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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	1) Ensure correct definitions are outlined
	Throughout this assignment I have made effort to outline definitions being clear what they are and outlining them correctly.

	Target 2
	2) be critical in your selection of literature 
	I have ensured that I was critical throughout this essay in relation to my selection of literature, I found a huge variety of literature but I ensured that I was looking for only appropriate information.




Part 1: Professional Learning Passport

Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The evidence which supports this bridging session is the notes which I took throughout the session, presentation, 'principles of instruction' by Barak Rosenhine, different types of AfL, Mike Gershon and the great teaching tool kit.
	Upon starting the session I was quickly reminded of types of AfL which most of the time when teaching I myself forget that I am actually using, AfL which is used over and over but then throughout the session different types of AfL were also brought to my attention which highlighted to me that it is effective to have differing assessments because not everyone is best suited for just one type of assessment, on going assessment helps gain an understanding if the learner is on the right path and also that the teaching is correct and working right. I was able to appreciate the different assessments and how they can be fun which can engage the learners.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Observing within the classroom the techniques of AfL which the teacher used. AfL techniques included; traffic light system, think pair and share, peer and self feedback, success criteria- what went well, tick charts/skills chart

	I was able to get a day in the classroom where I was able to observe AfL strategies in person, this was very beneficial as I could gain an idea myself of the effectiveness of the different techniques. I was able to question the teacher and the learners how they both felt in relation to the techniques with both parties being reasonably happy with them.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share day on 25th November allowed me to share my presentation of two of my AfL strategies and the discussion of what they are and how they are implemented in relation to their benefits and drawbacks.

	The share part of the bridging process I believe went very well I was able to share what AfL I want to use in my teaching and I could back up with theories why they are good and bad. The only issue I found was that I was unable to provide any classroom evidence to reinforce my strategies due to not being on placement yet. So in the future I will ensure I effectively trial these strategies and many others as well.

link for the presentation can be found here:  






DGB/SKD


Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a
Minecraft Education Edition course.
What was good about the resource: The resource explores learning through play to immerse learners at both home and at school. The resource also allows learners to develop through code, create science projects, tell stories and create their own worlds. The environment of the game gives learners the opportunity to solve problems, connect with others and design worlds. The game looks to create future engineers, biologist and designers by inspiring their creations
What I learnt: I learnt that Minecraft is not just a game, but it helps learners develop, learn, and grow their knowledge and broaden their knowledge on the world.
Would I recommend to another student: Yes, I would definitely recommend the game as it allows learners to learn without them even realising because they are able to play and access through a computer. Some children might not be able to go outside for some reason and truly explore but the resource allows them to do it.
My next steps to developing my own digital skills are: Access online courses and then progress throughout my career completing continual professional development to further widen my knowledge. In the short term I will look further at the resources that are provided.

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? a
 

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a
 


Safonau/ Standards
Professional Experience Template 1: Knock Knock
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
For this lesson I created a presentation game where learners would work through opening different doors and completing the task behind the door. 2 of 3 doors were exercises to completed and once they would complete they could progress to the next slide. If the learners opened the door which was labelled "Restart" the learners would have to go back to the first slide and start again, the doors that were opened remain opened. For this session it was asynchronous so I provided an instruction video for the learners to watch on how to work their way through the game and I also included how to videos for each of the physical moves. The learners that completed the lesson enjoyed it and uploaded their progress via google classroom to see.

The lesson focused on four different professional standards, these can be seen below;
Progression in learning- Learners have gone away by their self and performed the exercise moves which we have been building upon and learning over the past 5 weeks, learner have received in depth instruction of how to complete the move and received feedback on their movements in live session. This lesson brings all that progression together to see if the learners are fully able to complete the moves. 
Cross curricular themes- For this session of physical development three other areas of the curriculum are used through to ensure learners are unconsciously learning different skills from other parts of the curriculum.  
Involving partners in learning- for this session as it is completed at home I urged the learners just like previous physical development sessions to get their families involved and participate with them. 
Learners leading learning- Throughout the asynchronous session and at the end I urged learners to communicate any issues which they had or how they were doing with the lesson as they were choosing the different routes movements their selves rather than myself as the teacher telling them exactly what to do, instead they led the session and took charge themselves with small guidance throughout. 


What have you learned?
This lesson was very important as I was able to measure how well the learners could lead their own learning rather than stick with the normal progression physical development sessions which as class were working through. The lesson was overall a success however, in relation to motivation I believe this could be improved for those learners that did not attempt it. The learners benefited from the progression of each physical development for two weeks which I put in place every Monday, Wednesday and Friday, I believe that using this for a physical development lesson can be transferred to other lessons that I am going to teach, building on current understandings and knowledge where learners can improve and in the end learn more.

What next?
In result of this experience I am going to plan to use progression more throughout my learning and the learners journey in other areas of learning, where I can link prior learning and build on knowledge. I believe using progression will help learners and make it more understandable for them. For the lesson or anything similar in the lesson in the future for distance learning I might look at implementing the use of flip grid so the learners can show their development of the lesson. The area of my professional standards which I believe needs to be improved in relation to this lesson is sustained effort and resilience in learners, the learners that completed the lesson did a very good job in motivating their self possibly their parents encouraged them but I could have included more assistance through extra videos going through after each door was opened and congratulating the learners. I could also look at the start of the day giving an overview of the session to increase the motivation of the learners. So my personal target for progress in relation to this lesson is to encourage the the learners which will improve their motivation. ​​​​​​​​​​​​​​



Professional Experience Template 2: Mathematics- Place Value- 2.2.21
Pedagogy Standard: Refining: Differentiation
What did you do and why?
The experience of teaching maths to three different ability groups I found to begin with to be quite challenging due to the high volume of work and explanation I would have to create, however, with constant discussion with my mentor my confidence grew in creating this lesson. I was given the full responsibility of the lesson and only went to the mentor to ensure I was on track. The intention of this experience was test if I was able to take control of a full maths lesson rather than just one or two specific groups. For this lesson I ensured I hit a variety of professional standards and these are as follows;
Challenge and expectation- I believe this standards has been used very well in this lesson as I have work set for specific groups which challenge them, the work is specific to the group which makes it challenging to their ability.
Sustained effort and resilience in learners- Learners throughout this lesson as it was asynchronous were self-motivated when completing the work as they were directing their own learning, in a sense taking lead of their leaning through effort and resilience.
Learning outcomes- Learners each had specific learning outcomes which they would achieve by the end of the session and a unique success criteria to their group. I believe this was beneficial as learners were able to work to their ability to their maximum potential.

Enabling improvement- although I made a very bad mistake in relation to the groups of learners all being in one place I ensured that I took feedback on board and rectified issue promptly and effectively by ensuring lesson starters were adapted and work was set for specific learners. Even though I made an error I was able to work on this and improve.
Differentiation- for this lesson 3 different groups were catered for, these were lower ability, average ability and a higher ability group, each group had the overall task of place value but the tasks itself were differentiated for the specific ability group. With each group working to their highest quality of work.

What have you learned?
For this lesson I made a mistake on google classroom of publishing group work all in one area but I swiftly adjusted this and made the correction, this is something I can take forward especially through distance learning in making sure that when work is published that it is all correct and appropriate. This was an implication to the learners as they possibly could have seen other learners work and become de-motivated due to this. I will share what I have learnt with my mentor in my weekly reflection and make a note of this is in my daily diary and highlight so any error does not happen again. I have also learnt through this experience that differentiation in learning is very important as the learners that completed their work completed it to a very high standard and I know if they possibly were completing the work of a different ability work this would have de-motivated them as it could have been too easy or too difficult for them which could have resulted in them not completing any work.


What next?
Next I will ensure I go forward and learn from errors that I have made in this lesson but I will also take every positive aspect of the lesson which I believe were a great success and use practices again in other lessons. I will ensure I use different features on google classroom where I can set the differentiated work for specific learners, this will result in only specific learners being able to view their own work and not the work of others. I will seek advice and support off in school colleagues in ensuring all tasks uploaded are in the correct areas and how I can possibly improve this lesson further in my weekly reflection meeting.
Another area for development I believe is reflection- getting the learners to evaluate how they have done on this lesson can help to see if they need more help, more challenge, or if they are on track with understanding. I think this would be very beneficial for gauging the learners thoughts and feelings about a topic. Personal target for this lesson is to ensure that groups are private and confidential and before work is submitted via google classroom it is quality checked by S.G.



Professional Experience Template 3: Animal Fact File
Pedagogy Standard: Learners leading the learning 
What did you do and why?
For this lesson I directed learners to undertake their own learning in relation to animals. Learners were instructed to complete a google slides in which they would have to input information about an animal of their choice. Learners would have to use the internet, specifically the Britannica encyclopaedia which is supported by HWB. My role in this task was to take a step back and just support the learning with the learners taking the lead for their own learning by collecting the information and knowledge their self. Once learners would created their google slides with all the information that they learnt I had the learners create their own video submission via flip grid where they would be news reporters and report on their findings about their chosen animal, this was used so they could teach one another what they had learnt from their research. The responsibility I had was to ensure the learners were on track, direct them to the right places and monitor their submissions through classroom and flipgrid.

In relation to the specific professional standards these below are the ones that I focused on;
Exploiting subject disciplines in areas of learning- A wide range subject disciplines were targeted in this lesson for learners to be able to complete 1 task but to gain many different understandings in relation to the different AOLE’s.
The AOLES covered were;
Language literacy and communication
Expressive arts
Science and technology 
Humanities.

Progression in learning- progression in learning was effective in this lesson as I took a lesson which had already been taught and ensured learners could complete the task with more content and information for them to do this.

Cross-curricular themes- Multiple cross curricular themes were covered in this lesson which I believe was beneficial for the learners as they were able to delve in to more than just LLC. They were able to gain an understanding of expressive arts, science and technology, humanities and digital competence.

Learners leading learning- Throughout the lesson learners led their learning by watching the videos to understand what the tasks were and what is expected of them. Learners then went and researched by their selves to find information then inputting it in to a google slide and submitting it for marking. Very good example of working independently

What have you learned?
The experience of an independent lesson was very important as I was able to measure how able the learners are in relation to finding and locating information without any help. This relates to my overall learning as I can see how learners can become more interested as they were able to research something which had an interest to them rather than being taught something which might not interest them. The lesson which I have learnt is that learners should have more variety, freedom and choice in their own learning as this can improve and heighten their motivation. However, the implication a lesson where learners lead their learning could have is that of their Sustained effort and resilience in learners, these learners may struggle to motivate their selves when given a task depending on the learner they may need more support and instruction to their learning.

What next?
My area for development in relation to this lesson is ensuring I collaborate with in school colleagues. If I had collaborated I would have ensured the task was set to reintroduce the task from the previous week giving learners tips on how they make it better rather changing the lesson. S.G worked well with myself to update the assignment information to make the tasks more clear, I could ensure this is done by asking prior. My personal target is to work with in school colleagues working closely with the other year 2 teachers. 



Part 2: Critical Reflection 
2038 Words

Introduction
The following essay is going to be a critical reflection of an aspect of pedagogy that I have discussed throughout part 1 of this assignment. Throughout the critical reflection, I am going to explore relevant literature which supports my chosen aspect. The aspect which I have chosen to explore is ‘Pedagogy, influencing, Learners leading the learning’. The reason  I have chosen to explore this aspect of my learning is due to a lesson that I taught where learners were in charge of their learning and led their information finding to report back to the class through a presentation and a flip grid. The majority of learners completed the lesson successfully, however, there was a large percentage of the class that did not complete the lesson and I want to explore this deeper to find explanations why this happened and what I could do to improve. According to Brooke-Smith (2003) learners that have the opportunity to lead their learning creates a sense of responsibility and ambition to succeed and reach their optimal learning zones. Throughout this essay I am going to explore the positive impact which allowing learners to lead their learning has on their learning as a whole and how it prepares them for the world in which they will progress to work in. The essay will also explore the limitations of allowing learners to lead the learning in relation to how it might negatively impact their learning and the learning of those around them.


Critical Discussion of Learners leading the learning
 
Learner-led approaches throughout education have been accredited by exchange and collaboration between professors from a range of higher education establishments across the world. (Stacey, 2007) The idea of learners leading the learning has derived from the constructivist learning theory of both Piaget and Vygotsky with it developing from active learning strategies. The learning is enriched from students' activity in tasks, the student's self-direction through learning, enquiry, and problem-based learning. (Iversen et al, 2015; Piaget, 1954; Vygotsky, 1978) Self-directed teaching gives the learners ownership, accountability, and control over their learning with the teacher acting as a facilitator. (Ramsden, 2003) Student-led learning must adhere to several key characteristics; the environment, modern teaching techniques, self-aware learners, and team working areas that allow working in groups for collaboration projects. Education is a vital part of a young person’s life and is regarded as their foundation of building blocks in preparing them for their life. Education should enhance learners' knowledge, how they search for knowledge, select, analyse and evaluate it this should be required for learners to be independent and critical themselves. (Iversen, et al. 2015)

Sampson and Cohen (2001) believed that for learners to lead their learning successfully and not fail learners should have an active role in their learning, taking control by understanding what is expected of them working as peers and study groups to get the best learning experience with those learning around them. Wilson (2001) supported Sampson and Cohen concerning study programs, when learners receive a brief and can work as a team with their peers it enhances their learning. Another example of learners leading the learning is casework, this is more adapt to older learners in secondary schools rather than primary, these learners select from a list provided by the teachers what they want to learn and how they want to learn it. (Gibson, 2011) In support of Share, Beetham, and Freitas (2010) emphasised that for learners leading the learning to be successful it is paramount that students are responsible and active, if they are not these learners will miss out on learning. 

Research of LED by Bibby (2009) across several primary settings expressed that in relation to the effectiveness of learner-led learning when practitioners are facilitating the learning practitioners must allow the learners to ask questions. Practitioners should encourage questioning as this will help the learner understand the learning which they are undertaking and can further develop their knowledge. Another necessity for practitioners when facilitating learner-led activities is to allow learners to search for knowledge. The resources used to find knowledge should be supplied in a wide range of books, the internet, and questioning. Practitioners should also ensure that learners are given an adequate amount of time to share and discuss their task with the group, the environment which they share must be warming and welcoming where they feel they can truly express their selves. (Laursen, 2013) To ensure the learner-led activities are successful practitioners must document their progress to show its practicality. (Kiaersdam and Enemark, 1994; Krogh and Jensen, 2013) However, for the effectiveness of the discussed to work is to ensure learners have been introduced and shown how to effectively implement them if not it could fail and learners will, in turn, lose out on learning due to the facilitating being incorrect. (TOTH and Paul, 2011)

In support of learners leading the learning international research conducted by Thomsen in 2007 found that from an early age young people gain a sense of individualism and responsibility when given tasks to complete on their own. Throughout Danish schools, this is becoming an integral part of their teaching as it is believed that learners gain happiness through their successes and builds their personality ready for when they enter the working world. (Hutters, 2013) However, in argument, it is believed that the idea is built upon culture from an outdated society and it will only now in today’s society be truly successful if three aspects are addressed; unlimited access to information, clear expectations, and if there is already a clear foundation of what is going to be learned. (Iversen, 2015) Two factors of learners leading the learning are the student's motivation to complete a task, if the learner has no interest or is not being motivated they will ultimately not optimise their learning, secondly is that the learning and curriculum being taught is appropriate for the demands of tomorrow. (Barbra et al, 2008) Within Wales currently, the demands of tomorrow are being addressed as Professor Graham Donaldson’s report of ‘Successful Futures’ is being implemented as a new curriculum that is going to be fully implemented in schools throughout Wales by the year 2022. (Welsh Government, 2015)

Learners leading the learning are beneficial in relation to AfL (Assessment for Learning). Learners leading the learning work best in relation to formative assessment as learners can be assessed throughout their ongoing learning, this is beneficial to learners leading the learning as learning and teaching can be adapted in relation to the learner's progress. Intervention steps could be implemented if learners need more guidance or learners could receive less guidance on their next piece of learning. (William, 2011) An issue with learners leading their learning is that as facilitators it would be expected that learners would have the ability to lead their learning but this is not always the case. Due to a learners background and their home environment, the learning which is conducted out of the classroom, some learners may be naturals due to the extra learning which is being undertaken. However, learners that come from households that have parents that do not support and encourage extra learning will find these tasks difficult as they have little to no experience.  (Gasa, 2018)

A wide range of research has been undertaken in relation to learners leading the learning and its positive results. It has been found that learners are engaged in their learning more and it increases their motivation. (Ryan and Deci, 2000) As learners locate information for their learning they then express their understanding these learners are better at problem-solving. (Boggiano et al, 1993) Learners are then encouraged and promoted to evaluate their learning. (Boggiano, Maun and Katz, 1988) As learners have little intervention from teachers they often set higher standards for their work as they want to ensure their work is of standard. (Boggiano and Katz, 1991) Learners' perception of ability or lack of ability will be exploited when a difficult task challenges their self-efficacy (Bandura, 2012), this will impact their ability to solve the task and will truly display if the learner can lead the learning or if they require more scaffolding. When learners have the opportunity to lead their learning learners are not able to just take charge of their learning, this is something which the teacher as the facilitator works and develops on through different tasks throughout the learner's learning continuum. To ensure that self-directed learning is not jumped into and learners have a negative experience, learners should slowly be introduced to the aspect of them leading their learning. Being slowly introduced will help build the relevant skills which they need and can help improve their self-efficacy which in result will stimulate the learners to want to choose to access knowledge and information. (Schunk, 2001)  

The process of learners leading the learning is regarded as a multifaceted process. This process incorporates metacognitive variables like goal setting, planning, self-reflecting, and organizing. (Zimmermman, 2002) To be effective the learner has to be motivated by the teacher by building their skills and making them more confident in what they do through positive reinforcement, this will build interest in tasks that are set, self-efficacy, and self-attributions. (Perry, Phillips and Dowler, 2004) Pintrich (2004) researched learners across England, half the classes were taught self-regulatory skills and compared to the half that were not. He found that learners when introduced to self-regulatory skills improved their learning as a whole, with their work improving and their desire to complete work.

Maldrez et al, (2007) expressed that learners that are given responsibility for their learning at an early age through professional experiences have a positive impact on their professional self. The learner is given responsibility and as result, they have a feeling of self-worth as they know from an early age that they can impact their learning through their effort. This responsibility allows the learner to gain an identity and explore their developing identity, how they want to learn, what their preferred way of learning is, and how much intervention they need off the practitioner as a facilitator. (Burn, 2007) However, for this to be successful and learners to develop their identity through leading their learning they need to build positive relationships with those around them. (Nunner-Winkler, 2007) The positive relationships need to be with not only the teacher and supporting staff but the parents at home and their peers. (Burn, 2007; Dassa, Derose, and Diego, 2017) If the learner has a negative relationship with their parents or whoever looks after them, they are not being given the support to further develop their learning at home, not only a negative relationship could affect this but families from lower socio-economic backgrounds can also struggle with further learning for the child as there is not any money to support learning. (Burn, 2007) In relation to a negative relationship with their peers the learning when leading their learning will often be in group work or class projects and if there is an issue in class with some learners who do not like one another, learners can be left out and their learning suffers. (Dassa, Derose and Diego, 2017)






Conclusion
In summary, after reviewing literature and considering the positives and the limitations of learners leading the learning it is an aspect of my pedagogy which I would like to improve and trial different techniques of implementing it in my teaching. This research has made me aware that the socio-economic factors which a learner derives from will have a huge impact on their self-efficacy and if they are motivated enough to complete and lead their learning. (Burn, 2007) I will ensure when I look to implement it again in another lesson I will build upon the learner's knowledge and understanding instead of what I did and expected them to just be able to lead their learning. (Perry, Phillips and Dowler, 2004) I will look to build towards a task led on their own and ensure they have the correct facilitation for their learning, questioning, self-reflection, and the knowledge of where to find information. (Laursen, 2013) As my lesson was conducted through distance learning I would like to explore what this teaching would be like in the classroom physically rather than how I implemented it through distance learning due to covid restrictions which only allowed teaching from home.
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