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The aim of this essay is to evaluate a critical incident which I observed in a Reception class, and to identify strategies used to resolve these incidents. As well as this approach, through observations, I will be analysing positive incidents within the classroom and ways in which teaching strategies encourage a positive learning environment. 
There are a variety of teaching and learning strategies used within a classroom and a range of theorists who have different perspectives on how children learn and the best ways for teachers to positively influence their classroom and I have considered some of these in my evaluation of the incident.
This essay aims to focus on transition and classroom management and what impact this can have on young children starting school. As the observation was made at the beginning of the academic year in a Reception class, the incidents took place which showed the importance questioning, management and positive transition and the beneficial impact on an individual learner. Symonds (2015) explains how school transition can be a powerful and life changing experience for young children, this essay aims to explore this further and why teachers’ attitudes and classroom management are so important to young learners within the Foundation Phase.
The ultimate aim of this assignment is to examine the case study (Appendix D) in the manner of asking how and why, exploring the differences or relationship between educational research and the observed incident, while also reflecting on what I envisage my future practice becoming. 

The learning incidents that were observed took place in a Foundation Phase classroom of a large primary school in South Wales. This school had the range of Reception to year six, it is a new build school in its seventh year of teaching and learning. The school also includes units for children with ALN including classrooms specifically designed for cool downs, relaxation sessions and nurture groups. The school has an aim to stimulate and motivate their students to develop to the best of their abilities and realistic achievements (Reference is anonymised to follow BERA’s guidelines as taken from school website).
The class in which my observations took place was a Reception class of 28 pupils. These children, in normal circumstances, would have had inset days to come to their new classroom, however due to the global pandemic of 2020 these children did not have this opportunity. Therefore, the teachers are taking a more of a calm approach to their lessons to ensure the children feel comfortable in this new transition. There seems to be less focus on formal structured learning with an emphasis on wellbeing and ease of transition through play. Due to safeguarding, no photographs or videos were taking during this observation, the children were made aware of who I was and that I was simply there to observe their day of learning. In accordance with BERA’s guidelines (2018), there will be no names of children or staff, only referring to child 1 for example. 
The School’ Estyn report (2015) demonstrates positive outcomes to this inspection for teaching, leadership and many other categories. Approximately 30% of the students who receive school meals at this time which is stated “well above the average in Wales being 20%” (Estyn, 2015).

This assignment is based around an observed incident in a classroom. This research opportunity included a template to follow in order to complete my field notes and create the case study to refer to throughout my research. “An observation is a way of seeing and analysing the normal and mundane in a new way” (Clough and Nutbrown, 2002). Using this research method enabled me to critically analyse day to day events with no pressure on the class to do something specific for my observations, therefore making this abnormal. 
Tripp (2012) emphasises the crucial contribution of honest and critical reflection of teaching and learning in a classroom to further understand practice and future development in learners. The combination of observation and field notes supported the ability to reflect.
“Observations are seen to be more than just looking.” A positive outlook on using observations for research is that it offers the researcher the opportunity to gather live information and data from natural social situations (Cohen, Manion and Morrison, 2011). There was no pressure from the children as there was no specific task for the children to complete for me. Therefore, the atmosphere in the classroom for them was completely normal, thus enabling to view the routine and learning of the classroom in a natural way as if I was not even there. This can be seen a positive way to gather research as a “structured observation can allow researchers to gather data without direct involvement with the participants” (Alleydog.com, 2020); ensuring a non-bias outcome.
There is however, argument to suggest that events detailed in my critical observations (Appendix D) could have occurred due to the children being aware of the observations. Monahan and Fisher (2010) suggest that any result or performance observed may “reveal truths about social and/or cultural phenomena”.
As well as being able to observe verbal communication between teachers and students, additionally, observations may be useful for non-verbal behaviour (Bailey, 1994. Cited in). As explained in appendix (D ), the core of this critical incident was non-verbal as the child first became distressed, which was shown in the way in which they walked around the room.
Tripp (2011) suggests thinking strategies to follow when observing and questioning an incident, for example, allowing opinions of other points of view. The field notes made during the observation have provided the stimulus for wider analysis through the evaluation of a range of literature and existing research
A case study method is “extensively exploring and understanding rather than confirming and quantifying (Kumar 2011, p. 127). Being given a template for observation notes and completing them, allows me to continue to refer to them to develop my understanding of the case study. The nature of the critical incident being spontaneous and natural fits with the case study method which Kumar (2011) reflects on as I am interpreting an unplanned event rather than seeking to confirm a previously held hypothesis.
The observation field notes were completed immediately after, which allowed me to continuously to reassess, to ensure my interpretation is in-depth. Tight (2010, p.337) states a case study is “the detailed examination of a small sample” (Cited in Cohen et.al. 2018, p.375). Appendix (D, E, F) are clear examples of this. 
Nisbet and Watts (1984) show strengths and weaknesses of a case study used in research. Weaknesses include possible bias, despite any attempt to ensure otherwise, while strengths to a case study are simply “they are immediately intelligible and speak for themselves and being understood by non-academics (Cited in Cohen et.al. 2018, p. 379). Despite possible flaws in the case study method there are typically more positives to using this research method.
As a result of Graham Donaldson’s review (Donaldson, 2015), the education system in Wales is adapting.
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Figure 1 – Graham Donaldson’s Four Key Purposes (2015).
Primary schools across Wales are working to prepare for the new curriculum of 2022. The school which I attended are developing their approach to teaching in preparation for the new curriculum and showing the importance already for developing capable and independent learners. Fostering an independent learner derives from asking questions which is something that I observed, children being encouraged to ask questions and develop their own independent learning (Appendix A and D).
 
In appendix (A & B) the children had been split into six groups, which the teacher explained happens daily. Along with the class teacher there are two teaching assistants (TA) in the lesson, there are three groups with an adult completing a task, then three other groups left to play and interact independently. One of Donaldson’s key purposes aims to create healthy and confident individuals ready to lead fulfilling lives (Donaldson, 2015). By using this same classroom structure every day, it becomes familiar to them and they have the confidence to explore. The children are also encouraged to interact with one another and play together without adult supervision, without being told what to do and using their own imagination. Children in the Foundation Phase are encouraged to learn through a play based approach to ensure and engagement and enjoyment are fulfilled in each individual’s learning. This classroom environment could be described as a live example of the Montessori approach which suggests to encourage opportunities for independence and to oversee and facilitate; in other words, to stand back but not completely disappear from the task set (Isaacs, 2015; Isaacs, 2018). Even though the class teacher and TA’s are not physically with the children completing continuous provision tasks, they are still able to use positive reinforcement verbally and ensure they all stay on task.

The incident I observed is classed as critical as the teaching and learning strategies were used in a normal daily routine, and the incident was live and natural, it could have occurred any day or time considering the environment always stays the same. The observation became critical after evaluating it in context of research. One focus of Donaldson (2015) is to create ethical, informed citizens who “respect the needs and rights of others, as a member of a diverse society and to understand the impact of their actions” (p. 30). As seen in appendix, the incident arose when the child was influenced by other children to share the toys being played with, as they are playing in groups, not individually. The child reacts in a way which the class teacher quickly stops and explains why this is not the correct way to respond to something as simple as collaboration with their peers. The class teacher enables the calm resolution showing the importance of Froebel’s approach to good teaching practice, as he highlights the importance of relationships and interaction (Tovey, 2017). 

The Critical incident which this essay is focusing on includes a Reception child who is struggling with the concept of taking turns and sharing when in the play areas of the classroom. The teachers’ approach was quick and calm by quietly talking to the child to give alternative solutions to the problem. Bates (2015) suggests how smoothness in a classroom is essential and for the teachers to keep their lessons moving without any major changes or interruptions for the other children. By not stopping the whole class to deal with this incident, this allowed the other children to continue with their tasks without being disrupted.
Nagler (2016) suggests “classroom management is intended to provide students with more opportunities to learn”, an example of this could be by the teacher setting their classroom up with clear sections and activities. This article further suggests “teachers must be able to deal with the unexpected events and have the ability to control student behaviour”. Appendix (D) demonstrates how good classroom management is implemented through the groupings of children, different areas for different tasks and how, when child A became distressed, this was dealt with in a calm and quiet way without interrupting other children.

Poor classroom management can lead to “lack of engagement, poor assessment and lack of development throughout the whole class” (Oliver et.al. 2011). Relating classroom management to Pestalozzi (Pound, 2011), even though it is a teacher’s role to ensure their children are in a positive learning environment, he believes that it is not always necessary for the adults to intervene with children’s creative play. Observation A clearly outlines a classroom with a clear structure which the children understand, undertaking focused tasks with staff while others are free to undertake child-centred play. Pestalozzi also argues that children should in fact be free to pursue their own learning and interests (Pound, 2011). This is a popular opinion within early education and Foundation Phase as Donaldson (2015) explains how teachers should be encouraging children to be independent and creative learners who are confident in what they are doing. This outlook on education is clear within this classroom as the children are left to use their own initiatives and imagination to play in their areas of the classroom. 
Vygotsky (1987) and Piaget have two similar theories based on social interaction, however with two different perspectives. “Piaget emphasized cooperation as the ideal form of social interaction”, suggesting that children being able to socialize and cooperate within their groups of peers, has an essential and positive effect on development. Vygotsky promotes the importance of social interaction and how this can promote development (Rogoff, 1999). Both theories outline the importance of children’s development within socialisation, which can be implemented through the classroom management and layout, as seen in my observed critical incident’s (Appendix A &D) which provides plenty of opportunities for learners to interact.
Kolb’s learning style model is based around how people receive information and how they internalise information (Kolb, 1999), suggesting that individuals all go through this process in their own different way. The classroom management principles seen in my critical incident (Appendix D) identify and highlight the layout of the classroom as a key to facilitating the children’s ability to learn independently. This can emphasise the importance of Kolb’s theory. “Students in the 21st century need opportunities to build key skills and competencies that support their growth as individuals” (Quinn, S & Owen, s. 2014). This has been implemented within this Foundation Phase classroom as the areas around the room allow the children to play, learn and develop at their own pace.
Six principles of nurture, Lucas, Insley and Buckland (2006):
1. Children’s learning is understood developmentally
2. The classroom offers a safe base
3. The importance of nurture for the development of self-esteem
4. Language is a vital means of communication
5. All behaviour is communication
6. The importance of transition in children’s lives   








Figure two (above) shows the six principles of nurture in a classroom. Number six highlights the importance of transition in children’s lives. When asking the class teacher about the child from my case study (D), she explained there were suspicions of slight autistic tendencies however the child is too young to be assessed properly. The class teacher has made herself aware that this could well be the case while completing assessments. Forest (2004) explains how transition to school for a child on the Autistic Spectrum should ideally be “implemented twelve months before the transition commences” (Cited in Larcombe, Tegan J et al, 2019). As explained, the children whom I observed did not get this opportunity therefore the teacher’s approach to nurture could have been more essential than normal, due to the idea these children are not as socially prepared as the should be. 
Due to lack of transition these children have had due to Covid 19, the class teacher informed me that the only real preparation they had for starting school was a recorded video of their new teacher and classroom. As a result of this, the teachers understand the importance of a positive classroom to ensure the children settle in. Pietarinen et al (2014) believes that “pedagogical practices play a significant role in facilitating quality student engagement and developing positive social environments” (Cited in O’Brien & Blue, 2018). This suggests in normal circumstances when children have had the preparation for transitioning from home to school, that a positive classroom is essential; now more than ever, this is an important aspect of teaching today as children are not socially or emotionally prepared as well as they could have been.
The Victorian Department of School Education (1992, p. 44) suggests that starting school is “one of the major challenges children have to face in their early childhood years”. Similarly, Pianta and Cox (1999) suggests “the transition to school sets the tone and direction of a child’s school career”. (Cited in Dockett and Perry, 2001, p.1). Therefore, by teachers taking a more positive and nurturing approach towards their new students will help them have a good transition without the normal preparation. 
With or without preparation for starting school, “children come to school with attitudes, expectations and values that are characteristic of their own family structures” (Curtis, 1986. Cited in Fabian, 2013, p. 87). This suggests that however the child’s home life is, each child will have their own expectation of what their school, classroom, teacher and peers will be like. The preparation which a young child normally has allows children to adapt to their new surroundings and process what school is like compared to their expectations, however the class I observed did not get this opportunity. 
In addition to settling the incident, questioning was used instead of an expected approach of discipline as the child was off task. “The practice of quality questioning empowers students to engage in challenging situations and encourages respect for different points of view” (Walsh and Sattes, 2015, p.13). The class teacher demonstrates this as good practice by asking “Why don’t you want to share? Where are you supposed to be?” As the child responds with Lego, teacher responds with “what would you like to build”. Before the child goes away to his task the teacher continues with “why is it important to share?” (Appendix D). This technique has diffused the situation by distracting the child from what has initially upset them, however the teacher has still ensured the child understands what went wrong.
It is perhaps no surprise that questioning came to the fore in this incident with so much concurrence on its significance. Cotton (1988) suggests positive purposes for the use of questioning in a classroom, for instance “to develop interest and motivate students, to evaluate and assess and to nurture” (p. 1). These purposes are displayed in appendix as the incident seemed to require questioning as a positive teaching strategy. Arslan (2006) states that the strongest tool a teacher can use to ensure their learners are able to think is questioning. In this instant, questioning was used to enable the child to think about their actions and where they were supposed to be. Furthermore, Walsh and Sattes (2017) believe that teacher questioning is the most common tool used within a classroom. 
As seen in appendix (D), before the class teacher became involved, the class TA attempted to defuse the situation through questioning. However, this did not seem to work for reasons unknown at the time of my observation. Macblain (2014) believes that one main reason that children fail in school is through fear. Grigg (2010) agrees by stating that children can find questioning intrusive and threatening, perhaps causing pressure within the child which is not necessary. Linking questioning and nurture as one teaching technique could therefore be useful as in this scenario, both the TA and class teacher used the same questioning technique, asking open questions to the distressed child. However, the tone of voice and approach from both had a clear difference. 
There has been research conducted to broaden teachers’ understanding on how nurture can enhance self-esteem in their pupils. Quayle (1997) states how the certain “provision of environments that are welcoming, valuing, comfortable and relaxed” can affect self-esteem of students (Cited in Colwell, John, 2003. P.2). This suggests that the attitudes and environments a young child is in can affect their learning, this can be identified in appendix (D) as both attempts at questioning had different outcomes. Montessori had three key elements within her approach which include the child, the environment and the director (Isaacs, 2015; Isaacs, 2018). Suggesting that as well as how the child is behaving and however amazing the learning environment seems, the approach from the director/directress must match in order to get a successful outcome. 
Fredrickson (2006) suggests that character traits play a vital role in people’s ability to engage positively and productively in life in and out of school (Cited in O’Brien & Blue, 2018). Therefore, this could suggest that the classroom staff’s characters and attitudes can influence children’s engagement. As observed in critical incident (A & D), two members of staff used the same questioning technique however, different character traits and attitudes could be why they both had different outcomes.

Reflection on this critical incident has been supported by the templated field notes provided by Yr Athrofa, and it has been valuable to be able to refer to these as I have researched further. Being able to follow a line of questioning has been considerably useful to analyse and interpret what the observation included in detail. 
As I was placed in a Reception class, the class routine and layout did not change throughout the whole day, therefore, the field notes made were to outline the whole day rather than specific lessons as this was not necessary within the class I observed. 
During the observation, knowing we had limited time compared to previous years of students due to Covid 19, this immediately made me question my current observation skills and how I could adapt them to ensure I could make the effective observations in a small space of time. Due to this, I decided to take a complete back seat regarding the class. If children approached me, I would respond quickly and then ask them where they should be for them to continue with their class tasks, and so I could focus on my observations. In an ideal world, I would have loved to get involved and got to know the children, however, given the time scale of one day, I thought this was not the most efficient way. 

Brookfield (2017) suggests his theory of four lenses, being different ways observations can be seen. This is something I thought of throughout my observations and is something I intend to adopt through my teaching journey to ensure I can be the best teacher I can, by considering things through other opinions and perspectives, for instance the children. 
The critical incident observed (Critical incident A) has enabled me to think about and develop my own leadership skills in a Foundation Phase classroom. Brookfield (2017) emphasises important contribution and critical reflection of teaching and learning within a classroom makes the best understanding of practice, the different types of learning and future improvement; Tripp (2012) also emphasises similar views and opinions. Being able to sit back and observe different learning and teaching techniques has enabled me to develop my personal pedagogy ideas for my future teaching career. 
As seen in critical incident (Appendix A), questioning is such an important yet delicate tool and can have very positive effects on a child’s learning. This can also be identified in critical incident (Appendix C) where the children are having story time. 

When reflecting on the classroom management of my observations, it is seen in all critical incidents (see appendix) that the style and layout of the classroom is consistent for the children which can reinforce positive engagement and attitudes towards learning. This is something I would consider important in developing my own practice as for young children, especially as young as the Foundation Phase, a clear and colourful layout has more positives then negatives towards their learning. As noted in appendix (critical incident A) the classroom has a continuous layout throughout the year. Dillon (2016) states how the environment in which children are in impacts the ‘level of learning’, also how “students use every inch of the interior space for learning experiences, places to collaborate as well as opportunities to make and create”. The critical incident case studies (see appendix) all illustrate that the classroom structure of this class has nothing but positive impacts and is something I will consider in establishing my own future practice. 
During my observations and after, I have used Schon’s (1991) reflection in action theory to guide me through this critical reflection. This is a theory I can use throughout my teaching journey to ensure I get the best out of my teaching and the children also get the best from their learning as Schon suggests by making a distinction between reflecting during the event and then the same after, is a positive way to reflect during your own practice.

In conclusion, as previously mentioned, the curriculum in Wales is undergoing significant change and review as a results of teachers required skill and Donaldson (2015) review. The new Professional Standards for Teaching and Leadership (Welsh Government, 2018b) underlines the approaches to teaching and the role of reflection within professional development. Even though this is a time of change and adaption for teachers across the country, it is also a chance for positive change and new focuses for young children, such as creativity and development within each independent learner. 
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OBSERVATION / FIELD NOTES          APPENDIX A
(Questions adapted from Fletcher Wood (2016)
	Date – 30.09.2020
Time- AM, 9am-12pm.
Year group: Reception


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Lesson focus  for the mornings session is literacy, sounds.
· This class have only just started school therefore, the class teacher is still getting to know the learners and abilities within the class
· Children re-visit sounds they have already learnt, then learning a new one, today the focus sound it “T”.
· Children are then sent to their set groups which they know, to different play areas while rotating around to complete focus task with staff.
· Focus task – writing the letter “T” in their books, following a stencil to then on their own.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· The classroom is full of colour and clearly set areas for play. There is an outdoor area, however due to weather conditions it won’t be used today.
· The class has the feel of play and learning through play as a focus. While children are completing the focus task with a member of staff, others are in set areas with peers, playing with focus on the sound “T”.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Class teacher is always watching other children, ensuring they stay on task
· Even though children are playing, they are focusing on the sound of the day. For example, children playing Lego may be building a Tower.
· Children being encouraged to socialise with peers and work/play independently. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· When completing focus task, positive reinforcement is constantly used to ensure they are engaged and understand what they are doing.
· Pom Poms are used as a reward system, when a child completes the task or does something positive within the session, children are given a pompom to put in their personalised cup – when full a prize is won.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· This class environment was very unstructured at the same time as having a clear routine. When children were in the play groups and left unsupervised in the different classroom areas, if the teacher or TA noticed children off task of not where they are supposed to be, questioning was used to talk to the child. Instead of shouting or punishing the children straight away, they would ask “what are you supposed to be doing?” “Where are you supposed to be?” then when the child would respond for example “I’m meant to be playing with playdoh” the teacher would respond “well what are you going to make”. This would distract the child from whatever they were doing wrong and instantly make them want to go to the correct area.



	

Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· The teacher, every morning, will introduce a new sound for the children to learn. However before this, she would go over all previous sounds that they have learned. This shows previous knowledge and repetition to ensure the children remember and develop. 
When completing tasks, sometimes this will be with a TA and not the class teacher. To ensure all development is recorded for the class teacher, Ipads were used to document tasks being completed and a record of what each child struggled with and what went well.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· A child struggled with the concept of taking turns and sharing when in a play area with peers. 
· TA interfered to begin with using questioning as a technique to calm the distressed child.
“What is wrong?” “Where are you supposed to be?”
This technique did not seem to work.
· The class teacher quickly noticed the problem and intervened. 
The teacher used questioning while not making the other children aware what was going on, positive classroom management by not disrupting the rest of the children.










OBSERVATION / FIELD NOTES                  APPENDIX B
(Questions adapted from Fletcher Wood (2016)
	Date – 30.09.2020
Time – PM, 1pm-2:45pm 
Year group: Reception


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Indoors, afternoon lesson, focus change from literacy to maths.
· Children sat on the carpet for the class teacher to explain the numicon task they would be completing.
· Children were put into same groups as the AM session, rotating around the play areas and completing tasks with one of the TA’s or the class teacher.
· Same areas of play are provided as AM session.



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· Children seem to enjoy the classroom layout, it’s continuous, colorful and creative.
· Children get on with their independent play tasks while socializing with peers.
· Children understand to listen out for their names as staff work through the focused tasks.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· At the start of the PM session, the children were told what their focused task would be before being sent into groups. The children who went straight to play had been given ideas of what they could make, build or play, relating to the focus of the lesson – learning through play.
· Focus was – ordering numbers from 1 to 10. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· When class teacher spoke to the whole class to explain the focus of the lesson, she ensured all the children understood what ordering numbers meant.
· When completing the focus task with a member of staff, positive reinforcement and encouragement is constantly used.
· When task is complete, high five or verbal praise, pompom is given and photo of the child with their work is uploaded to their HWB file.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· For this age, at this time of the academic year, the class teacher is still understanding the different learners and abilities within the new class.
· When children are completing the focus task with a staff member, it is clear to see some children having extra prompts and other children working more independently.

· In-between children completing tasks, the class teacher looks around the room, asks different groups what they are making/playing, ensuring everything is running smoothly.
· Each child has their own personalised pompom cup, which the children fill with pom poms in order to get a prize. Good work, helpful attitudes are rewarded with a pompom.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Nothing observed in this session.
· Children learning new number skills.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· The use of technology, the class staff would use the class Ipads to take photos once the tasks were complete and correct. Each child I witnessed showed pure happiness on their faces when having their photos taken. Positive reinforcement were used throughout the task ensuring the children were learning and enjoying their number task.
















OBSERVATION / FIELD NOTES                     APPENDIX C
(Questions adapted from Fletcher Wood (2016)
	Date -  30.09.2020
Time -  2:45pm – 3:10pm
Year group: Reception


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Children are together on carpet area while TA reads a story to wind down before the children leave school for the day.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

· All children seem engaged, this seems to be how most days end in this classroom with a class story.
· The children are included in the choice of story book



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· No set purpose observed, other than bringing children together to unwind after a busy day of play and learning.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· The teacher uses questioning to ensure children are continuously engaged in the story, asking them to share what they think may happen next and why.
· At the end of the story asks what their favourite part was while the class teachers calls students one by one as parents begin to arrive.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Questioning from story teller, changes of voice for the story, making it imaginative and fun for the children to listen to and engage with.
· Some children seem to enjoy more than others, however, all have stayed engaged. 



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Nothing particularly observed in this part of the day.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Enhanced and confident story telling – ensure engagement and enjoyment for the whole class.





Critical Incidents                    APPENDIX D
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Observation A

Date – 30.09.2020
Time – AM, after snack, 11-12.

Children are working in groups, all know where they should be and what they should be doing when not with a member of staff completeing a the focused task.

This is how each day is set out, there are set tasks which all children complete one at a time with a member of staff, all children are rotated around untill they have all completed the task.



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A child began to cry and run around the classroom when he was asked to share the toys he and his peers were playing with. At this time the children are working in groups some completing tasks with teacher or TA, while some are sent to play in different areas set around the classroom. At first, the TA attempts to help the child through questioning, however this didn’t seem to work.

TA “What is the matter?
Child – continues to cry
TA “Where should you be?
Child – continues to cry
TA “You need to calm down”

The teacher quickly notices what is going on and at first ignores the child’s behaviour. This is because this child gets upset on a daily basis and the teacher waits for the child to calm down slightly before interfering. 
The teacher then calls the child over, sits him on her lap to explain the importance of turn taking and then offers him other games to play instead. This is done through asking multiple questions:

Teacher “What is the matter”
Child “I was playing with the train and child b took it”
Teacher “Well, you must remember you are working together, so where are you supposed to be?
Child “lego” – points to carpet area where other children are playing
Teacher “so what do you think you could make from the lego?”
Child “I could make a tower”
(The sound the children were focusing on T)
Teacher “That is an amazing idea, how tall could you make it?”
Child – uses gestures to show how tall his tower will be
Teacher “So off you go back to your group, but we must remember why is it important to shar when we are playing?”
Child “We are all friends and can work together”
Teacher “Good boy, off you go”
It was clear to seed through observations how the tone of voice using the same questioning technique had an impact on how the situation was diffused. 





APPENDIX E
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Critical incident B


Date – 30.09.2020
Time – AM, tidying up for snack.

Class teacher iniciates the beginning of tidying the classroom, TA’s then take over helping children tidy and ensuring all children are conributing.
Class teacher sits by carpet as children begin to sit down after their areas are tidy.




	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
When the children are asked to tidy up and come to the carpet the classroom can get quite load and over excited. The children had been playing independently for forty five minutes while completing tasks wih staff also.
The teacher had many different phrases to ensure the children were ready and listening after tidying the classroom.
“un, dau, tri, sit with me”. This phrase meant the children knew where they should be which in this case was on the carpet. 
Once children were on carpet and class was tidy:
“Criss cross, apple sauce” this ensured the children were sitting with their legs crossed.
“show me five”.  This is a phrase where the children ensure they are doing five thnings; 1. Inside voices. 2. Hands are to yourself. 3. Listening ears. 4. Legs crossed. 5. Eyes are on the teacher.
After asking the teacher about these strategies, I learnt that in the first few days of this year, the children helped the teacher create these phrases, encouraging the children to react to them also.

This is using children voice in order to encourage positive engagment, instead of the teacher telling them what the rules are, getting children to help choose these rules can be very helpful to make sure the children follow them.












APPENDIX F
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Critical Incident C

Date – 30.09.2020
Time – PM, after lunch

Class and lesson layout remains the same, however focus has moved from literacy to numeracy. 
Children are still split into same groups with same areas in the classroom for them to go to when not completing the focus task.





	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

In this afternoon session, children were sent into their groups. Some would go straight to the different play areas and some went straight to a member of staff to complete a numicon task with either teacher or TA. Once each child had completed this task independently, they would have their photo taken on the class Ipad and this is what the teacher would then use to assess each child. Along with the photograph, there would be a small description of what the child did well and what they struggled with so the teacher could identify what to teach the class as a whole and each child’s counting ability and individual learners.

Using technology for this assessment strategy allows the teaching assistant to assess their groups of children then upload it so the class teacher has their assessments all together through linking their uploads.

At the end of the day the TA’s spoke to the teacher in person about anything that really grabbed their attention, other than this verbal communication everything is uploaded to HWB.







APPENDIX G
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
Critical incident D

Date – 30.09.2020
Time – End of day, approximately, 2:45pm.

Children have completed their day of learning, the classroom has been tidied by the children and they are on the carpet with their coats ready to leave.

Class teacher is discussing recourses with TA 1.
TA 2 is on the carpet with children conducting a story time before the children go home.



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
TA 2 ensures all children are ready to listen using previously explained phrases like “show my five”.

TA 2 begins by giving the children a choice between two different story books to read.

Once the story is chosen, the children sit quietly while listening to the story. TA 2 asks questions throughout to ensure children are listening and are engaged.
This technique seems successful as all children stayed focused and relaxed within the story telling, answering the questions with enthusiasm and showing positive engagement. 
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