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			Curriculum for first aid implementation

Introduction

Curriculum is defined as content, resources, material and instructions that students follow within an educational environment to develop specific competencies to reach goals and learning standards in order to gain qualifications (Su, 2012). A curriculum is followed throughout all educational pathways both pre and post 16 education and is also used within many communities and occupations so that individuals can gain qualifications through their place of work or community centre rather than attend an educational institution (Tett and Sliwka, 2008). Curriculum is a key aspect of a teacher/lecturers practice as they are influential in shaping the content and goals of the curriculum and transferring knowledge using a variety of strategies for multiple learners (Coker, Kalsoom and Mercieca, 2024). In the view of Gatley (2020) there is a four part purpose to curriculum with the first part being based on enabling an individual to become a successful learner through motivation, enthusiasm and determination to reach high standards of learning. The second purpose is to encourage learners to be confident individuals by incorporating self-respect, a sense of physical, emotional and mental wellbeing and securing values and beliefs that promote ambition and capability (Lyakhova et al, 2019). The third purpose is to promote responsible citizens who have respect for other individuals, participate responsibly within the community and develop knowledge and understanding of the world by embracing political, economic, social and cultural life (Gatley, 2020). The fourth and final purpose is to produce effective contributors who are able to communicate effectively, work collaboratively, apply critical thinking to situations and establish an enterprising attitude and resilience (Lyakhova et al, 2019). The following assignment will identify a rationale for a curriculum needed within the post 16 educational setting and highlight how this would be implemented effectively.





Rationale for curriculum

The curriculum I have decided to implement is based on first aid and cardiac arrest training for students training to become teachers and/or lecturers. Whilst it is mandatory that educational environments have at least one trained first aider on the premises, there is no legal requirement for a teacher or lecturer to become a first aider, yet teachers on site would be the first to respond to an emergency situation (Olmos-Gomez et al, 2021). It is estimated that around one third of cardiac arrests occur within 300 meters of a school or educational setting, increasing the need for teachers/lecturers to be trained in first aid and using a defibrillator for better outcomes (Benson et al, 2022). Currently, most Post Compulsory Education and Training (PCET) programmes focus on strategies and theory on how to deliver lectures, yet considering lecturers teach to hundreds of students on a weekly basis some of whom may be vulnerable and susceptible to injury, first aid is overlooked (Qureshi et al, 2018). 

First aid is a vital skill and tool that allows individuals to respond quickly and efficiently to an accident or emergency to prevent it from escalating from a minor incident to a major incident (Bashekah et al, 2023). Although basic first aid is taught at pre 16 level, it is not compulsory to continue thereafter and skills can be forgotten as young students develop, therefore by the time an individual progresses through school to the point they wish to progress their careers as teachers/lecturers, many first aid skills have declined and may be forgotten making retention levels minimal (Anderson, Gaetz and Masse, 2011). This can lead to many individuals not being aware of what to do in an emergency incident, where waiting for the emergency services could result in premature death or severe illness of the casualty (Jones et al, 2022). This is why I propose that a first aid curriculum be designed for all trainee teachers/lecturers especially due to the current climate where more individuals are becoming susceptible to heart related injury at younger ages (Gooding et al, 2016). Furthermore, according to Sumilo and Stewart-Brown (2006) not only is injury a cause of permanent disability in young people, but roughly 18% of UK students require some form of medical attention within further education, with males being at greater risk due to higher levels of participating in risky behaviour and 79% of injuries causing some degree of temporary disability which interferes with studies.

Since the COVID-19 pandemic and the worldwide rollout of vaccinations to reduce the disease there has been a significant rise in post 16 cardiac arrests and heart conditions, especially myocarditis and pericarditis which causes inflammation of the heart muscles and outer heart lining leading to a heart attack (Gaspari et al, 2023). As a result there has been an increase of >25% in cardiac arrest/acute coronary syndrome emergency calls in the 16- to 39 year old population who are of the college and university age, therefore lecturers/teachers would benefit from being trained in first aid and cardiac arrest (Sun, Jaffe and Levi, 2022). Additionally there has been a rise in obesity in young adults which has also increased the risk of heart disease and diabetes with statistics showing every 3 in 10 boys and girls go into adulthood obese making that 31% and 29% retrospectively (Purcell, 2013). As a result more students are at risk of having a cardiac arrest, stroke or hyperglycaemia/hypoglycaemia attack on campus and requiring first aid treatment (Bailey et al, 2022). Post16 educational environments can also house a range of ages which is inclusive of mature students who could potentially be more at risk of needing emergency first aid intervention for heart related conditions (Rodgers et al, 2019). 

Another rationale for needing a first aid and cardiac arrest curriculum is that waiting times for ambulances have substantially increased, with the average time for category two emergencies i.e strokes, cardiac arrests and sepsis, being 51 minutes (Khan, 2022). Due to these increased waiting times additional defibrillators have been installed in public places to try and alleviate some of the pressures faced by emergency services and having staff trained in how to use them correctly could improve survival rate by 50-74% (Folke et al, 2023). Furthermore, during the time it takes for the ambulance to arrive or to retrieve the defibrillator, the casualties situation could deteriorate and having multiple first aiders available to carry out cardiopulmonary resuscitation (CPR) could reduce the chance for loss of life or the condition becoming critical more than threefold (Mathiesen et al, 2018). Whilst there always has to be at least one first aid trained professional onsite, if this appointed person is busy with another emergency then another first aid trained professional could step in to assist which also reduces the chance of exacerbation of a condition and reduces trauma (Bakke et al, 2015). This therefore advocates for injury prevention programmes such as first aid to be delivered to lecturers/teachers and is already rolled out in schools in many Scandinavian countries who have a higher life expectancy and survival rate than the UK as a result (Stromsoe et al, 2010). 

Aims and Objectives

· Aim 1 – The first Aim of implementing this curriculum for basic first aid and CPR is for trainee teachers to be trained to provide first aid when needed and to reduce the potential risk of death if a cardiac episode or another level of tier two emergencies such as stroke and hypo/hyperglycaemic attack were to occur.

· Aim 2 – The second aim is to equip trainee teachers with the long term skills to act quickly in the event of a first aid emergency and to keep people such as staff and students safe. 

· Objective 1- The first objective would be for trainee teachers to understand the basic principles of basic first aid and CPR so that they are prepared to be able to perform the necessary life-saving procedures if needed during their career.

· Objective 2 – The second is for trainee teachers to be able to manage an emergency first aid situation promptly and professionally, with the confidence to prevent escalation of an emergency from minor to major should an ambulance be delayed.

· Objective 3 – The third objective is for trainee teachers to safely be able to use defibrillator equipment if needed and to act as a method of safeguarding







Implementation of curriculum 

The curriculum for the first aid course will be implemented into the trainee PCET teachers/lecturers course as additional development days that are currently delivered such as safeguarding and will be a level 3 award that can be added to the students Curriculum Vitae (CV). A period of 6 hours and 45 minutes over 3 days with each day being once per week should provide the students with the basic cardiac arrest, first aid and defibrillator use knowledge they need to be able to take the first aid skills into their career moving forward. The course will start at 9:30am and finish at 16:15pm with a 60 minute lunch break and 2x 15 minute courtesy breaks provided. The first aid curriculum should work alongside the safeguarding sessions that are held in the development days as first aid is also an aspect of safeguarding students and will be taught at the University of Wales Trinity Saint David Swansea Marina Campus (Pek, 2017). Whilst it means that students will need to make arrangements for an additional 3 days of learning, it will be a compulsory aspect of the PCET syllabus as part of the student’s scheme of work within the PCET course. This may impact some of the student’s capacity, especially for those who need to find child care, however, if the students are aware that these 3 days will be implemented before they start the PCET course then they will have plenty of advanced notice that they need to make arrangements in order to attend. Additionally as the first aid course will be both practical and theory based for learning new skills it could be an enjoyable experience for many of those in attendance. This first aid course will be Ofqual accredited, Health and Safety Executive (HSE) recommended and will comply with the regulations and approved code of practice L74 guidelines for qualifications of workplace first aiders. 













Time table 

	Time
	Day 1
	Day 2
	Day 3

	09.30am
	Introduction to course and Principles of first aid
	Recap, assessing and treating wounds and bleeds
	Recap, managing asthma attacks and choking

	10:45am
	15 minute break
	15 minute break
	15 minute break

	11.00am
	Prevention of cross infection
	Treating anaphylaxis
	Fractures, dislocation and head injuries

	11:45pm
	Basic life support and use of defibrillator (CPR & AED)
	Treating shock or sudden poisoning
	Managing epilepsy and diabetes

	13:00pm
	1 hour lunch
	1 hour lunch
	1 hour lunch

	14:00pm
	Managing unconscious casualties
	Treating burns and eye injuries
	Record keeping, equipment use and legal aspects

	15:00pm
	15 minute break
	15 minute break
	15 minute break

	15:15pm
	Breathing management
	Treating common major and minor illnesses
	practical assessment and multiple choice assessment

	16:15 finish
	Finish
	Finish
	Finish



Please refer to appendix 1 and 2 for lesson plans

Resources required 

The resources that will be needed to run the first aid course include a Resusci Anne doll, a prop defibrillator, the use of videos as tutorial, Personal Protective Equipment (PPE), bandages, different breathing apparatus such as nasal masks and mouth pieces and training materials such as paperwork and books.
 
Scheme of work

Day 1 

Day 1 will start with an introduction to the course and the time table will be provided so that students are aware of what they are being taught as this provides context and outlines what is to be learned which enhances learner engagement (Latif, Abbas and Anjum, 2022). It is also a good idea to have a group agreement where everyone understands what is expected of them and the ground rules that apply such as no phone use during lessons in order to identify boundaries and set out obligations and responsibilities in order to regulate group functioning (Cunha, Rego and Simpson, 2022). Once the introduction has finished the first aspect of first aid will focus on the principles of first aid which includes preservation of life and the ability to assess a situation and identify any dangers to the first aider and the casualty, prevention of deterioration and promoting recovery. This includes focusing on the acronym DRSABCD which stands for danger, response, send for help, airway, breathing, circulation and defibrillator and although is often amended in line with regulations, acts as a cognitive aid on what to do in an emergency casualty situation (Marshall, 2017). Students will learn how to remain calm and also keep the casualty calm in a stressful situation, how to act quickly to prevent escalation, when to contact emergency services and what to do until they arrive. Students will also learn how to report an incident under the workplace health and safety procedures and fill out the relevant paperwork for record keeping and also learn the basics of what being a first aider entails such as restocking first aid kits.

Prevention of cross infection will teach students the importance of hand hygiene and the use of PPE such as gloves so that infection is not caused to all involved and contaminated bodily fluids are not exchanged. Students will also learn how to clean equipment and make sure it is stored effectively to ensure safe management of the environment, especially if sharps are being used.

Basic life support and use of CPR and AED will show students how to effectively carry out chest compressions and use a defibrillator correctly. Students will learn how to access the code for the nearest defibrillator and how and when to use it and also replace it correctly as there are procedures that need to be followed. This will be practical where students will use and ANNE doll to carry out the compressions.

Managing unconscious casualties will teach the students how to place someone in the recovery position, keep them warm and prevent shock from setting in. 

Breathing management will show students how to apply mouth to mouth breathing technique if comfortable providing this method and also how to use mouth shields to prevent cross contamination. This will also include how to check airways and moving the head from side to side and utilising breathing masks.

Day 2 

Day 2 will start off with a recap of day 1 to refresh students on what they learned the previous week which should ignite retained information. Day 2 will then consist of assessing and treating wounds show students how to stop bleeding, clean the wound with sterile water, use correct coverings, how to cover different types of wounds and how to change wounds correctly. It will also include the causes of bleeds and wounds, what infection may look like and what to do if a foreign object is still in the casualty and how to dress around it rather than removing it. 

Treating anaphylaxis will allow the students to learn how to prevent, recognise and provide immediate treatment for someone experiencing an allergic reaction. This will also incorporate how to use an epipen correctly.

Treating shock or sudden poisoning will show the students how to treat someone going into shock and what position to place them in correctly and how to stabilise breathing, airway and circulation in the event of someone being poisoned. 

Treating burns and eye injuries will give the students the right technique to cool down a burn and prevent infection until they can get to hospital. Students will also learn how to reduce pain and swelling for eye injuries and how to cover the eye with the correct eye pad/dressing without removing an object of embedded.

Treating common major and minor illnesses will enable students to identify the difference between major and minor illnesses and injuries and how to treat them effectively.




Day 3 

Similar to day 2, day 3 will also start off with a recap from the previous week so that students can recall what they have learned and this will also show whether information has been retained. Day 3 will then include managing asthma attacks and choking where students will be able to identify what an asthma attack looks like and how to make sure someone remains calm and breath to keep their airways open and administer an inhaler. Students will also learn the Heimlich manoeuvre to assist someone who is choking to dislodge the item in their throat.

Fractures, dislocation and head injuries will help students identify a fracture and the different types of fractures that can occur. Students will also be able to make a dislocation more comfortable by easing swelling and pain until a health practitioner can put it back into place. Students will be able to treat someone who has received a head injury and know what to do to prevent and treat concussion. 

Managing epilepsy and diabetes will enable students to identify what a seizure looks like and how to help someone who is having an epileptic fit by protecting them from injuring themselves during an episode. Students will also be able to identify the difference between a hyperglycaemic and hypoglycaemic attack and what to do to improve someone’s blood sugars in this instance.

Record keeping and equipment use will help students understand the importance of confidentiality and how accurate record keeping can provide the establishment with information on what the emergency was and how the emergency was handled for both safeguarding and in case documentation is needed to be used in court if needed. Record keeping will also detail what happened to the casualty in the instance of an emergency and allow the establishment to keep accurate records on that individual in the event they need assistance again.  Students will also learn how to store first aid equipment correctly and to make sure first aid equipment is restocked so it can be used again and kept in a clean and safe environment. Legal aspects are a vital aspect of first aid where students will learn the legal responsibilities of administering first aid and their duty of care by law, as well as policies and procedures surrounding negligence, confidentiality ad consent. 

Practical assessments and multiple choice assessments will also identify whether knowledge has been retained and students are able to utilise their skills in a first aid emergency.

Assessment strategies

As this course will result in a workplace first aid qualification, participants will need to be assessed in order to receive their certificate. The main reason for assessment is to make sure that the students understand and retain knowledge they have learned and to make sure they are capable of practicing first aid in their work place when needed by measuring performance (Arnold, 2022). In order to receive the accreditation students will need to perform a practical on how to perform CPR and chest compressions, practicing a primary assessment for DRSABCD, bandaging wounds and around foreign objects and treating injuries such as burns. This will be a formative assessment where the use of practical assessment in curriculum can emphasise real world application and provide a deeper understanding of putting first aid concepts into practice to enhance problem solving, promote critical thinking (Leask et al, 2020). There will also be a multiple choice exam which will act as a summative assessment to evaluate that students can demonstrate they have retained the theory of first aid and what they have learned throughout the 3 days of training (Cheng et al, 2021). Multiple choice have been determined as a beneficial aspect of assessment as it enables better retrieval support making them a reliable form of assessment than written and true or false guesses (Greving, Lenhard and Richter, 2023). Whilst it is a challenge to measure if students will be able to perform the first aid skills they have learned in real life situations, practical simulations and theory based questions are the best method to evaluate the potential of student first aid ability (Minna, Leena and Tommi, 2022).





Professional standards

As this will be an accredited course there will be professional standards that the curriculum will need to incorporate and adhere to so that staff can show they are competent and able to maintain accountability for professional practice and promoting the best possible outcome for students participating on the course (Gerrard and Farrell, 2014). This includes maintaining core knowledge, professional values and areas of activity as part of the framework to provide clarity of expectations (Lester, 2014). Whilst all professional standards are important, based on this curriculum the main professional standards values that will align with the course will include:
1. Planning and delivering effective learning, teaching and assessment
2. Demonstrating commitment to learners, their learning, safety and wellbeing
3. Demonstrating dignity, courtesy and respect towards others
4. Valuing and promoting diversity, equality of opportunity and inclusion
5. Maintaining and updating knowledge of my subject and how best to teach and assess them
 
Following the professional standards value 1 will allow me to prepare this first aid curriculum and deliver it to the cohort so that they can achieve their first aid qualification and deliver first aid effectively in their careers and work place moving forward (Arthur-Kelly and Neilands, 2017). It will also enable me to assess the students learning to make sure they have understood the course in order to deliver first aid outside of the learning environment. This professional standard is reflected in the time table that has been provided which shows effective planning of course content and input of regular breaks, with an estimated idea of how long each section will take to deliver. I will also utilise a range of resources to deliver the content, both digital and physical, which will enhance the learning process for a range of learner types and student needs (Shabiralyani et al, 2015). Values 2 will enable me to focus on providing a safe environment that supports inclusive learning so that key elements of core classroom values can be met such as defining the minimum standards for behaviour and enforcing them throughout the course, managing disruptive behaviour so that it does not impact learning and supporting learners by making sure learners are progressing throughout (Rusticus, Pashootan and Mah, 2023).

Values 3 and 4 are very similar in the way they focus on making sure students are included, respected and given rights. I will make sure both these values are incorporated into the teaching practice by creating opportunities for all to be heard, being aware of specific learning needs, listening to and respecting other views and ideas and treating all learners fairly (Kubacka and D’Addio, 2020). This will be followed by making sure all materials used are non-discriminatory to protected characteristics, being adaptable to those who need extra support or have possible additional learning needs, using various teaching styles and enabling participation to make the course accessible and enjoyable (Fuentes, Zelaya and Madsen, 2020). The final value 5 and professional standard is a really important aspect of first aid as it requires me as a professional to make sure my knowledge of a subject is up to date and as first aid often updates methods and ways of keeping people safe my knowledge needs to be in line with the legal aspects of first aid provision (Anderson, Gaetz and Masse, 2011). This means I need to maintain my own professional development and reflect on the latest research to remain relevant in meeting the changing demands of the educational system, in order to effectively and correctly assess students on this topic and prevent incorrect methods being used in the wider community (O’Connor et al, 2022). 
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Appendix 

Appendix 1 – Lesson plan for Introduction and principles of first aid
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Lesson Plan

	Topic: Introduction to course and principles of first aid
	Class: PCET


	Date: TBD

	Length of lesson: 1hour 15 minutes
	Number of students: TBD

	Resources required: Powerpoint Presentation




	Aim of Lesson
To provide the class with context of what the course entails
To help students understand what is expected of them throughout the course
To provide an understanding on what first aid is and the basic principles




	Learning Outcomes – The Learners Should Be Able To:
· Know what is expected of them during the course
· Understand the importance of first aid
· Know the core of first aid and the ultimate goal of casualty safety
· Know the role of a first aider and what is expected



	Previous student knowledge required for the session:	
No previous knowledge is necessary as students will be learning how to provide first aid from the beginnning



	Anticipated difficulties (if applicable):
Students may feel overwhelmed as first aid can be a lot of responsibility



	Professional Standards (where are these being met within the session):

Demonstrate commitment to learners, their safety and their wellbeing – This will be taken into consideration by including students in a group agreement regarding classroom standards so that all are aware of what is expected of them such as defining the minimum standards of behaviour. Students will be informed that poor behavior to others will not be tolerated. Students will be informed of whether a fire drill is being held so that their safety is prioritized. Learners will be supported to make sure they understand the basic principles of first aid.

Value and promote diversity, equality of opportunity and inclusion – This will be met by utilizing various teaching strategies so that multiple learning needs are met. I will strive to make sure that any student who may have additional learning needs are included such as using different coloured paper for individuals who may have dyslexia as an example. 

Plan and deliver effective learning, teaching and assessment – This will be met as I will use the powerpoint to deliver the introduction and explaining to students what they can expect throughout the course including the types of assessment. I will make sure that students are confident in understanding the basic first aid principles and what is to be expected of them as a first aider to prevent confusion. I will explain to students that the course will be a mixture of theory and practical. 






































Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction














Development 



















Plenary/conclusion





	Introduce myself to the learners so that they know who I am and build a rapor. I will also introduce the lesson by explaining learning outcomes and the context of the course moving forward. I will discuss classroom rules and involve the group so that they feel safe and have an input.


Once the introduction to the course has finished I will introduce the basic principles of first aid 

Discuss the importance of first aid, use statistics to show how vital first aid can be in saving someones life in an emergency situation.

Theory based making sure students are aware of what their role is in being a first aider moving forward.


Ask the students to work in groups to name different reasons that someone may need first aid and see if they can describe different types of scenarios where first aid would be required.


	Formative questioning, making sure everyone is involved













Q&A throughout to see how much basic knowledge students have on first aid


















Group collaboration summative assessment
	30 minutes














30 minutes


















15 minutes




	Assessment Strategies: when and how are they included within the lesson?
Q&A throughout, 
visual and practical involvement to make sure different learning styles are utilized
Group activity 





	Informal reflection (to be completed after the session)
















































Appendix 2 – Assessing and treating wounds and bleeds
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Lesson Plan

	Topic: Assessing and treating wounds and bleeds
	Class: PCET


	Date: TBD

	Length of lesson: 1hour 15 minutes
	Number of students: TBD

	Resources required: Powerpoint Presentation, range of dressings of various style and size, PPE, fake blood/food dye



	Aim of Lesson
For students to be able to assess wounds and bleeds and provide the right type of first aid care



	Learning Outcomes – The Learners Should Be Able To:
· Assess different types of wounds and bleeds
· Identify the different types of dressing needed for various types of wounds and bleeds
· Apply the right amount of pressure to a wound to reduce bleeding
· Identify the difference between minor and major bleeds and identify possible internal bleeding
· Put on correct PPE and dress a wound or bleed themselves 
· Clean a wound to prevent infection



	Previous student knowledge required for the session:	
No previous knowledge is necessary 


	Anticipated difficulties (if applicable):
Student could need encouragement to participate as this is a practical session
Students may not feel confident practicing on each other



	Professional Standards (where are these being met within the session):

Demonstrate commitment to learners, their safety and their wellbeing – This will be taken into consideration by carrying out a recap of the previous first aid lesson so that students have a refresh of the previous week. Students will be informed of what is expected of them as this is a practical assessment.

Value and promote diversity, equality of opportunity and inclusion – This will be met by making sure everyone has someone to work with and is not left out and making sure that if there is an odd number of students in the class that arrangements are made for larger groups to work together. Everyone will have a turn at providing first aid and also being the casualty.

Maintain and update knowledge of my subject and how best to teach and assess learners – I will make sure that I am up to date on my knowledge of how to assess and dress multiple types of bleeds and wounds so that I can demonstrate to the class. 

Plan and deliver effective learning, teaching and assessment – This will be met by incorporating both theory and practical. Students will be taught about bleeds and wound care and then assessed through a practical to make sure they know how to provide the correct first aid on each other if they were to encounter this type of injury. 






































Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction
















Development 





















	Recap on the previous week so that learners knowledge is refreshed and to make sure previous information has been retained

Use powerpoint to introduce wound care and bleeds so that students learn the different types of wounds that can occur in first aid and hat to do if someone is bleeding.


Students will be asked to participate in practical so that they can use different types of dressings and apply the right amount of pressure to a wound and bleed.

Learners will take it in turns being the first aider and the casualty.






	Formative questioning, making sure everyone is involved















Practical session making sure everyone has a turn at being the casualty and the first aider






Swap half way through







	30 minutes















45 minutes




























	Assessment Strategies: when and how are they included within the lesson?
Practical session, lecturer to walk around the groups to make sure they are applying dressings correctly to build confidence in learners, 
visual and practical involvement to make sure different learning styles are utilized
Group activity 





	Informal reflection (to be completed after the session)
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