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[bookmark: _GoBack]Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise skills and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy.
What is the Entrecomp framework? The EntreComp framework is a framework to encourage various individuals and organizations to develop their entrepreneurial skills as a competence for life by embedding entrepreneurship in education. The European commission who introduced and developed the framework define the EntreComp framework as a “tool to improve the entrepreneurial capacity of European citizens and organisations.” They define the purposes of the framework as a means “to build consensus around a common understanding of entrepreneurship competence…” (Bacigalupo et al., 2016)
What is entrepreneurship in education?
The process of equipping learners with an enhanced capacity to generate ideas and the skills to make them happen.
What is creativity? The National Advisory Committee on Cultural Education (1999) describes creativity as “imaginative activity fashioned so as to produce outcomes that are both original and of value.” Similarly, Sir Ken Robinson a pioneer of creativity in education defines creativity as “Creativity is the process of having original ideas that have value.” (Robinson, 1997)
The value of creativity and a creative mind is something that in recent years that has become a priority for our economy’s, industries, business’s and institution’s. The importance of creative and innovative minds has risen because we live in an ever-changing world and are met with new and complex challenges everyday and these creative and innovative minds are needed to generate solutions to overcome these challenges. What does this mean for our children? The importance of creativity and enterprising minds are clear for an economic reason the educational purpose for developing our children is to equip them with the necessary skills to be “enterprising, creative contributors, ready to play and full part in life and work”. (Donaldson 2015)
There has been a lot of research and money spent on how to generate the best environment for workers to be creative in the work place. Some examples of this can be found when looking at the large multi-national companies and their office spaces e.g Facebook and google. For individuals to be creative they must have over time learned and developed the necessary creative skills. De Bono(1968) and Osborn(1953) devised ways different ways of stimulating creativity.
Teaching strategies. The manner in which children learn and develop their creative and enterprising skills is most effective with a heutagogy method of teaching. Heutagogy is self-determined learning. Learners are at the centre. They contribute and create. Learning take ownership of their learning and the adult acts as facilitator of learning allowing the learners to decide on the direction, they will take their learning. This type of teaching approach is most effective when attempting to develop a creative ethos of learning. Bill Ford excellently summarised heutagogy as “knowledge sharing” rather than “knowledge hoarding”. (Ford 1997) (Heutagogy Community of Practice, 2019)
In this essay I will attempt to utilise the EntreComp framework to the best of my knowledge to evaluate my creativity and enterprise skills while also considering how I would develop the creative and enterprise skills of learners through my own pedagogy. This essay is structured in two sections Part A focuses on critical evaluation of my own creativity and enterprise and Part B focuses on the importance of creativity and enterprising skills for learners and how through my own pedagogy I would develop these skills.
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Utilising the EntreComp framework, critically evaluate your own creativity and enterprise skills.
As previously mentioned in the introduction the Entrecomp framework consists of “3 competence areas 15 competences, an 8-level progression model and a comprehensive list of 442 learning outcomes.” (Bacigalupo et al., 2016)
Do I display any creativity and enterprising in my assessment, delivery and teaching strategies used?
I will assess my own creativity and enterprise skills from two of the competence areas. From the Ideas and Opportunities area “Creativity” and from the Resources area “Self-awareness and Self-efficiency”.
Utilising the EntreComp framework and the level descriptors I would place myself at an intermediate grade for both Creativity and self-awareness and self-efficiency a level 3 “Focuses on critical thinking and on experimenting with creating value, for instance through practical entrepreneurial experiences.”
To analyse my own creativity and enterprising skills I have chosen different aspects of my own pedagogy to evaluate from my two previous professional teaching experiences. Planning, assessment, questioning and delivery of lessons and learning opportunities for learners.
Firstly, considering the planning element of my teaching philosophy has strengthened over the last two years from learning from mistakes and growing in confidence with more experience.
Planning. Utilising the EntreComp level descriptors I have placed my Creativity and Enterprising skills on level 3. From the level descriptors it reads “I can experiment with my skills and competences in situations that are new to me.” This is evident from my first PTE in which I began to plan for the needs of individual learners and began to plan independently. I began plan and assess learners which was a completely new experience for me. I have shown an “awareness of the needs of individual learners…” and “shown confidence in planning activities independently…” (Appendix 1)
The intermediate level descriptors where I have placed myself after evaluating my creative and enterprising attributes, is about building independence “On my own and together with my peers” in terms of my planning have taken on the advice of my peers usually the class teacher or the children in the class on how I could improve on my planning. The advice has been taken on board to ensure learners progression. “...can reflect on his practice and has thought of ways to improve the delivery of his lessons…” and have shown ...” able to take on advice and implement suggestions in his practice...” (Appendix 2). Working collaboratively and organising other adults in a classroom is important element of teaching all skills. “Ruairi has been eager to act upon advice from teachers and mentors…” (appendix 3). This is an area for development for me in terms of my own pedagogical development that will allow for learners in my class have a greater chance of developing their own creative and enterprise skills by having time to interact and reflect with other adults who may guide them and support them in terms of their creativity. By considering the role of all adults in the class during the lesson.
Organising other adults is an important aspect for the development of creativity and enterprise in children, another element that is important is the learning environment. In terms of enterprising skills considering “self-awareness and self-efficiency” in my own pedagogy. The level three descriptor for Resources in the self-awareness and self-efficiency states “I can judge my strengths and weaknesses and those of others in relation to opportunities for creating value.” From critical evaluation of my teaching daily weekly and termly I have become more self-aware of my strengths and areas for development. 
Over the last three year I have become more aware of the importance of maximising the potential of the learning environment. With making use of the outdoors, however, to be critical, this is an area that I have become aware of I must continue to develop it further. “Ruairi has developed his ability to organise the teaching space…” (Appendix 4)
Having carefully evaluated my own teaching the area in which I find to be the strongest that promotes creativity and enterprising skills is the use of open-ended questions. It is a great way of challenging learners’ assumptions and extending their thinking. Questioning as a teaching skill invaluable “questioning perspective demonstrates that the formulation of a problem is as important as the resolution of one, and they make use of the generative questions, creating further interest, enquiry and thinking” (Wilson, 2009). The use of questioning and the range of questioning is something that I have developed personally and with the advice from mentors. “using extended questioning skills to encourage children to think more deeply” (appendix 5) interpreting what Wilson said it important for the learners to understand how they got the answer the process rather than just get the answer. I have used “continued questioning of a learner to draw out more detail and clarity” (appendix 6)
“Develop creativity and purposeful ideas” explore and experiment with innovative approaches.” From the beginning of my first professional teaching experience to the end of my most recent professional teaching experience there has been clear progression in my creativity in terms of planning and delivering different style of lessons to engage all learners and embrace their individuality. “lessons are planned effectively to engage, motivate and stimulate pupils...” (appendix 7)
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consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy?
Children are creative in their nature and as they grow up and develop through the school system their creativity is not nurtured and is lost. It is well documented that schools don’t nurture creativity for a variety of factors, restricting curriculums, standardised teaching methods and assessments leave little to no scope for creative approaches and solutions.
To tackle this issue there are several solutions that are being introduced on a national level right the way down to the individual teacher in the classroom. The incoming new Donaldson curriculum is the central change that is being made to encourage, nourish and develop creativity in learners among other skills, on a national level. “The case for change rests partly on concerns about perceived shortcomings in the present curriculum and assessment arrangements” (Donaldson, 2015). Schools taking an open minded and accepting approach to all children’s interests and thoughts.
A practical method of raising the standard of creativity and enterprising skills is encouraging children to be more divergent in their thinking this can be done in a number of different ways. Encourages learners to think of more than one solution to a problem. It’s a means of tackling “functional fixedness”. Duncker described “functional fixedness” as a “mental block” of using an object in a different way than its intended use to solve a problem. (Duncker, 1945)
There are many reasons why creative and enterprising skills are important for children in our society today. The creative mind has a had a value for centuries from prehistoric cave paintings to the clothes and technology and clothes we use, and wear today are results of the creative mind. A creative and enterprising mind is needed to respond positively to the rapidly changing world we live in. “We do not know the challenges that will face the children we work with in their adult lives, but we do know that in order to meet these challenges they will need to be creative.”  (Duffy, 2000) The importance of creativity mind for the child should be promoted and increasing the child’s ability to “explore and comprehend their world and increasing their opportunities to make new connections and reach new understandings.” (Duffy, 2000) Similarly, in “Let the buggers be creative” Sue Cowley highlights the importance of creativity in different areas of life in which it can be applied such as “cultural expression, personal fulfilment, success for our society, ability to change and adapt, improved self-esteem and problem-solving skills.” (Cowley, 2005)
Knowing the importance of creative and enterprising skills it is imperative that through my own pedagogy that I aim to develop the skill sets of the learners in my class. 
The best environment for learners to be creative and enterprising.
People don’t fulfil creative potential because they are not in the environments where creativity is fostered, stimulated and encouraged!” Tina Seelig (2012)
The learner’s physical learning environment has a big role to play in the development of the child’s creative and enterprising skills. Vygotsky a social constructivist theorist stressed that “the best stimulus of creativity in children is to organise their life and environment so that it leads to the need and ability to create.” The organisation of and access to space and resources is “crucial to creating opportunities for children to express their creativity.” (Duffy, 2000) For children to be truly creative we must provide the learners with an environment in which they feel safe and secure to be creative with out any judgement and are willing to have a go and not to be afraid of making mistakes. “Safety is one of our basic, evolutionary needs. Most of our decisions and actions are based on sustaining or improving our circumstances” (The Interaction Design Foundation, 2019). 
Children basic needs of feeling safe and secure in their learning environment. Children must also develop the skill of perseverance to enable them to be-come creative. Create the conditions which inspire children to be creative. Providing learners with the appropriate environment in which creativity can prosper and thrive is an area of development in my own pedagogy. This area for development can be catered for with careful planning and appropriate use of classroom space and resources. 
Creative teaching and teaching for creativity is there a difference?
Creative teaching and teaching for creativity are different things but important in the development of creative and enterprising skills of a child. Creative teaching is seen to involve teachers in making learning more interesting and effective.” Teaching for creativity is “seen to involve teachers in identifying children’s creative strengths and fostering their creativity.” (Wilson, 2015) Similarly N.A.C.C.C.E describe teaching creatively as “using imaginative approaches to make learning more interesting and effective. (ibid. p. 89).
I am going to consider how I would teach creatively and teach learners through my own pedagogy to develop their own creativity and enterprising skills having described the importance of both above. The appropriate strategies and approaches that can be used to develop and nurture these skills in the classroom. 
It is very hard to create a checklist of all the qualities required to be a creative teacher however, confidence, enthusiasm, and commitment are the traits recognised by several researchers of teacher creativity. (Beetlestone 1998; Jones and Wyse, 2004; Grainger et al., 2004) Similarly Dacey and Lennon suggest having high levels of sustained creative achievement in life the characteristics are “self-control, sustained hard work, determination and perseverance.” (Dacey, Lennon and Fiore, 1998)
Furthermore, Joubert develops that there are certain traits to be a creative teacher, but teachers must be educated and trained in their own pedagogical skills to develop the creativity in all their learners.  “Creative teaching is an art. One cannot teach teachers didactically how to be creative; there’s no fail-safe recipe or routine. Some strategies may help to promote creative thinking, but teachers need to develop a full repertoire of skills which they can adapt to different situations.”
Teaching children to be creative and enterprising is a skill that must be developed over time in practitioners through training, practicing and further professional development. There are of course other influences that must be considered when teaching children these important lifelong skills. The learning environment, the school’s ethos, the learner’s attitude, experiences, encourage risk taking to name but a few. One of the comments that has been made about the current curriculum is that it is too restricting and there is no scope for creativity. To be critical of the current programme for learning in Wales is that creativity is as an area for development is refined to the foundation phase. “The creative process is more important than an outcome at the early stages of development as it allows children to develop the process of thinking and communicating ideas in a symbolic way that suits them best. This ability to represent ideas symbolically is at the heart of communication and can be applied across the curriculum” (WAG 2008). I agree with this statement that it is a very important process in the development stages for children unfortunately there has been a missed opportunity here and that it is an area of development for life not just between the ages of three to seven years old.
 However, with the incoming Donaldson curriculum and push for more cross curricular teaching of “wider skills” in the six subject areas allows for a more creative approach to planning and delivery of lessons for teachers. Some of the wider skills that are to be built into the six areas of learning include “creativity and innovation” and “critical thinking and problem solving.” All of which will led to developing a more creative and enterprising learners. 
“A cross-curricular approach allows us to draw on the appeal and potential of creative experiences to encourage learning and development in all areas of the curriculum” (Duffy, 2000). A cross curricular approach also allows for opportunity to be creative in all areas of the curriculum and not the typical subject areas of humanities and the arts that would have been traditionally the subjects in schools where creativity skills have been confined to. in terms of how I would develop learners’ skills further through my own pedagogy is by continue to plan and deliver effective lessons that draw on cross-curricular skills in an engaging and creative manner. This will allow me to teach creativity and enterprising skills creatively. 
Developing learner’s attitudes to being open to creative and enterprising in school and in life plays a crucial role in the creative process. Creativity can be viewed as a process that can be applied to all areas of life not just in an educational environment; it is a life skill. Developing learners’ attitudes starts with the teacher’s pedagogical approach. Encouraging autonomous learning, the importance of the pupils voice in the creative process is essential for learners to feel they are taking ownership of their learning and “help children find relevance in their work either through practical application or by making emotional and personal connections. (Abbs, 2002; Woods and Jeffrey, 1966) Another useful tool for teachers that can promote a creative thinking mindset in their teaching is their use of open-ended questions “promotion of speculation and the generation of possibilities (Craft, 2001; Robertson, 2002). The school ethos will influence everyone within the school community if teachers in the school feel secure to take risks in the delivery of their lessons it will trickle down to the learners to feel safe and secure and take risks in their learning and not to feel scared of making mistakes. Grainger et al., 2006 nicely summarise the core characteristics of creative practice “curiosity and questioning stance, connection making, originality, autonomy and ownership and a developing sense of themselves as a creative people and creative educators, educators who consciously use their own creative capacity in the classroom context.”
To conclude this piece of writing I will summarise the main points made and give a brief summary of the areas of personal development and my justification of how I reached the intended learning objectives. I have critically evaluated my own creativity and enterprising skills by utilising the EntreComp framework as the method of assessment. There is clear and appropriate outline of the importance for creativity and enterprise skills for both teachers and learners and why it is important that we continue to nurture and develop this skills in our current and more so in our new incoming curriculum. The EntreComp framework was used to be best of my ability however its limitations were noted in Part A for future development of my own pedagogy I will plan to maximise the learning space in which I am teaching and  continue to develop my attitude of being more open to creative teaching now have become more aware and appreciative of the importance of  creativity and enterprising skills can be for all. 
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ECAD6011Appendix. 
1) 
S3.1 - Planning, expectations and targets
Ruairi has planned with learning intentions in mind and has made the children aware of these, whilst also sharing a success criteria with them. As a way forward, continuing to make learners aware of the learning intention throughout lessons will help Ruairi to ensure progress can be made in pupils' learning. Ruairi has begun to show an awareness of the needs of individual learners and strategies that can be used to engage these. Ruairi has shown confidence in planning activities independently and has made use of the outdoors in his planned activities for pupils. Ruairi is beginning to identify the next steps with his own and the childrens' learning and to consider these when planning.
2) 
S1 - Professional values and practice
Throughout his placement, Ruairi has shown that he can reflect upon his practice and has thought of ways to improve his delivery of lessons to impact upon pupils' learning. Ruairi has shown that he is able to take on advice and implement suggestions in his practice, improving outcomes for learners. As a way forward, Ruairi needs to focus on doing the same for all advice given and suggestions made. Ruairi has built good relationships with both staff and pupils; notably he has engaged some 'tricky' pupils who would normally struggle to form relationships and manage change.  

3) 
Second year. 
S1 - Professional values and practice

Ruairi has been eager to act upon advice from teachers and mentors and has acted upon these as quickly as possible to enhance his teaching. Ruairi has made keen observations about his lessons in terms of strengths and areas for development after each session and due to the nature of the cyclical lessons in Reception he has been able to act upon these for each lesson and amend anything in the subsequent lessons to improve the teaching and learning with obvious effects.

4) 
S3.3 - Teaching and class management
Ruairi has developed his ability to organise the teaching space and he has realised the importance of preparation to manage behaviours such as when and how to introduce resources into an activity.



5) 
S3.1 - Planning, expectations and targets

. He has shown that he is beginning to engage more with the children during their learning, by using extended questioning skills to encourage the children to think more deeply.
6) 
S3.3 - Teaching and class management
Ruairi has started to question the children more, particularly in maths, asking them to explain the methods behind their answers. Positively, he will use continued questioning of a learner to draw out more detail or clarity
7) 
. Ruairi’s lessons are planned effectively to engage, motivate and stimulate pupils to reduce any opportunities for children to be off task. He has worked on effective questioning to stimulate, extend and challenge pupils 


