barnes, 2007). I am confident in the use of an ISM in my microteaching assignment. Through the use of an ISM, I was able to get students to think about what each city on the map had in common. After identifying each individual place and identifying their commonality, I was able to carry on with the lesson with the knowledge that students had been engaged from their ISM activity.  
After highlighting the literature used whilst preparing the microteach lesson, and scheme of work several conclusions can be drawn. The integration of Curriculum Cymreig within history lessons is central as this creates a connection between learners and the syllabus material (Smith, 2010). The use of Curriculum Cymreig is an element of pedagogy that I will continue to utilise throughout upcoming lessons. In addition to Curriculum Cymreig, an element of further significance is the employment of Vygotsky’s ZPD within tasks set in the classroom environment (Vygotsky, 1978). The future aim after completing the microteach lesson is to scaffold learners and keep them in the ZPD for as long as possible in order to maximise the learning efforts. Finally, in keeping with the classroom environment the use of an ISM as a starter, has been shown to exercise interest in learners and allows learners to make inferences from the beginning of the lesson (Barnes, 2007). Yet, through the use of an ISM should always come relevance to the upcoming lesson in addition to the explanation behind the ISM in regards to the lesson or topic (Phillips, 2002). Through the combination of relevant literature that has underpinned the scheme of work and lesson presented, it can be illustrated that each element of a lesson should be well-planned and have highlighted theory behind it.



Reflection
The first professional teaching experience has allowed me to view my microteach lesson in a new light. Critically reviewing my microteach lesson promotes me to question the practices I once thought were appropriate during a lesson. The participation within a school has allowed me to see first-hand the results of better lesson planning, together with knowledge of learners needs to make learning accessible to all. Being present in a classroom environment in conjunction with working closely within a history department has illuminated the value in basic practices such as differentiation, timings, explanation and deliverance of visual aids. Each of these key aspects were featured as a point to build strength in following my microteach lesson. This essay will critically evaluate each of these features within the context of the microteach lesson, and will then highlight the connections with these features and learners understanding in addition to the development of these factors in reference to a classroom environment. 		During my microteach lesson, I spent a lot of time talking through a PowerPoint with information. Upon reflection, and through feedback from the audience in addition to my tutor, it is clear that this style was too intense for the age group I intended it for (Ferris, 2011). The PowerPoint did include the main points, however it resulted in too much time talking to students. In the end, some of the class participants appeared uninspired because of this. In order to combat the lack of engagement, I will aim to keep the PowerPoint short and interesting while still retaining the important facts and key ideas of the lesson. Moreover, I will also aim to talk at learners to a minimum. In doing this, I will break the PowerPoint up with tasks set in between, as opposed to presenting the PowerPoint and leaving all tasks to the end. I believe this was a problem in my microteach lesson. In keeping the talking to a minimum, and the PowerPoint adorned with tasks it will help to address two issues in my microteach. Firstly, keeping a PowerPoint slide with a task on it, will help with explanation of the task. Secondly, keeping tasks built into the PowerPoint, and incorporating less talking will structure the lesson better and keep students focused in the lesson. 						Furthermore, upon taking part in teaching practice, the work I set for my microteach lesson lacked an element of differentiation. For example, one class participant had finished the work I had set whilst others were still working. I did not anticipate for this to happen, and thus had nothing for said student to do. This became a flaw in my lesson as this appeared to happen in every task. In order to improve it would be a good idea to provide differentiated work for students. Through this, I will provide work that is suitable for all levels in that, the students who are finding that they are finishing the tasks I set for them relatively quickly will have an extension task to complete; and that students who are struggling with the work will have an element of scaffolding (Bates, 2016; Vygotsky, 1978) available to them in order to ensure that they are supported throughout the lesson. With the incorporation of a better range of differentiation I believe that students will feel more supported during lessons. If students are feeling as though they can achieve their goals with work that is set at their level but is still challenging enough to keep them in the Zone of Proximal Development (ZPD), (Vygotsky, 1978) they will ultimately feel inspired to continue working thus resulting in a growth mindset (Dweck, 2006).										Moreover, within the microteach lesson my explanation of tasks was slightly lacking. Due to the somewhat poor explanation of said tasks, some students were unsure as to what the work was asking them to do. I felt this was particularly evident within the plenary, as students were unsure whether to work as individuals, in groups or in pairs because I had failed to specify this until questioned. From my first professional teaching experience, I have seen how specific teachers are in their instructions so that learners are aware of what is expected of them, and what knowledge should be applied to said task. The value of clear explanations has become evident to me in the weeks after my microteach lesson. To improve on the clarification of the work I assign to learners, I will further plan my explanations in order to confirm that I am gaining everyone’s understanding. Furthermore, I will be using ‘fan cards’ which uses different facial expressions and different colours so that students can keep these on their desks to indicate their understanding. I think this will be a useful classroom tool, as it allows me to evaluate how well I have explained the task and which students I should scaffold further (Vygotsky,1978). In doing this, I am hopeful that students will be able to show me how they feel without feeling any pressure of putting their hand up and admitting that they do not understand in front of the class. In using these ‘fan cards’ as a tool for explanation, I believe that students will feel more comfortable in showing me their confusion and in doing this, I can thus support them better. Finally, after being able to combat their uncertainty with better explanation and allow them to proceed with their task, behaviour will improve in theory, as students will be occupied with their work. 											Finally, another area of improvement resulting from my microteach lesson is to accurately time each task and to allow learners to constantly be aware of the time they have assigned to this task. During my microteach lesson, an issue I faced was setting an inappropriate time limit for each respective task. Whilst it is appreciated that the participants within the microteach lesson were not at Key Stage 3 (KS3) level, the time limits assigned for each task appeared to be too long or too short. The importance of timing and keeping to an accurate time frame for each exercise set, has become evident to me during teaching experience. This experience has shown me that allowing an accurate time for an activity can be difficult to estimate. Nevertheless, the significance of keeping to an appropriate time frame is crucial to a well-planned and successful lesson. Through feedback from the audience present for the microteach lesson in addition to my tutor, a suggestion made was to use timers on the board so that learners would be aware of what time they have left for each task. I felt as this was a good suggestion, as it allows the learners to be selective and use their time wisely. In addition to this, the idea of a timer on the board encourages the teacher to stick to the allocated time for each task. In improving the use of timing during a lesson, this will likely have an impact on learners. Learners will find that with the timings of each task improved, that they will be able to complete an exercise within a suitable amount of time thus eliminating students struggling when they have too little time, and students chatting when they have too much time and have resorted to chatting as a result.		The first professional teaching experience has allowed my thinking to develop in regards to my style of teaching. Whilst keeping to the Qualified Teacher Status (QTS) standards, it has shown me a range of ideas to bear in mind whilst taking part in the school placement. Firstly, in order to gain QTS standard ‘S3.3.10 – Using ICT’ the use of visual aids during lessons should be improved. Through the use of the QTS standards as a guideline it has become apparent to me that when ICT is used incorrectly, it can have a negative impact on learning. If I were to continue with lessons in the same fashion as the microteach lesson, it would have adverse effects on learners therefore indicating the gravity that this has on students. Furthermore, from reading QTS standard, ‘S3.3.4 – Differentiating teaching’, it is clearer to me now that in order for learning to become accessible to all, the entire range of abilities should be included, this includes students who are struggling but also students who are more able and talented. As I did not incorporate this into my microteach lesson, in order to meet this standard and gain QTS, I have understood the importance of differentiation and the implications that the lack of differentiation has on pupils learning. In addition to this I have expanded my thinking through the use of the QTS standards, notably ‘S3.3.7 – Time management’. Considering this standard, and viewing the results of poor time management during a lesson; it is now known to me how crucial timings are in a successful lesson. As timings have been an issue for me, it is extremely important to consider time management as an area for improvement in order to comply with QTS standards. Finally, with reference to QTS standard ‘S3.3.3 – Delivering effective lessons’, it can be highlighted that an insufficient explanation is not part of an effective lesson. From recognising this, it is now apparent to me that a desired outcome is a result of good explanation, in that students will be able to achieve once they understand the task ahead.											Through analysing the performance of the microteach lesson with the feedback from both audience members (including my tutor) of said lesson, in addition to observations and professional dialogue several conclusions can be drawn. Firstly, it should be noted that in light of the first teaching experience I am aware of how important it is to keep one’s audience in mind. From this, I am learning to ‘break up’ my visual aids with tasks on the board as opposed to using a lecture style tactic of presentation which was apparent in my microteach. Through implementing a different approach shown in my microteach, in the professional experience, I am confident to conclude that learners will feel more engaged and enthusiastic about the lesson. Additionally, an important point to consider for every lesson is an element of differentiation. Within my microteach lesson – I failed to consider this, which then had an effect on students who had finished early. In seeing first hand during placement the importance of differentiation for more able and talented (MAT) students, as well as students who may be struggling, it can be concluded that differentiation in lessons is crucial in ensuring a smooth lesson. Moreover, the explanation of tasks to students is an acknowledged area of improvement. The use of a clear and concise explanation is invaluable to a triumphant lesson, as it allows learners to feel confident in the task they are undertaking in addition to promoting better behaviour as learners will be constantly occupied with an exercise they are able to complete with the support of classroom resources as well as the teacher. Finally, from comments from my microteach lesson as well as to personal reflection, it is illustrated that the timing of a lesson, in addition to allowing students to see how much time of a task they have left for themselves is part of a criteria for success. I aim to do this through better planning and finding the suitable time limit for each exercise. Through the reflection and evaluation of my microteach assessment I aim for learners to not only feel challenged but will also be able to accomplish exercises that have been tailored to keep them in the ZPD (Vygotsky, 1978) explained well via visual aids that keep them engaged, and which have the appropriate time limit. 
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
· Clearly explain all tasks and define any complex words to ensure that learners do not get confused. QTS standard S3.3.3 (Delivering effective lessons) 














· Improve the use of PowerPoint material to break up long spouts of talking at learners. QTS standard S3.3.10 (Using ICT)
	
· When introducing a task, explain said task once and then ask if anyone has any questions before moving on. Explain the task as many times as necessary. Define any words that may prohibit learners from understanding the task fully. In addition to this, I could also do one part of the task as an example to ensure students are totally aware of what is being asked of them. Alternatively, to be sure of total understanding, I could also ask a student to explain the task to the whole class after I have gone over it. This could help some learners, as having instructions coming from a peer rather than a teacher could be easier to understand and relate to. 



· When creating a PowerPoint presentation to support a lesson, include slides to the support the task. In doing this, I could create a slide to include the instructions of the task, and at the end of a worksheet attach an answer slide after the task slide. Through the use of technology to improve the connection between the information needed and the successful task, it will ideally allow students to engage more with the task and thus complete the task in a smoother fashion. Whilst incorporating a better use of ICT, it will also make the lesson more accessible to all learners.
	
· If the task has been explained efficiently, learners will understand what to do and therefore will be able to complete the task. Learners will also be able to confidently reiterate back the meaning of the task after it has been explained.










· The success criteria for this standard will be as follows. If students appear more engaged with the lesson, they will be better equipped to tackle tasks. If students are better equipped to complete tasks (from using visual aids wisely to break up the amount of time talking to students) they will then be able to talk about what they have learned in discussion tasks – as they have hopefully learned more. 
	
16.11.18 














23.11.18 


	

	

	

	


	

	

	

	


	
· To be more explicit when taking answers to questions about the key ideas that I am looking for 


















	· When taking the answers to questions that I have asked to the class, probe deeper for answers in order to make a connection back to the key idea. Using this tactic allows for an aspect of differentiation to appear through questioning, in that, students who need less assistance during the lesson will be asked to expand on their answers and to connect these answers with the overarching lesson objectives. This encourages learners to expand on their points during questioning, and gives them extra material in order for students to make connections between other points. 

	· Learners will ideally be able to make connections between other key ideas if their original ideas have been expanded on. The expansion on students answers will be clear in students written and verbal work. If students are more likely to delve deeper into their answers verbally, it is likely that their written work would mirror this. I will check their written work to see if this is the case. 
	
30.11.18 
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