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	What do we mean by deaf? 

The National Deaf Children’s Society (NDCS) (2015) uses the term ‘deaf’ to refer to all levels of hearing loss or ‘impairment’, regardless of their level of hearing loss, use of hearing equipment or communication preference. 
There are three different types of hearing loss, these affect people differently and develop in different ways, there will be a variety of symptoms 
Conductive hearing loss: This happens when there is an obstruction or damage to the outer or middle ear, it prevents sound waves and vibrations from passing through from the outer to inner ear. This is a less common type of loss and not necessarily one that a person is born with, this type of hearing loss could be temporary or permanent depending on what caused the damage. 
Sensorineural hearing loss: This is the most common type of hearing loss, to have this type of loss children are normally born with it. It is reportedly due to a genetic syndrome and passed from mother to foetus in the womb.  This type of loss is permanent and it occurs when the tiny hair-like cells of the inner ear, the cochlea or the auditory nerve are damaged  and either weaken or prevent fully the transfer of the nerve signals which enable a person to ascertain the volume and clarity of sounds..
Mixed hearing loss: This is a combination of conductive and sensorineural hearing loss. This sort of loss normally occurs when the ear receives a trauma or an infection has been left to go untreated for a long time. The ear drum is essentially damaged and unable to process sound waves coherently. Sometimes, surgical intervention maybe necessary to try and restore hearing, but it does not always work leaving a person with a partial loss (Healthy hearing, 2018; Nordqvist, 2017).
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	Statistics
There are currently 50,000 children with hearing loss in the UK. Although this number is expected to rise drastically by 2035. Around half are born with hearing loss while the other half lose their hearing during childhood (Actiononhearingloss.org, n.d).
90% of all deaf children are born to hearing parents. The parents of a child who is born deaf, will normally have little or no experience in dealing with deafness and generally lack the knowledge of how to communicate with the hearing impaired (NCDS, 2018). The parents go through many emotions upon being told their child is deaf, the biggest fear for parents has been reported as being the fear of the unknown, the lack of understanding and the expectations of their child. They want to know that their child can have the same opportunities afforded to them as all other children (deafeducation.org, 2013; Disability.co.uk, n.d). 



In 2015 a report carried out by the Consortium for research into deaf education found that:
· 78% school-aged deaf children attend mainstream schools.
· 7% attend mainstream schools with resource provisions, 
· 3% attend special schools for deaf children. 
· 12% attend special schools not specifically for deaf children. 
· 21% of deaf children are recorded as having an additional special educational need. 
· Around 8% of deaf children have at least one cochlear implant
·  3% of deaf children have a bone conduction device. 
· 86% of deaf children communicate using spoken English only in school or other education settings. 
· 10% use sign language in some form, either on its own or alongside another language.
·                                                                                                                   (CRIDE, 2015)

	 Policies and Rights

The United Nations Convention on the Rights of the Child (UNCRC) (1989) is a list containing 54 articles listing the rights that any child has, below a few will be highlighted in child friendly language as they pertain to education:
Article 12
You have the right to give your opinion, and for adults to listen and take it seriously.
Article 23
You have the right to special education and care if you have a disability, as well as all the rights in this Convention, so that you can live a full life.
Article 28
You have the right to a good quality education. You should be encouraged to go to school to the highest level you can.
Article 29
Your education should help you use and develop your talents and abilities. It should also help you learn to live peacefully, protect the environment and respect other people.
For full Article please see: https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary.pdf 
 
The Equality Act (2010)
Disability is now a protected characteristic under the EA (2010) 
The Act defines a number of types of unlawful behaviour, including:
• Direct discrimination.
• Indirect discrimination.
• Failing to make reasonable adjustments for disabled pupils or staff.
• Discrimination arising from disability.
• Harassment related to a protected characteristic.
For Full Act please see: http://www.legislation.gov.uk/ukpga/2010/15/pdfs/ukpga_20100015_en.pdf 
 
Deaf children’s entitlement to communicate and be communicated with is fundamental to their development and progress (Gov.uk, 2012).

Deaf children are at greater risk of linguistic, cultural and social isolation than their hearing peers. (Ofsted, 2012).
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Picture Exchange Communication System 
PECS was first developed in 1984, it is has firmly become a pioneering system which enables people with little or no communication abilities to communicate using pictures. People using PECS are taught to approach another person and give them a picture of a desired item in exchange for that item. By doing so, the person is able to initiate communication. PECS works well in the home or in the classroom (National Autism Resources, 2018; Bondy & Frost, 1984).

 
Deaf children will be at greater risk of exclusion in mainstream settings without an efficient way of communication (Jarvis, 2002), as it is estimated that there are only 20,000 children in the UK who can use British Sign Language (BSL), (NDCS, 2015)

Hearing children may not quite understand the difficulties a deaf child will face in a mainstream setting, there are a few things that can be explained to children in order to make the transition and inclusion process easier for a deaf child:
· You do not need to shout
· Speak slow, look at the person when you are talking to them
· Do not sneak up on them, get their attention by gently touching them to let them know you are wanting to communicate
· Inclusion in the classroom and on the playground will be easier if the deaf child understands what is happening next, this is where the PECS cards are an important addition, they can show anything you want them too, can be made by anyone (children included) and are easy to use.
                                                                                                                  (Punch & Hyde, 2011).


	Using PECS cards


PECS cards are mainly used for children with autism but they have been proven to help with all aspects of communication difficulties so are ideal for children who are deaf or have a hearing difficulty (Frost & Bondy, 1994; Geng, 2012).


[bookmark: _GoBack]PECS cards can be used in a variety of ways, from using them on a key chain to be carried around, using Velcro and applying them into either a book format or a choice board, or creating a mood board for the user to be able to inform a person of how they’re feeling that day (National Autism resources, 2018; Hayes, et al, 2010).
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Whilst PECS is applicable to many situations with speech impairment, it is a useful resource for deaf children who have limited speech or speech that may be hard to understand by listeners. Being misunderstood and not having individual needs met as a result, has long been known as a cause of many additional behaviours (Colaianni, 2018).  PECS system gives deaf children another means of communication whilst reinforcing independence, by providing choices that can be easily conveyed to the listener (Finnegan, et al, 1987).

The benefits of having this PECS sytem in place is clear, it allows communication across all levels, facilitating learning, social interactions and allowing friendships to develop, resulting in a sense of self-confidence that would not be in place without this system. Increasing the use of this system is a means of empowering individuals to live their life as normally as possible with positive interactions and choice available to the user (Charlop-Christy, et al, 2002).
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