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Does the ‘Crash, Bang, Boom’ Differentiation strategy work as it is intended?’
Word count: 5,410
Please add your targets from the previous assignment using the table below.
	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	Ensure you synthesise and reflect - you have done this in a few places but in other places it could be further extended.


	Throughout the assignment, I have reflected where possible, also linking to Gibbs’ reflective cycle throughout.

	Targed/Target 2
	Be as specific as possible when making recommendations - this will allow you to show knowledge and understanding.

	Within this essay, I have made a number of recommendations for future practice, showing knowledge and understanding gained.

	Targed/Target 3
	Please proof read your work as I am sure you would have corrected these prior to submission.

	I have proof read to eliminate mistakes.

















Aim, focus and purpose of the research

The area that interested myself was differentiation. This is because, differentiation has been one of my targets whilst on PTE 1, therefore I was interested in exploring this area further and extend my knowledge to gain a deeper understanding of this area within the education system. 
Additionally, in my placement school they are very keen on pupil voice and have the motto ‘my voice my choice’, I find this interesting as they have learning zones for all pupils whereby they can select their own work from a choice of three levels, crash, bang and boom. These are known as ‘learning zones’ within the school, and allows pupils to select the appropriate work level for themselves, which shows independence from the pupils and the teacher becoming the facilitator of learning.
Within my class there were 28 pupils, with 1 teaching assistant (TA) present, and also a long- term supply teacher. Before the research took place, myself and my research partner discussed our classes, and explored how differentiated looked within our classes, as were teaching in different classes, with different mentors we understood that differentiation could potentially look different within each class. However, we quickly realised that due to us both being situated in the same school, differentiated looked similar in both classes. This enabled us to then plan our lessons accordingly, using the learning zones, crash, boom and bang. From this discussion, we came up with the research question, ‘Does the ‘Crash, Bang, Boom’ Differentiation strategy work as it is intended?’. For my class, this means selecting the most appropriate work level for that individual, however not being in your ‘comfort zone’, but also not being in their ‘panic zone’ where the work is too challenging for them, therefore pupils need to be in their learning zones. Furthermore, within this research study, there was three selected a range of prior attaining students within my class, which will be discussed in detail further on.

[bookmark: _GoBack]Overview of relevant literature

Although there is no single definition of what differentiation exactly looks like within the classroom, it can be described as providing students with individual learning styles, and levels of readiness, in order to focus on the success of each learner. Tomlinson (2018) also expresses how differentiation may also mean teaching the same materials to all pupils, however having varied levels of work based on the ability of each pupil within the class. Estyn (2018) express that differentiation can used in a number of ways in the classroom for example, by task, by outcome, by resource, by grouping and also even by support, questioning and assessment, therefore indicating it is not as straightforward as it seems, as is can be complex in the classroom environment, and take time to plan for a range of attainment levels in the class.

 In addition, Simpson and Ure (1994) have similar ideologies, as they suggest that differentiation overall is a positive aspect as it has the ability to improve individual’s needs. Their views expand further, as they explain how there are a number of elements to differentiation within the education system which need to be considered in order for differentiation to be as effect as possible within the classroom. For example, they highlight that the curriculum needs to be given appropriate levels of work, in order to know and understand what is to be learnt, but also to be able to set realistic short- term targets. This is interesting as Hart et al (2004) has similar viewpoints as they suggest that the curriculum needs to offer scope to both educators and also learners, this is due to the fact many classrooms have a range of diverse needs, therefore all learners need to be given the opportunity to engage in all experiences. Therefore, practitioners should aim to build pupils learning capacity and consider a range of ideas such as their teaching style. This needs to be varied, and most appropriate to that particular class, for example flexible levels of support and scaffolding, and a variety of language used throughout the classroom, in order to support the pupils in achieving the best they can. 

Another focus highlighted was the learning environment, this could include having flexible groups, accepting a range of diversity within the classroom environment, respecting learner’s interests and ideologies, and also providing opportunities for all learners to develop, no matter on their attainment levels (Welsh Assembly Government, 2010). This could suggest that practitioner’s need to differentiate throughout the majority of lessons in order to support all learner’s in the classroom, as there can be array of needs throughout the class. Tomlinson (2018) backs these ideas up by also expressing that in the classroom today, ‘not one size fits all’, therefore differentiation is crucial in providing opportunities for all learners to achieve their potential. It is clear to identify that a number of academic researcher are in favour of differentiation in the classroom due to the support it can offer to pupils, as it can provide each child with their own ‘learning style’, not only this but if a child is engaged within the lesson, then this can be seen as an essential part of fostering motivation and confidence within the classroom. 
An interesting point is raised by Hattie (2009) suggesting that a number of students are physically present, however psychologically absent. Going on to highlight in his work that many students go through the motions of neither trying hard, or paying attention due to them not being able to keep up, but also losing interest due to the lack of an appropriate challenge. Hattie then expresses that it is not all rosy in teaching and school. This could potentially indicate that, differentiation can be seen as a positive aspect to be brought into the classroom, however only if it is implemented in the correct manner, for example, actually supporting yet challenging the needs of that particular cohort of students. 
Bartlett (2016) also expresses how differentiation is a positive aspect within any classroom setting, due to a key feature of many lessons being ‘all pupils making progress’. Bartlett also highlights that all learners are different, for example their needs, learning styles and also having a range of different learning experiences, therefore teachers are the ones who are in place to ensure ‘progress’ is made by each pupil, whatever that looks like for them individually. Bartlett clearly indicates that differentiation strategies need to support both the process of teaching and also that of learning, therefore creating an environment where success is met by all pupils.
On the other hand, it can be argued that differentiation requires a lot more lesson planning time for teachers which can be seen as inaccessible due to the already high demands which teachers are facing (Jones, 2019). Additionally, it can be conveyed that a number of schools may lack the professional development resources needed to competently train educators in this area. This could potentially mean that differentiation could be implemented throughout schools, however not in the most effective way possible (Williams, 2018). Williams (2018) also expresses how differentiation could not be as effective as it is highlighted throughout a number of academic research, as pupils could just simply pick any level of work and not necessarily challenge themselves. This point highlights that if students are not fully aware of their own needs and level they are at in a particular lesson, differentiating work may not work for them as they may not know which type of work is most suitable for themselves.
As we have discovered, there can be additional ideas which come along with the term differentiation, for example not just setting a range of work, but also flexible support levels, appropriate language, and also the use of the learning space within the classroom setting. The space used within a classroom setting can be identified as ‘Learning Zones’.  The Future Classroom Lab Organisation (2017) express that adapting the learning space is set to become an increasingly important issue within many settings, due to its ability to facilitate innovative pedagogy, but also incorporating technologies within the setting. Furthermore, the Ministries of Education in the European Schoolnet Interactive Classroom Working Group (ICWG) also highlights that the value of learning zones as they have the ability to allow children to explore their own learning, without traditional methods being implemented such as table and chair space. They also express how learning zones allow for teaching with less directing, additional choice, enhanced collaboration and increased responsibility for learners. This could potentially suggest that learning zones create a space for pupils to become more purposeful and productive within their learning due to the reflecting of the workspace they are provided with, encouraging children to become increasingly self-motivated, which can be seen as a positive aspect for when they leave school, as they are prepared for a fast changing work environment. 
Senninger’s Learning Zone model (2000) has great links with differentiation (see appendix 11), this is as there are three levels to this particular model, panic zone, stretch/learning zone and then the comfort zone. It is expressed that if children want to learn there has to be an environment in which they feel secure, yet challenged and this is where the learning zones are introduced. Viscott (2003) conveys that if you want to grow you have to experience a temporary loss of security, potentially expressing that in order to grow an individual will have to stretch out of their comfort zone, and experience their learning/ stretch zone, without entering their panic zone as this will not have any benefits to the learner according to Senninger’s model.
Overall, this reading supported our research question and it helped refine the question as we found the ideas which were explored, very interesting which had close correlations to that which are used within our school settings, therefore this is why we decided to focus on this particular area.

Explanation of lesson study design
The methodology used throughout this research is lesson study, which is a form of action research. This is a process in which participants examine their own educational practice systematically and carefully, using techniques of research (Watts, 1985, p.118). Lesson study research methodology is a model for collaborative classroom professional learning where two or more teachers work together, developing practice in the classroom. It will be focused on the needs and learning of real pupils and trying to solve a teaching or learning based problem that is affecting pupils’ progress. Both, The Education Endowment Foundation (2019), and The Teacher Development Trust (2015) support this as they have similar ideas that lesson study is a part of ones’ professional development as it involves teachers working in small groups to plan lessons that address a shared learning goal for pupils, it is also highlighted that this focus of peer observations is on the learning of the pupils rather than that of the teacher (Education Endowment Foundation, 2019).
In addition, Dudley (2014;2015) similarly highlights that lesson study focuses on the development of teacher practice knowledge, rather than focusing on how the individual teaches, this can potentially indicate that lesson study research has the ability to improve teacher development and can be seen as an improvement process, also known as professional development. 
Furthermore, the methods of data collection used are: observation (non-participant), focus group and reflection, in order to collect qualitative data. The first method will be the use of non- participant observation in order to capture the actions of the pupils in regard to differentiation strategy ‘Crash, Bang, Boom’, to identify which’ strategy’ they select and if it is appropriate. This can be explained as a research technique in which the researcher watches the subject of their study, with their knowledge, however they are not taking an active role (Oxford University Press, 2019). In addition, it is highlighted throughout academic literature that observations can be seen as more than just looking at something. Non-participant observations can be seen as an influential aspect in any research study, this is as they can be structured or unstructured, ours being structured due to the use of an observation schedule. Furthermore, non-participant observations offer the researcher the opportunity to collect data at that present moment, rather than gathering it from data previously collected (Cooper and Schindler, (2001); Kumar, (2014); Wellington, (2015). 

There will also be an observation schedule (See appendices 1A, 1B and 1C) which will allow the other researcher (student teacher) to complete observations regarding the 3 pupils, who have ranging attainments, involved within the research by ticking the boxes provided and making notes. We will be spending 5 minutes on each pupil, in order to identify if the work level selected is appropriate challenge for that particular pupil, if they need additional support, or if they complete their work early and need additional work.
There is numerous academic research which supports the use of observation schedules, Good (1988) highlights that the use of observation schedules has the ability to explore pupils in greater depth, due to the additional practitioner within the room. This could potentially be a strength of this method, as there is an extra practitioner it could suggest that additional ideas can be discussed due to their non- participation in the class, especially as the teacher will be teaching and may not observe all behaviours in the classroom. On the other hand, it can be highlighted that a limitation of the use of observation schedules is that it can be possibly to control, and manipulate specific outcomes (Medley, 1984). This may suggest that bias could occur within this research method, as the observer could change the way in which they interpret the data, therefore it is important that researchers are on the same level of understanding when it comes to the lesson observations. It is also expressed how pupil’s behaviour could potentially be affected due to the additional researcher in the room, so this could also be seen as a limitation to observation schedules. 
The second method will be the use of a focus group semi-structured interview (See appendices 2A/ 2B) with three selected a range of prior attaining students within the chosen class, we have chosen to select the pupils in this way as it will allow us to focus on certain responses, but also expand on additional points raised. Amis (2005) highlights that the use of semi-structured interviews can offer detailed information to be collected by the researcher, in a way which is not possible in other data collection. The interview will have a range of open/ closed ended questions in order to gain knowledge on their thoughts and feelings towards the ‘Crash, Bang, Boom’ differentiation strategy. 
Furthermore, within this focused group interview process there will be note taking occurring from the responses provided by the students involved (See appendices 1A,1B and 1C), all data will be stored in a password protected device which can be shared on the Universities OneDrive in order to abide with BERA’s (2018) and the Universities ethical guidelines. Semi-structured interviews can also have limitations, this is due to the way in which the questions are posed by the individual interviewing. It is highlighted throughout academic research that interviews, if not completed in a professional manner, biased results could occur. This is due to possible reactions, e.g facial or body expressions throughout the interview process, which no one but the interviewer could see (Fontana & Frey, 1998; Gratton & Jones, 2010). Therefore, it is essential that throughout this process, everything is written down in order to fully grasp the ideas of the interviewee.
Also, it is important to highlight the privacy of the participants, therefore I will be using false names for the participants throughout this research study, in order for the participants to remain anonymous throughout (Silverman, 2010). Furthermore, an ethics form was completed prior to completing this research study in order to explain what was going to occur throughout the research and to check everything completed would be done in an ethical manner, Liamputton & Ezzy (2005) also explain the importance to follow ethical guidelines whilst undertaking research due to the trust placed into the researcher whilst conducting their particular study. It is important to highlight that the student’s participation is completely voluntary, and their parents or carers will have signed a consent form (see appendices 3C, 4A and 4B), also the children will also provide verbal assent before the beginning of the study. Moreover, throughout both lesson studies, pupils will have cards in front of them, a smiley face card and a sad face and they will be in place throughout the whole research study in case pupils do not feel comfortable, therefore they can withdraw from the process at any time (see appendix 10).
Following this, the next method undertaken will be the use of reflection. Within this area, we will focus on Gibbs’ reflective cycle which has been adapted in order to correlate with our research ideas (See appendices 2C and 3A). There will be a reflection period, due to the importance of studying what occurred within the lessons, what was effective within the lesson and how to improve in future practice, this is can be seen as important aspect within the research as it allows time for both researcher to correlate ideas and examine the results which have been gathered. Furthermore, this reflection period will also give us as researchers the opportunity to identify students’ actions on the differentiation strategy and what their thoughts are surrounding it. Gibbs’ (1988) highlights the importance of reflection as it allows for increased learning, promoting of deep learning and also identification of educational needs. It can also be said that the reflection period can develop a researcher’s professional development, but also recognise their strengths.

Lesson study 1 research and analysis

The lesson focus was climate change, a topic we had previously explored, however from pupil choice the class decided they wanted to look further into detail regarding this area. Myself and the class discussed further what exactly they would like to focus on within this lesson, and their responses were that they would like to produce a leaflet regarding climate change, but including previous knowledge learnt regarding this topic, however with the addition of new, relevant knowledge from what I would teach them. Within the interview responses (See appendix 2A/ 2B) all three pupils highlighted that they were engaged going through the success criteria and learning objective before starting the lesson in order for them to understand what they have to do within the lesson, and it then it assists them in selecting the most appropriate work for themselves.
The pupils achieved the lesson goals through a number of reasons, I always ensure we go through the lesson objective together on the board before we start the task, in order to check for understanding and knowledge. Following that, I then go through the success criteria for the lesson on the board as a whole class, involving all pupils to establish what we need to do as a class to be successful within this particular lesson.
However, I am aware that certain children may not want to express their feelings in front of the class, therefore I ensure all pupils close their eyes before the start of the task to do a thumb up thumbs down routine to check for understanding, which I have found extremely effective in checking for understanding, regarding all pupils.
If I was to undertake this lesson again, I would ensure that the timing of the lesson was changed. This is due to pupils having assembly in the morning, and then only approximately 45 minutes to complete the lesson. In addition, I would have possibly shortened my introduction section. I feel like this could have been reduced as pupils already have prior knowledge of the topic climate change, therefore I need to work on managing my time more effectively. Due to spending more time that was needed on the introduction, pupils found it challenging to finish their leaflets within the lesson, therefore I know this is an area I need to work on in the future. 
Another area which could be improved is the way in which I explain the lesson objectives to certain students. I found that the lower attaining students struggled grasping certain concepts of this lesson, for example how to create the leaflet layout, and additionally where to add the writing, even though there was a WAGOL (what a good one looks like) for the whole class to look through. Therefore, next time I would ensure there were a number of WAGOLS circulating the classroom to confirm all pupils have access to an example, and therefore are not struggling with the way in which the leaflet it set out. From completing this first lesson study it was clear to identify that a few improvements could be made, for the following lesson study. Therefore, we ensured the following lesson was not after assembly time to enable the pupils to have enough time to complete their work set within the lesson. 
Furthermore, from this experience we learnt that there was a need to include additional open- ended questions within our interviews. Even though the responses from my interviews were detailed, not all questions were detailed enough to gather rich data. Even though it was highlighted that the use of interviews can have the opportunity to collect rich data (Amin, 2005), I feel this depends on a number of fundamental elements. Firstly, who you are interviewing, and also what types of questions are being posed. This is as I found out certain interviewees do not provide detailed answers, especially if the questions are not formatted in a particular way, therefore the use of open-ended questions and prompts within this area can be seen as an essential part within this process.
Therefore, with the implementation of additional open-ended questions it would have allowed myself to gather more in-depth, and reliable data, therefore this is something I would look to improve on within future research.

Lesson study 2 results and analysis 

The main focus of this lesson was time, focusing on digital and analogue.  There was a number of reasons how the pupils demonstrated a great understanding of the lesson goals, first of all, the teacher explained clearly and precisely what was expected of the students on the carpet area, with times for questions if pupils were unsure on any aspect. Also, using a range of AfL (assessment for learning) strategies, again the use of eye closed and thumbs up or down if the pupils understood exactly what was expected of them within this lesson. This also seemed an extremely effective strategy within this class in order to check for understanding of the lesson goals. 
Furthermore, the learning objective was clearly displayed on the board for all pupils to engage with, and this was also explained to the pupils before they set off to complete their task. The pupils highlighted throughout the interview process (see appendix 6A/6B) that they enjoyed the responsibility of selecting their own work rather than the teacher handing them their work.
Additionally, it was clear to identify that pupils were achieving the lesson goals as there were numerous in-depth discussions regarding the lesson, and pupils seemed engaged in the work set by the teacher. 
On the other hand, it was discussed that the lesson may have been a little too complex for a number of pupils, as the topic of time can be a challenging one to grasp, due to its complexities. Therefore, it was highlighted that in order to improve this lesson, in the future the lesson could be divide into a sequence of lessons, and additional time spent on certain areas in order for all pupils to really understand an area before moving on. The main are pupils struggled on was the use of analogue clocks, and this was highlighted throughout certain interviews (see appendix 6B). Therefore, it was expressed that in the future the lesson could be split in order to gain a greater understanding of this topic as it was clear it can be a challenging aspect to grasp. Additionally, it was discussed how a more in-depth introduction could have occurred. With possibly the use of interactive games converting digital time to analogue times, and also group work on the carpet area, in order to gain a greater understanding all together as a class before going off to work individually.
After the completion of the first lesson, we discussed that we would adapted the timing of the lesson so there would be no ‘interruptions’ from other school activities which could potentially affected the first lesson. This seemed to have had a beneficial impact on the second lesson study as there was enough time to comfortably finish the work set by the teacher. On the other hand, after the completion of both lesson studies it was highlighted that additional questions needed to be implemented into the interview section in order to collect additional in-depth data to analyse. 

Discussion of findings in relation to literature and research

After completing both lesson studies, it was clear to identify that on the whole, using the differentiation strategy crash, bang, boom was effective for the pupils within both classes. After completing my lesson (lesson study 1) I soon realised that I knew the attainment levels within my class, as the data from the lesson observation schedules reflected this (see appendix 1A, 1B and 1C), this is as was able to predict the correct outcomes of the three participating student’s attainment levels within this particular lesson. I feel like it is essential for the teacher to know what attainment level a pupil is at within a certain subject, and understand that it can change within different lessons.
Additionally, it also confirmed my initial thoughts that differentiation certainly does offer greater support to pupils if presented in the right manner for example the work not being too challenging yet not too easy, and this has close links to the thoughts of Simpson and Ure (1994), as they highlighted that differentiation has the ability to support student’s academic needs.
Furthermore, an interesting point raised previously by Hattie (2009) expressing how pupils can be present physically but not psychologically. I have found throughout my time researching this area, that differentiating the work correctly for the needs of your own pupils allows for pupils to become physically and psychologically present, due to them being challenged appropriately to suit their needs. Again, I would highlight the viewpoint of Bartlett (2016) that differentiation is a positive aspect within the classroom, as it is clear to identify a range of needs within the classroom, therefore differentiating work appropriately can allow for all pupils to make progress within a lesson and not leaving any pupils behind, or for them not to understand a concept, as if implemented effectively differentiation should be an inclusive and effective strategy for all learners.
Another strength of this strategy is that it can promote independence from pupils (Tomlinson, 2018), I have certainly witnessed this throughout both lesson studies. The majority of pupils recognise which level of work is best suited to themselves, and which will provide an appropriate challenge for themselves. 
On the other hand, as Williams (2018) suggested pupils may not be the same academic level for all subjects, therefore this could be seen as a limitation to differentiation strategies, and I now have a greater understanding of what is meant by this. I feel like potentially could happen throughout classrooms, where work could be too challenging for pupils, or then again not challenging enough. Another limitation could potentially be that the teacher may not provide an appropriate challenge for particular pupils, or the work being too challenging for other pupils, therefore it is essential that the teacher understands the needs within the class. 
Overall, this means for my class that the current differentiation strategy crash, bang, boom is currently working effectively to suit the needs of the pupils, as all pupils are challenged, yet not too challenged as expressed throughout the interview process (see appendices 2A and 2B). However, I am aware that pupil needs can vary within different subjects and even the topic, therefore the differentiation strategy crash, bang, boom work level needs to reflect that.




Conclusion
In conclusion, after the completion of both lesson studies I took the time to reflect on the strengths and limitations of both lessons using Gibbs’ reflective cycle (see appendices 2C and 3A). Due to teaching different lesson topics, it was clear to highlight different areas which could have been improved for future practice, which has been previously discussed. As highlighted throughout the reflection period, the differentiated questions throughout my lesson were a huge success, and pupils recognised this as throughout the interviews (appendix 2B). This shows that I understand the class attainment levels, which I was pleased about as this shows my lesson catered for all pupils and they recognised this aspect. 
Additionally, the implementation of note taking was successful throughout this research. I feel like in this research study if was fit for purpose, as we were able to collect data by undertaking this method, and this has similar ideologies to that of Williams (2018). However, I am aware that audio recordings also could have been used throughout to increase the validity of the data collected, and this is a method I could potentially use in future studies, as it has the ability to increase the reliability of the data. 
Furthermore, I would suggest another strength of this research was the use of semi-structured interviews. This is as the method has the ability to develop any new concepts which could potentially arise (Gratton and Jones, 2010). I discovered that semi-structured interviews can have the ability to gather rich data (Weiss, 1994), however, they can also have limitations. Throughout this process, even though I believe this method to be a strength, I also believe it is a limitation to our study. It is expressed how interviews have the ability to produce data rich answers, this was not really the case within our study. Some of the responses we collected were extremely short and the answers were not extended, potentially due to the questions we asked the participants and potentially the age of the participants. Therefore, in future studies if I was to work with participants the same age, I would look to increase the number of open-ended questions throughout my interview process, or I could look to incorporate a questionnaire for them to complete, rather than conducting an interview.
Furthermore, a pilot study was not conducted prior to completing this research. Myself and my research partner discussed this area, and decided that due to the fact the pupils were used to having their work differentiated in this way of crash, bang and boom, there was no need to run a pilot study prior to the completion of the research. Having said that, looking back I can see the strengths of implementing a pilot study within the research study as it has the ability to improve the quality of the future study, therefore this is something I would certainly look at incorporating in future studies, just to increase the validity of the research (O’Leary, 2009). 
As I continue my teaching journey, I am aware I could be placed in a range of different schools, therefore in my future practice I will look to study the schools structure and examine how they differentiate as a school. From conducting this research my knowledge has strengthen in this area and I am able to see first-hand how differentiation has the ability to aid and support pupils no matter of their attainment levels. However, in other schools I am aware that they may not differentiate their work in this style. Therefore, I need to be adaptable and understand how differentiation can look different across different settings. I feel this will help me develop as a competent practitioner, as it will allow me to understand different strategies, a range of schools use to support their pupils. 
As previously highlighted if I was to complete this lesson again, I would ensure I changed the timings of the lesson, in order to accommodate for all pupils and allow them to complete their work within the lesson. Moreover, I would provide the class with additional WAGOLS (what a good one looks like) in order for the pupils to understand the way in which they could set the leaflet out.

Recommendations

In light of this research, I would suggest that it is important to be mindful that pupils can potentially categorise themselves when using differentiated work. Just because they may be low attaining in one subject does not mean they are in another subject, or even topic within that subject. Therefore, I have discovered that it is crucial to explain with your pupils the work level and what is expected of them, with every piece of work in order for them to then select the most appropriate work level for themselves. From conducting this research, I feel my knowledge and understanding of differentiation has significantly strengthened and I am more aware of how to differentiate in a competent manner to suit the needs of the pupils in the class, and I feel this will allow me to become a more effective practitioner as I understand that differentiation can look different within a range of classroom settings. 
If I was to complete this lesson study again, I would potentially incorporate the use of questionnaires. This is to collect additional data which could increase and enhance the reliability of the data collected, this is due to some responses not being as detailed as we originally thought they could have been. However, this can also link to the sample. Therefore, both semi-structured interviews and questionnaires could be used in future studies, with the implementation of additional open-ended questions throughout the interview process to provide us with additional data. 
From this experience, I feel I have the knowledge to share this good practice with other practitioners, in order to provide the most effective way to differentiate, I am aware that differentiation can look different throughout schools however, it is essential that differentiated work suits the needs of the particular pupils within the setting, as it is not a one fits all strategy.
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