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The following journal is a personal reflection on the physical development of young children within the foundation phase. The focus was on how the pupils’ fundamental motor skills (FMS) have developed as part of my training with SKIP Cymru. 
I am a primary trained teacher with a PE degree, teaching from nursery through to year 11 in a range of different subjects at Ysgol Penrhyn Dewi. I have teaching at Ysgol Penrhyn Dewi since it opened 3 years ago. The school is based across 3 sites on the Southwest coast in Solva and St Davids. All 3 sites have excellent outdoor space, but the indoor space is limited with the school hall being used for numeracy and literacy interventions on a regular basis. The pupils come from a range of economic backgrounds and the percentage of children with additional learning needs is increasing year on year. It is clear to see the negative impact that COVID- 19 and the sustained ‘lockdown’ periods have had on these pupils, including their FMS. Goodway and Branta state that ‘certain populations of children will be influenced by constraints’ (Goodway and Branta ,2003). Unfortunately, I think we will be seeing the impact COVID-19 has had on children for many years to come. I strongly believe the holistic approach of the SKIP programme can be used to combat these problems.
I have delivered sessions to pupils in year 2 on a weekly basis due to timetable constraints. My understanding of the issues around pupil’s physical development have been developed further through undertaking the SKIP training. Many pupils lack confidence and capability in FMS at this age and unfortunately many never will become proficient (Stodden et., 2008). This will have a damaging effect on a pupil’s ability to participate competently in sport in later life. FMS are the skills that underpin the ability to advance in skill development (Goodway and Branta, 2003; Gallahue et al., 2012). Through undertaking the SKIP sessions, I was able to recognise the negative impact of poor sensorimotor integration has on fine and gross motor skills (Eeles et all., 2013). This then in turn can influence the emotional development and academic development on pupils (Ayres, 2005). 
My warmup game consisted of a range of different ‘beans’ with 12 pupils.  I wanted the pupils to work on a range of different movements including body awareness through changing shape, balancing and spatial awareness through changing the levels, speed, and direction. I was happy with how the pupils reacted to the warmup. It was clear to see that each pupil was at different levels as ‘‘human movements is not only unique to the species but also unique to each individual within it’’ (Davies 2008: 3). I was able to praise where necessary and ensured I explained why I was praising the pupil; for example, I would say ‘I can see you are moving your arm to the opposite leg and bending your arms at your elbow can anyone else copy?’. It was apparent that I had a range of different stages within the group a handful of pupils were stage 2 - running with a middle guard, some pupils were stage 3 running heal-toe with arms extended but the majority were at the proficient stage who were running with pumping arms (Gallahue et al., 2012).
Initially I only included ‘Runner’ and ‘Frozen’ bean to ensure safety and that the pupils had sufficient spatial awareness. I then introduced ‘stick’ and ‘broad’ bean to incorporate a range of different shapes, levels and balances. All pupils were making the balances standing up, so I set them a challenge to make the shape/balance on the floor. On reflection, I should have used spots to ensure pupils kept in their own space. I will change up the ‘beans’ and consider using ‘baked’ and ‘magic’ to develop the pupil’s pathways and aid relationships with peers. 
During cycle 1 I decided to focus on catching. For my first ‘garden’ I decided to set up the ‘me to you’ activity. I felt the activity was set up well using the spots to help pupils remain in their spaces. I used clear teaching points to help model the skill of catching which is important to the development of pupils’ autonomy (Rink, 1999). I should have made it explicitly clear that the pupils needed 1 ball between 2 rather than 1 ball each. Many pupils were able to catch the ball using hands only which suggests they were at stage 4, 2 pupils were proficient catchers, and 1 pupil was at stage 3 using the scoop under the ball to trap it to the chest (Gallahue et al., 2012). 
Many pupils were able to catch the biggest ball and they independently knew to make it harder they were to change the ball to a smaller size, a heavy ball or change the distance between them which links to Constraints Theory (Getchell and Haywood, 2014). However, on occasions having the different constraints visible to the pupils had a negative impact upon the pupils as they were deciding to make the task harder without mastering the skill using the easier object. We had decided to make a certain number of passes before they could move their spot further away, but some pupils were moving it when they had only completed 2 or 3. I then made them shout out the catches completed, which helped me to monitor their catching further. 
It was clear to see that some pupils were finding it difficult to throw to their partner which suggests that they have had a lack of gross motor skills in their early years which has transferred into a lack of confidence in their ability to use gross motor skills in the structured SKIP sessions (Davies, Healy and Smith, 2018). With the pairs who were finding it difficult I tried to emphasise the throwing technique and demonstrated for them how to throw into the ‘X’ Zone. On more than one occasion 2 pupils were moving the spots too far apart, to combat this, next time I am going to use the V shape so the pupils know what the maximum distance apart they can go from each other. All pupils were showing they had their hands ready to catch and were consistent in catching the ball. I did notice that spots were sometimes a hinderance as the pupils felt they couldn’t move from them though. 
During cycle 2 I decided to focus on throwing. As this session was conducted indoors in contrast to the first session discussed above, I feel the pupils remained focussed throughout the session., with less distractions and environmental factors. I have previous knowledge of the battleship’s activity, I decided to use this to develop pupils’ throwing. As I have now undertaken over 10 sessions my recall of the different stages is much more accurate and I am able to identify where the learners are and what they need to be doing to improve further, which ensured I supported them at their individual stage (Gagen and Getchell, 2006). Again, the use of spots was effective to ensure space was maintained. I must remember to say they can only sink a ship (cone) from the first bounce as initially pupils were taking cones even if the ball had rolled onto them. Providing in the moment feedback to the pupils enabled them to adjust their techniques and move forward in their learning without interfering in their engagement in the activity which can be seen in other aspects of school life (Berg, et al., 2018).
Around half the group were proficient throwers with a wind up, contralateral step and an arm-leg follow through. These pupils could focus on the tactics of the game and not the specific mechanics of throwing. Some were at the emerging stage with many using a contralateral step but with a high wind up and limited rotation. It was clear to see that one pupil was at the ipsilateral stage as the pupil was stepping with the same leg as they were throwing the ball with (Gallahue et al, 2012). For this specific pupil I am going to use a sticker on their throwing hand and the opposite leg to encourage the correct leg to be in the front. I think the pairings were equal and they worked well together. I think having similar ability is important in this task as it is much easier to manage, 
Next time, I will put targets higher up on the walls for the emerging throwers to practice throwing upwards to ensure they include a wind up, correct ball throw and a follow through. All pupils had a sense of success through the lesson as I introduced hoops for the pupils who were struggling to hit the target and moved the pupils closer to the cones. One pupil started to resort to a chopping technique to try to hit the targets to combat this I will introduce an object such as a tennis net for the pupils to throw over. One other notable difference I would make is to not use the bigger balls at all as the pupils were struggling to throw them as they are too big to throw with one hand. Some pupils found it easy, and they could independently work out how to make it harder. Some pupils moved the cones further away, some used a smaller ball, and some put their cones in a line to make the target area harder to hit. A wide range of manipulation of a constraint was seen during this one session (Getchell and Hayward, 2014). The autonomy the pupils felt by giving them the ownership of their learning was an important factor in their own motivation. With an increase in motivation, you naturally increase the level of engagement (Hixson, 2011).
To conclude my reflective journal, I have thoroughly enjoyed learning the principles linked to the SKIP programme and I am keen to embed it further into the curriculum with the new curriculum for Wales rolling out in September, I see it as the perfect time to ensure health and wellbeing as at the forefront of every pupil’s learning. I would like to ensure there are many more opportunities continually throughout the day to work on student’s FMS through a rotation of numeracy. literacy and SKIP sessions too. I am aware though that these sessions must be an enriching experience for all pupils. 
The training has developed my knowledge of the developmental stages of FMS and how I can adapt my practice to ensure all learners are being challenged and all learners are being supported (Gallahue, Ozmun and Goodway, 2012). It has been incredibly rewarding to see the pupil’s attainment develop session by session and to see their confidence growing. A notable difference I have seen is that one specific pupil who has been involved in the SKIP sessions who would shy away from ball games at break times and lunch times is now regularly throwing a ball into the basketball hoop and being fully immersed in the activity. It is these small and subtle changes that can holistically change a pupil’s confidence. The influence that we can have as teachers gives pupils the opportunity to thrive physically, which then in turn, helps them mentally and emotionally is one I am very proud to be part of. I intend to further develop my understanding and knowledge of child development theories in the coming months. 
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