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	Targets
	How was it implemented?

	Work on sentence structure
	I followed the PEEL Method as a way to structure my sentences.

	Critical approach – Offer opposing argument when able to. 
	I have critically reviewed my work – countering arguments where possible.

	Proofread work before handing in. 
	I pressed the ‘read aloud’ button at the end of my assignment to listen for any spelling errors and to ensure it flows.



A proposal for a school community project
Introduction 
A community or interpreted in Wales and defined by the Welsh Government (2020, p.241) “Cynefin”, a place that gives us a sense of belonging, where the surroundings and people are known to us and where everything around us is comfortably connected. The Welsh Government (2023a) enforces the community collaboration throughout the Welsh Curriculum, by stating that these connections will encourage and support student success. This is supported by theorist John Dewey (1897) and his emphasis on community-based learning and how it connects students to real life context’s. Correlating with one of the twelve pedagogical principles set out by the Welsh Curriculum (2020). Therefore, in order to increase community collaboration, this proposal proposes the idea of a community garden to a local primary school. A community garden will support students in becoming healthy confident individuals, one of the four main purposes of the Welsh Curriculum (2020). To protect the anonymity of the school inline with the BERA guidelines (2024) the school will be referred to as school Z throughout. To provide more context, Estyn (2020) latest report provided the following information about school Z:
· One hundred and thirty-three students in attendance, aged between three and eleven years old. 
· Seventeen percent of pupils are in receipt of free school meals falling below the twenty one percent average in Wales for that year. 
· High percentage of White British ethnicity, with a small minority from other ethnic backgrounds. 
· Religious value school (Catholic).
· Nineteen percent of pupils have been highlighted to have special needs again below the Welsh average for that year. 
It is important to note that this report was carried out in 2020, therefore certain statistics have changed. For example, since 2024 all pupils in primary schools across Wales are eligible for free school meals under the new universal primary free school meal (UPFSM) scheme (Welsh Government, 2023b). However, these statistics and information provide background to school Z and the type of community within. 
Literature Review
A community garden will involve a designated section of the school's outdoor area to grow and nurture plants and vegetables. The garden will be maintained by both pupils, teachers and the wider community to work together and build upon the following: Social skills, health and wellbeing, cultural awareness, gardening methods and biology and ecology of plantation. From personal placement experience I recognised School Z’s large focus on producing Healthy Confident Individuals by identifying themselves as a ‘healthy school’. This was demonstrated through their policy of only serving fruit as a snack food and by their support of nutritious school lunches. The main aim of this proposal is to grasp that positive community engagement and create something that the community and the education system can benefit from. By conducting parent workshops and seasonal concerts in addition to carol services at local events such as the Christmas markets, School Z has already demonstrated their dedication to engage with the community. This is further underlined on the school's home page, which expresses that with staff, parents and the wider community working together ultimately supports all students to reach their full academic potential (School Z, 2024). 
As stated above, the project being proposed is a community garden; the concept was based on addressing the needs of the surrounding community. School Z is located in Pembrokeshire, a small, rural county with a high percentage of deprivation and poverty. Statistics reveal that in 2021/2022, Pembrokeshire had 17.2% of children living in poverty, the second highest in Wales (Pembrokeshire County Council, 2023). With this being said, a community garden will allow school Z to develop into a community school. Estyn (2020) define a community school as one that prioritise the needs of its students, families and wider community with the realisation of the positive impact it can have on student's academic achievements, particularly those facing hardship and poverty. Theorist for instance Vygotsky (1978) and his zone of proximal development theory (ZPD), in which by a more knowledgeable other (MKO) is introduced to assist pupil progression. McLeod (2018) emphasises Vygotksy’s approach and dispels the misconception that an MKO has to be a teacher, he states it can be peers from social interactions alongside adults reaching into that wider community. However, behaviourist theorists such as Skinner (1988) would challenge this approach as he believed that students learn best through behavioural reinforcement and punishment. Although Skinner does not explicitly express opposition to community involvement, he thinks that a negative and positive reinforcement is a more effective way to raise academic achievement. 
Epstein (1995) and his theory of overlapping spheres (family-like schools, school-like families and school and family-like communities) is suggestive that collaboration from all three domains amongst the spheres is necessary in order to achieve academic success (Stefanski, Valli & Jacobson, 2016). Bronfenbrenner (1979) supports this through his ecological systems theory which outlines a child’s development based on their surrounded environment. According to Bronfenbrenner (1979) school, family and other community members comprise the ‘Microsystem’ which is suggestive that these people have direct affect on pupils' development throughout school. For example, a parent reading a book at bedtime to support language and cognitive skills (Guy-Evan’s, 2024). These theories are a contributor to the learning country of Wales, with The National Assembly for Wales (2001) stating their vision for a tighter bond between schools and the local community, both in and out of the classroom. Contrastingly, an alternative viewpoint from Lonsdale and Anderson (2012) argues that resistance for change could hinder this collaboration, they describe how limited community interaction has been in previous centuries, which makes it difficult for more experienced teaching professionals to express willingness for the projects. To address this concern, more information about community colloboration and the benefits needs to be provided to staff across Wales.
Inclusion of the wider community particularly parental involvement can benefit how a child can progress. Athey (2007) writes about the importance of parent and teacher interaction when it comes to the academic success of a student. The Welsh Curriculum (2020) sets out a series of progression steps to personalise learning for each student's development. To coincide, Athey (2007) argues that in order to identify where pupils are in terms of progression, teachers and parents need to collaborate. There is a growing body of theorists that recognise the importance of teacher and parents' involvement. Froebel (1899) as an example, while his theory is based on the importance of play, he also signifies that parents need to be tightly involved with what their child is learning. A limitation of this approach is that is there such a thing as ‘too-much’ parental input? Jiao and Segrin (2023) discuss ‘over parenting’ and how an excessive amount of input/pressure from parents can compromise children’s mental health. According to Bowlby’s (1969) attachment theory, which outlines the attachment of a parent and child is based on a sense of security. The concern around this is that pupils may not be able to make sense of the world on their own, something theorist such as Piaget and Inhelder (1972) believes shapes a child’s ability to learn. The Welsh Curriculum (2020) outlines twelve Pedagogical Principles, one of which encourages students to take charge of their own learning, and this can be hindered by this sort of attachment.
Whilst challenging the concept of a community project, the above literature and theorists support the idea of a community garden. The proposal will provide the opportunity to work collaboratively with the local community to help educate students and parents in becoming Healthy Confident Individuals. It is a chance to give back to the community and those facing deprivation and hardship through the donation of plants and vegetables acquired by the project. It also provides the opportunity to be diverse and celebrate different cultures through the medium of food/plantation. All members of the community will be welcomed including those in attendance of School Z, for example, parents, siblings, family members or any local citizen wanting to support the vision. Whilst School Z already effectively demonstrates a willingness to engage with the community further efforts can be made. 
Aims, objectives and practical considerations.
What is a community project? The Welsh Government (2022) define a community project as a system that works to achieve the following: 
· A solid and established alliance with families.
· Able to attend to the needs of the community.
· Finally, form a partnership with other services. 
When deciding a community project, the purpose behind it needs to be identified. The overarching aim of this proposal is for school Z to collaborate with their community, through a hands-on project. The objective, with the assistance of their classmates, families, and the larger community, is for children to gain a contextualised understanding of real-life learning about the environment and all things living. This will be achieved through lessons, and the opportunity to develop after-school clubs based around gardening. Teachers can engage with the community garden as part of learning for all ages, for example watering the plants with foundation phase or more complex learning such as ecosystems for key stage two. Learning can also range to healthy eating, aiming to support students in becoming healthy confident individuals (Welsh Government, 2020). There should be little to no impact on staff as the garden can be implemented as part of a lesson idea and with the garden being on site, no extra members will be required when visiting. Alongside, a gardening club being at no inconvenience after school, because school Z already have a policy in place outlining the compulsion of all staff running a club. With this being said, the main focus throughout this project is the pupils and how community engagement can support their learning. Pupil focused approach is at the core of the Welsh Curriculum (2022) and is supported by theorist such as Bruner (1960) as he believes students learn through their individual experiences, therefore, should be at the forefront of teaching and learning. 
Considerations of the inclusivity of the proposal needs to be addressed. The process of inclusion states all students are given equal access to opportunities that are tailored to their needs and ensures they feel part of the school community (Welsh Government, 2016). In order to do so, the Welsh Government’s (2010) equality act legally guards us from discrimination across the country. In line with the document, the community garden will be positioned accordingly with any required features added to enable disability access, for example this could mean the installation of a ramp. Other aspects of the act, means the project shall not discriminate against age, gender, relationship status, pregnancy, race/religion and sexual orientation (Jackson Lee, 2023). Florian and Black (2011) argue that teaching needs to change from one that only serves majority to a method of a creative and vibrant learning community, where all students have access to opportunities. 
More practical considerations for funding must be taken into account, the United Kingdom (UK) Government cut back on schools funding in Wales from one hundred and seventeen million pounds in 2023/24 to one hundred and fourteen million pounds this academic year (NAHT Cymru, 2024). Ultimately, placing financial strain on schools in Wales, with this in mind, majority of the community garden will rely on being supplied and resourced by the community. To be precise, equipment fees such as watering cans, gardening tools, and fencing alongside seeds, soil and plants are covered by donations from local citizens and businesses. In spite of donations, school Z will face a small maintenance and operations fee, this is including the water supply and any plant replacement costs. However, a community garden can give the opportunity for financial cutbacks in other areas, any produce i.e. vegetables planted can be donated back the school as part of school meals or the snack trolley. As previously indicated school Z is situated in a low-income area, therefore, as a way to give back to the community for their contributions, the produce grown will partly go to local food banks and those in need.
Objectives for the proposal to coincide with the Welsh Governments (2023c) bill to implement the Welsh language more effectively in schools. Whilst, this can be difficult in this project, efforts will be made to use incidental Welsh. Estyn (2013) defines incidental teaching as conversations that happen organically with no structure behind them. Considerations will also be made to create signage for what’s being grown and label them with the English and the Welsh. By doing so, this project will aim to promote students being proud of their community and their Welsh heritage. Under their ‘what matter's statements’, the Curriculum for Wales (2022) emphasises the importance of children being knowledgeable citizens of Wales, in particular their heritage and what it means for the future of their local communities. 
Measuring impact 
Once a project has taken place, it is equally important to the measure the impact. Measuring the impact will reveal if the aims and objectives listed above have been met, as the proposer you can identify what is working and what needs to be changed. Jones (2023) re-iterates this point by stating measuring the impact is about improving alongside making others aware of the difference you are making. In order to measure the impact of this project, two forms of assessment will be carried out. The main variety of assessment is split into summative and formative assessment. Summative assessment is administrated to acquire pupils' knowledge at a particular moment in time, for example, a test (Garrison & Ehringhaus, 2007). Alternatively, formative assessment can be defined as more informal, administrated in classroom practice, for example, questioning (Garrison & Ehringhaus, 2007). To measure the impact, formative assessments will be carried out, one by the students producing a presentation. In addition, a formative assessment of the parents and wider community partaking in a survey. The survey will be carried out midway through the programme and then again starting the next academic year. Whereas the presentation will just be towards the end of the year. When carrying out any assessment ethical considerations must be given to participants. In line with BERA guidelines (2024) confidentiality will be maintained by the parents responding to the survey anonymously and ethically the presentations will not be disclosed to those not involved with the project unless consent is obtained. 
Referring back to the measuring times i.e. midpoint and end of year, the results gathered from the midpoint survey will be fed-back to staff, pupils and families including ways to move forward. Theory behind mid-point reviews links to Bloom (1956) and the blooms taxonomy of people and in particular students' development through recalls of information. If a project relied solely on the end of year assessment, there would be no opportunity to have tried to change a concern and it might be too late by the end (Ellis & Keedwell, 2024). The Welsh Curriculum (2022) outlines the importance of a pupil centric education therefore, the end of year presentation will allow students to take responsibility for their own learning. Piaget (1972) underpins the importance of this in his theory by explaining learners lead their own understanding and by involving children, can help produce a more meaningful experience. Suggestive that a presentation is a great way to actively involve students further in the process of the project. 
Whilst the community garden is for all year groups to enjoy, the focus of this proposal is seven to eleven-year-olds, consequently, this age range will be conducting the presentations. Due to the high volume of pupils amongst these ages, small group presentations will be required. Presentations will include mainly photographs, opinions about what they have learnt from the community garden, the benefits and any recommendations to make it more enjoyable for them. School Z, have a high focus on pupil voice already through their Voice 21 scheme. As a voice 21 school, pupils are equipped with the ability to voice opinions in a respectful manner using hand gestures and oracy skills to create a safer equal environment to be heard (Voice 21, 2022). Moreover, the presentations will be help in the school's assembly hall, where parents, students and the community can come and watch if they care to do so. Invitations will be sent on parent mail, and paper copies to be provided to those in the wider community. After the presentations have been completed, there will be opportunity for all staff, parents, community citizens and students to talk about the proposal, again encouraging that collaboration between the parties. This way measuring the impact links back to the overarching aim of this project, a positive community connection. 
The survey on the other hand, will be anonymous meaning those who respond will not be required to identify themselves. The survey will consist of five open questions about what is going well, what could be changed, what could be added, is the process enjoyable so far and then an opportunity to add anything they feel necessary. As mentioned, it will be rolled out two times during the project, midway and at the end of the year. Responses from the surveys will be fed-back to all parties involved in the process and any changes will be made accordingly. By including the community and parents as well as the students ensures that they feel heard and respected during this project, to again ultimately achieve the aim of creating a positive connection. To be a community school, family and community engagement must be at the centre of the planning process, this includes routinely measuring the impact of strategies (Estyn, 2020b).
Evaluation 
[bookmark: _Int_2iof82Uh]Before conducting the proposal in hand, the strengths, weaknesses, opportunities and threats were identified through a SWOT analysis (Appendix 1). A community garden opposes a range of strengths for school Z, literature from Bruhn (2011) underpins the need to make community connections in order to foster social skills and improve teamwork adeptness.  In particular, connections made with parents, referring back to the literature from Athey (2007) this is an important aspect of pupil development. Another strength worth noting is educational opportunities it provides both students and parents, to provide more context those involved will experience real-life authentic context of learning (Welsh Government, 2022). A community garden, for instance, raises awareness of the environment and all things living linking itself to Science and Technology as an area of learning and experience (AOLE). Haury and Rillero (1994) shares the benefits of hands-on science and states that teaching becomes inclusive and fun, ultimately supporting learners progress in the ALOE. Finally, another strength to highlight is how the community garden can give back to school Z and those in need in the local area. This benefit will help address the community's poverty level spoken about above, by providing food security of vegetables. Farmer, et al (2006) discusses the significance of a community but particularly the role that we have in ‘giving back’. This also links in with Maslow’s Hierarchy Of Needs (1943) a child and will ensure their basic Physiological needs are being met (McLeod, 2024).
On the other hand, the SWOT outlines potential weaknesses to the proposal, such as the maintenance challenges, to be specific watering the garden, this will fluctuate based on the weather, i.e. warmer weather will need more water coverage. Another potential weakness it space limitations, school Z have a small outdoor play area due to being a smaller school, meaning the positioning of the community garden may be affected. For an adequate garden you need at least one hundred to three hundred square feet (Washington State University, 2014). Positioning of the garden is vital as with little to no sunlight exposure due to shade could lead to restriction of growth. A further weakness to the proposal is the risk of vandalism from people or animals. As far people are concerned due to being a community-based project this is of little concern. With this being said, fences and other animal protection regulations should be put into place to protect the garden. It is important to think critically about the proposal and potential weaknesses that can hinder its success in order to prepare for these in due course, this is supported by educational theorist such as Robert Ennis (2013).
The next section of the analysis looks at potential opportunities, one being the chance to develop life skills, Donaldson (2015) talks about students in particular wanting more life skill-based experiences as a way to build confidence for later life. Another opportunity is for these skills to be taught in a gardening after school club for both parents and children to attend. Furthermore, the Welsh Government (2021) tackles the importance of an anti-racist Wales, a community garden coincides with this document by presenting the opportunity to support school Z in becoming more culturally diverse. A reason behind this is specific plants or foods can be grown to learn about where they originated and celebrate the traditions behind them. This cultural and ethical approach ensures that all students feel included and celebrated, something the Welsh Government (2020) aims to achieve from their Curriculum. Not only this but the opportunity to provide students with a healthy and nutritional education. Pupils and parents will be involved in the process of planting and nurturing plants and vegetables to see first hand how they evolve. This opportunity will allow pupils to become Healthy, Confident Individuals (Welsh Government, 2020) which is one of the main aims of conducting this proposal. 
To end with, the potential threats that might arise from the project, many of which coincide with the weaknesses. Seasonal limitations remain a threat, it is important to consider school holidays and the maintenance of the garden during these periods. If the garden is not maintained effectively during these periods of time, then the other threat of pest infections can possibly occur. Purchasing of pest maintenance may be required as an additional cost for school Z, however, what is not acknowledged is the caretaker, who comes in during the holidays to ensure the maintenance of the school. Suggestive, that if willing the caretaker could ensure the upkeep of the garden during this time or alternatively allow a member of the community to come in to do so. Finally, a main threat to the success of this project is community resistance. Cooper (2024) outlines numerous explanations as to why communities may choose to not engage with the project, some of those being citizens not liking change especially if that collaboration has not been achieved before alongside time constraints on parents just not having the time to actively participate. This threat can make it difficult to achieve the strength of forming connections with the community and in particular the parents. 
Conclusion
[bookmark: _Int_aUaVz1C9]To conclude, all literature and research conducted during this proposal needs to be acknowledged. From theorists to literature, there is a growing body of evidence that recognises the importance of community engagement. Dewey, Vygotksy and Bruner are all educational theorists who theorise that with community involvement pupils can develop due to those social interactions. On the opposing side, theorists mentioned such as Skinner and Piaget whilst sharing different perspectives on pupil development, both wouldn’t necessarily prioritise community engagement. In spite of differing opinions, all theories contribute to the development of a child and with respect to theorists, these are only added considerations to community engagement. Communities are unique and diverse to each school therefore, it is important to meet the needs of your own. A community garden will not suit all communities due to complicated circumstances. Although, in a community, a community garden is more than growing and plating vegetables, it enables people feel as though they belong (Kingsley, Foenander, & Bailey, 2019). Social justice is abided by the project proposed, social justice is defined as the equal allocation of authority, resources, and responsibilities for all regardless of any differences (Ayala, Hage & Wilcox, 2011). With all things considered, the proposal above aimed to enhance community engagement and on final reflection a community garden achieves the aim. Final conclusions can be made to the impact such a proposal could have on a teacher's professional practice, for instance Pedagogy. To be precise, Advancing Pedagogy which shows a student-teacher displaying knowledge of real-world contexts i.e. plantation, alongside developing learners' cultural awareness i.e. Welsh heritage and celebrating different cultures amongst the community (Welsh Government, 2019). In order to progress further with the Pedagogy standard, an active push on leadership to organise and run such a proposal. 
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o Support for the families during a cost-of-living e Risk of vandalism — Possibly from animals or
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children.
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