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Teigan Simons
Presentation- Part 2

Good afternoon, thank you all for attending this meeting today. I am Teigan Simons, I currently work in a primary school in an impoverished area of Swansea where I work as a member of the well-being team primarily with children who have social, emotional and behavioural difficulties (SEBD). SEBD are often defined as emotions or behaviours that deviate so much from the stereotypical norm that they interfere with the child’s growth and development and or the lives of others (Zhang, J, and N, Lu,2014). Because of the location of the school. Many of the pupils on roll need support due to their struggle with social, emotional and/or behavioural difficulties and also come from lower socio-economic status. Many factors of lower socio-economic backgrounds can affect the holistic development of each individual child which makes us question are poor parent’s poor parents? And the relationship between poverty and parenting (Cooper K,2020). 
Upon reflection on my daily interactions with pupils, I know all too well the impact poverty has on their lives and as a result of this the policy I chose to discuss is the Community Focused Schools (2022). I chose to use the Community Focused Schools policy because it addresses a critical and persistent issue that is known to have profound implications for children, young people and the community, poverty. This issue not only has an impact on the immediate well-being of the individuals, but it also perpetuates a cycle of lifelong inequality, limited opportunities and contributes to wider societal challenges (Cooper, K and Stewart, K., 2017).
As a member of the school well-being team, this policy is pertinent to my area of work, at the heart of my role is the support of the holistic well-being of children and young people and policies like Community Focused Schools play a crucial role in helping to shape the environment and resources that are readily available to help address their needs. This policy also aligns with my responsibilities as a professional as it directly influences key factors that are critical to those I support. 
Additionally, the policy offers valuable data gathered through research studies that aid in examining the strengths and weaknesses of using policy to address complex issues. After using this policy and analysing its implementation, barriers and strengths, my goal is to contribute to a better understanding of how policies like this can be improved to achieve better outcomes for children and families that may be impacted in my professional environment. 
Overall, this policy is highlighted as a meaningful subject for this discussion because it directly addresses fundamental challenges faced by children, young people and their families. This only makes it pertinent to my job role and the current societal needs across the UK. Its emphasis on early intervention and the preventative measures draws attention to the potential of the policy to improve outcomes, encourage social mobility and lessen inequality. The policy's priority for fairness and accessibility provides a strong foundation for continuing to make meaningful improvements that will guarantee that children’s and young people’s well-being is impacted positively and that their needs as individuals as well as a community are met correctly. 
The Community Focused Schools policy promotes the use of schools as hubs for services and activities that help to support students, their families and the wider community. While its main aim is to improve educational outcomes, societal mobility and well-being it also has some implications when being put into practice, particularly for professionals working within education, health and child welfare support. One of the main implications of this would be the lack of trust parents and guardians have in professionals. The lack of trust in professionals from outside can arise for a range of reasons and can hinder the success of these initiatives. Lack of trust in professionals using schools as community hubs can mean that parents who have had negative encounters with school staff may not feel comfortable attending meetings, events and groups held in the same setting due to this negative previous experience. According to Sussex Child Protection and Safeguarding Procedures (2020), there is a vast range of reasons why families may display uncooperative behaviours towards professionals that may range from disguised compliance to hostile and angry behaviours. When conducting their research, it was highlighted that families may be uncooperative due to their lack of understanding. The lack of understanding may be on the issues, and they feel as though that the areas of concern are not being made clear by social workers, or the language used when being spoken to by professionals. Trust has been a barrier for home-school-- professional community building for a very long time in 2008 Barry Prizant also postulated in his study that was conducted on the parent to professional relationships that establishing trust is a delicate and intricate process and it must be earned through positive interactions and clear communication which can sometimes mean simplifying language for those parents who may be struggling to understand the jargon being used when communicating with them. 
Despite the implications of the implementation of the Community Focussed Schools policy, there are also positives surrounding it. One of the main positives of the policy is the enhanced support for families. Many sources provide evidence of how important it is for professionals to enhance the amount of support given to pupils and families through workshops and services from the wider community to help improve engagement. The Department for Education (2011) reports that schools that offer extended support observed that their parents and pupils had greater engagement and an improvement in links to the community and pupil enjoyment during school hours. As well as this guidance set out by the Welsh Government (2023)  also supports the enhanced support for families and details the ways schools can adapt and develop their family provision on family engagement, providing safe spaces for discussions with school staff and other outside agencies and their professionals to be conducted in a respectful way where everyone and their opinions matter this which in turn fosters improved educational outcomes, particularly through the integration of resources and additional services that have the ability to address the needs of students and their families. This support includes mental health services, family engagement initiatives and academic support interventions. Enhanced family support has been proven consistently to show an improvement in student’s academic achievements. School-based parenting workshops have been proven to help equip parents and families with the tools to try to support their child’s education at home, leading to better academic attainment (Goodall and Montgomery,2014). Furthermore, the Education Endowment Foundation (2021) states that schools offering comprehensive support to pupils and their families through specific targeted intervention help students to achieve better academic outcomes, particularly for children who are at a geographical disadvantage. 
While the Community Focussed Schools policy offers various benefits, there are a number of potential negative factors that can impact the successful implementation. One very notable issue is the increased pressure on staff. With the extensive workload and added responsibilities to help transform schools into hubs of the community, educational professionals and school staff are at risk of significant overwhelm. This additional workload can not only add pressure to the professional duties but also their personal life due to not having an adequate work-life balance. The UK government (2019) support this finding but highlights how high workloads and lack of a work-life balance has contributed to lower occupational well-being amongst teachers and support staff. This policy and its implementation often mean an expansion of the roles for teachers and support staff to provide support needed for the various functions. As set out in the policy educators now find themselves needing to take on new responsibilities, they now need to manage additional programmes to provide support for students and their families outside of the classroom, act as liaisons between families and community service as well as provide additional social and emotional support for students. This increase in complexity can be hugely overwhelming and many educators are doing so without training and a lack of resources (Day, C. 2017). Additionally, when factoring in the added responsibilities there is the impact on time. Time has a huge impact on the well-being of educators who have to lesson plan, mark work and provide additional support for colleagues while still having to provide all of the newly added roles and responsibilities. This can have profound implications for implementations as this can majorly affect the quality of education pupils are getting. 
Not only does increased workload affect the education quality of students at the school, it can also have a huge impact on the physical and mental health of educators. The demanding nature of the added workload can result in fatigue and burnout where teachers now feel constantly tired regardless of the quality of rest they get. This amount of fatigue can affect the educator’s ability to effectively perform in their roles leading to a decrease in the quality of teaching they deliver. Over some time, lengthened exposure to high stress and workload can result in mental burnout.  Burnout as described by Mental Health UK (2024) is a syndrome conceptualised as a result of chronic workplace stress that has not been successfully managed, it is characterised by the feeling of energy depletion, increased mental distance from one’s job and reduced professional efficacy. Teachers experiencing burnout can feel a detachment from their job role and students, which again impacts the effectiveness of teaching. Mental Health UK reports that mental health issues such as depression and anxiety are becoming more common in schools due to staff facing extreme workload pressures. Anxiety and depression can manifest as constant worry, feelings of hopelessness, difficulty concentrating and a lack of motivation making it harder for staff to manage their role effectively and further exacerbating the challenges of maintaining the expectation of high-teaching standards.
The Community Focused Schools policy is a strategic framework that sets out guidelines and principles for schools to expand their roles beyond the typical and traditional educational aspects to help schools become hubs of support within the community. This policy aligns with several UK government goals mainly aimed at tackling inequality whilst improving education. A barrier to this policy's implementation would be the lack of sufficient funding and the high volume of resources being absorbed by schools, staff and community services.
The successful implementation of this policy requires strong partnerships with outside agencies; however, these agencies may also face limitations in time and/or resources because of this there is a barrier to the implementation across schools due to schools potentially being unable to obtain funding or cannot collaborate with businesses, charities or other partnerships with outside agencies that then poses the potential risk of failing to achieve the outcomes set out in the policy which will inevitably lead to the policy not being used in practice. The shortage of resources (human and physical) is a barrier to the implementation of the community focused school initiative as without sufficient funding schools are unable to hire and purchase the staff and resources necessary to successfully run the programmes set out as aims in the policy resulting in the use of an ineffective policy (Education Policy Institute,2024). 
A solution to overcome the barrier of increased stress on educators would be the implementation of more community hubs. A community hub is defined as a multi-purpose centre or dedicated space in a building that is made accessible to the residents of the area that it occupies. It can provide a range of community services, delivered by community members, and often is managed by a dedicated community organisation (Locality, 2016). The main aim of a community hub is to help bring together children, young people, families, professionals and community members to work collaboratively to learn and support one another. This innovative approach can help to alleviate some pressures that have been put upon educators and professionals whilst helping to enhance educational careers. Some of the many features of a community hub would be the use of shared resources, where educational materials are able to be used and stored for students, their families and teachers easily though this can also be seen as a weakness as the establishment and maintenance of community hubs require space, funding, and manpower to be able to gather them. Schools or communities with limited money, space and staff may struggle to put these hubs into practice effectively (Cleveland, B. and Fisher K. 2015). A strength of the use of community hubs would be the use of flexible learning spaces for workshops and activities led by local professionals helping to mentor families and students. Despite this the success of a community hub relies on the active engagement and participation from students, families and the wider community members so if people are not engaging with the community hub it may not reach its full potential. However, using this initiative and encouraging families to participate in the running of community hubs can help rebuild trust between professionals and parents (Walker, T, 2023).  Above all, the main benefit of the use of community hubs would be the reduction in teacher workload, by sharing the responsibilities between school staff, professionals and those in the community it helps to allow teachers to focus more on their core teaching values and duties in turn helping to enhance the learning of pupils as they are being exposed to a broad range of expertise and more learning opportunities (Learning Policy Institute,2023). While there are challenges that will be faced when implementing community hubs, with the correct planning, strong leadership and support from the community, it is evident that councils and schools can work together to create sustainable, successful hubs. 
In conclusion, the Community Focused Schools policy serves as an important framework for addressing the complex challenges faced by children, young people, and their families in areas of poverty. By promoting schools as community hubs or finding use of community buildings such as community centres the policy not only aims to enhance the educational outcomes for students but also can be used to foster a more supportive environment that can uplift the wider community. However, the successful implementation of such initiatives relies on building trust between families and professionals. As highlighted throughout the historical barrier of mistrust and misunderstanding can pose significant barriers to community engagement. Moving forward, it is essential that professionals prioritise clear communication and positive interactions whilst being commited to understanding the unique circumstances of each family. By doing this, professionals can create a more inclusive support system that meets the diverse needs of children and their families, contributing to greater social mobility and hopefully a reduction in inequality. The potential of the Community Focused Schools policy to enact meaningful change rests not only in its framework but also in the collective effort to build trust and work collaboratively within communities.
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