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Lesson Plan

Age Group: Mixed No. of learners: 12
group of KS3 learners | learners

including year 7,8
and 9

ALN’s and meeting learner needs: All learners have a
diagnosis of ASD with a wide variety of complex issues.
There is a range of ability in speech and language as well
as emotional management. All learners show enthusiasm
for art although there is a great disparity in their art
abilities. As a cohort, independency and social skills are a
vital part of the hidden curriculum to encourage personal
growth.

Assessment for learning will be carried out in a range of
ways including by using a visual traffic light system to
avoid those with lower verbal abilities feeling insecure and
unable to share their understanding.

To avoid any conflict between learners, there will be no
use of comparison of understanding or work.
Independency will be encouraged by ensuring learners
follow instructions and collect all resources needed for the
main task by themselves.

The use of movement breaks will be used at an
appropriate time to allow learners to recharge and release
any energy that has built up.

To ensure that each learner is considered, and their needs
are met as well as safety maintained for all, staff will be
familiar with both any Individual Development Plans and
Reactive Plans that are in place.

Additional Adults: 2 level 2 Teaching
Assistants

Role of additional adults: The role of both additional
adults will be to assist and encourage the learners in their
engagement and completion of tasks. Teaching assistants
will support those who have not been able to understand
instructions by repeating them when necessary. Both
teaching assistants will follow individual learners Reactive
Plans if, and when there is any risk to the safety of that
learner, other learners, or staff via any physical or verbal
aggression.

Learning objectives:

1. To apply existing knowledge of colour
theory to creative work.

2. Tounderstand the differences
between Geometric shapes and
Organic shapes.

3. Toorganise and present
understanding and knowledge of
colour and shape theory creatively
and independently.

Learning objectives/Assessment Criteria
(differentiated for learners to allow them

accessibility)

Success criteria:

1. Learners’ artwork will show a clear
categorisation where one will include
only primary-coloured geometric shapes
while the other will include only
secondary-coloured organic shapes.

2. Learners will be able to complete
artwork showing a categorisation of
geometric shapes in one piece and
organic shapes in the other.

3. Learners will not only categorise based
on colour and shape but will also
produce an aesthetically pleasing piece
of art having thought about the layout of
their work.




1. Icanremember what | have learnt
about colours and show it in my
artwork.

2. lunderstand the way a Geometric
shape is different to an Organic
shape.

3. Ican use what | know about colours
and shapes to create and show my
work to others.

Links to previous learning: Previous learning includes colour theory which teaches the differences in
primary and secondary colours as well as their relationship with each other. Learners should understand
what colours fall into each classification. Learners should also be able to demonstrate a knowledge of what
primary colours are needed to make a range of secondary colours. This understanding will be assessed
through the starter activity to ensure a firm understanding is shown by the cohort. If not, then the lesson
should be adapted to reinstate this understanding prior to moving on to the main tasks.

Curriculum coverage: Expressive Arts (AoLE)
Progression Steps:
Creating combines skills and knowledge, drawing on the senses, inspiration, and imagination
Progression step 2 — | can communicate ideas, feelings, and memories for an audience and for purposes and
outcomes in my creative work
Progression step 2 — | am beginning to apply techniques in my creative work with guidance and direction.
Responding and reflecting, both as artist and audience, is a fundamental part of learning in the expressive
arts.
Progression step 1 — | am beginning to compare my own creative work to the creative work of others.
Progression step 2 — | can give and accept feedback as both artist and audience.
Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners
to become curious and creative individuals.
Progression step 1 — | can explore and experiment with a variety of creative techniques, materials,
processes, resources, tools, and technologies.

(Welsh Government, 2020)




Thinking skills:

e Learners will demonstrate their retention
and recall skills during the starter activity.
This will assess their current knowledge of
colour theory to determine progression to
shape theory.

e Learners will consider the differences
between geometric and organic shapes
and demonstrate an ability to recall this
information.

e Learners will use their planning and design
skills to create aesthetically pleasing
artwork.

e Learners will form opinions on their peers
work and their peer’s ability to meet
assessment criteria for the main task.

e Learners will contemplate their own work
including what they did well and how it
could be even better.

Literacy:
Listening to understand

Progression step 2 — I can listen to, understand, and
recall what | have heard later.
| can listen to, understand, and respond to a range
of questions and multi-step instructions in a variety
of familiar and unfamiliar contexts.
Writing
Progression step 3 — | can write legibly and fluently.
Progression step 2 — | can use familiar punctuation,
including capital letters, full stops, question marks,
exclamation marks, commas for lists, and
apostrophes for omission.

(Welsh Government, 2020)

Numeracy:

Shape and Space
Progression step 1 — | can discuss the properties of

shapes that | use in my everyday learning.
Conceptual understanding
Progression step 1 — I can understand and use basic
mathematical concepts in a variety of ways.

(Welsh Government, 2020)

Digital Competence: N/A

Y Cwricwlwm Cymreig:

Welsh keywords will be used during the starter
activity. A range of colours will be named in both
English and Welsh with learners being tasked to
interpret the language to connect to the correct
colour classification.

Global Dimension: N/A
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Activities, organisation, and
management

Assessment for learning

mathematical shapes as
well as the relation of
organic shapes and
natural forms. Learners
will be told of some
familiar objects, their
shape and which
classification they fall
under.

C. PowerPoint,
Computer, Whiteboard,
pile of A4 white cards,
box of coloured paper,
scissors, glue — learners
are to collect their own
resources from a central
space to develop
independence.

5 minutes 1.  Starter activity — Learners Worksheet 1 and 2, Learners will complete the
to are to enter the classroom pencil, pot of colouring worksheets before assessing their
complete. and sit at their desks. Two pencils, rubber, answers by viewing the correct
worksheets will be on sharpener. answers.
5 minutes their desks with a pencil Interactive whiteboard,
to show next to it. There will also PowerPoint, Computer, Learners will be encouraged to hold
answers be a pot of colouring Traffic light cards. up a card that shows how they feel
and carry pencils, traffic light cards they performed in the activity. They
out AfL. sharpener and rubber will be asked to show —
placed on each desk. Red: if they did not get many
Learners will follow the answers right and they feel they
instructions on each need to go over the topic again.
worksheet to complete Amber: if they feel they had some
them. answers right and some wrong and
they feel they have some
Worksheet 1 —Work sheet one will understanding of the topic.
have a list of coloured shapes as well Green: if they feel they had most, or
as English and Welsh colour names on all the answers correct and feel
the left-hand side. On the right-hand confident in their understanding of
side will be “primary” or “secondary”. this topic.
Learners will be instructed to connect
each colour to the correct If any learners show a red card, then
classification by drawing a line to the lesson should be adapted to
match them up. include a detailed recap of the
previous lesson.
Worksheet 2 — Worksheet 2 will
consist of “colour sums”. These will If there is a mix of amber and green
show for example a red circle + a blue cards shown, the lesson should be
circle = an empty circle. Learners will adapted to include a brief recap of
be instructed to colour the empty the previous lesson.
circle in the colour red and blue make
when mixed. If all cards shown are green, then
there is evidence of sufficient
2. Learners will be understanding and knowledge to
instructed to divert their continue this lesson as planned.
attention to the
interactive whiteboard. A
PowerPoint will play
showing the correct
answers for both
worksheets. Learners will
be instructed to consider
how well they completed
the worksheets and how
well they have
remembered their
previous learning.
Learners will then be
asked to share their
reflection by using one of
the traffic light cards on
their desk.
1. 5 minutes PowerPoint, Computer, 2. The physical and visual responses
2. 5 minutes 1. Introduction of shape Whiteboard of each learner will demonstrate
3. theory PowerPoint, Computer, their ability to distinguished
a. 2 minutes Learners will watch a Whiteboard between geometric and organic
b. 3 minutes PowerPoint which defines A. PowerPoint, shapes. This ability is critical to
c. 20 geometric and organic Computer, Whiteboard ensure success in the following
minutes shapes. Learners will see a B. PowerPoint, creative task. Should the teacher
5 minutes range of examples of both Computer, Whiteboard, feel there is any lack of
(tidy up shape types. Learners will pile of A4 white cards, understanding from learners then
time) be told about the relation box of coloured paper, the lesson should be adapted to
7 minutes of geometric shapes and scissors, glue recap on the differences of each

shape type.

3. During the creative task, the
teacher and teaching assistants
should be observing the learner’s
progress. If there is any sign of
misunderstanding the teacher
should interject through discussion
with the learner and recap




2. Movement game
Learners will be instructed
to stand up and slide their
chairs under their table.
They will be offered the
opportunity to move into
a space should they wish
to. Learners will be shows
and told that a triangle
shape made with their
arms represents a
geometrical shape and
jumping into a big star
position with their arms
stretched out represents
an organic shape.
Learners will watch and
respond to a PowerPoint
which shows a mix of
geometric and organic
shapes. They will follow
on by demonstrating the
correct body shape for
each shape. Upon
completion, learners will
be asked to return to their
seats ready for their
creative task. This allows
not only an AfL
opportunity but also is
best practice for ASD
learners by using
movement intergration.

Creative task

3a. Learners will be given verbal and
written instructions for their creative
task. They will be told to pick a shape
category to focus on. They will be told
that if they pick geometric shapes,
they must only use primary colours
but if they pick organic shapes, they
must only use secondary colours.
Learners will be told to create an
interesting collage using the resources
available to them. The teacher will
emphasise that in order to be
successful they must use the correct
colours for their chosen shape
category. By being given the chance
to select their own brief, learners are
exercising their independence.

3b. Learners will be shown and read a
list of resources that they will need to
complete the task. They will be told to
collect everything they need from the
art table at the back of the classroom.
This element of the lesson is crucial in
developing the independence of the
cohort as part of their hidden
curriculum/development in becoming
independent.

3c. Learners will begin to create their
artwork spending time cutting out
shapes, designing a layout and then
using glue to stick them onto paper.
During this time the teacher and
teaching assistants will engage with
learners and discuss their ideas while
offering encouragement and help if
needed.

Red, amber, and green
post it notes, lined
paper, PowerPoint,
Computer, Whiteboard.

individually if needed. Given the
range of abilities in this cohort, it is
highly likely that regardless of
understanding earlier in the lesson,
learners may become distracted by
the creative process and not focus
on what they have learnt.

4. Through peer assessment learners
will need to demonstrate an
understanding of the lesson
objectives by establishing the
success of their peers. Learners who
are able to select the correct
coloured post it note in correlation
to the work they are assessing have
understood the learning for the
session. Learners will also be able to
demonstrate their understanding
through their self-assessment.
Learners should be able to express if
they met the lesson objectives as
well as how they can improve their
understanding and/or creativity in
the future.




3d. Learners will be told to stop
working on their art and return any
resources to the art table. They will be
instructed to put resources back
where they found them and place any
unwanted paper in the classroom
bins. While learners are tidying up,
the teacher should place a red,
amber, and green post it notes on
each desk and a piece of lined paper
in preparation for the next activity.

Sharing and reflecting

4 . Learners will be instructed to swap
their artwork with the person next to
them. Learners will be told to select
the colour post it note that they feel
shows how well their peer
understood the creative task brief.
They will also be asked to write what
their favourite part of their peer’s art
is on the post it notes. By initiating
the need for the learner to write their
favourite aspect of the work, learners
are encouraged to give compliments.
This aids in their social skills
development.

Learners will then be asked to swap

work back.

3 minutes Plenary PowerPoint, Computer, Whiteboard Learners will be able to share their
Learners will be shown a scale from 1- feeling on their success with staff.
10, with 1 being strongly disagree and This will allow the teacher to gain
10 being strongly agree. Learners will knowledge of how each individual
be instructed to respond by showing feels regarding the topic of the
the numbers with their fingers to a session. This, along with other
series of “I am” and “I can” assessment for learning points will
statements. This activity brings determine the cohort’s progression
numeracy into the AfL opportunity. in the next lesson.

Teaching Resource

hapes in Art

Key words
» Shape
Geometric
Organic
Collage




Lesson
Objectives

Assessment
Criteria

To apply existing knowledge of
colour theory to creative work.

To understand the differences
between Geometric and Organic
shapes.

To organise and present an
understanding of colour and
shape theory creatively and
independently.

| can remember what | have
learnt about colours and show
it in my artwork.

| understand the way a
Geometric shape is different
to an Organic shape.

| can use what | know about
colours and shapesto create
and show my work to others.



Geometric and Organic shapes

0 In art, there are two types of shapes we can use.
[ These are called Geometric and Organic shapes.

0 What do we already know about shapes?

Geometric shapes

[l Geometric Shapes are the shapes we already know well. They are the shapes

we see in our math lessons.

I‘OQ




Organic Shapes

[ Organic Shapes are shapes that are more interesting, fun and unique. Organic Shapes are
the shapes we can draw without worrying about using a ruler, compass or protractor. We can

see Organic Shapes in nature by looking at plants, fruit and vegetables, and the things that

exist in our environment.

Geometric or Organic?

0 Let's look at some shapes and if they are Geometric or Organic.

10



We can see lots of Geometric
Shapes in this room with us. The
tabletop is a Geometric shape.
The whiteboard, windows, floor
spots, and even the light switch

Wher'e can are all Geometric Shapes.
we see these

When we look outside, or take a

ShapeS? walk in nature, we can see lots of

Organic Shapes. The clouds in
the sky, the leaves on the

ground or the the sun, stars, and
moon in the sky are all Organic

Shapes.

Movement Game!

Stand up and slide your chair under your desk. If you would like room to be free, find

your self a space facing the whiteboard.

The next slide will show lots of shapes.
If you think it is Geometric, make a triangle with your arms.

If you think it is Organic, make a big star with your arms stretched wide.

11



background.

Well done!

[ Great work!

I Now, everyone return
to your seats ready for

our next task.

&

A
@

S

*Interactive game — shapes appear one at a time in a randomised order with music in the

12



Creative
Task

0 For our creative task, you
are going to complete a
collage. You have 20
minutes to work on this.

[ Your collage should follow
one of the briefs on the
next page.

Creative briefs and resources

Using only
Geometric shapes

and primary
colors, create a

collage thinking
about the design
and layout of your
shapes.

Link to Teaching Resource

Art Lesson Resource.pptx

Using only Organic
shapes and

secondary colors,
create a collage

thinking about the
design and layout
of your shapes.

Link to Rationale Presentation

« N

Resources

New channel meeting-20230120 183836-Meeting Recording.mp4

13


https://uowtsd-my.sharepoint.com/:p:/r/personal/1601745_student_uwtsd_ac_uk/Documents/Art%20Lesson%20Resource.pptx?d=w46594c827c02433d85adc223424792da&csf=1&web=1&e=lJvg2l
https://uowtsd.sharepoint.com/:v:/r/teams/AstudiaethauCwricwlwmacAsesuCurriculumandAssessmentStudi_GRP-LucyDavey/Shared%20Documents/Recordings/New%20channel%20meeting-20230120_183836-Meeting%20Recording.mp4?csf=1&web=1&e=AIhU1i
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