A critical evaluation and identification of the next teaching

and learning steps focusing on a case study of an individual

learner or a group of learners, based on an observed critical

incident.

Introduction

Wales is currently going through a curriculum reform based on the recommendations made
in an independent review of Wales’s curriculum and assessment arrangements, Successful
Futures (Donaldson, 2015). This review was conducted on the back of previous failures
within the Welsh education system which saw it score the lowest in Mathematics, English
and Science Pisa Scores, when compared to the rest of the countries within the United
Kingdom in 2015 (Jerrim & Shure, 2016). The new curriculum in Wales, which is planned to
be implemented by 2022, will have four new purposes, six new areas of learning and three
cross-circular responsibilities (Welsh Government, 2017). This report will look to identify the
next teaching and learning steps in order to help improve the holistic development, for a
group of learners. This will be based on an observed critical incident with reference to the
new curriculum. A critical incident is a situation within a classroom which has been observed
and deemed significant by the observer for further analysis (Tripp, 1993). This report will
look to link the observed critical incident to the new curriculum, in particular the four new
purposes. Consequently, leading onto the discussion of whether technology can be
beneficial or a hinderance within the classroom. Which again raises arguments of whether
pupil voice enhances the learning experience? This prompts the question of whether a

college environment or a sixth-form environment is better for learning?

School Observation

A case study was created based on observations, which generated a critical incident within a
college in South Wales. The college in this assignment will be referred to as College X.

College X is for pupils between the ages of 16-18 years old. College X offers 40 different A-



Level Subjects as well as 40 vocational courses and allows students to study either full-time
or even some part-time courses whilst being based across six locations across the city
(College X Website, 2019). The campus where the observations occurred is where A Level
provision is provided (Estyn, 2018). The nature of college life is identifiable through it being
said that pupils have greater freedom than in school life and teachers being called ‘lecturers’
within the college (College X Parent’s Zone, 2019). Furthermore, according to an Estyn
report from 2018 learners’ results were above the national comparator, with the college as
a whole being ranked ‘Good’ (Estyn, 2018). However, the report suggests that not all pupil’s
potential is achieved with some pupils being left behind (Estyn, 2018). Furthermore, only a
few learning areas encourage linguistic development for the Welsh language (Estyn, 2018).
The specific classes being observed were AS Level and A2 level classes with a range of

twelve to twenty mixed-gendered pupils in each class.

Methodology

To identify, understand and evaluate the next teaching and learning steps for the students,
it was important to adopt an observational approach to the research. An observational
approach sees a retrospective or prospective study where the investigator observes the
natural course of events with or without control groups according to the National Institute
for Health and Care Excellence (National Institute for Health and Care Excellence, 2019).
Observation studies are linked with an ethnographic methodology to research and aim to
provide a detailed understanding of the environment and context the observations are
taking place in (Bryant, 2015). Furthermore, observations are not confined to one topic area
and is a flexible research approach due to the two types of observational methods
(Blandford et al., 2016). Observations are also cheap and quicker to do compared to an
experimental research approach (Mann, 2003). The study was a non-participant
observation, which is when a researcher observes a situation from the outside, looking onto
the unfolding situation (Davies, 2007). The advantages of using non-participant
observational studies include being more focused and being less obtrusive, leading to lower
levels of bias when compared to using a participant observation research method (Social

Research Methods, 2019). However, disadvantages of using the approach include, not



having full understanding without complimentary interviews to put meaning to the
observations made and the ‘Hawthorne Effect’ where participants behaviour alters or
changes due to the presence of someone observing their usual environment (Blandford et
al., 2016). Furthermore, if observations are not followed up or not taken regularly, the
observations result in being cross-sectional piece of research which lacks the depth
observational studies aim to provide (Mann, 2003). This is because observations of the
target population are at one point in time and this lack of detail results in a difficulty to
distinguish between cause and effect between variables which have association (Mann,

2003).

An observational approach to research is the best approach to undertake the studying of
what is recognised as a ‘critical incident’. A critical incident is produced by how the observer
views and interprets what they deem a significant situation within the classroom based on
their observations (Tripp, 1993). These situations can be formulated previously as a
hypothesis or could be unexpected within the classroom environment (Tripp, 1993). Critical
incident analysis can help improve a teacher’s professional judgement which includes
improved reflection, interpretation and wisdom (Tripp, 1993). Furthermore, it provides
context-rich, first-hand perspectives on human activities and their significance (Hughes,
2007). Nevertheless, it does lack strong theoretical underpinning when compared to other
research methods whilst also lacking generalisability due to it being a cross-sectional
research method where a classroom environment is studied in one place at one time

(Hughes, 2007).

The analysis of a critical incident helps create a case-study which is a common research
method when interpreting qualitative data (Montes-Rodriguez, 2019). A case study can be
defined as an intensive study about a person, group of people or population which aims to
generalise to a wider population (Heale & Twycross, 2018). There is no single way to create
a case study and can use multiple methods, demonstrating flexibility to the approach (Social
Research Methods, 2019). Moreover, it can provide rich qualitative information (Heale &
Twycross, 2018) as well as access to investigations which would otherwise be impractical
(McLeod, 2019). However, despite the aim of a case study is to attempt to generalise, it is

difficult to generalise to a wider population. Furthermore, like critical incident analysis it is



cross-sectional (McLeod, 2019). Additionally, they are not reliable, are time-consuming and
can be heavily impacted by researcher bias (McLeod, 2019). The case study in this study
cannot be triangulated, unlike in a normal case study, as only one research method was

used.

Critical Incident Linked to Donaldson’s four purposes.

The incident chosen involved a teacher in a A2 class. A question was asked by a pupil which
the teacher could not answer as they did not have the knowledge. It is important to note,
that the college has a culture where pupils have their phones out on the desk even if they
are not using them. This itself creates challenges where phones and the distractions they
create are right in front of the pupils. In order to help answer the knowledge gap, the
teacher allowed a pupil at the front of the class, near to where she was standing in the
classroom, to go on their phone and use the internet to find out the answer. The pupil
achieved this and informed the rest of their peers of the answer. This demonstrated the
pupil using a peer teaching method within the classroom. This relates to one of the four
principles of the new Welsh curriculum where the education system helps to create
ambitious capable learners (Donaldson, 2015). This is due to the learner matching criteria
such as demonstrating the desire to overcome the challenge of learning from searching
online, having the capability to problem-solve, being able to explain the concept and
information learnt to their peers and using technology to able their learning through
analysing the information online, deciding the credible sources and teaching the

information to their peers (Welsh Government, 2015).

However, once the peer teaching was complete, the pupil continued on their phone whilst
smiling. This occurred as the teacher was explaining the next task to the pupil. Through the
pupil smiling at their phone and not giving eye contact to the teacher, this demonstrated
that the pupil was not engaged with the teacher’s explanation. When the pupil started the
task, they disrupted other pupils as they did not know what the task was as they were not

engaged with the teacher’s previous explanation. This proves that the pupil did not match



the criteria of being ready to learn throughout their lives which is a part of the criteria of
being an ambitious capable learner (Welsh Government, 2015). However, without the use
of the phone the pupil would not have been able to contribute to the giving of their skills to
the benefit of others which is a part of the criteria of learners being enterprising, creative
contributors, another of the four purposes (Welsh Government, 2015). Although, if the
learner continued on their phone as they did in the classroom in a workplace, they would
not achieve the criteria of being able to play a full part in work. Being able to play a full part
in work, is part of the criteria of being enterprising and creative contributors (Welsh
Government, 2015). This is because, as demonstrated in the classroom the pupil was not
fully engaged in the task at hand. As shown, the pupil involved could achieve some aspects
of the four purposes by originally engaging in helping their learning and other pupil’s
learning. However, by staying on their phone, they were not engaged with the task at hand.
This would result in the pupil not achieving any of the four principles, let alone being an

ambitious and capable learner.

Literature Review

Based on the observed critical incident, three key themes emerged which will be looked into
in further detail, Whether, technology is beneficial or a hinderance within the classroom?
Does pupil voice enhance the learning experience? And finally, if a sixth-form environment

or a college environment is better for learning?

Is technology beneficial or a hinderance within the classroom?

The observed critical incident demonstrated that technology can be both beneficial and a
hinderance within the classroom. Technology is defined by the Cambridge Dictionary as the
practical use of scientific discoveries (Cambridge Dictionary, 2019). Past studies have shown

technology in the classroom to be limited to just computers (Cauley, et al., 2010), however,



more recent studies have even included virtual reality and augmented technologies into the
classroom (Matheson, 2018). Technology has been deemed ‘essential’ and is highly
recommended to be used especially in the subject of mathematics (Sheehan & Nillas,
2010).In the case of the critical incident, the technology used within the classroom was the
pupil’s mobile phone. The critical incident demonstrated both an advantage, as a pupil was
able to fill a knowledge gap and peer teach to others, and a disadvantage, as this technology
then distracted the pupil from their task, to the use of technology in the classroom. This is
also demonstrated through Muir 2007 who showed that technology in the classroom can
lead to innovation in teaching and learning but it can cause issues due to its ease of access
(Sheehan & Nillas, 2010). Furthermore, most K-12 schools in the USA ban the use of mobile

phones due to the perception that they are disruptive (Blanche, et al., 2015).

Another, advantage of using technology in the classroom is that it offers the teacher a wider
range of teaching techniques, whether they decide to use direct teaching or more
interactive teaching strategies which can include the use of self-directive software (McLeod,
et al., 2012). By providing a different teaching technique this can help change the learning
environment which has shown to increase participation and productivity within lessons
(Sheehan & Nillas, 2010). However, the same paper also considers the disadvantage of using
technology as according to Mechele Seville, having too much technology within the
classroom can enable pupils to cheat and plagiarise pieces of work (McLeod, et al., 2012).
Furthermore, other disadvantages considered by the McLeod paper include teacher’s having
a lack of training for technology and the technology itself becoming a distraction within the
classroom (MclLeod, et al., 2012). This was illustrated in the observed critical incident.
Nevertheless, this paper was written in 2012 and does not consider recent developments in
teacher education where digital competency is considered key in the new curriculum in
Wales (Donaldson, 2015). Additionally, this paper was written from an American
perspective and does not consider the curriculum developments made in Wales. Although,
the paper does make good links to teacher training, which has been made a prerequisite of
how well technology is integrated into a classroom environment according to Ertmer et al
2012, alongside resources and the teacher’s attitudes and beliefs (Chien, 2013). The paper
further explains how well technology is integrated into the classroom is what determines

whether it is a hinderance or beneficial within the classroom (Chien, 2013). Further



demonstrated by other literature which suggests texting can improve student’s vocabulary
and reading ability as well as encouraging collaboration between students and teachers

(Blanche, et al., 2015).

Does pupil voice enhance the learning experience?

Alongside technology within the classroom, what created the observed critical incident was
the pupil having a voice and using that voice to help teach other pupils within the classroom
environment. Pupil voice refers to the ways of listening to the views of pupils and/or
involving in pupils in the decision-making process within the school environment
(Department for Education, 2014). Pupil voice links to social constructivism where
knowledge is gained through collaboration, unlike constructivist theory which suggests
knowledge is gained individually (Alt, 2017). Pupil voice has a greater impact now, compared
to previous decades, as technology enables students to easily access and challenge
information (Sulla, 2013). Also known as coproduction, pupil voice aims to help break the
cycle of disengagement for pupils (Wybron & Paget, 2016) whilst also helping to give
disadvantaged pupils a voice (Flutter, 2007). However, student success is still dependent on
structures within the schooling system and a teacher’s guidance and feedback (Sulla, 2013).
The study done by Wybron & Paget in 2016 showed by giving pupils power, pupils felt more
involved and more active in school life due to their increased amount of interactions
(Wybron & Paget, 2016). This is because pupils are treated as a partner in learning instead
of a passive recipient (Wood, 2011). Moreover, it also encouraged roles such as ‘strict
teacher’ and ‘naughty student’ to be challenged and meant that some relationships were
established or improved (Wybron & Paget, 2016). Similarly, case studies were carried out at
other schools which found that pupil voice had a positive impact on student’s enjoyment,
confidence and educational attainment of specific subjects which introduced a pupil voice
approach compared to other subjects who did not (Flutter, 2007). Furthermore, pupil voice
enables teachers to be reflective about their practise and can help teachers improve their

own practise (Flutter, 2007).



Despite the idea of students having a greater voice and responsibility within the classroom
being embraced by many educators, it is rarely fostered (Sulla, 2013). Likewise, if it is
fostered, it has been found that only those who are more articulate and confident will have
their views heard (Flutter, 2007). Nevertheless, by using pupil voice it has been found to
help those who are less articulate and lower-achieving and can also help achieve a
consensus of what a suitable learning environment is (Flutter, 2007). Although, it has been
suggested that greater levels of pupil voice can undermine a teacher’s authority, as it can
alter the power relationships within a school (Wood, 2011). Additionally, it can clash with
what is considered dominant, yet effective, teaching methods (Wood, 2011). Not to
mention, that it has been suggested that there is a serious risk of pupil voice becoming the
latest in a long line of educational ideas which come into favour for a few years which
eventually fade away when the next big idea comes along (Flutter, 2007). However, based
on the observed critical incident, pupil voice and participation are both still evident within
classrooms. Furthermore, it is expected to play a big part in the new curriculum in Wales, as

greater independent learning is to be encouraged (Donaldson, 2015).

Is a sixth-form or a college environment better for learning?

One area which currently will not be impacted by the upcoming curriculum changes in
Wales in 2022 will be the provision of education for those aged sixteen and over
(Donaldson, 2015). As previously mentioned, the observed critical incident occurred in a
college which is designed for pupils aged 16-19 (Lumby, 2003). In Wales thirty percent of
publicly funded A-Level provision is provided within Colleges (Estyn, 2018). However, sixth-
forms offer an alternative educational provision for those aged sixteen to nineteen (Lumby,
2003). Sixth-forms’ account for the further 70% of publicly funded A-Level provision within
Wales (Estyn, 2018).

One of the main differences and reason as to why there are differences between colleges’

and sixth-forms’ is their origins. Colleges’ tended to evolve from former technical education



sites, whilst sixth-forms’ evolved from secondary schools and grammar schools (Lumby,
2003). This can be seen as College X in the critical incident offers both A-Level Provision
alongside vocational courses which are more skills based (College X, 2019). Whilst sixth
forms’ tend to reflect traditions of schools (Lumby, 2003). This has had lead to what Lumby
2003 described as a ‘collegey culture’ and a ‘schooly culture’ (Lumby, 2003). A ‘collegey
culture’ involves staff often being a fragemneted workforce, being more relaxed in their
relationships with students and also expect students to have a range of abilities and
attitudes (Lumby, 2003). In comparison, a ‘schooly culture’ involves staff being a unified
workforce, having formal relationships with pupils and expect students to have a strong
work ethic (Lumby, 2003). This has also been found by Gardner 2007 who found that that
school sixth-forms’ have a more aggressive nature as teachers were not able to ‘turn off’
from the disicplined approach used on younger year groups (Gardner, 2007). Moreover, it
has been found that staff within these institutions saw their contributions in different ways
as staff within sixth-form’s saw progression to higher education as their biggest contributor
whilst those in colleges saw it as their lowest contribution (Gardner, 2007). Despite, the
differences between the different cultures it was found that regardless of the institution
attended, young people were generally positive about their experience (Gardner, 2007).
However, this study does not take into account sixth-forms’ and colleges’ in Wales and the
study was done over ten years ago. In terms of results, however, sixth forms’ have been
found to help students achieve higher above their projected grades given from their GCSE
attainment in comparison to Colleges’ (Stoten, 2014). Through gaining higher grades, sixth-
forms’ see eighty percent of their year thirteen leavers go to university in comparison to
fourty percent of year thirteen college leavers (Estyn, 2018). However, it has been found
that sixth-forms’ do not provide students with the skills to undertake independent learning
at university (Stoten, 2014). On the contrary, colleges are more effective at finding jobs for
their leavers as employers have been found to view those aged seventeen to eighteen
college leavers better prepared for work compared to those who went to sixth-forms’
(Association of Colleges, 2015). This was illustrated within College X as pupil voice and

independent learning was evident.

Reflection



Despite, doing critical incident analysis and identifying three key themes from the incident,
there were many other themes which could have been discussed based on other
observations and incidents within the classroom setting (see Appendices). However, similar
themes are apparent in the classroom, such as use of mobile phones (see Appendix Five).
Although, it is not just pupils who get distracted by technology, as one of the observed
teachers were distracted by their computer. This resulted in them not noticing that pupils
had finished their work (see Appendix Seven). Other observations could potentially further
look into the differences between colleges and sixth forms. This is due to a few incidents
which would look at the less formal relationship between staff and pupils, with pupils being
able to leave the classroom whenever they please (see Appendix Six), as well as one of the
teachers apologising to a pupil for speaking before them (see Appendix One). A further
theme could focus on different teaching methods, as an observed teacher tried to teach
individual pupils by speaking to them at eye-contact level compared to a usual method of

direct teaching a whole class (see Appendix Two).

Based on the observations and literature review, some potential suggestions could be made
for the next learning and teaching steps for all students doing A-Levels within College X.
Firstly, as mobile phones can provide a distraction to pupils (MclLeod, et al., 2012) within the
classroom, | would suggest that they are at least not allowed out in a classroom setting,
unless instructed by a teacher. Despite, the benefits where mobile phones can help
integrate a wider range of teaching styles (MclLeod, et al., 2012), | believe based on my
observations that they provide too much a distraction at college level. However, this would
require a college wide policy as it is the principal of the college who decides educational
matters within a college (Hill & James, 2017). Additionally, the issue of a ‘collegey culture’
(Lumby, 2003) makes this difficult to implement this type of policy within College X due to
the less formal relationship between staff and pupils (Lumby, 2003). Furthermore, as staff
are a fragmented workforce (Lumby, 2003), this could make consistency of a new rule
difficult to implement. This is why, to accompany the ban of mobile phones within a
classroom setting, | would also suggest that the college tries to adopt a culture change
towards a ‘schooly culture’ (Lumby, 2003). By adopting a ‘schooly’ culture this would mean

that staff are held together more tightly (Lumby, 2003), meaning that it is possible that rules



would be more likely to be reinforced across the college and that relationships between
staff and pupils would be more formal (Lumby, 2003). This, | believe, would improve
educational attainment within the college alongside the expectation of pupils to show a
good work ethic (Lumby, 2003). This could increase the percentage of students going to
university from colleges in Wales. However, this approach could give more power to

teachers and see a reduction in pupil power and voice.

This study has only been achievable through the use of the Assisted Reflective Conclusions
(ARC) model (see Appendix Nine). The ARC model requires me as a teacher to mention my
feelings towards an experience, remember it and understand the experience, evaluate and
analyse the experience and conclude and suggest actions towards the incident. The ARC
model is very similar to Kolb’s Learning Cycle (Kolb, 1984). This was all achieved through
reflecting on my observed critical incident. This links to the new curriculum and my own
personal development as a teacher as by reflecting and having an openness to challenge my
own practise, this can help develop my own pedagogy (Welsh Government, 2017) and be
able to embrace new ideas based on the newest research (Welsh Government, 2017).
Through using the ARC model, it has helped me identify barriers to learning within College X
and help me identify the type of teacher | would like to be Furthermore, through reflection,
this will help me look to embed cross-curricular responsibilities and Welsh Language Skills
which can benefit me in everyday life in Wales whilst encouraging innovation within the

classroom.

Conclusion

To conclude, in order to identify the next teaching and learning steps based on an observed
critical incident, the following process occurred based on the ARC model. Observations
occurred within College X to look for a potential critical incident, after the observations a
critical incident was created after analysing the observations. A literature review was
written based on three key themes which stemmed from the observed critical incident.
Following on, a reflection of the critical incident lead to suggestions within College X to

restrict mobile usage in lessons as well as adopting a ‘Schooly Culture’ for A-Level Students.



This also helps improve my own personal and professional development as a teacher
through being reflective. Reflection links to the new Professional standards for Teaching and
Leadership within schools in Wales as through reflection, leadership can help pedagogy to
grow within a school, pedagogy can also develop and go deeper, innovation then can move
pedagogy forward and collaboration can help good pedagogy to spread quicker according to
the Welsh Government (Welsh Government, 2017). The reasoning for a reflective model, is
to help to improve teacher’s practise which in turn can improve Wales’s education system.
This will help successfully embed the new curriculum, which is focused on flexibility, a blend
of learning styles and developing good pedagogy (Donaldson, 2015). The use of a
Professional Learning Passport where the reflective process will be achieved continuously
will help all teachers in Wales grow professionally (Welsh Government, 2017) . Furthermore,
this will enable teachers to take responsibility for their own teaching (Welsh Government,
2017) and help improve standards within Wales. This report has identified how the
reflective process of teaching practise can help improve teaching standards along the scale

of classroom to all of Wales.
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Appendices
Appendix One- Observation Notes One
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Feader. Nowing Wy Sl despiie 44 deadder foskes

dtfa,u) oy P fupil.
({(Ad‘( AN Q{cio;.x’ fo o Ppil L( 5/’(«1’/\-_) [‘AN»} of hes,




Appendix Two- Observation Notes Two

e Prifysgol Cymru

»
N‘ University of Wales
Trinity Saint David

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

Y Drindod Dewi Sant

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

s L6 loa (|9

Lesson details: Co%(kwgm (25 50n ,}0,\ P"*?”') Wity & laf*f-op.

Classroom culture
(Are the students focused on learning?) \[{4 talkedin p Je Sp i i+ bein

Mok Wk YT ?“P") A\)VM\ ONC another,  tader Lo E) o |
‘\(_\f\rj One QVN av a bime 39 did oor hwe may, Covmion Uasy.

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that
purpose?) '

o Ypis h loatiae HA“HI\) wl (o S(U'd’\-j e [u'\l-o;q. + M:Mo.lolog

Por Yoo Wnsuvrk.
o T W Sk ak K bugivy o e Ui L {upus Knad defon fessen.
Direction

(Are the students clear about what they are doing and how to do it well?)
0 9%!") Were Qe ehvd ek M‘j WU Mok 5 e dw}

» Gad ot e hd A0 Quomiie b hdp Feaflax 9os) freck.

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)

No+ 0w fopiy M ‘Zn;ufl. fuqiy (swosasrs ;) Challesn; o Hen
bd\ Uersrosm (b Mecdr nok ok U‘\ol(u\)ej,

Assessment
How does the teacher assess student understanding before, during and after the

3 s : . g
lesson? How is this used in their teaching? Abest Wel N0 el ASK53net durin
te  (25%n Ik ey 2ot 3 ke (40 W) by jeb Sovs) WA W Verbal |

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to

discuss?

/f(udfr Wes down 90 One knee S g Zye fevd w4 fog
When  One o e,

?Ufl’ )m)(’ jok L),”M.l LI}I’ He U Sroom Wibro ﬁj[n,n)_




Appendix Three- Observation Notes Three

Prifysgol Cymru h f
'n Y Dvindogd Dewny Sant Yr At r O a
N University of Wales Addysg a'r Dyniaethau
Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date: O‘L , \o /’LO\G\

Lesson details: Hod e ¢ ) ore it A¥gechy Seaoun,

Classroom culture e e
(Are the students focused on learning?) ~ S+uded W e e

tb qromrred Doemsd O jewnniny,

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

purpose?) L(v“”) 0Dy e JiJf'ujJ O € Sh ek e Wsson
e\ (‘((»ﬂ’t. BTN | Of #e Wser. Tle phjruvd) whre

l
)l Moo -« < Ao-N XA Aot Memdsse
h O it ") Y lasven ’ﬁm\’c:?.u«ﬂ

Direction
(Are the students clear about what they are doing and how to do it well?)
Thudo ien s W vt W dp oy [ shuahen ey e bt

Y W hor o hw) on e ko 4 macky o He fxen G e

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
Th W Q0 difhtreiben Of sk, All Srdam Wea ergyt m jon :
\ arswoed ) Speul ONC cmoitr «F unsea . SEIED =8 Hioe
A Ay W A iy B i

Assessment
How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching? €., Guusren dou V@) O @isua

de Wit PO ned h Gee Pror iemodrlye Q@ Only = Gt -;Ju-‘)h»w\

\0.“) Minined |
Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to

discuss? QV"Q‘IU F\,-y-.! WK~ Tlada WJuy aF (m,.,m- -0 4 Nor
Sea -\19 wex }-.‘»\uhs ~Tkj St thec 0-"‘) Noty 10 Sirenie

he § My,




Appendix Four- Observation Notes Four

University of Wales Addysg a'r Dyniaethau

@52.’.!3%3.’&’.” Yr Athrofa

Trinity Saint David Education and Humanities

OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)

Date:

oL (1o i

Lesson details:
o5 on e berr A P e

Classroom culture
(Are the students focused on learning?) U N 4{1.) W nor ~ Some S +Jtd

Lonrina=tt)  Messed an

Objectives
(Is there a clear purpose to the lesson? How do the lesson activities promote that

Purpose?) Tlece \Wart Mo Murnie) 06D, hug H Lssen
AURRY Mude i (er Whet e Golny on Wirtin fle Wosen <%
Promor) wht P spleb nedd " 7 cnn

Direction
(Are the students clear about what they are doing and how to do it well?)

/‘\\n(_ SL\‘M \.J‘Lﬂ‘. no+ W et [P7) jo.1~> ON A y(j wWet
‘)q‘,\fqu) onrL oS A W nof ldkenin, Tio) i ««p.uo\ o +¢
W el 9F e cdwen

Access and challenge
(Are all students able to engage in the lesson? Are all students challenged?)
()f\( Skt Sironyued B Grgiye o e i ~ o) of re-kiy ek k
W Sewey }j)lwb, Al Gt wn Chduged =5 f-"tj D Gk on A
M oA (Rur asieS %snw.

Assessment

How does the teacher assess student understanding before, during and after the
lesson? How is this used in their teaching? T/ader ~io (as LN (e/five wo Qe
[).’\lu&lﬂ-v\a» A woses gl Ap(r Lok -«ukv‘o S\l tor) u,\/\,\.;hj,‘j :

Specifics / Critical Incidents
Are there particular telling moments and examples which it would be helpful to
discuss?

Cnlorgnet oF & (4 e a Qb Crsmal™ N Jaf da feasy
Eae-MMe bt Skhdt Sivel oa {’to& Ofles @) o Gruonp. .




Appendix Five-Assisted Reflective Conclusions Model Number One

R e
h‘ University of Wales

Trindty Saint Oaved

Yr Athrofa

Addysg a'r Dymacthau
Education and Humanitics

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: ) 6109 /|9

Digwyddiad critigol (Ffocws)/Critical incident (focus): S‘\uJer* )

oiny O~ monil Phune n T raddle
Oy fx WSden Tl todker SoI A dd nows)

Profiad/ Experience

Teimladau/

Feelings

Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

9. Wb Sloviced . The (Lt Wi He Chsorosm of Moblie
'(l\»'l) L’Cl") freyes Next b Vu»‘.'() Wa) o Shock ) b-l""‘”'j
Sro) 1) He n Lot of R Geader, T Bt S wowd
Nt Qe ¥ i}w'w) bk o W torde, .'1nanJ.Tb~.)m-—4—
Ve Pupll in Buayion W Mok @ayayel daen e didiassion,

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Con you list the aspects of the
incident in the context of learning?”

/\\\M W) o isesien oing on He Hme Meaning He Shaled

We) nor & i~ e dohire, U2 lewrin O(L:.:Dm N
Ak L)(o-* S ad S WA f ) (e \j,lufp.— : )

_‘\,\'\:,fc;. (\t):&:& labal -3y Se (o4 DN VT M""D lv‘"

Yoy

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei godw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

o TR Wausv) Mool Wor ook . Howewery Uassiaon
Mamined need) B osfrode - Shadont) have doo mudn sadunon,
A fetthon . A1y forhin Fe Shadeek noe beiny eapy
in B doaosia W Lomd Mo Leening At ey or
Yot e~ 0\)‘7‘“\“) QiS008 A ) Mok Onedliny 5 Broh, H.,l

Ao Aok G ¥ S,

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i'r
mater a nodwyd?"

“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

® Renerd of Mubite fliy Jom desks o f~t oty 2 taboic
Sheal foliy Mok Jwt 1A deas

4 00 59 Mo 9ein) 4a fhont exyr o n emenyeny

o T} diosin Was nor g tavs, Eeader Show) Bk
Mo Challinyy Tromiem!

Y profiad newydd / Transformed experience




Appendix Six- Assisted Reflective Conclusions Model Number Two

Prifysgol Cymru
.n ¥ Drndod Dew: Sant
" University of Wales
Treuty Semt David

Yr Athrofa

Addy sg a'r Dyniacthau
Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/pate: b [09 /19

Digwyddiad critigol (Ffocws)/Critical incident (focus): (rgil Gor g cnd Lept HE Uotsroom iithoud

OS%=ry .

Profiad/ Experience

Teimladau/

Feelings
Beth yw eich teimladau ynghylch y
profiad?

“What are your feelings regarding
the experience?”

L~Kt Mo Qrw-o.) Gluy T We shoktd; Seemed |ike Hin Wy
No o likie (AeSSrvomm M'*NA){MU\* ‘;V Wo Su'(:;..‘.)a‘) e
Leades D @ 9ol Ao bar Sunooi whe Mekey 445 o
Norm ,

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

/\\MJ' Me~s ’;’lﬁ '-«{d Wer no+ ar 6‘*’4-' "‘\ff\,P l}ux\) Heor

(OJﬂWa"i\ ;«' Yo A-l(‘ud.'f\,:) 'U)Jld }(a! N % MJ
bd\.,\ on M (owswrs bt (od A Cay diy.'w.,.
D ore) whe Mey Vit » alepde hhuas o) Jo i

\-M\dw),»\k}\ (oJJJ IMfek g 'tu») Qf whaic Clasy

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

T Hak B Pyl Showtd haw $2 mk b leae e (Lessroom
T Uewrfom Momagmesr (otd e imposed .

Howtver, tho v over by Wy Fhagh #e lssn Whih mek Ho
Ppil My hen been povl. Dal b et of I didasin &) Hader

‘f\’\")") On ’“".I .f"l/'ﬁ wa) a (e s o ?J\)A}U"V" J’Wo—/-u—"
Vi Uess ,

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i'r

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

3%.-)\ 'o\,uq (6wd ‘e luolndt.q— o)\ }M(f.,c,\_
Jeeddes Comd hee CAdude) g Ay 0 Kew popin 0n
¥ - (,lﬂ_,lu.-l 0n bliv- Havqboark 6> ot fpomr WIrK
ok O

V\)o\) ek (""7“&')' J
(oAd ket S fow0 ) ovjew bl Ak

(% e $ie. s b kKed U~ /.;L.er,

b)f«k e~} o

Y profiad newydd / Transformed experience




& Prifysgol Cymru
» ¥ Dringod Dew: Sant
" University of Wales

Trindy Saint David

Appendix Seven- Assisted Reflective Conclusions Model Number Three

Yr Athrofa

Addysg a'r Dyniaethau
Education and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date: O) /|0 | 1“

Digwyddiad critigol (Ffocws)/Critical incident (focus): 9\,'14:\) S-ke-r) Stiwe nop P M) Jar 5 pamrd

&) Wads IS ook ) AT CpFe

Profiad/ Experience

Teimladau/

Feelings
Beth yw eich teimladau ynghyich y
profiad?

“What are your feelings regarding
the experience?”

T Woo rostesdl Wit e jnchp 5 17 ood P b
avorld ) T Klass h\ ser @ #ae linr for ve g

O ten X Do~ Wadetsg e fu.f.':).'f\'t fqi Sheud
L\M LOS an l?fp‘»kf\s;-‘b +‘\“( ber b oLuasat He .7 é’.’k/bf)_

Cofio a Deall/
Remember and
Understand

“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysqu?”

“Can you list the aspects of the
incident in the context of learning?”

1[,\.) Mt f&?fls Wadskd S Mmincky ’((,fnf) Fime bden_
*lj CQ.J.Q ‘\“_,L bean O\M’%O‘ /""1‘10’ e \fn&

frexe knodiedie or Skins. Alegs booic ey vy
omitvel #) (sl base Sem feoddopd L

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu a dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

T behicn M ke Was o~ ob%9k o0~ for #e Loson
ay i+ hupe {,1.0 untuosrd Jisaegc Glnpe) Jor Py

M(:J Sk Mabcia tasr 7r“fk) .:QA M(‘M rﬂf“"
Dcon Vi ye.

Casgliadau a chamau
gweithredu/
Conclusions and actions
“Beth yw eich atebion posibl i'r

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

Get the [din 4 haon & Cxseisan bk, Teates o
look, ax {1 insked of (omp tem

Y profiad newydd / Transformed experience




Appendix Eight- Assisted Reflective Conclusions Model Number Four

Cymru
Yo
* " University of Wales

Trmty Sairt Daved

Yr Athrofa

Addy sg a'r Dyniacthau
Fducation and Humanities

Model Beirniad Wedi Adfyfyrio (BWA)
Assisted Reflective Conclusions (ARC) Model

Dyddiad/Date:

o146/ (q.

Digwyddiad critigol (Ffocws)/Critical incident (focus):

Profiad/ Experience

Teimladau/

Feelings
Beth yw eich teimladau ynghylich y
profiad?

“What are your feelings regarding
the experience?”

(.Or\ﬂ,.,n.l &y T {u—r’l witd flo= B "\;H‘")
NJ(?H& Cless<S U/\ft’)AJj' Hovever, agre, ok

A:)v‘d’l(.\ L o™ lt’w"\’) b) ?09 o~ ho ’7“,'1'

Cofio a Deall/
Remember and

Understand
“Allwch chi restru elfennau’r achos
yng nghyd-destun y dysgu?”

“Can you list the aspects of the
incident in the context of learning?”

1 haged e ey OF o) v 4y wee
Stradh, Wy & Mo wseve; afuead) iy
ldr-«w«j ) lt.w“‘j A\ Miar he y)e) or /v‘l)
Qf"‘]“)A N e N

SN,

Gwerthuso a dadansoddi/
Evaluate and analyse

“Beth y gellid ei gadw yr un fath i
sicrhau addysgu o dysgu effeithiol
yn y dyfodol?”

“What could be kept the same to
ensure effective teaching and
learning in the future?”

:r bil:i<~ =¢ f-«f,‘y Stouwg P envrvel &
Chirn inhin .0 (o L e trods  kasdhx yup L

fagirs # /"‘j unkesmd .

Casgliadau a chamau
gweithredu/
Conclusions and actions

“Beth yw eich atebion posibl i'r

mater a nodwyd?”
“Beth y gellid ei wneud nesaf?”

“What are your possible solutions
to the issue identified?”
“What could be done next?”

T wS ko impra peie Sbila lers dedje
of h @k Yz fagil wen Fiaiord o fut 2 hone
owy Abis mdj Oy VV") W net d’-"'—yhl-

1 oud Ox fertbs S R s Gagied 04 piun.

Y profiad newydd / Transformed experience




Appendix Nine- Assisted Reflective Conclusions (ARC) Model.

Transformed

Conned to MGO/J,

e \'a\uate + Ana/yse

1dentify causes.

onber + Underg

Q-e«\ Contextualse

Experience
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