FACTORS AFFEACTING SECOND LANGUAGE LEARNING

In their article Factors Affecting Second Language Learning, Patsy M. Lightbrown and Nina Spada attempt to examine the factors that influence second language learning from the perspective of language learners’ characteristics which fall into five categories including intelligence, aptitude, personality, motivation and learners’ preferences. 
How children acquire their native languages and the relevance of this to second language learning has long been debated. With considerable research on the factors affecting second language learning, few are entirely satisfactory due to the difficulties in observing and identifying those factors as well as in defining and measuring the interactive and causal relationship between different factors. 
The first factor that draws great attention of researchers is the intelligence of second language learners. Most of the studies on the intelligence factor adopted IQ tests to measure the intelligence of the learners and they found that intelligence can contribute to the success in some aspects of second learning. 
There are plenty of tests to measure the aptitude factor, including the Pimsleur Language Aptitude Battery and Modern Language Aptitude Test proposed by Carroll and Sapon. However, according to earlier studies, aptitude factor plays a much more significant role in learning some language skills than in the communicative learning method. Besides, other research has found that different people tend to possess different aptitude in language learning and it is suggested that teachers have to pay attention to the aptitude profile of the students to facilitate second language teaching.
The studies on personality factor affecting the second language learning include extroversion, inhibition and some other personality characteristics, but the results of the studies varied a lot. Although those studies have found no way to reveal the influence of personality factor on second language learning, a number of researchers hold that it does contribute to second language learning.
Research has found that motivation and attitude will have an impact on second language learning, but lack more detail about their relationship. Motivation, as a complex phenomenon, falls into two categories: communicative needs and attitude of language learners toward their second language. Besides, the identity of the language learner and social relationship between languages are also factors in motivation which are directly related to the success in second language learning. 
During the second language teaching in the classroom, the impact of motivation in language learning has set practical implications for second language teachers. Proper methods or activities in the classroom that help to motivate students will dedicate to the success of their second language learning.
Learners’ preferences cover both the learners’ learning style and learners’ beliefs. With different learning styles, second language learners could be classified into field independent and dependent learners. Despite the focus on learning style assessment instruments considerable research, research about the relationship between learning styles and second language acquisition deserves more attention. Of course, both types of studies on learning style should be encouraged to promote second language teaching. Despite difficulties for second language learners in identifying their learning style, it is much easier for learners to recognize their beliefs in learning a language. Research shows that learners’ preference will have an influence on their learning strategies, which can offer implications for second language teaching.
[bookmark: _Hlk36157957][bookmark: _Hlk36159083][bookmark: _Hlk36211633]A different type of learner characteristic affecting second language learning is age, which is an explicit factor but arouses much more debate compared to other factors mentioned above. One of the prevailing theories concerned with the role of age on second language learning is the Critical Period Hypothesis. According to practice in the acquisition of the first language, the Critical Period Hypothesis holds that there is a specific and limited time period for language acquisition in terms of the biological differences in different stages of learning. Many researchers attempted to justify the theory. Mark Patkowski focused not only on the phonological level as previous studies but also on other linguistic features. Another study conducted by Johnson and Newport attempts to examine the influence of age in second language learning by recognizing the grammaticality of sentences. The results and findings of both studies further support the Critical Period Hypothesis. However, the theory has also been challenged by various studies. Catherine Snow and Marian Hoefnagel-Höhle’s findings on child, adolescent and adult language learners show that the critical period for language acquisition does not exist. With much debate on the impact of the critical period in second language acquisition, Lightbrown and Spada suggested that the context of the studies as well as the goal of second language learning should be taken into consideration. 
Despite considerable research on the factors affecting second language learning, it’s not easy to determine the impact of individual learners’ characteristics on the success of second language learning. However, the discussion on those factors does provide positive implications for second language teaching and learning. Lightbrown and Spada made an attempt to identify individual learners’ characteristics to probe into the factors that might affect second language learning. Without doubt, all the factors might contribute to the success of second language learning, or at least are related to second language learning. 
Of all factors, the intelligence factor has always been the focus of researchers in various fields including second language teaching and learning. In general, intelligence refers to the ability of human cognition, belonging to the category of human psychological and cognitive activities. It is the sum of all kinds of cognitive abilities. According to Sternberg (1997), “intelligence comprises the mental abilities necessary for adaptation to, as well as shaping and selection of, any environmental context”. Janik (2004) holds that intelligence “is a deceptively simple appearing idea that has proven especially difficult to define, test and measure.” In the field of linguistics, many studies have been done on the influence of intelligence on language learning. Mcdonough(1981) holds that learning is a comprehensive ability of learning and reasoning, which refers to the ability to master and use the whole learning skills. The intelligence in language teaching and learning does not refer to the results tested by ordinary intelligence tests, but the potential ability of learning. 
Since almost all people, even those who suffer from mental disorders can acquire their first language, intelligence cannot be regarded as a determining factor in the first language acquisition. However, the impact of intelligence on second language learning is still underdetermined for variables involved in second language learning. 
Oller and Perkins (1978) think that different individuals have different language abilities, and different language abilities are caused by the different potential of individuals. However, their statement seems to only apply to a second language or foreign language learning, because the difference between native language acquisition of common people is not significant. Therefore, some people think that since intelligence is not the main influential factor of native language acquisition, so it is not the main influential factor of second language acquisition (Lenneberg, 1967). 
Some other researchers (Cummins, 1979) divided intelligence into two different skills: (a) language learning ability, (b) basic personal communication skills, including oral skills and various social language abilities. This view has been tested and proved to be directly related to the second language acquisition or foreign language learning of ordinary people, especially in reading, grammar and vocabulary. The first ability does have an impact on second language learning, while the second skill has a great influence on the second language learning with an emphasis on learning methods. However, if second language learners are in a natural language environment, the influence of intelligence on pronunciation, intonation and other aspects of second language learning is not significant. That is to say, intelligence has a certain degree of influence on the mastery and use of language in second language acquisition, while much less influence on pronunciation, intonation and other aspects of second language learning. 
[bookmark: _Hlk36220671]Genesee (1976) conducted a survey on the role of intelligence in second language learning. Genesee attempted to analyze the influence of intelligence in terms of different language programs (immersion programs and English program with French as a second language), grade (fourth, seventh and eleventh grades) and the results of second language proficiency tests (reading, usage, listening and interpersonal communication skills). The results show that intelligence is insignificant in the acquisition of language skills related to impersonal communicative aspects and that reading and language usage are positively correlated with intelligence.
[bookmark: _Hlk36221461]Skehan (1989) and McLaughlin (1990) carried out a series of studies on the same group of subjects, further enriching Genesee’s conclusions: 1) intelligence is the most influential factor among all the factors affecting the performance of the second language proficiency test; 2) high intelligence contributes to the improvement of the second language proficiency. In addition, Hakuta (1985; 1987) made a similar conclusion on the study of second language proficiency and non-verbal intelligence: the second language proficiency is related to non-verbal intelligence.
From all the research on the impact of intelligence on the second language learning, we can see that although we can be certain the positive correlation between intelligence and second language learning, it is difficult to determine the interactive relationship between them, that is, cause and effect (teepen 2005). In other words, it is uncertain whether intelligence affects second language learning or whether second language learning in turn affects intelligence. As hakuta (1987) said, the second language proficiency of bilinguals and intelligence may interact in two directions, that is, the early intelligence test results can predict the later second language learning; similarly, the early second language learning test can also predict the later intelligence test results. 
In the research on second language acquisition, it is not easy to study the factors of individual characteristics, and many of the research results leave much to be desired, many concepts themselves are vague in the research process, such as the critical period of learning time, attitude and motivation, aptitude and so on. At the same time, the relationship and distinction between many factors are not clear, for example, it is hard to distinguish between factors associated with cognitive style and personality. Some of the conclusions are even contrary to those of other studies. For example, different approaches to attitude and motivation lead to different conclusions, sometimes even the opposite. So far, many issues are still in dispute. Therefore, some of the issues discussed in this paper have not yet been settled. Factors that have a great impact on second language acquisition have been analysed and discussed. If we want to draw a more scientific conclusion, more in-depth research can settle the problem.
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